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A review of relevant research and literature which has informed your professional practice including an introduction to your current role (set the context) and opportunities and challenges that should be considered by practitioners/ schools/educational settings when developing a pedagogical approach to the Curriculum for Wales (Successful Futures).

I am currently a member of the senior leadership team in an expanding primary school in South East Wales, with just under 38% of pupils receiving free school meals.  We are a curriculum Pioneer school currently involved in the development of the Areas of Learning and Experience of the new curriculum for Wales.  My role as Curriculum Co-ordinator and Curriculum Pioneer Strategic Lead involves supporting and working with staff in developing a personalised school curriculum in line with the recommendations from Successful Futures.  It is vital that I ensure all staff are engaged with a consistent pedagogical approach which enhances the educational experiences and meets the complex needs of our pupils.  It is important that all staff and stakeholders are on board and that we have open and honest discussions about the pedagogical approaches we develop as part of our personalised curriculum and that we all take responsibility for the teaching and learning that takes place in our classrooms.  This is a view taken by John Hattie, who emphasises that everyone within the school setting should work together to ensure a consistent approach to teaching and learning.
“everyone in the school needs to collaborate to ensure that the daily teaching and learning practices are the focus of the school, and all are responsible for its success” (Hattie, 2012)
 Within this essay I will explore what the term pedagogy means in relation to the Curriculum for Wales (Successful Futures) and the opportunities and challenges educational settings and practitioners might face when developing a pedagogical approach, with a particular focus on two of Donaldson’s twelve Pedagogical Principles taken from Successful Futures (Donaldson, 2015) - Metacognition and Assessment for Learning.  
I will consider the opportunities and challenges staff will face in my own setting and that I will face in my current role as we embrace the development of the Curriculum for Wales and engage in a pedagogical approach that meets the needs of our learners.
Let us explore the definition of the term ‘pedagogy’ and its relationship with the development of a new curriculum for Wales.
My background reading has uncovered many definitions of the term ‘pedagogy’ and how it relates to education.  Young et al identify pedagogy as “the theory and practice involved in taking students beyond their experience and helping them to acquire new knowledge.” (Young, et al., 2015)
The Welsh Assembly Government go further and summarises pedagogy as more than just practitioners’ relationship with learners but also practitioners’ relationship with their own learning to improve their classroom practice;
“the complex relationship between learning and teaching. It embraces the concept of the practitioner as a facilitator of learning, responding to the needs of individuals, willing to learn alongside the children, using appropriate methods to manage the process of learning and continually reflecting on and improving practice in the light of research.” (Welsh Assembly Government, 2008)
Donaldson (2015) views pedagogy in a similar light, in that it is more than just teaching methods used within a classroom but also encompasses theoretical and practical knowledge in order to promote effective learning.  He goes as far as to say that pedagogy “lies at the heart of what it means to be an excellent teacher” (Donaldson, 2015) I believe that this view emphasises the need for strong pedagogy and a consistent pedagogical approach to be a key aspect when developing and implementing a new Curriculum for Wales.
Within Successful Futures, Donaldson sets out twelve pedagogical principles which seem to link intrinsically with the definition of pedagogy given by the Welsh Assembly Government.  Donaldson sets out the need for teaching and learning to engage in a blend of different teaching approaches, with the teacher scaffolding the learning for pupils, encouraging pupils to become independent learners and allowing them to apply their learning to different situations, therefore becoming facilitators of and managing the process of learning as described by the Welsh Assembly Government.  Hattie (2012) defines scaffolding as providing support through strategies and modelling as well as other forms of feedback, allowing the learner to develop their own knowledge and understanding on the subject being explored.  This definition links to another of Donaldson’s twelve pedagogical principles in which he sets out that learners should be encouraged to take more responsibility for their own learning, becoming active participants in their own learning through metacognition (a theory I will explore in more depth later in this essay) but also in the learning of their peers through collaboration or ‘co-operative learning’.  Research has shown that “when learners explain their meaning-making to each other their learning is richer and deeper.” (Watkins, et al., 2007)  This pedagogical practice seems to bring about a shift in what is seen as a traditional teaching method; where the teacher stands at the front of the classroom and delivers ‘knowledge’ to pupils and “the teacher therefore becomes a transmitter of prescribed learning.” (Waters, 2013)  
This shift from traditional methods of teaching sees practitioners responding to the needs of individual learners within their classrooms and adapting their teaching methods accordingly.  This seems to be a change which is approved by Donaldson as many of his pedagogical principles reflect this part of the definition of pedagogy given by the Welsh Assembly Government.  This fundamentally links with assessment for learning, an area I will explore in depth further on in this essay, which “is about empowering pupils to be owners of their own learning.” (Gadsby, 2015)
