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Section 1
The new curriculum for Wales was implemented in 2020. Previously, Wales followed The Foundation Phase. The whole curriculum was changed in order to keep improving education, a national mission according to the Welsh Government (2023). This is seen as a useful tool by The Organisation for Economic Co-operation and Development (OECD, No date), rather than just changing one element which would not be beneficial (Barber, Chilioke, and Morshed, 2010). The new curriculum for Wales allows the framework to be based on individual needs in each classroom (Welsh Government, 2022a). Every school that is following the new curriculum is working towards building a child to be ambitious, capable, a creative contributor and a healthy, confident student (Welsh Government, 2022). These are the four purposes of the new curriculum designed by the Welsh government to create the best possible outcome for students when they finish in education (Welsh Government, 2023). 

There can be many challenges when implementing a new curriculum. Research shows many teachers in Wales and England have admitted the workload that is given to them is ‘unmanageable’ (National Education union,2023: The Guardian, 2023). This has caused many professionals to leave the teaching profession due to stress (Nasuwt, 2023). Nasuwt (2023) also says around half of teachers have had a detrimental effect towards their physical and mental health, due to workload. This is a worrying barrier to the new curriculum, if teachers are not able to work effectively because of workload this will affect their practise, whilst having the responsibility of learning the new curriculum in Wales on top. Most respondents that were asked, spoke about the workload that is given to teachers, many said they were not able to complete the workload during their contracted hours meaning they were exceeding into their personal life. This was leading to an unbalanced work and life schedule (Department of Education, 2019: Evans 2015). As a result, to this, teachers may be hesitant or reluctant to learn a new curriculum, if the workload already is causing them stress. There is a new task force that is made up of professionals from all parts of the education network who suggest recommendations to support reduction of workload (UK Goverment, 2023). This support system was set up by the government and had a drive to reduce teachers working hours by five hours within three years (UK Goverment, 2023).

The foundation phase was implemented in 2010. The foundation phase was designed in order to build creative, imaginative children whilst making learning effective but also enjoyable(Welsh Government, 2015b). The foundation phase would have been delivered as a play-based approach which is similar to many other international approaches (Brooker, 2011) such as the Foundation Stage in England and Te Whariki in New Zealand. However, many challenges to a play-based approach were identified in foundation phase curriculum in Wales, Siraj-Blatchford et al, (2007) found practitioners consumed “mixed messages” regarding play. This could be because play cannot be simply explained (Wood and Attfield 2005). In addition to that when reading the play policy in the curriculum, all practitioners will have a different view on what play is and how it will be implemented in practice. To prevent this from occurring in the new curriculum for Wales, Professional learning should be offered to all professionals to develop their knowledge so that children receive high quality of learning consistently from both teachers and teaching assistants (Stoll, Harris and Handscomb, 2012). According to Waters and Payler (2015) professional learning should consist of systemic, sustainable transformation of professional practice. The stocktake report had twenty-three recommendations altogether, nine of these talk about improvement is needed on training. Practitioners must undertake training which shows teachers how to deliver practice but also the importance and understating why. To prevent this from occurring in the new curriculum for Wales, professional learning should be offered to all professionals to develop their knowledge so that children receive high quality of learning consistently with confidence for both teachers and teaching assistants (Caropreso et al, 2016 and McNeil et al, 2016).

The evaluation of the foundation phase report (2015) had many recommendations. Training for teachers came up a numerous time (Waters, 2016) likewise to the stocktake report. Looking at research the way the curriculum was set out, left practitioners confused in how to delivery practice. Some were unsure with teaching teacher styles for example ‘formal’ and ‘informal ways’ meaning teacher would be teaching differently offering high or low standards, some sections were not detailed enough for teachers to have a strong understand and feel confident so therefore children will not be getting constant high-quality learning (Taylor et al., 2015). Recommendation seven in the evaluation of the foundation Phase suggested “Training and guidance materials need to place more emphasis on: observation and assessment: effective use of the outdoors: delivery of enhanced provision: the roles of teachers and additional practitioners: as well as general child development topics” (Iran, 2014). Similarly recommendation eight in the stocktake report highlights the need for improvement on training, “develop training that ensures all staff have a good understanding of how language, literacy and numeracy develop and how to support children’s development across the foundation phase including the important role of the adult” (Welsh Government, 2014). Both reports talk about how training on child development is crucial as well as practitioners understanding their role as the adult. Professional learning has become a central part to the new curriculum of Wales (OECD, No date). A programme for professional learning was set up in 2020, to support practitioners in Wales (Welsh Government, 2019a). 

