	    Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1- 
Revise accurate use of capital letters.
	I have proofread this document and other family members have also proofread to observe correct use of capital letter. 
Use of google to ensure capital letter use is correct. 
	Throughout

	Targed/Target 2-
Proofread to ensure that your sentence construction is secure to make your meaning clear.
	To meet this target, I have proofread this assignment multiple times, and several family members have also proofread and provided feedback. 
I have also used the ‘read aloud’ tool within word to support this. 
	N/A




Module: Professional and Pedagogic Studies: Leading the Learning: what, how and why am I teaching?  
[bookmark: _Hlk95306776]Module code: ECAD6008
Student name: Saffron Robb
Student ID number: 2004033
Assignment title: Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.  


Part one
ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	
Using assessment for learning within a year two class 

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During the introduction of this subtraction lesson, I had pupils write answers to some sums on mini white boards-secret squirrel.  This is a quick indication of who can understand subtraction before starting the task.  As this was my first lesson that I was teaching it also gives me an idea of pupils are in their current learning.   After explaining the main task to pupils and questioning them, I then used a formative assessment method to check the pupils understanding of the task ahead.
I asked them to put their thumbs up if they understood the activity and feel they could work independently, thumbs in the middle if they felt they are not really sure, and thumbs down if they did not understand the explanation given and are not confident to start the activity.
Support staff and I kept note of how the pupils felt but most importantly the ones with their thumbs down and in the middle.
This was to ensure those pupils who were struggling had received support.
I did not point out or mention who had their thumbs down, instead I re explained the task in a different way to the first time.
This strategy gives quick indication of the pupils understanding but also with pupils having their eyes closed allows them to be honest and not put their thumbs up just because everyone else has.
The activity itself was subtraction challenge cards, some sims were within 10 some within 20 depending on their ability and confidence. The pupils had to write the sums that were on those challenge cards and then answer them.
Pupils had numicon and multi links available to use during the activity. Support staff and I worked closely with those pupils who had their thumbs down and in the middle.
Once each child had completed the activity I had put a smiley face at the bottom of their worksheet for them complete a self-assessment, if they coloured it red this indicates that they found the task difficult and did not understand it, yellow/orange indicated that they found it ok and understood the task a little, green indicated that they found the task fine and understood it well and did not need support.

The pupils are familiar with this self-assessment strategy so they completed it without difficulty, which also made it a effective assessment to carry out.


	What have you learned?
	From this experience I have learned that some pupils that have come across as confident and had their thumbs up during the first assessment to check their understanding, they had found the task difficult and had coloured the smiley face in red. So it is important to check the pupils understanding throughout the lesson to ensure pupils learning is effective and appropriate.
I have also learned that I can get a lot of information from carrying out assessments and then be aware of where to go next with their learning and find appropriate work for each pupil.
I have also learned that carrying out assessments regularly with pupils especially with self-assessments they will then become familiar in completing it independently and work efficiently and effectively.

	What next?
	From both of the formative assessments I have carried out during this lesson it has allowed me to be awake if those pupils who need to be supported or if they are not confident to complete some tasks and the self-assessment at the end of the session also confirms this.
With those pupils that had their thumbs down or middle and coloured the smiley face in red, yellow/orange, I will ensure myself or support staff will work closely with them.
Next time I will also ensure the resources are available to them and maybe encourage the ones who are confident to try working without the resources.
Even though it was not the case in this circumstance but if some pupils were to find the activity too simple, for the next maths lesson, I could differentiate the work and make it more difficult and suitable for those pupils, however in this case some pupils did put them thumbs down and coloured their smiley face red. Therefore, I will differentiate the work for those pupils to be more appropriate for them but also still provide support.
This will also aid me to observe and enhance pupils’ progression. 





	Professional Experience Template 2
	Blended learning experiences and teaching approaches within a year 2 class 

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	As part of the enhanced provision,pupils complete ‘discovery dog challenges’ throughout the week.
These challenges differentiate each week and cover most AoLE’s and the challenges all link to their current theme which was ‘planet dinosaur’. Within a particular week, I gave the pupils the opportunity to utilise the new Virtual Reality (VR) headsets.
The VR headsets had many applications and activities. One activity would set a scene of being within the Jurassic world where they could see and hear a variety of dinosaurs.
In the same week pupils had to create a dinosaur film on Hwb using 'animate', and his would be completed on the class laptops or iPads. These challenges had provided the pupils the opportunity to experience a range of blended learning experiences but also myself as a teacher to adapt my teaching approach.  