 “Too many teachers are not developing the pedagogies and practices required to meet the diverse needs of 21st-century learners” (Kools & Stoll, 2016)  is the view taken in the OECD working paper ‘What makes a school a learning organisation?’  Further reading highlighted the importance of pedagogical principles evolving and adapting to meet the needs of our learners, in order to prepare them for life beyond their education.  (Kerry, 2015)  Donaldson also highlights the need for an improvement in professional learning in Recommendation 58 within Successful Futures, with the Welsh Assembly Government already making changes to professional standards which “will help underpin the development of the teaching profession as it leads the transformation of our education system in Wales.” (Welsh Assembly Government, 2017)  These changes encourage practitioners to become reflective, improving their practice and willing to learn alongside their pupils in order to improve the quality of education for young people across Wales. 
“The process of reflective teaching supports the development and maintenance of professional expertise…Given the nature of teaching, professional development should never stop.” (Pollard, et al., 2006) 
Ultimately this evolution and adaption of pedagogy needs to come from school leaders who build the capacity for improvement and change and ensure everyone within the setting is on board to make sure a consistent approach is in place, while also setting out practices that meet the needs of the learners at all stages so that learning experiences are rich and immersive. (Levin, 2012) (Waters, 2013)
The development of a consistent pedagogical approach within educational settings will undoubtedly bring about both opportunities and challenges for school leaders and practitioners.  I will explore these opportunities and challenges specifically in relation to developing Metacognitive and Assessment for Learning approaches.
Metacognition can be defined in very simple terms as being aware of your own thinking or thinking about thinking or can refer “to a high level of thinking that involves active control over the cognitive processes engaged in learning.” (Chatzipanteli, et al., 2014)  For many years educational theorists have emphasised the importance of metacognition in learning, allowing learners to have a deep understanding of the learning process.  Vygotsky, a social constructivist psychologist, was one of the first to recognise the value of metacognitive thinking within education and believed that pupils could improve their learning through reflective thinking as well as through feedback from peers and practitioners.
One of the key opportunities of developing a pedagogical approach which promotes metacognitive learning for pupils, and an opportunity that continues to appear in reading and research, is that it gives pupils an awareness of the way they learn and they become more thoughtful about their own learning process therefore allowing them to become more effective learners. (Pintrich, 2002) (Watkins, et al., 2007) (Chatzipanteli, et al., 2014)
However, in order to become more aware of their own strengths and weaknesses and their learning processes pupils need to be taught or modelled a variety of strategies to use in an appropriate way and also strategies which are relevant to the task or subject they are learning about.  This itself brings about a significant challenge both to pupils and practitioners within educational settings.  “Using metacognitive processes in the classroom is an advanced teaching skill” (Kerry, 2015) and practitioners will therefore need significant training to understand and apply the most appropriate metacognitive strategies within their classroom practices and consistently model these strategies to their pupils.  Both of these processes, training teachers to understand metacognitive processes and teachers training pupils to use them appropriately, take time and patience to fully embed consistently within classroom practice across a whole school.  Practitioners and pupils need to have the motivation to use and apply metacognitive skills and use them consistently in order to improve their capacity for learning across different educational contexts.  This is also a view taken by William (2018) who says that “while the evidence shows clearly that students who use metacognitive skills have higher achievement, such skills are useful only if students are motivated to use them.” Chatzipanteli, et al., (2014) agree, saying that strategies of successful learning are linked to the experiences pupils have and their interest in these experiences.  It is therefore vital if we wish to embed metacogntive skills with our curriculum and pedagogy that we as practitioners provide pupils with rich, meaningful and relevant learning experiences that scaffold their learning and allow them to apply metacognitive skills appropriately and effectively.  This view is clearly a view supported by Donaldson who states explicitly in Successful Futures (2015) that Areas of Learning and Experience are so called 
“to signal the importance of educational experiences as an integral part of the curriculum, to broaden children and young people’s horizons, stimulate their imaginations and promote enjoyment in learning.”
Another opprtunity which arises from the introduction of metacognitive skills is the development of collaborative learning.  Research shows that when pupils work together in a co-operative manner with not only their peers but also their teacher they further develop their metacognitive skills and become more aware of their strengths and weaknesses and the strategies they use within their learning.  (Pintrich, 2002)  This links to the ‘co-construction’ model of learning where learners create knowledge with others, sharing dialogue, improving social relations and in turn developing a learning community within the classroom. (Watkins, et al., 2007)  This way of teaching and learning allows pupils to discuss their learning process using a common language with their peers. Hattie (2012) notes that “Peers can influence learning by helping, tutoring, providing friendship, giving feedback, and making class and school a place to which students want to come each day.” 
