
Context:
This prospectus is for a radical primary school based in Wales. The school aims to use mixed-age classrooms following the inspiration from John Holt’s unschooling theory. It considers the concept of a four day formal school week and one day dedicated to self-learning, which directly links with John Halt’s and John Gatto’s educational theories. The school also makes links to both the Australian Curriculum and the Curriculum for Wales 2022. Culture and integrating into the community runs through the core of the school’s curriculum. Although the school is second language Welsh it does put some emphasis on bilingualism as it understands the importance of using Welsh in the community. The school also based its pedagogy mainly on Dewey’s learning through experience theories and touches on Mihaly Csikszentmihalyi’s theory of flow.
The Prospectus: 
Our school prides itself in allowing children to enjoy learning. We aim to focus on the learning process rather than the final result. This means children have the freedom to explore their own interests in a safe and productive learning environment. Mixed aged classrooms allow children to learn from one another and appreciate their strengths and weaknesses.  Our focus on John Holt’s unschooling methods allow children to focus on their interests while learning the necessary skills to reach the goals of the curriculum.   
School structure:
Most schools in the UK the school primarily split into different age ranges; like for example The curriculum for Wales 2008 consists of ‘foundation phase’, ‘key stage 2’ and ‘key stage 3’ (Education Wales, 2008). These age ranges lead from when a child first enters a school to when they leave secondary school. And for the majority of schools, this means splitting children into classrooms by their year group rather than ability and learning style. Therefore our school believes in focusing on a child’s individual needs and ability rather than age. Therefore by having reasonably mixed-age classrooms that are smaller in size children will be educated and challenged to the needs of the child. By splitting children into different abilities rather than age groups teachers are under less planning strain compared to teachers who teach age groups (Henebery, 2019). This is because teachers who focus on a singular age group may have to spend time differentiating each lesson (Henebery, 2019), unlike our teachers who only focus on a single ability, therefore freeing up time to cover other duties within the school’s curriculum. Similarly to Holt’s ‘unschooling’ children will also have the opportunity to complete supervised self-learning to allow children to gain new interests and ultimately learn from each other. This method of self-learning is proven successful by John Holt himself as he became a musician by self-learning (Vitale, 2009, p. 3). But it is also important to have a good balance of teacher lead learning (Vitale, 2009, pp. 8-11) to ensure all aspects especially skills from the curriculum are covered. This balance will mean that children will be better equipped for their future when considering career pathways and personal life interests. 
John Holt’s influence on our school means that we decided that the school will only formally run for four days a week, with the fifth day for the students to work on their learning. Although the school will be open our pupils will have the option to work outside of the school premises. For children to work outside of school this will require parent’s or guardian’s permission. This method of schooling is famously known as ‘unschooling’, it is commonly used in homeschooling situations (MCDONALD, 2018), but we believe this type of education is exactly what is needed to give our pupils children freedom to learn what they feel is needed for them for the present and a future.  The only big disadvantage of using unschooling is that it has been previously criticized as it can be a struggle to follow any form of standardized testing (ROLSTAD & KESSON, 2013). But on the other hand, we base our curriculum on skills rather than knowledge, therefore, our pupils will learn the relevant academic and life skills through their own personal learning, which is checked and supervised by one of our classroom teachers.  
Another aspect that the school prides itself upon the emphasis on outdoor learning for all ages. By integrating the classroom to outside the classroom opens up many possibilities and has great benefits to a child’s education (Macquarrie, 2016). Although this type of learning my clash with traditional beliefs (Macquarrie, 2016) we believe that using the outdoors gives access to creative outputs for children, for example, our younger children take part in ‘mud kitchens’, where your child may get muddy but in a fun and educational environment (Martin, 2019). Here your child will be exposed to “risks” that have a benefit for your child’s future (Haymarket Media Group Ltd, 2011, p. 3). To confirm these “risks” are minimal and monitored as your child’s health wellbeing and safety is important to us. Unlike schools who attend or call themselves ‘forest school’ we use the outdoors for long-term learning rather than something temporary (Macquarrie, 2016). By basing our structure around outdoor education we understand that this means that both self-learning and outdoor education needs to be integrated throughout the curriculum.  
