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Introduction
Throughout this assignment I will be critically reflecting on the actions and progressions taken by school X to improve one aspect of their school development plan (SDP). The priority I have chosen from school X school development plan that I will be discussing throughout the essay Is improving Welsh oracy skills. I have chosen this priority as I’m a Welsh speaker and I’m passionate about growing the language. During the literature review I will be discussing and defining SDP. Here I will give insight to how the SDP is created and how is involved. I will then move on to discuss the priority I have chosen from SDP and show my understanding of this priority. I will then discuss Developing an action point. Here I will address the creation of the SDP, with many different parties involved, and how the school gathers their input. The final section of the essay will be the reflection and evaluation. This section highlights alternative actions in which the school could take to completing their priority.

School Context
School X is a fairly large English medium primary school located in Swansea, South Wales with 365 pupils. Within the school 9.6% of pupils are eligible for Free school meals, which is bellow average. Meaning the area is not poor or affluent, meeting around the middle ground. The number of pupils with additional learning needs in school X is 17.6% of pupils. A large amount of this percentage are pupils within School X STF unit.


Literature review 

The SDP is a document which outlines the strategies which schools use in order to progress. Within the document the school will outline it's strategies in order to change and make improvements (Bennett, et al., 2000). Within the SDP the school will highlight their concerns on improvements and set out targets in which they aim to achieve to improve the quality of education for their pupils. The SDP will include each strategy and time frame in which they hope to reach each target (Bureau, 2014). The SDP will highlight five priorities in which the school will undertake in order to improve the school. There are then ten actions within each priority, which explains what the school will do to complete each priority. Each action is monitored and given a budget (Bennett, et al., 2000). Before deciding on the priorities, the SDP begins with a self-evaluation by the school to identify their targets to reach. The time frame of school development plans is three years to complete (Welsh Government, 2014). When creating the SDP, it's important to remember who's involved. The head teacher is heavily involved in creating the SDP but there are many other groups that have their say such as parents, pupils, steak holders, the community, and teachers (Nicado & Ancho, 2020).

Although there are many benefits to an SDP in helping develop a school and its learners, it also has its critics. With the arguments that they are time consuming to create. School X SDP for example is a forty-nine-page document, which would have taken a lot of time to gather both data and decide the new strategies moving forward. Another argument is involvement, as I mentioned above it is not only head teachers involved but also parents, teachers the community. When an SDP is created in a small school teachers, have more of an influence. Whereas within substantially large school, representatives are mostly involved (Fidler, 2002). However, as the SDP is a collective effort with multiple groups involved, which come together to collaborate on improving the school and share the effort amongst each other (MacGilchrist & Mortimore, 1997). When setting aims for the SDP schools consider curriculum, teaching, management, and organisation. The priorities which the SDP outlines are manageable short-term goals, which are achievable. By achieving the priorities, the school improves as a whole (Hargreaves & Hopkins, 2004).

The Welsh language is believed to be dated back to Sixth Century AD (Thorne, 1992). The language reached its peak number of speakers in the 1911 census, however since then the language has dropped in the percentage of speakers considerably (Aitchison & Carter, 1991). At the time the number of Welsh speakers were just shy of a million (Jones, 1992). By the 2011 census the language dropped to 562,000 speakers. As a result, the Welsh Government have created a language strategy called Cymraeg 2050 in which they aim to have one million Welsh speakers by 2050 (Hodges, 2021). Cymraeg 2050 is an important task for everyone in Wales, as the Welsh language has an effect in national identity. The Welsh language is vital to the history and culture of Wales. Losing the language would have a significant effect on Wales's culture and identity (Dabrowska, 2017). Which is why it's crucial to keep the language alive.

An emphasis on the Welsh language is additionally positive within progression, as bilingualism impacts pupils’ educational development. Pupils who spend their primary school years using two or more languages, are able to increase their understanding and use of language. (Cummins, 2001). The number of Welsh speakers aged five to fifteen is growing in Wales, as is the number of Welsh speakers from non-Welsh speaking families. Despite that, the number of pupils using the language outside the classroom doesn't correlate. (Gov.Wales, 2014). One key aspect of Cymraeg 2050 is aims to increase the number of people using the language in a social setting. Which outlines the importance of Cymraeg 2050 as an important strategic plan (Packer & Rivaux, 2020). As the Welsh language progresses in English medium schools some implications arise, such as staff training. In order for staff to English medium teachers to further their Welsh language, which raises the concerns of needed planning and Welsh courses (Redknap, et al., 2006).