	What have you learned?
	I have learned that providing pupils the opportunity to participate within a range of blended learning experiences can allow them to gain confidence using technology but to also work independently.
The pupils had really enjoyed completing the challenges and exploring the different experiences that they may have never been exposed to before.
I have also learned that this will enhance many skills, knowledge and understanding and will prepare them for adulthood. It had also increased their engagement. 
I have also learned that employing a broad repertoire of teaching approaches has allowed me to increase my confidence and professional development.


	What next?
	I will continue proving enriched experiences to the pupils within their challenges, Especially those blended learning experiences. 
As the pupils thoroughly enjoyed using the VR headsets, I will incorporate them into another weeks enhanced provision. 
I will also continue to employ various teaching approaches throughout my time during professional practice. 







	Professional Experience Template 3
	
Real-life context within a Welsh lesson 

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	This Welsh lesson had consisted of a carousel of activities. The focus task was within the role play area which was a doctors surgery.
Pupils were focusing on using Welsh phrases and asking and answering them.
(Beth sy’n bod?) (mae …… tost gyda fi).
Within the ‘docotors surgery’ pupils were encouraged to decide on a role they would like to play,ensuring there was a receptionist,doctor,nurse,patients. 
Pupils had to use the phone and greet patients using welsh words and phrase (bore da,sut wyt ti etc).
Welsh words were on the wall of the ‘doctors surgery’ to support pupils.
Within the role play area, the ‘doctors’ and ‘nurse’ had uniform and play equipment to utilise.
‘Patients’ had bandages and plasters and the ‘receptionist’ had a telephone and clipboard.
This activity was pupil-led contexts, with their ideas feeding into the development of the environment.
This lesson was to overall improve pupils confidence using the Welsh language and develop their Welsh language skills, this lesson has developed from previous lessons and skills of using Welsh words. 


	What have you learned?
	From this experience, I have learned that pupils are more engaged from a hands-on, real-life context learning experience as they find it enjoyable. 
Pupils developed skills for real life situations that can be adapted depending on the stage of the learner. 
Using the role play area as a 'doctors surgery' made the lesson more 'authentic' and pupils had gained more from the lesson by using the equipment and wearing the costumes. 
I have also learned that making the activity or task enjoyable for learners has a great impact on their participation. Pupils are more likely to work with peers well within the role play area as the pupils view it as a ‘game’ but also gain many skills from this experience.

	What next?
	For the next lesson, pupils will be writing the sentences in Welsh, so this will develop their Welsh languages skills through reading and writing. 
Pupils will use the same resources as the previous lesson for support to activate prior knowledge.







	Professional Experience Template 4
	Cross-curricular lesson within a year two class

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	My target from my weekly reflection that was discussed with my class mentor was cross-curricular themes within my lessons.  
This led to discussing how I can incorporate an increase of cross-curricular themes within my lesson plans for the following week. I had looked through lesson plans from the previous week to see how they could have been improved. 
I was able to identify many other skills that the pupils could have had the opportunity to develop within those lesson. I had then looked at my plans for the week ahead and adapted them appropriately so that there were other Area's Of Learning and Experience (AoLE's) implemented into them to create a richer form of learning within the lesson. 
I ensured that the cross-curricular themes were suitable for the lesson and were included to be effective not just to be mentioned within a lesson plan. 
One lesson in particular had contained a variety of cross-curricular themes and many skills were utilised within the lesson.  
Although many AoLE's were included the lesson did not seem complicated and it had all come together well. 
I had received positive feedback from my class mentor of the lesson and pupils had enjoyed the lesson. 
The lesson plan itself was for Languages, Literacy and Communication (LLC), where pupils had to research information about dinosaurs to create a report a future LLC lesson.  Pupils would have to identify where they can find such information but also carry out the research and organise the data collected themselves. This was the mathematics and numeracy AoLE of the lesson. Using the internet and books to find information was an element of science and technology.  The humanities side of the lesson was the pupils understanding that dinosaurs were in the past and when finding the information, the pupils have to recognise the difference of facts and beliefs when collecting the reliable information.  The health and well-being aspect of this lesson was for the pupils making decisions based on what they already know from prior learning. 