Curriculum:
Similarly to The Australian Curriculum and The Curriculum our curriculum is skill-based and aimed to give every child an opportunity to create and be in charge of their own future when considering themselves and the environment around them.  Children will be aware of their own role in their community and the wider world around them. We also aim for our children to be aware of the developing and ever-changing world around them including the technological world. Similarly to Sue Palmer’s views in her book Toxic Childhood we believe in using technology as an educational resource used in supervised conditions (Palmer, 2015), but we do not want our children to rely on technology for all aspects of their lives. We also believe children should be exposed to risks in the outdoor world avoiding them to become ‘cotton wool’ children (Palmer, 2015). To do this we allow our children to learn through experience this works in hand with Dewey’s learning theory and practice. This practice puts emphasis on a child’s learning as they partake in a complex and interactive learning environment as Dewey suggests (Schmidt, 2010). This interactive learning style links back to the main purpose of our curriculum of understanding the world around them.
As previously mentioned John Halt also has a large influence on our curriculum. His theory and teaching methods are our way as a school to ensure children keep their individuality. John Halt’s methods have been previously criticised as it can’t be formally assessed (ROLSTAD & KESSON, 2013), but we believe we have tackled this issue by assessing children based on their skills rather than knowledge. This method has been proven successful by the Australian curriculum as they test children on their numeracy and literacy skills each year to help track each child’s progress (National Assesment Program, 2016). This method of assessing has proven that children make progress each year as their skills develop through both formative and informative learning both inside and outside of the classroom (National Assesment Program, 2019).
As previously stated in the structure of the school classrooms are mainly mixed age and focus on abilities rather than age. We believe this method creates equal opportunities for students to succeed, improve, grow and achieve. This reduces the amount of time our teachers spend planning and differentiating each lesson (Henebery, 2019), allowing them to focus on the needs of our students.
Our skill-based curriculum has been split into different learning areas rather than subjects. This decision was made based on research done by Professor Graham Donaldson, in his report that was aimed towards improving the curriculum in Wales, highlighting both positives and negative aspects of the current curriculum. He stated that the curriculum in Wales needed to focus more on skills rather than subject and created the concept of ‘Areas of Learning’ (Donaldson, 2015), these areas of learning are being integrated into The Curriculum for Wales 2022 (Education Wales, 2019).  We have also taken into consideration other curriculums such as the Australian Curriculum which has a similar method of using skills rather than a subject, this curriculum has been in place and has proven successful (Australian Curriculum, 2019). Based on both of these resources we decided that our areas of learning would be: 
· Literacy
· Numeracy
· Healthy Living and Lifestyle 
· Technology and Sciences
· The arts and Humanities 
· Welsh

Literacy:
Literacy is the first aspect of our curriculum as we believe it is an essential skill for everyday life, both inside and outside the classroom environment. We also chose it as a focus area as one of the elements that PIZA base their tests on. The PISA tests are to help schools around the world have an understanding on how their country is performing compared to others (OECD, 2018). This means that our pupils’ achievements will be able to be seen as a success throughout the globe. As a school, we aim to use Literacy as much as we can throughout the curriculum as we understand it is a skill used in everyday life. From research we have gained an understanding that the basics of reading and writing can unlock thousands of possibilities, allows children to use their imagination alongside the basics of reading, writing and communicating (Fisher & Wiliams, 2000, p. 8) . By using literacy we enable our students to communicate and express themselves in many different forms which links back to the main purpose of our curriculum. We understand that we live in a world that is full information and too much can overwhelm a child (Fisher & Wiliams, 2000, p. 10), therefore our curriculum gives children the opportunity to learn how to process and organise using literacy skills, allowing children to be confident when playing a role in the world outside of the classroom. 
We also understand that Wales has also implemented a Literacy framework to help use Literacy across the curriculum (Education Wales, 2008). This framework helps teachers understand how literacy can easily be transferred throughout the curriculum and not just used in Language classrooms.  Also as a school, we understand that literacy is a visual skill as much as a physical skill (Little, 2015, p. 3). We try and put an emphasis on literacy and integrate it into each of our students’ interests. By using different types of literacy we can ensure each type of learner can achieve the expected level of skill for their current level. We understand that according to the VARK theory there are four types of learning styles: Visual, Audio, Reading/Writing, and Kinaesthetic. We also understand that children learn and absorb skills and information best when it is in their own preference of learning style (Shreffler, et al., 2019, p. 83).  Although on the other hand, we cannot guarantee that all learning styles are always emphasised, saying this there is very minimal research on the VARK theory, therefore, we do not pressure our educators too much on this topic and have a clear focus on the skills that each child needs to learn. Saying this if we feel a pupil is not coping with the task given we may change learning style before giving that pupil an easy task, therefore, they have an equal opportunity to achieve the same targets as their peers.
