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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

[bookmark: _Hlk209302951]This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  7.10.2025 

To be completed by learner. 









	Question:
Context
[bookmark: _Hlk209305232]Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

Child 1 initially entered care under a voluntary Section 76 agreement of the Social Services and Well-being (Wales) Act 2014. Following care proceedings, a Full Care Order was granted under Section 31 of the Children Act 1989. 

The 'Active Offer', as outlined in More than Just Words (Welsh Government, 2022), is relevant in this case, as Child 1 is educated through the Welsh medium. However, he habitually prefers to communicate in English. There are no specific cultural considerations beyond his white Welsh ethnicity and his familiarity with the local area.

My objective is to support Child 1 in understanding his foster care situation. During recent family contact, he became confused about not being able to return to live with his father. Although we have previously discussed this, he continues to struggle with acceptance and emotional processing. To support his understanding and wellbeing, a core principle of the Social Services and Well-being (Wales) Act 2014, I prepared a social story using words and pictures as the framework for a direct work session.

I sought verbal consent for my mentor’s presence both in advance and again on the day of the session and explained her role in child-friendly terms to reduce anxiety. Having worked with Child 1 for over a year, I was confident in our relationship and his comfort with being observed. However, I considered the potential impact and aimed to mitigate any power imbalance by holding the session in a private, comfortable space at school, scheduled at the end of the school day to minimise disruption and avoid returning to class after discussing sensitive topics. The school was chosen as the foster placement is a busy household where privacy may have been limited. Additionally, I planned games to help Child 1 interact with my mentor informally, allowing extra time for questions. I monitored his emotional state throughout, offering breaks and reassurance as needed. Afterwards, he had the choice of returning directly to his placement or going for a snack together.


Word Count: 330





	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 


1300 (+/- 10%: include your actual word count at the end of each section).