	What have you learned?
	The lesson was successful and the pupils were able to develop many skills and extend their knowledge and understanding within various areas.
Many aspects of which created a different and fun form of learning. 
From looking back through my lesson plans to improve them has allowed me to gain in sight of how a lesson can be enhanced to provide the best learning outcomes. 
By having more AoLE's within a lesson has enabled pupils to view this differently and not just a standalone lesson, but for it to be continued between various subjects and to create blended learning experiences. 
I have been able to improve many of my lessons by ensuring that cross-curricular themes are included. It has also developed my professional practice by extending my knowledge and understanding of combining various subjects.


	What next?
	From this experience I will go through all future lesson plans thoroughly and ensure all skills that can be utilised are. This is to ensure best learning outcomes possible are achieved for learners.
I will implement cross-curricular themes within my lesson where possible but to ensure it is appropriate and provides effective learning and is overall a well-planned and blended experience.  








Word count: Approximately 2,000


Part two
This assignment provides an overview of personal progress that is also critically reflected upon in correlation of the pedagogical principles for teaching and learning. 
Pedagogy is a combination of skills and knowledge that is required for effective learning and professional development. It is considered as a significant element for learner progression which is fundamental to the curriculum for Wales (Donaldson, 2015, p.65; Welsh Government, 2023). 
[bookmark: _Hlk129469546]Incorporated within the curriculum for Wales are the twelve pedagogical principles which emanated from the successful futures report by Professor Graham Donaldson (2015). The pedagogical principles reinforce effective learning and are designed to create appropriate, learner-centred, successful pedagogy (Welsh Government, 2023). A specific pedagogical principle that will be discussed throughout is the sixth pedagogical principle; “creates authentic contexts for learning” (Welsh Government, 2023). This is because it is an aspect in which needs to be developed.
As a student teacher, it is significant to enhance professional development as this increases pupil’s overall outcomes and refines knowledge, understanding and skills for both student teacher and learners (Hattie, 2009, p. 121), for that reason it is essential to adapt a concept of self-improvement and progress. Incorporating real life, authentic context within learning experiences has been a continued target within weekly reflections from my professional teaching practice (Refer to appendix one) which has been generated from discussions with my class mentor. Real-life learning, also defined as authentic learning, consists of children being exposed to experiences that have real-world relevance that can produce transferable skills (Stanley, 2021. P.6).
The school specified throughout this assignment is located within South Wales with one hundred and eighty pupils on roll (Locrating, 2022).



The children’s commissioner for Wales (2022, p.15) emphasises the significance of human rights within education, which assists learners to develop self-awareness to acknowledge social issues around them and for pupils to obtain empowerment that can allow them to gain skills and information to create choices and effective outcomes for themselves and the world around them. 
This can be achieved by the pupils being exposed to real-life learning experiences as demonstrated within a case study where authentic learning techniques were explored and investigated from the learner’s perspective. The results of this study indicate that real-life learning strategies have produced positive outcomes where learners’ motivation had increased and valuable learning skills were created and fulfilled, pupils had also established that the authentic learning strategy was favourable method of learning (Ballard, 2019, p. 40). 
Nevertheless, it is possible that these results may not be generalisable to a broader range of students as the research was based within America, where pupils and teachers obtain distinctive perceptions and outlook on real-life learning experiences. This indicates a need to understand the various perceptions of authentic learning experiences outcomes that exist among classrooms within Wales. 
The effectiveness of the use of real-life authentic context for learning is illustrated clearly within an Estyn report of effective practice. The report demonstrates a year two class learning through play in a real-life context, where learners were encouraged to participate and explore a ‘village’ which provided realistic situations and experiences to be simulated by the pupils (Estyn,2018). 
The evidence presented thus far supports the use of real-life learning experiences to enhanced pupils’ independence and competency and beneficial of overall learning for pupils. 