Collaborative learning also puts pupils at the centre of their learning, allowing them to become more independent and giving them the skills to become lifelong learners – therefore the development of pedagogical practices that promote collaborative learning create “ambitious, capable learners who are ready to learn throughout their lives.” (Donaldson, 2015)  This way of teaching and learning does however bring about certain challenges, especially with the current assessment culture of testing particularly when this testing is used to measure school performance and place them in league tables where they can be compared to other schools.  This use of testing can bring about a shift in teaching styles with a bigger focus on ‘didactic teaching’ which hinders the use of metacognitive skills for pupils as they become passive in their learning.
“Didactic teaching is where the educator assumes complete control in setting tasks, prescribing procedures and evaluating results. This kind of teaching suits particular purposes in terms of exposition of knowledge and practice of skills, but it limits the scope of the child to benefit metacognitively from the experience.” (Fisher, 1998)
Teaching in this way demotes all of the opportunities for the development of metacognitive skills that have previously been mentioned.  Pupils are unable to work collaboratively with their peers and share feedback with each other on their learning, are unable to become thoughtful about their learning processes and their learning experiences are not exciting, motivating or indeed relevant therefore causing pupils to become disengaged with metacognitive processes and their learning.  Pupils become dependent on the teacher to deliver. (Watkins, et al., 2007)  
In order for effective pedagogical practices, which include the development of metacognitive skills, to become standard practice in schools current accountability measures and assessment procedures need to evolve alongside the development of the new curriculum.  This is apparent in Successful Futures (Donaldson, 2015) where twenty three of the sixty eight recommendations are for assessment and accountability procedures, with the vast majority of these twenty three recommendations focusing on assessment.  Donaldson states in Recommendation 37 that “assessment arrangements should give priority to their formative role in teaching and learning”  He also calls for a reduction in the use of standardised testing in Recommendation 42, due to “its impact on the curriculum and teaching and learning” (Donaldson, 2015)  This brings us onto the opportunities and challenges that should be considered by schools when developing a pedagogical approach that involves Assessment for Learning practices.
Throughout my reading it became apparent that there are different interpretations of the definitions of Assessment for Learning and its role in the classroom.  This in itself can be a challenge when embedding effective Assessment for Learning within a school environment. William notes that 
“a close reading of the definitions that are provided suggests that there is no clear consensus about the meanings of the terms formative assessment and assessment for learning.” (William, 2011)  
Hargreaves agrees and discusses five different interpretations in her paper ‘Assessment for Learning: Thinking Outside the Black Box’ (2005) the majority of which see the teacher at the centre of assessment; “monitoring pupils’ performance against targets or objectives”, “giving feedback for improvement” and “teachers learning about children’s learning”.  However, it is the view of many, including Watkins, et al., 2007; Waters, 2013; Havnes, et al., 2012, that self assessment plays a key role and pupils should be central to their learning.  
“Research indicates that telling the students about assessment goals and criteria does not really involve students, they need to be active in the development processes and become active partners in assessment issues related to their own learning.” (Havnes, et al., 2012)
The role of the active learner links back to metacognitive processess and is an opportunity that could be brought about by adapting our pedagogical practices to include, but not limited to, metacognition and Assessment for Learning.  Donaldson (2015) highlights in Recommendation 44 from Successful Futures that “both self-assessment and peer-assessment should be developed as ways of encouraging children and young people to take greater responsibility for their own learning.” 
For all of these opportunities to occur practitioners need to be willing to change and adapt the role that they play in the classroom, moving away from the traditional ‘didactic’ teaching methods mentioned earlier and moving towards being facilitators of pupils’ learning.  This change in culture will take time to develop and school leaders, such as myself, have a key role to play.  
In order to overcome the challenges metioned in this essay within my setting it is important that the skills of staff members are audited and professional development is accessible, whether this be through whole staff training, targeted training for certain members of staff or providing opportunities for staff to learn from each other through collaboration – just as we should encourage our learners to collaborate.  Pupils should be provided with rich, meaningful learning experiences in order to bring their learning to life and to allow them to make important connections.  If a culture of Assessment for Learning is to develop and be sustained it is vital that staff are clear on the definition of Assessment for Learning and what this might look like in the classroom, with a consistent message throughout the school.
“Collectively schools need to agree about the key knowledge, skills, and dispositions to be learnt, to agree about how all will know the impact and effects of their teaching and the school on students…and most importantly to share errors, share successes, and constantly share the passion of teaching.”  (Hattie, 2012)