Therefore Literacy will be a cross-curricular based area for learning. This means that our educators will put an emphasis and literacy where possible and appropriate. It will be taught in a wide range of methods that suit every type of learner to encourage and challenge each of our pupils. 
Numeracy:
Similarly to literacy, numeracy plays a key role in both the curriculum and day to day life. Both children and adults use numeracy every day without considering the importance of its skill. This is also an element of the PISA tests (OECD, 2018), by becoming competitive in the PISA tests we are able to easily track the effectiveness of our pedagogy methods. As noted previously PISA tests can help us understand what we can improve upon, by comparison with other countries that may use different approaches or curricula to achieve high standards in Numeracy and literacy skills. But this does not mean one singular method is correct. Upon researching methods of teaching and learning Numeracy we discovered that in the most successful cases that scaffolding is a great method of using Numeracy cross-curricular pedagogy (Australian Primary Mathematics Classroom, 2004, p. 2). Scaffolding is the method of using previously known knowledge of skills to build upon new knowledge and skills (Australian Primary Mathematics Classroom, 2004). 
By linking Numeracy across the curriculum we hope that our pupils are able to understand the importance of this skill and how it is used continually throughout life including adulthood. We know this as scholars in mathematic have come to understand that numeracy is used in multiple ways such as problem-solving, decision making and social numeracy (Craig, 2018). This means that we put pressure on our educators within the school to challenge both themselves and their classroom with new ways of using numeracy within the classroom. By giving a varied approach to numeracy we are able to allow children to develop their own understanding of this essential skill. For example, our educators are able to use John Dewey’s theory of learning through experiences to assist children’s learning when considering problem solving and numeracy. Dewey’s approach allows for our children to develop collaborative skills alongside problem-solving skills (Jones, 2012).  
We also understand that similarly to Literacy, Numeracy is a key element for many curriculums as it is tested during PISA tests. We understand that schools in Wales also have Numeracy framework which assists teachers in teaching numeracy across the curriculum (Education Wales, 2008) This framework covers aspect such as numerical reasoning, measuring skills, data skills and more (Welsh Government, 2020). The Australian curriculum also has a similar approach to numeracy with skills such as using measurement and estimating (Australian Curriculum, Assessment and Reporting Authority, n.d.), by looking at PISA’s ranking for both countries we see that before the frameworks had been implemented into the curriculum there was a gradual decline in places on the overall PISA results; but since the release, both countries have gradually improved their position and results of the PISA testing (The Austrialian, 2019) (Welsh Government, 2019). Therefore by taking inspiration from both curriculum, we are able to create our own innovative way of teaching numeracy across the curriculum.  We also understand that Numeracy is an essential skill for employability (Durrani & Tariq, 2012). Therefore the importance of this skill links closely to the aims of our curriculum by equipping our students with the essential skills that will allow them to create and control their own future.  
Therefore in a similar way to literacy, numeracy will also be cross-curricular area for learning. Numeracy will be taught in practical ways that represent how it will be used in day to day life. The importance of numeracy with be emphasised as we understand that employers look for this skill therefore our students will be better equipped for the future.
Healthy Living and Lifestyle:
This area for learning covers many different topics that in some schools may be separated into different subjects, rather than interlinking them. By interlinking them we are able to help our students see the importance of each element and how they all have an impact on each other. For ease of reading, we have decided to split this area into elements that can be interlinked with each other.
Physical Education:
According to the National Health Service children between the ages of 5 and 18 should at least do one aerobic exercise and one exercise that strengthens both muscle and bone each week, alongside doing 60 minutes of moderate exercise each day (National Health Service , 2019).  Therefore as a school, we understand the importance of physical education. We ask our educators to spend at least two sessions a week doing physical education with the classroom.  We also understand that there are links between physical education and children’s mental health, we also understand those students who have a healthier mental health perform better in other aspects of the curriculum (Olive, et al., 2019, pp. 1332-1333).  This puts further emphasis on the Physical Education aspect of this area. We also try to ensure each student understands the links between being healthy physically and being healthy mentally and that both aspects are important.