Another example of why the curriculum needed to change was the Programme for International Student Assessment (PISA) results. PISA tests are used around the world to assess fifteen-year-olds on their reading, mathematics and science and use all the data to compare countries OECD (No date). Wales were one of the lowest scoring countries. England, Iceland and Scotland all achieved higher scores over Wales (Wightwick, 2016). Wightwick, (2016) declares Wales along with England results have declined during the last ten years. A more recent article written in 2019 written by wightwick, states Wales scores were improving from following years, especially reading, which was the best score Wales had got since PISA tests were first introduced in 2006. 

The Donaldson report was conducted by Professor Graham Donaldson in 2014. He was commissioned by the Welsh government to evaluate the Foundation phase in Wales. He believed schools should provide more than just basic knowledge for students (Donaldson, 2015). Huw Lewis, the minister of Education and Skills for Wales during 2013-2016, agreed with Donaldson (2015) (Wales Government, 2015a) after reading the report ‘Successful Futures’ believed it would build the new curriculum and provide enhanced learning and higher standards for all students in Wales. Many points Donaldson has discussed in the report has been implemented in the new curriculum for Wales. 

Research shows OECD, (No date) states in order to continue to implement the new curriculum successfully practitioners must all understand the importance of the vision and how to put this into practice. In the evaluation report 2015, a key finding was that many practitioners who took part in interviews and surveys believed the foundation phase had a positive influence on children and their learning (Welsh Government, 2015). However, there were twenty-nine recommendations showing what needed to be improved. As a result of this there was need for change. Viennet and Pont (2017), as well as Fullan (2015) says an ‘education policy is more likely to become reality if a strong case underpins the need for change’. Viennet and Pont, 2017 goes on to say all solid objects must be defined in the policy to frame the vision which will enable action. The new curriculum for Wales includes details of how every area in the framework supports the four purposes allowing the nations mission achievable (OECD, No date). The way the curriculum is written can have a detrimental effect on the way teachers deliver (Causarano, 2015), if a practitioner does not fully understand the guidance when teaching it will not be delivered to a high standard (Bell, 2015). 

Section 2
Every child is unique who is constantly learning and can be resilient, capable, confident and self-assured (Department of Education 2023). The child is the centre of their learning in the new curriculum for Wales (Welsh Government 2022b). It states how every child’s interest must be followed. The curriculum for Wales has a vision for all schools to be different as the curriculum allows practitioners to design a plan for each child in that classroom based of their needs. All children develop at different rates (Department of Education, 2023: The foundation phase 2015). The progression steps in Wales allow children to be unique and develop at their own rate rather than be assessed due to their age, which is what the old curriculum for Wales followed. The foundation phase highlights the importance of the unique child in the curriculum, how children’s voice should be respected and valued in their learning and also encouraged to develop individually (Welsh Government 2015). The foundation stage in England also mentions the unique child in their curriculum and how interests must be followed (UK Government, No date). In England they believe children are constantly learning and are seen as confident and capable learners. Similarly, Te Whariki, have similar views and base the curriculum off the unique child. They say each child under Te Whariki is on its own unique journey of learning. Te Whariki see their child as ‘active leaners’ (Twinkle, No date). 

The new curriculum for Wales follows a new framework in terms of assessments. Assessments are used in early years to measure progress. Assessments should be used over a period to get a full overview. After assessments are carried out practitioners must reflect and evaluate the children’s assessment to plan their ability and interest. It is about understanding what the child can do and base their learning off the assessments (PACEY, 2016). Assessments also allow practitioner to self-reflect on their practise, for example if a child is not progressing, teachers must reflect on their practise also (ESTYN 2023). 

The new curriculum has newly been implemented so therefore assessing children must be changed also. Assessments can be carried out in all types of ways. The Welsh government have designed key principles and purposes practitioners must follow. Assessment now should be continual during their time in education. Children must be the centre of their learning and should be involved in their learning process (ESTYN, 2022). Families and careers should also be involved with their learning. Learning stories is one way of assessing children in early years settings and a style Wales could look at using in the future. Teachers create learning stories by observing a child and documenting what they are doing correctly using words and pictures (Pack, 2016). The child can choose what activity that interests them, and teachers can observe, following the new curriculum for Wales (Welsh Government, 2022a). As a result of this teachers can plan based on the individual child, however after every learning story teacher must evaluate the child’s progress and plan the next step (Educational Leadership Project Ltd, 2019). The stories build up over time and can be created into a book for parents to access and see visually their child’s progress (Pack, 2016). All learning stories should be accessible to both children and families and therefore should be easy to follow. The learning story becomes a learning story once it has been analysed by the teacher, this part enables it to be an assessment (Educational Leadership Project Ltd, 2019). This type of assessment can be caried out on any child and does show their true potential. 