A detailed strategic plan that can be delivered to SMT, for the implementation of the Curriculum for Wales (Successful Futures) in your setting based on an initial SWOT or force field analysis.

In this section you will find a detailed strategic plan for the implementation of the Curriculum for Wales in my setting.  This plan is based around a comprehensive SWOT (Strengths, Weaknesses, Opportunities and Threats) analysis – see Table 1 below.  This SWOT analysis was created after discussions with existing staff and staff who are new to my setting, around the new Curriculum for Wales (Successful Futures), its main aims and core purposes as well as the pedagogical principles set out in the document.
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	Weaknesses
1. Staff may have a lack of knowledge/skills to implement particular pedagogical approaches effectively.
2. Lack of understanding of aims and core purposes of the new curriculum.
3. Staff may not have a full understanding of metacognition and metacognitive strategies.
4. Staff may have a lack of understanding of effective formative assessment strategies.
	Strengths
1. Staff are used to working collaboratively so will be able to continue this with regards to professional development.
2. Staff are creative and already used to planning using a skills based curriculum, using cross-curricular approaches.
3. Staff are motivated and eager to adopt new pedagogical practises.
4. As a Pioneer school we have the opportunity to access areas of the new curriculum as it is being written.
5. As a staff we already make good use of our local community to deliver relevant learning experiences for our pupils

	Opportunities
a. Continuing professional development through collaboration within educational settings, clusters and regions of Wales.
b. Pupils will have opportunities to apply new skills to real life contexts and make connections between their learning.
c. Pupils and practitioners will become reflective learners, improving teaching and learning by understanding their own teaching and learning processes (Kerry, 2013) 
d. Pupils will be at the centre of and see the relevance of their learning.
e. Pupils will develop as critical thinkers, preparing them for life beyond education.
	1a. Staff will be willing and able to share good practice across the cluster and across other regions and gain knowledge and skills in return.
	1c. Staff will use the new professional standards to become reflective practitioners and be able to share their experiences and expertise with other members of staff who have identified areas of their practice they wish to improve.

	
	1a. Collaboration within clusters and across regions could allow staff to experience a range of pedagogical approaches in practice.
	2b. Pupils will be able to continue to apply new skills to real life contexts and to make links between their learning through a topic based, cross curricular approach.

	
	2a. Working in partnerships with other schools within clusters and across regions of Wales who have successfully developed metacognitive practises will allow staff to improve knowledge and develop these skills.
	3d/3e. Staff are motivated and eager to adopt pedagogical practices such as metacognition and Assessment for Learning to allow our pupils to be central to their learning and develop as critical thinkers.

	
	1c/2c/3c. Staff will be reflective in their teaching practices using the new professional standards and become aware of gaps in knowledge/skills
	4a. As a pioneer school we have the opportunity to share our journey in beginning to implement a new curriculum for Wales with other schools across our cluster and region which will allow others to begin their own journeys.

	Threats
a. Time and cost of continuing professional development.
b. Cost of providing rich, meaningful learning experiences on a regular basis.
c. Testing being used in the form of summative assessment only and not given a role as formative assessment.
	1a, 2a, There is a risk of continued knowledge gaps, staff must find ways to implement and develop approaches as part of their day to day planning
	1a.  Staff will be willing and eager to work with others to understand the aims of the new curriculum for Wales

	
	4c. There is a risk that in the build up to external tests staff move away from metacognitive and Assessment for Learning approaches into ‘didactic’ teaching styles.  Staff must find ways to use test preparation in a formative way so that pupils are still involved in discussion about their learning alongside their teacher and their peers and are aware of their next steps.
	1b. Staff will be able to work collaboratively in-house and across the cluster and other regions alongside other practitioners, therefore reducing costs of using external providers to deliver professional development

	
	
	5c. The school and staff have already built a strong relationship with the local community in order to provide rich and meaningful learning experiences for our pupils at reduced costs.