Developing an action point

 
When creating the SDP there are many methods used in order to gather data. Throughout this section I will be discussing the methods used by school X to gather data and input placed into the SDP. Pupils and parents both have a voice, when planning ahead to improve the school. School X use both Quantitative and Qualitive data to gather parent and pupil opinions through online surveys. Each survey is different with some asking closed questions and others being multiple choice answers. The data is first collected in written online surveys which comes under qualitative data (Bailey, 2008). The data from the surveys are then turned to Quantitative data, with the answers being transformed into graphs and being analysed for underlying trends or patterns (Albers, 2017). The use of online surveys is an effective method as they are quick to both create and send to hundreds of participants (Sue & Ritter, 2012). The use of pupil’s feedback within a successful SDP is crucial. Pupils are able to give a completely different perspective to what is and what isn't working within school. And are able to identify issues from viewpoint, and how they believe these issues are able to be resolved. Pupils have the opportunity to give their opinions to improve school environment, teaching, and learning (Mager & Nowak, 2012). However, pupils with higher attainment give greater feedback on classroom learning, in order to improve there would need to be insight from lower attaining pupils (McIntyre, et al., 2005). Parent involvement in the school is has a significant effect on the pupil. There is a correlation between parental involvement in the school and positive school attainment (Harris & Goodall, 2008).

Teachers input into the SDP is also fundamental to the school improvement. The purpose of a self-evaluation is to underline the strengths and weaknesses within the school (Wroe & Halsall, 2001). And the performance of the school as a whole. After addressing the strengths and weaknesses, schools decide how they are going to overcome each weakness (Gov. Wales, 2014). Teacher’s input is key as they know what's best for their learners, and how to plan for them (Black & William, 1998). When self-evaluating it's worth recognising strengths within the school, to continue to build in that area.
Once all the data has been collected the strategic plan is put in place. The school have now recognised which areas in which they need to improve and focus on five priorities in which they will focus on. The five priorities are the main focus in which the school aim to achieve in order to improve. Each priority will have ten actions, the school will implement to complete the priority. As discussed previously, there are many different participants in the SDP, each participant is involved in the actions. Within the strategic plan there are time frames in place target when the priority will be completed. School X closely monitor each action, into six periods throughout the school year, the first and second half of each term. Here the school are able to display whether or not they are on track for each action. Here they have the ability to see where they are progressing. Each action has a budget implemented. This allows the necessary resources to be in place and set achievable actions (Chang, 2008). The SDP must be reviewed annually, to measure impact. Here schools can see if they're on track to complete their actions and see if they have created progress in improving the school. By measuring the impact annually, the school are able to see if their goals are achievable (Welsh Government,2014). 



Reflection and evaluation

 
Within this section I will be reflecting and evaluating the action implemented by school X. The priority I've chosen to focus on throughout the essay is their first priority, To develop Welsh Oracy skills across the school, which aligns with the national challenge of reaching one million Welsh speakers by 2050. School X Welsh Oracy skills was identified in their Estyn inspection and is now a key area where the school wish to develop across the school. Within the Estyn inspection it was noted that after year 2, the majority of pupils Welsh oracy skills progression is gradual. 
 
 
As part of the Curriculum for Wales, one focal point is cross-curricular skills. Here schools may teach a blend of Areas of Learning experiences to expand their competencies (Donaldson, 2015). One action point School X could have implemented was more expanding their cross-curricular skills, by teaching Welsh with another subject area. This would allow pupils to expand their Welsh Oracy skills across different context and subjects (Neuenhaus, et al., 2013). The second priority of School X is to create Authentic Contexts for learning. There would be many opportunities the school could use to implement both priorities together. This could have been achieved with school trips, with many in Wales covering both Authentic Contexts for learning and Welsh oracy. Most notably St Fagan's Museum. The Museum focuses on the history of pre-industrial Welsh speaking Wales. This would give pupils the opportunity to learn history in an authentic context and expand their Welsh oracy (Kostarigka, 2009).

The majority of the actions for the priority to develop Welsh Oracy skills across the school are pupil lead. Although the action is positive, we must consider Vygotsky's Zone of Proximal Development. Which explains that pupils have better understanding when learning from a more knowledgeable other. As pupil’s oracy skills are poor, it would be hard for them to learn from each other. Whereas if there was a more knowledgeable other to expand their Welsh Oracy skills, there learning would progress more effectively than through each other (Abtahi, et al., 2017) Which implies learning Welsh oracy from a teacher would be beneficial. However as mentioned in the literature review there are complications to send teachers on Welsh courses such as cost and somebody covering their class. Other actions should be put in place to overcome this challenge.


Conclusion

Throughout the essay I have discussed how a school develops one aspect of its school development plan. I began the essay by giving context to school X. I then move to the literature review. Here I outlined the purpose of an SDP and the individuals that are included. I also discussed one priority from School X and gave further background on the subject. School X priority was noted as an area of improvement through their Estyn report, to improve Welsh oracy skills. Within this section I outlined why it’s important for pupils to improve in this area for their national identify, development and the Cymraeg 2050 strategy. The section which followed explained the methods used to create the SDP. Data is collected in order for everyone to have their say in improvement. Additionally, the importance of pupils, teachers, parents’ input and why it’s essential to include in order for the school to improve moving forward. The final section of the essay discusses reflection and evaluation. Here I added ideas of my own to complete the priority. And the concerns I had over the actions used by the school.
Throughout this assignment I have learned the importance of an SDP. Without the SDP school are unable to put changes in place to use to progress. The SDP outlines the changes that teachers and the pupils use moving forward. It’s also worth mentioning the involvement. Pupils are able to give a unique perspective on their school in area of improvement and their involvement in their own education. 
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