Healthy Living:
Alongside physical education we also put an emphasis on healthy living, this includes topics such as eating, smoking, and drugs and alcohol. These topics are one of the few scenarios where we may find it more appropriate to educate our students by age rather than mixed classes. As we believe that some topics may be sensitive to a younger audience. When considering these topics we teach our students key information such as the importance of protein for a growing child (Ctugnna & Vickery, 2007), we also allow them to try different healthy food that can be alternatives to any of their unhealthy snacks, by doing this we aim to promote healthy living. Also in our lessons, we try to link in heathy living with physical education.
Sex Education:
In our school, we aim that our students receive the appropriate sex and developmental education for their age. We aim that our students get continual sex and developmental education throughout their time with us. As we are a UK based school the government states that from September 2020 sex education will be compulsory (British Government, 2019). We also aim to include mental health in this topic as we are often considering our body and how it changes but not always how the mind also develops and changes throughout a child’s lifetime. We encourage our students to share how and what they are feeling with any responsible adult or a friend. This helps our students to process and understand their own emotions and why they are feeling a certain way.
Technology and Sciences:
As we are all aware we are a part of an ever-growing society with new technology and science being discovered every day.  Due to this constant updating and changing knowledge it seems almost impossible to teach children anything around this area of learning, this is why we aim to focus on skills rather than knowledge as we believe that skills can be transferred easier than knowledge. This area of learning is possibly the easiest way to integrate numeracy in a cross-curricular manner that allows children to see the practical day to day value of both Numeracy and Technology and Sciences.
Technology:
In this area of learning, we consider technology as the digital form rather than the artistic form. As a school, we are very aware of the dangers of the modern technological world. But on the other hand, we have discovered that parents are often more afraid of allowing their children to experience the outside world rather than fearing the unknown of technology (Palmer, 2015, p. 11). As we encourage our students to explore the outdoor world throughout their learning experiences we feel they get the appropriate exposure to risks that avoid them becoming ‘cotton wool’ children (Palmer, 2015). Therefore we believe our students also need appropriate and supervised exposure to technology. 
The safety of technology will be introduced to our students throughout the year, and will be constantly noted in lessons for reminders. This is for our educators to be put at ease when pupils will conduct their own self-learning during the fifth day of their education each week. Although self-learning through the unschooling method is effective and gives children freedom of learning (MCDONALD, 2018), it is important that both educators and parents/guardians have peace of mind if a child wishes to use technology that they can use it in a safe manner with reduced risk.  
Science:
This aspect of the curriculum will help our students develop scientific skills and basic scientific knowledge. We will often link biology with Healthy Living as children will learn about their own bodies and its developments. Numeracy skills will be used throughout science-based classroom work. We also aim for our students do have more practical experiences as they are more memorable (Jones, 2012).
The Arts and Humanities
As a school, we do aim for a cross-curricular approach to every area of the curriculum and often in the classroom if the work isn’t science-based our educators will link classroom work with this area of learning. As we are a school in Wales we also take the ‘Cwriciwlwm Cymreig’ into consideration. The ‘Cwriciwlwm Cymreig’ consider the ‘cultural, economic, environmental, historical and linguistic’ (Welsh Government, 2003) aspects of Wales and on a worldwide scale. By equipping children with the respect, knowledge and skills that link with ‘Cwriciwlwm Cymreig’, like Dewey’s ‘peace-minded” approach children will be ‘ready to face the world as global citizens’ (Wiloughby, 2019, p. 4).  This means that the ‘Cwriciwlwm Cymreig’ links directly to the aims of our curriculum of children playing their own role in their community and the wider world around them. We also ensure that our students are able to express themselves creatively using many different media to helps them understand and explore their own ideas. 
Welsh:
As our school is based in Wales we feel it important that children get the opportunity to use and learn the native language of Welsh. We feel it is important to also help follow the Welsh government’s aim of increasing the number of Welsh speakers in Wales (Llywodraeth Cymru, 2017). We also believe this will allow our students to integrate into the wider community. We also know children who are bilingual generally achieve better academically (Welsh Language Board, 2007). Therefore by giving our students a second language we have giving them more opportunities to achieve more and aid them in giving them a more successful future.
The Well-Being of Future Generations act 2015 plays a role in the use of the Welsh language and Culture it states that Wales should have a “society that promotes and protects culture, heritage and the Welsh language” (Welsh Government, 2015) this means that by teaching the Welsh language we are able to directly link aspects to humanities and the ‘Cwriciwlwm Cymreig’.