	
	
	3d. Staff are eager to adopt and motivated to adopt Assessment for Learning strategies and will be able to apply these and use them in conjunction with testing


SWOT Analysis for Implementation of Successful Futures in my Setting (Table 1)
	
[bookmark: _GoBack]Strategic Plan
	Target 1:  Fully embed the four core purposes with our personalised curriculum, ensuring clarity and understanding of these purposes by all staff, pupils and other stakeholders.

	Action
	Expected Outcome
	Duration
	Who is responsible
	Resources

	To explore in depth the Four Core Purposes from Successful Futures in a twilight staff meeting with all staff.  Explore the Four Purposes in relation to our setting – is there anything we are doing that does not meet these aims?
	Staff will understand and be clear about the key aims of the new curriculum for Wales and their relationship with the ethos of our setting.
	1 hour
	KN/SLT
	Four Purposes Diagram

Successful Futures Document

	Use the Four Core Purposes to create a new strategic vision for the school, including our school aims and the school ethos.  School vision to be created with input from all staff, pupils and stakeholders.
	All staff, pupils and stakeholders will have a clear understanding of the Four Purposes and how they relate to our school.  All staff, pupils and stakeholders will be clear about our core aims.
	1 hour initial staff meeting
	KN/SLT
	Four Purposes Diagram

Notes from initial staff meeting (see above)

	Incorporate the Four Core Purposes into the School Development Plan through school aims related to specific targets.
	The Four Purposes will be embedded in specific targets for each year, ensuring teaching and learning is directed to achieving them.
	1 hour initial meeting with SLT and subject leaders
	KN/SLT/Subject leaders
	School Development Plan template
New strategic vision including school aims

	Use the Four Purposes as a driver when planning topics in collaboration with pupils.  Discuss how the Four Purposes relate to the topic and what activities/experiences could be planned to achieve them.
	All staff and pupils will become increasingly familiar with the Four Purposes and how they relate to our curriculum.  Pupils will have a greater say in the topics delivered and be central to their learning.
	1 session set aside during moving up day and on the last day of Autumn and Spring term to plan the subsequent topics.
	All staff
	Four Purposes written in child friendly language

	Work collaboratively with other Pioneer schools to understand how they have developed the Four Purposes as a part of their curriculum.
Work collaboratively with non-pioneer schools to share good practice and our journey as a Pioneer school.
	Staff in our setting will experience other ways of developing the Four Purposes into the curriculum and be able to share good practice with other schools to help them prepare for the new curriculum.
	1 day per term
	KN/SLT
	School strategic vision

School Development Plan
Pupil books
Planning

	Rationale
It became evident from discussions that the four core purposes of the curriculum were not completely clear to or fully understood by all staff and pupils.  In particular this was the case with new members of staff who may be joining us from schools who have not been involved in the Pioneer schools process, as existing staff have.  Following on from these discussions I chose to explore further the embedding of the four purposes within our personalised curriculum, and include this in the strategic plan, in order to make them more explicit to staff and to pupils.  I feel that it is imperative that staff and pupils have an understanding of the four core purposes as these will define the new curriculum and fundamentally be what we are working towards when delivering the curriculum to our pupils.  As shown in Recommendation 32 in Successful Futures “all teaching and learning should be directed to achieving the four curriculum purposes.” (Donaldson, 2015)

Within this section of the strategic plan pupil voice is encouraged through the planning of topics in collaboration with staff.  Donaldson recommends that children and young people should be encouraged to take more responsibility for their own learning (Donaldson, 2015) and I feel that this is a good starting point for our pupils.  It will allow them to take ownership of their learning (identify what they learn about and the activities and experiences that drive that learning) and therefore see the relevance and have the motivation to become active learners.  It will also give staff an insight into what is important and relevant to the pupils in their classroom and gain a deeper understanding of what motivates them to learn and do well. “It is important to know what pupils think will make a difference to their commitment to learning and, in turn, to their progress and achievement.” (Rudduck & Flutter, 2004)  This is an important step to put our pupils at the centre of their learning before encouraging them to engage in metacognitive and Assessment for Learning strategies.  

