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The purpose of this essay is to critically explore the need for educational alternatives to mainstream settings in Britain. It is first important to understand the make up of the current system and what society has come to know as traditional schooling. To explore the need for alternative education it is imperative to recognise why there is a need. The current, modern British education system is seen to be working to the average individual. Parents send their children to school once they reach age and congratulate them on receipt of their GCSE’s eleven years later. To find the root of the issue, the education system must be stripped back further. Donaldson’s report Successful Futures (2015) found many positives within the current education system but also shed some light on how restrictive it currently is. John Taylor Gatto (2002) wrote curiosity has no place in education but conformity does.  There are endless conceptualisations that could replace or improve the modern British education system. This essay will explore the more radical of them. It will focus on the works of Paulo Freire and the notion of Critical Pedagogy and how it links to free-thinking educators such as John Holt and how Unschooling could play its part in British education.
[bookmark: _Hlk528520017]British Education as it currently stands can be broken down into five stages. These in order are; early years, primary, secondary, further education (FE) and higher education (HE). In Wales, children are entitled to a free place, part time in an early years setting. This placement can start following their third birthday and will last until they start statutory education. The settings can be run by a school or in a playgroup, nursery or even a registered childminder who is permitted to deliver education. The curriculum followed in the early years setting is named The Foundation Phase (FP) and is completed from ages three to seven (Taylor, Rhys and Waldron, 2016). The FP was introduced into trial schools in 2007 and statutory rollout of the FP took place a year later in 2008.  The FP is constructed around encouraging children to be creative and use their imaginations whilst following the principle that the early years education provision should also offer a solid foundation for learning through learning through play (Beta.gov.wales, 2018). England however offers an alternative named The Early Years Foundation Stage (EYFS). This rolled out in September 2008 and is described by Gov.uk (2018) as “a single regulatory and quality framework for the provision of learning, development and care for children in all registered early years settings between birth and the academic year in which they turn 5”. It is a statutory assessment tool used to evaluate each young child’s learning and development from birth. 
[bookmark: _Hlk528578794]The National Curriculum (NC) was established in the United Kingdom in 1988 after the Education Reform Act and provided a scaffold for schools and teachers to follow. It provides Schools and its practitioners a framework of guidelines of what is required to be taught to pupils. However, in the 1988 Act there was very little detail on what would make up the curriculum. In the Act (1988) it was noted that the NC would contain ten core subjects and it would be the place of Secretary of State to define attainment targets and create programmes of study for each subject (Moon, 2013).  Graham (1994) discusses that the British Government since The Reform Act (1988) has used legislation to increase the power of the ‘consumer’ or the parent and to make schools and their manufacturers more receptive to their needs. Moon (2013) also notes that the use of direct funding and open enrolment are used as a tool of attraction to draw in parents, ‘consumers’. This concept supports the idea that these tools allow parents to believe they have power and rights of choice. However, Graham (1994) affirms that the actual opportunity for parents to exercise these rights are limited by a range of varying factors including cultural principal and geographical location.
It is a basic conception that the key to schooling children is to provide them with the skills and tools they need to contend in the modern British labour market. To do this the education system must deliver constructive results for all young people, irrespective of the child’s background or their particular interests. Kingman (2017) states that the British education system is failing, and a large part of the problem is the flawed government policies in place.  This idea is also mirrored by Bowles & Gintis in 2011, 
Public education in the capitalist state also paradoxically conditions its subjects to accept their self-exploitation whilst simultaneously accepting the inequitable transfer of power and capital from one generation of non-productive elites to the next (Bowles & Gintis, 2011).
In effect both Kingman (2017) and Bowles & Gintis (2011) are clear in their ideas that British education is not inspiring creativity but simply churning out learners at sixteen with a basic education that is white washed over them.  The Education Secretary Justine Greening spoke at a Social Mobility conference in 2017 and stated that current results and figures would indicate that less talented people from higher income families generally do better in the current British economic market than more intelligent people from less affluent backgrounds. She warned that this is a serious issue the whole country should be concerned about (Greening, 2017). 
Sir Ken Robinson (2008) spoke about how every country is trying to reform education due to economic reasons and cultural identity. He questioned how to best change the paradigms of education whilst still being able to successfully educate children on how to find their place in the economic market of the 21st century and also pass on a cultural identity to play its part in globalization. Robinson (2008) alleged that the reason for the current system breaking down was that it was devised during a different age. Now in the 21st Century, Britain has outgrown the education system currently in place and with the intellectual enlightenment and shift in economic culture since the industrial revolution a radical shift must take place. Robinson & Aronica (2018) go on to discuss that parents to pupils are partly to blame for the ever growing problem within the education system. They note that parents knowingly sign up to an outdated institution providing ‘non-stop’ homework and testing with the impression that university is a guarantee that their child will obtain a good job and career. 
Moving away from how the system is flawed and moving towards dissimilar approaches to education, in 1968 a Portuguese educator named Paulo Freire suggested a new pedagogy of teaching and learning. Freire based his pedagogy around the idea of the oppressed and the oppressor and the power struggle in the education system between all those involved in it (Aliakbari & Faraji, 2011). Freire described the current education system as a ‘banking model of education’. He stated that traditional pedagogy treats learners like empty piggy banks and their end goal is to fill it with as much information as they can (Friere, 2018). Darder & Baltodano (2003) describe critical pedagogy as evolving from a desire to give some solid foundation to the theoretical and radical ideologies of democratic education. To summarise, Critical pedagogy is an approach to teaching and learning which alters the balance of power in education. It tries to empower learners not just in the sense of their education but within an economic and cultural sense (Kincheloe, 2008). 