Pedagogies: 
On the whole, we aim for our curriculum to be an interactive cross-curricular learning experience. As a school, we attempt to avoid traditionally structured lectures and allow our learners to learn from experiences. We base our pedagogy around children’s interests and their own learning style based on VARK as we are aware that children learn best when they are learning in their own way (Shreffler, et al., 2019). We also ensure our students are both challenged and supported in the classroom by using a combination of the flow and the scaffolding theory. We also explore the concept of children leading their own pedagogy based on Holt’s ‘unschooling’ theory. 
Similarly to John Halt, John Taylor Gatto John did not believe in schools and the structure of schools, he was very much against paper and pencil teaching. He believed in listening to children and taught children what they need later in life (Gatto, 2014). Part of his belief has had an influence on our school. We also know that during his teaching career in New York that he allowed his students to take time off school to develop and follow their own interests, furthermore from the documentary the children seemed to be motivated to learn at their own pace on their own project (Gatto, 2014).  Based on Gatto’s success we have decided we would follow in his footsteps and allow our students a day away from school where students will be able to explore their own ideas. This does not mean children are being sent home for home-schooling, we have taken on the concept of unschooling following John Halt’s concept of self-learning (ROLSTAD & KESSON, 2013). This idea allows children to develop their own opinions and ideas, making them independent learners. This also follows in line with Gatto’s beliefs as he believed that school suppress children in following what society wants them to do (Gatto, 2001).  Therefore we believe that by giving children opportunities to work independently at their own pace and style they will have more success later in life as they feel confident in making their own decisions in life. 
We believe that the most memorable lessons that we learn in life are those that we experience. This is something John Dewey also believed in. He believed that a ‘static’ learning experience was less memorable compared with a ‘dynamic’ experience (Hutchinson, 2015). This is why as a school we try and use both outdoor and indoor areas for learning. Estyn the Welsh education and training inspectorate have also found benefits of using the outdoors as an educational resource and state that children enjoy learning outdoors and engage more with what they are learning (Estyn, 2011). We believe this engagement will help our students remember the skills that they have learnt.
In every day we encourage our students to gain new experiences and face new challenges. And we believe this can be done in an effective manner by using mixed-aged classroom. As stated previously our school primarily base our classrooms on general ability rather than age. This means our educators will spend less time planning as they do not have to spend time differentiating for each ability in the classroom (Henebery, 2019). This gives our teachers more time to focus on the needs of the classroom and each individual within it. 
We believe by allowing our teachers to create tasks for one or two abilities rather than three or four allows them to focus on how to gain flow in the classroom. Mihaly Csikszentmihalyi’s theory of flow focuses on the amount of enjoyment or stress a learner is feeling based on how challenging a task is, and if the balance is correct ‘flow’ occurs. When flow occurs an individual becomes deeply engaged in a task and learning is enjoyable and becomes meaningful (Berg, et al., 2003). This idea of enjoyable and meaningful learning is what we aim to achieve in our school.
Assessment:
Our school does not have a priority for learning knowledge as we understand new information is created every day that may be different from the information in texts books. Therefore we do not pressure our children to retain every bit of information is taught in the classroom, and ask of them to try and remember the concrete experience and the skills surrounding those experiences. We believe this reduces anxiety when it comes to assessments. 
We do understand that assessments such tests can cause anxiety for students. Paul Black and Dylan William also agree with this statement can say that it not only causes students to become anxious it add extra pressure on both teachers and parents (Black & William, 1998). As we also believe, Black and William understand the need for assessment as we need to cater to the learners' needs (Black & William, 1998). By conducting assessments regularly and by tracking students’ progress we are able to aim to improve our own pedagogy as a whole school and focus on challenging our students whilst keeping them engaged. This is one of the ways we aim to use flow in the classroom.
Therefore although we need to conduct assessments throughout the year we try to make the process as natural as possible by conducting assessments from individual tasks in the classroom, that does not appear to be any different to a usual task within a school’s day. We will also use the work our students create during their individual learning projects as we are able to clearly see a learner’s progress from the project work handed in each week. The project work will be able to tell us which classroom skills a student uses most, therefore, showing what they are most comfortable with, therefore we can challenge the learner within the classroom to improve weaker skills.  
Summary:
To summarise we believe children should enjoy learning new skills through fun and engaging experiences. We allow children to be themselves and develop skills at their own pace through supervised self-learning which allows our students to spend a day away from school exploring experiences that may not be available within the school premises. We ensure we make use of every resource available including the outdoor areas of the school. Our school focuses on experience-based learning that will equip our children with skills that they will need in the future, rather than knowing that they may only need in the present.  
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