The final target in this section of the strategic plan encourages the use of collaboration with other Pioneer schools as well as non-pioneer schools in order to share good practice and learn from each other.  This approach to school development should be encouraged by those in school leadership, allowing staff to learn together, reflect on their own practice (and the practice of others) and share their findings with colleagues in order to improve practices within our school.  “Leadership is primarily about learning together and constructing meaning and knowledge collectively and collaboratively.” (Harris & Muijs, 2005)  It is important that our staff develop professional relationships with their colleagues within our setting but also with colleagues in other settings, encouraging them to make connections and giving them the motivation to improve their practice and to see themselves as part of a whole profession who can make a change to improve the learning of our pupils. (Fullan, 2001)

	Target 2: Embed a metacognitive approach to learning through the introduction of metacognition strategies

	Action
	Expected Outcome
	Duration
	Who is responsible
	Resources

	Introduce metacognition and metacognitive strategies to staff during an INSET day
	All staff have clear understanding of the definition of metacognition and are aware of different strategies and how they can be used and applied in different contexts with pupils.
	1 day INSET
	KN/SLT
	

	Select members of staff to visit other schools who have developed a metacognitive approach.  Staff to feedback findings in full staff meeting.
	Staff to develop awareness of metacognitive approaches and how they have been embedded in other schools.  Staff to develop networking relationships with other schools.
	1-2 days visits
1 hour full staff meeting to feedback findings.
	
	

	Develop characters who represent metacognitive strategies that can be used in the classroom to motivate pupils.  Characters to be developed in collaboration with pupils.
	Pupils will develop an understanding of different metacognitive strategies and how these can be used and applied effectively across different curriculum areas.
	1 hour staff meeting to discuss strategies to be implemented across the school.

1 hour session with pupils to discuss and develop characters.
	All staff
Pupils
	Metacognitive strategies

	Roll out metacognitive strategies, introducing them in appropriate contexts to pupils.  One strategy to be introduced and established per half term.
	Pupils to gain a concrete understanding of a range of metacognitive strategies over time, knowing when and how they can be used.



	Half termly embedded within teaching and learning sessions.
	KN/SLT to monitor
All staff to implement and evaluate
	Metacognition Characters

	Rationale
It is important to begin our engagement with metacognitive approaches to learning by developing a shared and consistent understanding of the definition of metacognition and the effective use of strategies that can be used within our classrooms.  If metacognitive approaches to teaching and learning are to be successful in our setting it is essential that as a staff we have a sound understanding of the strategies we are modelling to our pupils as well as the most appropriate ways to use them (e.g. within the correct contexts).   
“Because not all strategies are appropriate for all situations, the learner must develop some knowledge of the different conditions and tasks where the different strategies are used most appropriately.”  (Pintrich, 2002)

As a staff we should ensure that we model the appropriate use of metacognitive strategies in context to our pupils to make sure they have a concrete understanding of these principles.  It is not enough however to model these strategies only once and expect our pupils to be able to use them effectively.  We must ensure that we maintain an open dialogue with our pupils, identifying and correcting misconceptions and modelling the use of metacognitive strategies across different contexts.  It is also important that our pupils have an open dialogue with their peers and that collaboration is encouraged within our classrooms.
“Learning depends on 'conversations', on the negotiation of personal meanings through dialogue with others, leading to understanding. These conversations can be internal, but are particularly effective carried out in pairs or groups where different ways of interpreting experience can be explored to mutual benefit.” (Fisher, 1998)

I have chosen to include the development and introduction of characters who represent metacognitive strategies in order to promote motivation and excitement for our pupils.  “Meta-components, strategies of successful learning, are related to experience and motivational aspects of metacognition are related to students’ interest in task.” (Chatzipanteli, et al., 2014) If pupils are not engaged and enthused from the very beginning they will be less eager and willing to adopt the use of metacognitive strategies to support their learning.  It is important that pupils see the point or value of using these strategies and understand the impact their use can have on their learning.  This can also be said of staff.  Staff need to be motivated and encouraged to use metacognitive strategies within their classrooms by seeing the benefit they can have on pupils.  