Even so, potential challenges have been identified. Authentic learning requires to embody forms of cognitive realism for the learning experiences to be purposeful (Roach et al, 2018, p.500).  The coronavirus pandemic has had a negative impact on pupil’s skills and development within Wales, evidence has revealed a decline in basic mathematical skills and many missed opportunities of practical experiences (Welsh Government, 2022, P.125).
This is evident within the current situation and circumstance, as an example, cashless payments are now more prominent, which results in children’s mathematical and thinking skills being neglected or absent as children are not utilising or seeing real money. 
A Welsh education recovery plan has been devised following the closure of schools across Wales. It states that schools must support pupils appropriately and learning opportunities should be provided to extend knowledge and understanding (National education union, 2021).
Financial literacy has been recognised as a key skill to perceive within modern society and the plausibility of its importance to rise, therefore, to overcome this, Williams et al (2022. P.372) suggests involving pupils throughout the authentic learning experiences.
This correlates to a professional learning experience I have planned and carried out within the placement school (refer to appendix two). It consisted of the role play area as a fruit and vegetable shop and pupils had participated in an activity where they had to use money to develop their additive skills which supports real-life learning.
According to Steve Revington this is perceived as effective authentic learning, as he mentions that there are twelve elements to authentic learning and that role playing is one of them. He also states that “Education has but one main purpose- to prepare students for the real world. To do that we need to get “real” in education. It’s imperative that we provide ongoing, authentic learning opportunities for our students” (Ontario College of Teachers,2016).
In contrast, Herrington & Oliver (2000, p.4) believe that authentic learning consists of nine elements to create suitable real-life learning experiences. 
Overall, I feel that many elements are necessary to generate authentic learning experiences, including role play as it has proven successful within my professional teaching practice placement school. 

Within part one of the assignment, A professional experience template associating with real-life context has been illustrated that was being utilised within a Welsh lesson. The lesson involved groups of pupils making use of the role play area as a doctor’s surgery. Uniform and doctor resources were available to create a real-life setting. 
Outcomes from this teaching experience had exhibited significantly positive impacts on the pupils, as revealed within the ‘what have you learned?’ section. It divulges the information of how the pupils were engaged from the hands-on activities as they found it an enjoyable experience. The resources and role play area had presented an authentic encounter for the pupils. I have also indicated the need to continue to use the resources to support the pupils.
The Welsh Government (2020) expresses the influence of the four purposes within the curriculum for Wales and the Integration of authentic learning within the purposes, for instance, within the “healthy, confident individuals” component, it cites that pupils should “have the skills and knowledge to manage everyday life as independently as they can”. Therefore, this suggests the requirement to accommodate the four purposes to be present within classroom experiences. 

The learning environment has been considered as a predominant aspect of authentic learning. Pupil’s positive interactions with an authentic learning environment has exhibited self-management skills (Ndawo, 2022, p.2).
Piaget agrees with this statement and acknowledges the importance of learners becoming active within their learning environment by bringing the real world into learning experiences therefore forming authentic learning environment (National Day Nurseries Association,2022, P.2).
Alternatively, although time-consuming, utilising authentic materials within the classroom is recognised as a factor to motivate learners and to prepare students for real-life situations (Herrington, 2005, P.2).
All things considered, I feel that the learning environment and resources are both key components to produce authentic learning experiences, I feel the challenge of providing an authentic learning environment and resources can be time-consuming, however this can be disregarded as the benefits outweigh this limitation. 



Families that are effectively engaging in their child’s education can have a positive impact on their emotional and social development, building a constructive relationship with parents/guardians can allow them to trust and become confident to support child with home learning (Winship et al, 2021, p.300). 
Bronfenbrenner concurs with this statement as he mentions that child development is based on engagement with various people, environments within different activities and relations as they all have an influence on pupil’s progress (Shelton, 2018, P.11).
On the other hand, Piaget (Kohnstamm, 2021, P.9) believed that children develop through stages of cognitive milestones relating to the child’s age.
From my perspective, both are pertinent views and can be considered an important aspect of pupil enhancement. Nevertheless, the stages of development are an outlined guidance and all children develop contrastively. Family participation has proven beneficial, particularly for real-life learning context. 
This has also proven effective within my professional teaching practice placement. The pupils would participate with various learning experiences relating to a learning theme each term, at the end of each term an organised event named ‘express’ would occur to offer families the opportunity to come into the school to observe, appreciate, discuss, and understand what the students have been learning. The learner’s books, pictures, and various activities that pupils had accomplished were displayed and available to engage with. 