Effective communication is fundamental to impactful social work practice, underpinning relationship-building, trust, and empowerment, particularly when supporting children who have experienced trauma and disrupted attachments. This task critically reflects on my communication skills during a direct work session with Child 1, a primary school aged boy looked after under a Full Care Order (Section 31, Children Act 1989). The session aimed to support Child 1’s understanding of his foster care situation, particularly his distress about not returning to his father’s care. It was hoped that this would promote emotional wellbeing, and uphold the child’s right to voice and participation, in line with the principles of the Social Services and Well-being (Wales) Act 2014 (SSWBA 2014). The aims of the session were also linked to the social work values of respect, person centred care and communicating openly and honestly, as defined by the Code of Professional Practice for Social Care issued by Social Care Wales 2017 (COPP) (Social Care Wales, 2017).
Before the session, I reflected on Child 1’s developmental stage, emotional needs, and communication preferences. As a native Welsh speaker, ELKLAN trained practitioner, and former teacher, I drew on my knowledge of speech, language, and communication needs to tailor the session (Elklan, n.d.). This aided me in preparing an age-appropriate, emotionally sensitive social story in the form of a pictorial and written narrative framework, to help Child 1 process his individual circumstances. Attachment theory guided my efforts to create a predictable, emotionally safe environment where Child 1 could explore difficult feelings (Research in Practice, 2024). I consulted with Child 1’s foster carer and school staff, both of whom were provided with the social story in advance, thus ensuring consistency and transparency, which allowed them to support Child 1 in the future.
Child 1 lives in a semi-rural area of Wales, where access to specialist services is limited and travel between school, placement, and contact venues can require careful planning. Child 1 is educated through the Welsh medium and I proactively offered Welsh language support without requiring him to request it, in line with the ‘Active Offer’ and ‘More Than Just Words’ (Welsh Government, 2023).  The fact that I am a fluent Welsh speaker is beneficial as most primary schools in the area are Welsh medium, however, Child 1's family background and home language are English.  Child 1’s preference for English aligns with Davies’ (2009) findings in Different Worlds, Different Words, which highlights how children may associate emotional safety and expression with their home language, even when educated in another. Nevertheless, offering Welsh was important as it affirms identity, promotes linguistic rights, ensures accessibility and aids communication.
My approach was grounded in the principles of promoting wellbeing, respecting voice and choice, and working in partnership as defined by the COPP 2017 (Social Care Wales, 2017). Related to this was seeking Child 1’s permission for the session to be observed beforehand and introducing my mentor by explaining she was present to make sure that I was being the best social worker I could be. I hoped that this would help normalise her presence and reduce any stress that Child 1 may be feeling. The concept of feedback was explained, and I reassured him that he could be entirely honest, as I valued his opinion and it would help me improve. I explained that the session was about helping him understand his situation, and that it was okay to ask questions or to speak up if he did not understand anything.  This aligned with the BASW (2021) Code of Ethics, which emphasises integrity, openness, and reflective practice. Although I had planned to begin with games to build rapport, Child 1 expressed a preference to start the narrative immediately. I respected this, recognising that forcing play would undermine his autonomy and potentially increase anxiety, with this being a key consideration in trauma-informed practice (Knight, 2020).
Child 1 is undergoing ADHD assessment and has difficulty concentrating, especially after a full school day. To accommodate this, I allowed him to use sensory tools during the session. These helped regulate his attention, and reduced the intensity of the session, giving him an alternative focus if overwhelmed (Jurek et al., 2025). I modulated my tone as necessary, using a reassuring tone during moments of uncertainty, a calm tone for factual explanations, and a more animated tone to during playful segments. I also sat at his level to reduce power imbalance. With two professionals present I was mindful of how intimidating this could feel, however, Child 1 showed no sign of unease or anxiety and addressed questions to both myself and my mentor. I remained alert to any signs of discomfort as Schön's (1991) model of ‘Reflection in Action’, is embedded in my practice, and adapted my approach when necessary, an example being when Child 1 asserted that his watering eyes were caused by having sand in them. It was clear he was upset; therefore, I provided him with time and space to process his feelings without pressure to engage in discussion before he felt ready. This aligns with the ‘Skilled Communicator’ model, which emphasises the integration of emotional attunement, clarity, and responsiveness in social work communication (Healy, 2021).
The social story was presented in short segments, with frequent pauses to check understanding and invite questions. I used open-ended questions such as, “What do you think about that?”, to encourage dialogue and help gain an understanding of his true feelings (Bromley et al., 2019).  When he asked, “Why can’t I live with Dad?”, I responded, “That’s a really important question. Let’s talk about what’s happened and how people are helping to keep you safe.”  His responses were sometimes brief, but he engaged meaningfully and reflected on what he would like to happen. Inclusivity was embedded throughout, and I used language that was developmentally appropriate, emotionally responsive, and culturally sensitive. I avoided jargon and abstract terms, instead using concrete examples and visuals. I also ensured that my body language was open and responsive, using gestures and facial expressions to reinforce meaning and show empathy, which was consistent with evidence that non-verbal communication plays a critical role in building trust and engagement in social work (Koprowska, 2020).
Every aspect of the session was tailored to Child 1, ensuring a person-centred approach appropriate to his personality, identity and circumstances. This reflects the citizen-centred, outcome-focused approach required by SSWBA (2014). I also drew on co-production principles, inviting Child 1 to shape the session. He chose the order of activities, whether to take breaks, and how to end the session. This promoted agency and reduced power imbalance, aligning with the COPP’s emphasis on partnership and participation (Social Care Wales, 2017).
Upon reflection, the session was largely successful in promoting understanding and emotional safety. Child 1 engaged with the social story, asked questions, and expressed his feelings. However, I recognise that the timing, at the end of a long school day, may not have been ideal. His concentration waned at times, and he became fatigued. In future, I will schedule such sessions earlier in the day or after a rest period, with the option of taking the child out afterwards. I was satisfied with my communication skills and my preparation, although I had not planned the use of sensory tools and was fortunate that they were available in the classroom as they aided his concentration. In the future I will ensure I have similar resources available.  I enhance future sessions by incorporating interactive elements like drawing or digital storytelling to support concentration and offer alternative ways of expression. Like many children his age, Child 1 is drawn to screens, and presenting the social story digitally might have boosted his engagement further. I reflected on the presence of my mentor, which could have resulted in Child 1 feeling uncomfortable. However, due to our established relationship, I am usually able to anticipate how he may react and was reasonably confident that he would not feel intimidated. Nevertheless, I remain mindful that each child brings a unique set of needs, preferences, and inner emotions and will take this into account for all the children and families on my caseload. Looking ahead, I recognise the importance of continually evolving my communication practice through feedback, supervision, and reflective learning. I intend to further develop my collection of resources and deepen my understanding of neurodivergent informed communication strategies. I also aim to explore structured feedback tools to support children in expressing their views about direct work sessions. 

Word count: 1406

1300 (+/- 10%: include your actual word count at the end of each section).








Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  If not, did they let you know they’d be late?

	Yes, Bev arrived 5 minutes early 

	Did the social worker get your permission before the session for the observer to be there? 
Did your social worker explain why they were being observed?

	Bev explained the observer was to watch her working with me and that it wasn’t to watch me. I know that Bev is doing work to make sure she is doing her job properly

	Did you understand why the social worker met with you today?

	Yes, Bev, always explains things to me to make sure I understand what is going on or happening in my life. 

I know today we were doing some work about why I can’t live with my daddy

	Do you think the social worker was ready for meeting with you today? Had they prepared the things hey wanted to talk to you about?

	
Yes, Bev always does

	  Do you feel like the social worker heard what you had to say and tried to understand what matters to you?

	
I can ask Bev any questions I have and she always helps me to understand. Today the chat and work helped me and made it easier because of the pictures. 

	Did the social worker talk to you in a way that you understood?
Did the social worker think about the best way to speak to you?

	
Yes, all the time. I like how she helps me understand and always makes sure I do by asking me questions. If I have questions she tells me in a way that is easy



	Was the visit with the social worker how you expected it to be?

	Yes

	Are there any other comments or suggestions that you would like to make?

	
Bev is the best social worker I have ever had. She always does her best for me. When she comes to see me she always has time for me 
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