	Target 3:  Embed an effective Assessment for Learning approach through the introduction of Assessment for Learning/Formative Assessment strategies

	Action
	Expected Outcome
	Duration
	Who is responsible
	Resources

	Introduce Assessment for Learning and discuss interpretations as a staff.  Finalise a definition of Assessment for Learning in relation to our setting and identify effective strategies to be implemented across the school.
	All staff will have a clear understanding on the role of Assessment for Learning within our setting.
A consistent approach to Assessment for Learning will be developed throughout the school.
All staff will be aware of a variety of effective Assessment for learning strategies.
	1 day INSET
	KN/SLT
	

	Select staff to visit other schools who have developed an effective and consistent approach to Assessment for Learning.
Staff to feedback findings in full staff meeting.
	Staff to develop awareness of effective Assessment for Learning approaches and how they have been embedded in other schools.  Staff to develop networking relationships with other schools.
	1-2 days visits
1 hour full staff meeting to feedback findings.
	
	

	Develop and adopt a range of effective and consistent Assessment for Learning strategies for use across the whole school.
	Staff to have a consistent understanding of Assessment for Learning strategies and how these can be used effectively and appropriately in the classroom to enhance pupil learning.
	1 hour staff meeting
	KN/SLT
	Feedback from school visits

Minutes from initial Assessment for Learning INSET.

	Roll out and trial agreed Assessment for Learning strategies with pupils within appropriate contexts.
	Pupils gain an understanding of Assessment for Learning strategies and begin to use them appropriately across the curriculum to enhance their learning.
	Over the academic year
	All staff
Pupils
	Agreed Assessment for Learning strategies

	Rationale
As stated previously I believe that it is important that our engagement with new approaches to pedagogical practices should begin by developing a shared and consistent understanding of these approaches.  This also stands for the effective implementation of Assessment for Learning strategies.  Research shows (Hargreaves, 2005 and William, 2011) that educational practitioners have differing views and interpretations of Assessment for Learning or Formative Assessment.  It is important that we develop a coherent and consistent approach to Assessment for Learning strategies so that staff are clear about it’s role in learning and pupils become increasingly confident with the use and application of different strategies as they move through the school.  If our approach to and understanding of Assessment for Learning is consistent and clear there is a greater chance of us creating a successful Assessment for Learning culture within our setting.  
“A secure and shared understadning of what effective AfL practice ‘looks like’ is essential for teachers to be able to reflect and develop their pracitce and for leaders to be able to help them do this…for AfL to have significant impact, development needs to be whole school.”  (Gadsby, 2015)

As staff and pupils grow in confidence at using effective Assessment for Learning strategies it is important to review and reflect on the impact of these strategies and evolving our practice where and when necessary.  This will ensure that we are always achieving the best possible outcomes for our learners.
“The solution for system improvement for me consist of three matters: deep change in the culture of learning, local ownership of the learning agenda, and a system of continuous improvement and innovation that is simultaneously bottom-up, top-down and sideways.” (Fullan, 2016)

If the development of an Assessment for Learning culture is to succeed within our setting it is important that the impact on learning should remain the focus of lesson observations and monitoring, rather than a focus on teaching alone.  If staff are going to embed Assessment for Learning into their practice consistently there should be no reason for this change in pedagogical practice to be interrupted during periods of observations where staff feel the focus and onus of a successful lesson is on solely them.  Teachers and teaching assistants should be facilitators in the pupils learning and allow open discussions and collaboration to take place in the classroom at all times, rather than reverting to didactic approaches when they feel under pressure.  Watkins, et al. (2007) also see this threat noting that when teachers are under pressure they tend to become more controlling and promote a ‘Reception’ model of teaching and transmit knowledge to the pupils in a style where emotional and social aspects of learning are not attended to.  To further highlight the acceptance of this change in pedagogical practive, there has also been a change in the way Estyn inspections are carried out, with more of an emphasis on the interests of learners and the quality of learning. (Donaldson, 2018)

There have been multiple times within this strategic plan that I have encouraged networking and collaboration with other schools as a means of professional development.  Working in cooperation with other staff and schools whose aims may be similar to our own will allow us to create professional learning communities.  Our staff will gain experience of effective Assessment for Learning strategies in practice (as well as experiencing other good practice) and identify and explore how this could apply to our own setting.  It is important to note that learning from others within the teaching profession does not just have to be from colleagues from other schools but also colleagues ‘in-house’ which will allow us to develop our own pedagogical practices and maintain improvement of our teaching and learning over time in a sustainable manner. Harris & Muijs (2005) note that building teacher networks, cooperation among colleagues as well as expanded professional roles were found to increase the effectiveness of teachers in meeting the needs of pupils.  Donaldson (2015) agrees when discussing the implications of Successful Futures’ recommendations, stating that “The likelihood of success will be enhanced by an icrease in collaboration within and between schools”
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