The United Nations Convention on the Rights of the Child states that in article twenty-three “Children who have any kind of disability should have special care and support so that they can lead full and independent lives” (Welsh Government,2021a). This correlates to the Additional Learning Needs (ALN) code for Wales (Welsh Government,2021b, p.37) where schools are obligated to support learners with ALN and appropriately meet their needs to create inclusive learning. 
This can be challenging as teachers and parents are expected to implement advanced approaches to suit pupils with ALN needs (Frederickson & Cline, 2015, P.29)
All learners should be exposed to complex learning to improve cognitive skills that builds the composition of everyday situations, especially those with ALN (Duit et al, 2008, P.638).
Therefore, Pupils with ALN should be prepared for everyday life skills from authentic learning experiences. This has been demonstrated within my placement school during my professional teaching practice. Refer to appendix three for a timetable dedicated to the pupils with ALN that contains sessions allocated to developing life skills that consist of various authentic experiences, such as buying food from the local shop using authentic money and encouraged to use sign language to interact with shopkeeper as the timetable dedicated for this pupil was diagnosed with autism and is nonverbal, therefore this real-life learning experience has supported the students learning and developed various skills, primarily improving communication skills.

One of the main difficulties with applying authentic learning within a classroom, is to meet the needs of each individual and ensuring that the experiences, work, and skills are appropriate to them to participate with (Niesz,2003, P. 78). This could be rectified by prestigious planning and evaluating the lessons accordingly. 
It is deemed essential to provide opportunities of authentic learning experiences. This is due to everchanging world of society and technological and social change, which can be unpredictable and future generations need to be knowledgeable of several concepts and be capable of applying to the many contexts of real-life situations (France et al,2019, p.13). 
Problem-based learning is also a necessary method of teaching as it composes learners to comply with outside world situations and how to become a productive and valuable member of humanity, however for it to be successful, it is essential for students to gain various aspects of several real-life situations (Romantsova,2018, P.205). Therefore, preparation and organisation competency are required to comprehend with the real-life learning experiences
I feel that as a student teacher and future newly qualified teacher, it is my responsibility to contribute to make a difference to children and create purposeful learning through real-life learning experiences. 

Kolb’s work (London,2020, p.99) contributes to expanding the understanding of real-life contextualised learning, He illustrates a learning cycle that is induced by experiencing and thinking through various methods of knowing the world through a hands-on approach to learning, which is referred to as experimental learning. 
 In support of this, Dewey (2008, quoted in Boyles,2020, p.12) endorses the humanistic approach of child-centred pedagogy to learning and believes that learning experiences should possess an input of everyday life and human culture that is emphasised through a cumulative process, which associates with real life, authentic contexts for learning. He suggests that this can meet each individual needs and allow pupils to gain independence (Dewey,2018, p.9).
However, many aspects of the interpretation of child-centred learning have been questioned and critiqued. Subjects have unclear boundaries and learners are relied on by their competency (Hempel-Jorgensen, 2015, P.140). Therefore, some pupils could encounter implications within learning.
The outcome could be adapted by providing support in the circumstance of a student-directed form of learning from a more knowledgeable person, this then leads the learners to gain perseverance, confidence and to learn from the experience, which is also referred to as ‘scaffolding’ (1976, quoted in Mulder, 2016, p.505).
It is believed that providing the opportunity for pupils to activate prior knowledge is a crucial segment of the learning process as it is a determinant of memory and learning, it has also been recognised that there is a compelling association between item recognition and knowledge development (Bellana et al. 2021.P.121). This could suggest the use of real-life resources for learning being utilised within various contexts numerous times to activate prior knowledge could aid pupil development.
Contradictorily, there is consideration that curiosity is what precipitates the learning process when prior knowledge is activated and that when learners are on the verge of learning something new, their curiosity levels heighten and when learning is revisited, they are able to gain understanding, however, if the same learning is prolonged and known by learner their curiosity levels drop and learning is paused (Wade & Kidd, 2019,P.1377). 
For that reason, curiosity-based learning appears to be of assistance to pupils’ development, nevertheless there is a need to be cautious of repetition and that learners are activating prior knowledge appropriately in moderation.
 

