Reflection (1,079 words)

As part of my PCET training, I was asked to plan and deliver a 30 minute microteach session to a small group of my peers. In this session, I delivered an introduction to illustration and discussed how we can create narrative without words. Attending the session were two learners out of the expected four, my tutor and myself. 
My microteach was arranged into five parts; Introduction of the lesson contents and learning outcomes, activity one, discussion and presentation, activity two, and finally a group discussion and recap at the end. 
Activity one was a warmup exercise where I asked the learners to illustrate the steps of frying an egg without words. From here, we discussed the theory behind creating narrative using Freytag’s Pyramid and explored examples of this. This then led onto activity two where the learners created their own wordless narrative using illustration, following Freytag’s Pyramid as a guide. At the end of the session, we discussed the learners' work and the effects of wordless narrative, before revisiting the learning outcomes of the session.
At the start of the microteach I felt nervous. Thankfully, this feeling gradually subsided as we progressed through the session. In hindsight, I think I managed my nerves quite well considering how I felt at the time. My tutor’s feedback also stated that I did not appear nervous, so I am relieved that this did not cause a distraction for the learners. 
[bookmark: _Int_RzFUFARq][bookmark: _Int_cM2gAw1v]As my microteach involved practical activities, I felt slightly guilty about not talking more, but on reflection, I think that it was evenly balanced. I think that including a warmup activity at the start also provided a refreshing change for the learners and helped with their engagement.
During the discussion and feedback at the end of the second activity, I was surprised to hear that the learners found the drawing aspect of the activity quite difficult. As a creative, the act of drawing comes naturally, and is something that I had never thought twice about in an illustration lesson. This makes me wonder whether the activity I set out for the learners might have been too advanced considering the very brief explanation I provided at the start, but at the time I hadn’t considered why it would have been a difficult task.
As I had more time than expected at the end of the session, I was able to use the extra material I prepared in case of a situation like this. Reflecting on this, I’m glad I included back-up material because it created a great discussion at the end.
Overall, I think the microteach went very well. Although the timings of the activities were slightly unpredictable because of the size of the class, I think I used the time effectively to provide the learners with a well-rounded lesson.
My tutor commented on how they would have liked to have seen a more structured conclusion to my lesson, and I fully agree. Looking back, I was more focused on trying to avoid running out of time rather than focusing on ending the lesson with more thought.
My tutor also highlighted that I need to be more aware of my learners’ prior knowledge as I assumed they would know how to fry an egg. At the time, I thought I had chosen an example that everyone would be familiar with, but I will need to be more considerate in the future regarding this.
From my research into classroom management, Cranton (1998) expresses the importance of authenticity to ensure the absence of artificial roles and awkwardness in both the tutor and learners. I have found this to be a great help to achieve an authentic and organic learning environment.
Additionally, by asking the learners at the start of the lesson about their previous knowledge of illustration, it allowed me to adjust my approach of teaching according to their level of understanding. (Reece and Walker 2007, p.105) states “your classroom management needs to be related to the ability of your student group and your choice of teaching strategy”. Furthermore, Byrd and Lansing (2019) explain, “your instruction must be designed in a way that invites, but does not attempt to force the learner to enter into a process of learning”.
Although my tutor expressed that I made consistent checks and offered the learners reassurance during the drawing activities, on further analysis I think that adapting the experience to be completed through group work instead of individually may have suited their needs better. Approaching the activity in this way would create a more relaxed learning environment, allowing the learners to discuss the activity objective together and share their ideas collaboratively.
To help me understand this more clearly, Northedge and McArthur (2009 cited in Ashwin, 2020, p. 32) suggests that focusing on accessible examples of the subject areas and connecting it to the learners’ current understanding through peer discussion is a great way to help students in this position.
I now understand that making subtle changes such as these can help to alleviate possible feelings of pressure and hesitation felt by new learners which is essential in a learning environment. Revisiting this experience with consideration of Maslow’s hierarchy of needs highlights just how important it is to be aware of the learners’ experience for future teaching.
Perhaps another way I could have helped the learners understand the activity was by conducting a demonstration. Reece and Walker (2007) explain that demonstrations can be highly motivating and provides learners with opportunities to ask questions during the development. Alternatively, handouts act as a permanent record, allowing the learner to work at their own pace. 
[bookmark: _Int_4NCHmyDS]From this experience, I believe it’s given me a lot of confidence to continue my training. I was pleasantly surprised at how much I’ve learnt considering it was such a short session. The most valuable information I’ve learnt from this experience is that it’s incredibly important to be aware that all learners have a different learning preferences and individual prior knowledge, so this must always be considered during the lesson plan and throughout the teaching session. Secondly, adjusting the way a lesson is planned keeps the lesson interesting and helps keep the learners active and engaged with the subject. 
In my professional development, I will need to make sure I consider the structure of my lesson conclusions as well as making sure I engage more explicitly with relevant professional standards in both the planning and throughout my lessons. I will explore this further in my action plan.
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