Teacher’s time can be a barrier to carrying out this type of assessment. Nasuwt (2023) states teachers cannot be expected to work effectively if the workload given to them is excessive. Four in every five teachers believe the workload they are given has increased their stress and as a result questioning their job (Nasuwt 2023: Education workforce council Wales, 2021). This can be seen as a barrier as a learning story takes time and must be undertaken 1-1 with the child and an adult. Another barrier when carrying out learning stories is that all teachers may do it differently, because of experience (OCED, No date). Many teachers may have used a different assessing method previously and therefore may be hesitant to use a new method. Teachers must have the ability to assess, to be able to identify when children are achieving or need extra support.  If all teachers assess using learning stories but carry them out differently to each other this is not a fair way to assess children. Professional learning is how practitioners can deliver high quality education to all students. Training ensures that practitioner’s knowledge and skills are keep relevant and up to date with necessary requirements (CPD, 2022). This can be offered to all practitioners so they can all deliver the same quality. 

Teachers may not allow enough time for students to show them best selves because of time and class ratios (Snow, Susan and Hamel, 2008). Although this can be seen as a barrier. Research shows in Wales the Welsh government have identified this problem and they have invested over thirty-six-million-pound to support reduction of class sizes. After conducting a survey asking staff the benefits of the grant ninety-six percent of teachers stated the learner’s achievement was progressing, ninety-one percent of teachers said it improved their well-being having a smaller class. As a result of this grant in Wales teachers had more time to spend with individual children which would enhance the child holistic development. (Welsh Government 2019b). 

The new curriculum now follows progression steps, which allows children to develop continually during their childhood. This allows children to develop at their own pace, as every child develops differently. Progression is a learning process which is developed over time during education. Following the new curriculum for Wales it highlights the importance of teaching specific areas and then building depth on each area which will continue to develop their knowledge (Welsh government 2021a). Professionals can only make this happen and are paramount to provide this. According to the Welsh Government (2022b) practitioners completed a survey and had a positive view on the new curriculum for Wales. Although many practitioners believed the progression steps lacked depth and need more support with assessing. The new curriculum for Wales includes a process for children to progress over a long period of time. 

Diverse culture is significant in a classroom in the early years. As a result of teachers getting to know every unique child, they can learn about each culture which will create a multicultural classroom. Teachers can create activities which will educate children about culture which will benefit children to make choices in the future (Lewis and Landsman, 2011). A framework similar to Wales, the foundation stage, one area focuses on understanding the world, and children are educated on culture (Department of education 2023). Devarakonda, 2013 states practitioners should educate themselves on religion and culture by understanding the meaning by engaging with people who follow religions the same as the pupils in their class. That way they can learn the real meaning rather than educating children without knowing the reasoning behind each one. Bomman et al., 2010 also suggest in order to apply fairness to all children assessments that they undertake, they must be in the child’s first language in order to assess all children at the same standard. The meaning needs to be the same for every child. If the assessment is in a child’s second language this will immediately be a disadvantage before sitting the examination.  

Assessments can determind children’s ability. Which is used in many classrooms to organise children into groups based on their ability. Groups designed off ability are seen as favourable for achieving high results, in particular for those who are seen to be high achievers (Gamoran, 2002).  Hargreaves, 2019, undertook a study and found children can identify when they are in a low or high achieving group and will see themselves as more and less able. The children were given worked that involved group work however the children showed competitive behaviour, showing some taking lead over others and choosing to work individually rather than with peers (Roseth et al. 2008). They were hesitant to share their work to each other and were more interested in focusing on their individual work. Similarly, Dweck, (1991) also agrees children can identify ability and it has a detrimental effect on their motivation. This can be identified by the child’s mindset, if children make mistakes and understand it is a way of learning; is enthusiastic to get involved in challenges which is out of their comfort zone; absorbs feedback, these symptoms show the children’s characteristics of a growth mindset. These children tend to be high ability children who believe in themselves. On the other hand, children that show effort is pointless, takes feedback personally and may show offence, avoids anything that will encourage challenge and feels threatened by peers’ achievement. These are signs to show the child has a fixed mindset and most likely to see themselves as failures. 