In conclusion, the findings contribute in several ways to my understanding and current literature has provided further clarity of real-life authentic learning contexts. 
Some elements of teaching authentic learning experiences can be challenging such as being time-consuming and ensuring to provide appropriate learning to suit individuals needs. However, efficient planning, organisation and assessment throughout can subdue the limitations of authentic learning.
To develop my own professional practice, I will continue to incorporate real-life context of learning but also take into consideration other aspects and teaching strategies that create effective and sufficient learning and progress for pupils.  
Establishing personalised learning has been deemed as challenging, however creating learning experiences that correlate to the pupils and involving them in the progress of their learning can countermand the barriers, and real-life learning context has been proven to provide this. 
For future teaching experiences, ensuring to involve parents in the students learning would enhance their development, independence and confidence in addition to being in correlated to authentic learning strategies.
 To improve my practice, I will continue to utilise the teaching and learning methods mentioned and ensure that authentic learning is embodied within planning and experiences for pupils to undertake. 
There are five professional standards for teaching and leadership, and they emphasise the significance of obtaining professional knowledge and understanding as an educator. Professional responsibilities, teaching expertise, professional learning, and many other elements are segmented within categories titled; pedagogy, leadership, professional learning, innovation and collaboration (Welsh government, 2019a). 
As stated previously, a target that I pursued to develop throughout my professional teaching practice was applying real life, authentic learning context, this is disclosed within the pedagogy, advancing standard of teaching. It discloses that a demonstration of real life, authentic context of learning is understood by the teacher and that learners are capable of reflecting upon the authentic experiences that have reinforced prior learning (Welsh Government, 2019b). 
It is believed that teachers should be exposed to lifelong learning to possess the capability to adapt to contemporary situation and the society demands of a school setting (ADB,2021, P.9). As a personal perspective, the real life, authentic learning has been identified as an on-going target, therefore it is now a priority to implement various strategies for future teaching experiences to improve that area of inadequacy.
Upon inspecting previous lesson plans, I feel that authentic context of learning could have been integrated within the activities, however succeeding extensive research and exploration of literature, I am able to recognise the potential that real life learning experiences have on pupils’ development and can now adapt my perspectives of teaching and learning for future teaching opportunities.  
It has been made prominent that activating pupils’ prior knowledge can be beneficial, although being cautious of frequent reoccurrence that could affect the learning process, I feel that this can be a key component to learners’ development when executed efficiently. 
Referring to appendix two once more, which is the lesson plan which was conducted within professional teaching practice placement, it reveals that prior knowledge was activated and the previous lesson was recapped to determine understanding, however pupils were successful in completion of task independently, therefore the use of activating prior knowledge for the following lesson will be unnecessary and invaluable, again, this is where efficient and organised planning is valuable.
Overall, the desire to improve one’s professional practice throughout one’s teaching career will contribute to the determination to become a proficient educator. 
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Appendices 

Appendix one
Weekly reflection 
	Meet - identify your target
	Think - develop your strategy

	After discussions with my class mentor after one of my lessons, she had mentioned that there was a need to incorporate real resources as a visual prompt but also to allow the pupils to learn in a real-life context.
This lesson we had discussed was about money for mathematics and numeracy, the pupils had to identify different values and what the coins were worth. I had demonstrated to the pupils on the interactive whiteboard. The different coins were shown to the pupils that way, however while reflecting on my lesson it was agreed that the learners would have benefitted from actually having the coins in front of them, looking at them closely, touching them and observing the shape of the coin.
Therefore, a target I aim to achieve is to adapt my lesson to be authentic and within a real-life context. This correlates to the pedagogy advancing teaching standard-“Real life authentic context”.
	A strategy that was discussed during planning with my class mentor was to ensure that I was adapting my lesson plans by making the lessons have a real-life situation to them with appropriate resources that would engage the learners.
My class mentor also suggested to observe her teach a topic lesson which was on St David’s day and the pupils made cawl.
They had used real vegetables and were supervised using real knives. Each pupils had the opportunity to peel and cut the vegetables.
We then discussed her lesson afterwards. We agree that the pupils were highly engaged and thoroughly enjoyed the lesson as they were involved using real equipment and foods.