Predating Freire was John Dewey’s Democracy and Education (1916). Dewey opened the work with a discussion of the way education is used by societies as a social control measure by which adults intentionally shape the nature and dispositions of children. Traditional schools create and artificial setting that constructs oppression. Children know nothing other than what is taught to them. Children are taught that Teachers know best. Therefore, children do not question, children do not think freely (Ross, 2016). Children are not educated but are programmed, and the content of the programming is decided by the oppressor, which in most cases is not the teacher as they too are oppressed but by the governing body in power (Coghlan & Brydon-Miller,  2014). 
[bookmark: _Hlk528520528][bookmark: _Hlk528572707]John Holt’s movement of ‘Unschooling’ is often thought of as an anti-schooling movement but can be linked to critical pedagogy. Holt’s radical conceptualisation of education follows the idea that humans learn through exploration and physical interaction with their environment, much like the ideas of Vigotsky, Piaget and Frobel to name a few (Morrison, 2007). Holt takes education a step further, rather than preparing children for real world scenarios, Holt puts the child’s classroom in the real world. For example, instead of having a pretend shopping corner in a classroom, Holt proposes to take children to a shop and let them learn from real world experiences (Holt & Farenga, 2003). Holt’s movement has grown in significant size since 1970 and it is stated that ‘unschoolers’ now take up to 50% of pupils home-schooled in the United States (Griffith, 2010). Whilst oppression in traditional schools grows in the form of standardized testing, accountability and narrowing curriculum, ‘Unschoolers’ are reforming education. ‘Unschoolers’ are redefining learning and re-forming community across various historically defined boundaries. These boundaries include racial, economical, cultural, educational and geographic classifications (Rolstad & Kesson, 2013). With the previous summarization of critical pedagogy in mind it is clear to see where Holt’s radical approach to education fits in to the term. 
[bookmark: _Hlk528519993]In 2017, Peter Gray described education as a cultural transmission. He wrote that it is a set of processes that every human being acquires and builds on, these processes include knowledge, beliefs, values and culture. Children are born with the biological make up that readies them to accept these ‘cultural transmissions’. Gray researched how learning could take place without any formal academic conditions. Along with his colleague Gina Riley he surveyed 232 parents who used Holt’s Unschooling approach to education. There was a profusion of benefits to ‘unschooling’ reported from the questions posed to the applicants (Gray and Riley, 2013). A selection of benefits given included; enhanced learning, improved attitudes to learning, better quality social and psychological wellbeing along with increased harmony and family closeness paired with irrefutable freedom (Gray and Riley, 2013). It must be noted that there is also research that contradicts the claims made by Gray & Riley, and would also discredit Holt. Martin-Chang, Gould and Meuse (2011) conducted their own research before Gray & Riley and found that Unschooled children were under performing compared to traditionally schooled children and home-schooled children. It was also noted that the home-schooled group of children surpassed the attainment levels of traditionally schooled children. However, it is interesting and potentially crucial to point out that of the families partaking in the research the average annual income of the home-schoolers was 60% higher than the average unschooled family annual wage (Martin-Chang, Gould and Meuse, 2011).  This striking difference in wage brings us back to the current British Education system and Greener’s speech in 2017 on social mobility. It can be seen even within radical approaches to education, that capital is a huge factor in the success of the child. 
Within the UK there are currently no set figures on how many children are unschooled due to a lack of legal obligation for parents to register their children. The was a survey conducted however in 2015 that estimated a figure of over 36,000 home schooled children (Parkes, 2016).  It was reported that Dr Carrie Herbet (the founder of Charity for Children Outside Mainstream Education) believed the rise in home-schooling numbers in Britain suggested the ‘tragic state of the education system’. Issimdar (2018) wrote that a bill has gone through second reading in the House of Lords that will allow Local Authorities (LA) more power to asses children receiving home-schooling or unschooling education. This bill in itself completely contradicts the whole ideology of unschooling. Herbert (2016) stated that parents feel pressured into home-schooling due to local educational settings being unable to meet the needs of their child. Instead of combating this issue it would appear that LA’s will now govern the child’s home-school education as it would had the child remained in a traditional educational setting that was potentially failing them to begin with. 
It would appear from the findings of this essay that the current education system does not form empowered, educated, free thinking learners. It does however produced learners that will fit into modern economic society. The problem with that notion is subjective. How does Britain as a nation define success? The current system does produce children that have on paper received a varied education however it does not produce children with the inspiration to change how society works and acts. The main problem it would seem within education is not created within the classroom but is created by society (Robinson, 2008). Education and cultural values sit hand in hand. Freire’s ideas of breaking down the barriers of oppression certainly do sound inviting. Children enter education believing that the educators know best and leave education believing educators know best. In order to change racism, homophobia, gender inequality, poverty and many more of the issues society is faced with, our schools must create a generation of children with the free-thinking and empowerment to balance the role of the oppressor and oppressed (Morrison, 2007). However, Britain is currently not in an economic crisis or state of disrepair. 
To conclude, as long as the state requires conformity and learners to be programmed with only what is needed in order to support British infrastructure there will always be a need for traditional schooling. That is reason Britain requires alternatives measure in education. It does not need an alternative because its current system is broken. It needs an alternative for those who measure success not by a wage bracket but those who measure it with passion for discovery and knowledge and social and emotional well-being.   
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