Section 3 – How important the outdoor environment is for children’s learning and development.  
Although learning in a classroom is significant for children, the outdoor area should be valued just as much. Being outside benefits health, social and emotional well-being in children especially (Solly, 2022). During the first three years of a child’s life their neurological growth develops relatively quickly so therefore their development must be stimulated (Children in Wales, 2023). Children that spend a great deal of time outside in fresh air improves their well-being but also contributes to a stronger immune system (Maynard and Waters 2007). Children can let off energy by moving around in a wide space, where indoor environments restrict this (Spencer et al. 2021). The outdoor area has less pressure on children, as the indoor creatives a strict environment with desks and chairs. The first few years of childhood, hands on experiences and learning about natural elements in the outdoors is vital for development (Department for education, 2022). Hands on experience allows children to acquire, apply taught knowledge, develop a feasible solution to the problem.  The outdoor area has endless play-based opportunities which involves exploration allowing children to expand their knowledge (Scott, Gray, Charlton and Millard, 2022). Every child does not need be taught how to play, it comes to them naturally. Experiences that children take part in the outdoors cannot be replicated indoors. The outdoor environment will always be different every day due to weather, natural resources, wildlife and plants. This will allow children to expand their knowledge and build depth on it or identify new learning. All these natural resources have endless opportunities to explore (White 2007). In the outdoors children will discover new learning and become fascinated. As a result of this, their own learning journey will be inspired by fascination.in addition, children will be intrigued and more likely to remain involved because it is something they are interested in. Discovery allows children to widen their knowledge and challenge what they already know. Jerome Bruner is a theorist who believed ‘children who discover for themselves are more motivated to achieve education goals and also are more likely to remember more information’ (Bruner,1961).  

One factor that has been considered, is that children are not encouraged by adults enough to use the outdoors because of the risk behind it. Adults may believe risk is a dangerous factor and cannot see beyond this. If an adult doesn’t allow a child to experience risky play it can have a negative effect towards their development (Brussoni, Olsen, Pike and Sleet, 2012). The outdoor area plays a huge role in delivering risk that contributes to their development. Practitioners do play a huge role with risky play. They have a responsibility to carry out risk assessments. These are done to identify dangerous hazards that would cause significant harm. Although, often many risks that are identified are more beneficial over dangerous so therefore, allow children to learn. Children will not learn if they never try, this will allow children to build resilience, problem solving and self-awareness(White,2011). Children must encounter failure in order to be successful. 

Fredrick Froebel is a theorist who had a passion for children learning in the outdoor area. He believed the outdoor environment is designed for children to have space and freedom which allows physical movement, exploration in real life experiences, opportunities which allowed children to discover risk but also adventure (Froebel, 1892: Trovey, No date). Following Froebel’s beliefs, Brown (2012) states the outdoor area allows children to “learn in nature not just about nature”. Some topics in the curriculum does not allow children to do this. The outdoors allows children to learn by doing. John Dewey was another theorist who believed children should regularly participate in hands on experience and also their interaction with the world around them (Pappas, 2017). The child is seen to engage and expand on their learning by doing and exploring.

Forest schools are becoming more popular. Forest schools offer children learning in an outdoor area, whilst understanding the world around them. This type of approach allows children to self-direct their learning and follow what interests them. Forest schools allow children to use their imagination by using loose parts, where loose parts are unlimited. Children that play with loose parts enter a different world which stimulates cognitive development because children are using parts as something else. For example, if a child picked up a stick. Each child would see that stick as something different. One could see it as a magic wand another could use it as a wooden spoon to stir a position. It can develop their imagination and creativity. It also enhances problem solving because children are asking themselves ‘what if I can do this’ (Daly and Beloglovsky, 2015). Due to recent research children are more active and creative using loose parts which the outdoors provides, rather than expensive resources that are situated in classrooms (Bilton, Bento, Dias, 2017: Science daily, 2016). Forest schools allow children to gain confidence in themselves as it allows children to discover in a wide space and given enough time to do so. Practitioners that work in forest schools are fully trained in the outdoor area and enhances this type of learning.

During COVID 19 children’s screen time doubled (Morrison, 2022). Some may argue it was easier for parents to allow children on their screens daily. Unfortunately, this meant children would have been spending more time on devices rather than spending in the outdoors (Kids Health, 2023). According to NHS (2022) Children need at least 60 minutes of physical activity a day and if children are distracted by devices, it can cause low movement. Children that spend time on screens are fully engaged in the device rather than absorbing the environment around them. Therefore, this can lead to obesity and affect the child’s mental health (Kids Health, 2023).
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