	Test - implementation
	Think – reflect on your implementation

	After discussing strategies with my class mentor, I had adapted my lesson plans from that point for further lessons.
I had ensured that learners had the opportunity to learn from real life authentic context and would use equipment as appropriate.
Within the next mathematics and numeracy lesson, I had adapted the role play area to a fruit and veg shop, I had also placed a till with real coins in the role play area for the pupils to utilise in free time but also during the lesson.
Progressing onwards from the previous maths lesson, pupils were learning to add two values together using money.
In the role play area, pupils had to “buy” two items and add them together.
There were real fruit and vegetables within the shop and pupils had real coins to pay for them. There were also price tags on the fruits and vegetables.
Pupils had to take turn to be the “customer” and “shopkeeper”.
	I could see that pupils were highly engaged during the lesson and enjoyed the lesson.
All pupils had participated well and were able to use the money appropriately.
My class mentor had mentioned that the lesson went well, and I should create authentic learning throughout my lessons in future.
The pupils had enjoyed the concept of being the customer and going “shopping”. They also liked the fact that they had a real purse with real money in and had to buy real food.
The pupils also liked that someone had to “work” and scan the items.
From this, pupils were able to add up the total and work collaboratively to discuss and work it out together.
Pupils had successfully completed the success criteria and the achievement goals for this lesson.
I will incorporate real life learning and authentic resources when appropriate and possible for all future lesson as I feel pupils get the most out learning through this. ​​​​​​​



	Share - what were your reflections shared with class teacher / mentor
	Think - are you carrying this target forward, or developing a new target?

	My class mentor had praised the lesson and suggested to make most of my lessons in a real-life context. We felt it worked well and the pupils had enjoyed.
	I feel that I will carry this target forward as it is essential and beneficial for pupils learning and development. I also feel that I want to be confident delivering these strategies and lessons to ensure that I am making progress with this target.



Appendix two
Lesson plan-authentic context learning 

	Student-teacher:
	Saffron Robb
	Class / Group:
	Year 2 

	AoLE or Subject:
	Mathematics 

	Date:
	15/3/23

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	Progression step 2-
Mathematics and numeracy-
The number system is used to represent and compare relationship between numbers and quantities.
-I have explored additive relationships, using a range of representations. I can add and subtract whole numbers, using a variety of written and mental methods.


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	ambitious, capable learners who:
-are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts
· -are questioning and enjoy solving problems

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Progression step 2-
Languages, literacy and communication-
Expressing ourselves through languages is key to communication.

I can explain information and share ideas, opinions and feelings using relevant vocabulary.

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 

· Pedagogy Advancing: learning through effective application of subject knowledge and discipline-Progression in learning- Learners and teachers can see, map and reflect upon learning to the extent that they are able to articulate next steps in a way which applies disciplined learning across the four purposes.


	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	
· Adding two values together-money 
· Using different coins appropriately 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	· Have been able to add money together. 
· Adding appropriately 
· Role playing-collaborating 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	· Unable to add two values together 
· Unable to understand that money have different values 

-Ensure to explain in detail and ensure learners understand beforehand 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	Opening phase 

	To start, Recap previous lesson
Show money-discuss value of money
Demonstrate adding to create new value 
Adding appropriately 
Discuss role play objectives and examples.
Question various scenarios when pupils have been to shop, what do they see, say and do?
Allow two pupils to demonstrate to class. 

	Activating prior knowledge 

Questioning and answering 

	Visual prompt- money 
	Check understanding-question

	
Teaching and core learning 

	Role play area-in group pupils decide who will be ‘customers’ and ‘shop keepers’. 
Items have prices on them-
Using different coins and values added together to get the total for that item-up to 20p 

	Adding-appropriately 

Understanding different values of money 

Role play
	Support staff-work with LA pupils 

Using money as resource
	Check understanding-question throughout

Live marking and feedback

	
Plenary 


	As group, go through some answers together-discussion 
Groups demonstrate role play they had carried out throughout lesson to class. 
	Discussion 

Questioning and answering 
	Support staff working with LA 
	AFL-self assessment-smiley face 

	



	
	
	
	






Appendix three
Timetable 
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