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Reflective practice according to Johns (2000) is thinking and reflecting on what you do, learning from experience and to think about what you have done, what happened and decide what you could possibly do differently next time. According to Skills you need (2017) thinking is natural, as humans we do it daily, however the difference between unintentional ‘thinking’ and ‘reflective practice’ is that reflective practice requires a conscious effort to think about events, and develop insights into them. Bolton (1999) reports that reflection is the examination of individual thoughts and actions, for child practitioners this means focusing on how they interact with children, families, outside agencies and their colleagues, being able to attain a clearer representation of their own behaviour and actions. It is therefore a technique by which child practitioners can understand themselves in a way to build upon existing strengths and take action in the future or change the way they conduct a lesson or how they interact or conduct themselves. Benner (1989) has stated that reflection aims to develop professional actions alongside personal beliefs and values. Burns (2000) believes that reflective practice is imperative for everyone, child practitioners have made a commitment to teach and care for children to the best of their ability as well as their families.  A child practitioner’s reflective practice is a key requirement to update professional skills to be able to identify strengths and areas of opportunity for future development, to be able to ask for more training or guidance in a specific area. Reflective practice according to Palmer (1999) also helps the way child practitioners interact and communicate effectively with families, outside agencies and colleagues, reflective practice helps us meet all standards and expectations within the setting making sure that policies and procedures are being met. Reed (2010) reports that one of the challenges of being a reflective practitioner is to understand what is involved and how to develop them. The aim of this assignment is to critique two models of reflection and how they help child practitioners to reflect the advantages and disadvantages and how these models of reflection help support quality services.
Why we reflect Oelofsen, (2012) reported that there are three purposes of reflection, firstly to re-define our understanding of professional knowledge of self-awareness, secondly development of personal knowledge and the last purpose is to evaluate the appropriateness of our actions.  Reed (2010) states that reflecting on practice strengthens the work of a child practitioner, practitioners need to be responsible for many opportunities for children to learn and make sense of the world from developing and assisting ever changing environments, work in partnerships with parents, outside agencies, understanding policies and meet the demands of the early year’s curriculum. Canning (2010) believes that reflecting on practice is essential to be able to work with children and their families, all initiatives, development, policies and practices have to be thought about they must be tested, considered and delivered in practice to meet the needs of all children to be able to relate to them their mental, physical and cultural environment. According to Claxton (2003) to be able to do this you must use a model of reflection to help you on your ongoing learning journey.  Larrivee (2017) has stated that if child practitioners do not engage in critical reflection and continuing discovery they will not be able to progress in their development.
What is Critical Thinking? Why do we need it? Critical thinking according to Brookfield (1995) is the capability to think clearly and sensibly, understanding the link between ideas, critical thinking can be defined as the ability to participate in reflective and independent thinking, Day (1999) believes critical thinking requires the skill of reasoning, you must be an active learner rather than an unreceptive recipient of information, as a critical thinker you must thoroughly query ideas and assumptions rather than accepting them as they are, critical thinkers will identify, analyse and solve problems systematically rather than by intuition or instinct. The advantages of critical thinking are you can learn at a deeper level and are able to explain what you learn and apply it. 
The most common method of reflection according to Grant (2001) is reflection on action, this form of reflection is when you re-run actions that have occurred in the past, the aim of this exercise is to be able to identify your strengths and work on developing a different and more effective way of changing the way you may do things in the future, after this method of reflection has been completed it is best to discuss thoughts with a mentor or supervisor, which areas were successful and which areas you could improve on. Greene (2001) states that you must also focus on recognising negative characteristics in your personal behaviour making sure that you improve your professional competence, making observations like the following; ‘ I could have been more effective if I had acted differently’ or ‘I behaved in a way that questioned my actions and my values’ although Greene (2001) also believes this method of reflection is extremely valuable way of implementing a positive approach to professional development but insists that practitioners should celebrate their achievements and contributions to their setting and reflect on their strengths as well to become even better, stronger practitioners. 
Schon (1987) has stated that Reflection in action is a sign of an experienced professional it’s a method of reflection that examines your own behaviour and that of others while in a situation. The skills you would use from this method are observe situations that offer learning opportunities, in a current situation understand what you see and feel, concentrate on your response and connect with previous experience, being involved in the situation but assuming a witness stance as if you were on the outside looking in.  Reflection in action is a method of reflection that is developed over time and with practice, according to Eraut (1994) there has been some debate over reflection-in-action and reflection on action stating that Donal Schön has failed to explain what is involved in the process of reflective practice, believing that time is a factor and having a limited amount of time to reflect isn’t worthwhile because you can’t reflect in detail and learn from it. Although Rusell (1991) believes that Donald Schön has come across something significant and being able to reflect ‘thinking on their feet’ is valuable and can go back to a full reflection after the task or situation has passed.
[bookmark: _GoBack]Many people according to Taylor (2000) believe they learn best from experience and if you do not reflect on their experience it is hard to learn anything from it, and it is believed by Reid (1994) that Gibbs reflective cycle can help make sense of situations and have a deeper understanding of what the child practitioner did well and what they could do better in the future. The first step in Gibbs reflective cycle is to ask questions to describe a situation, be specific and give relevant detail, when and where did this happen? What did you do? What did others do, what was the outcome of this situation? the second step is feelings, Mind Tools (2017)  believes that it can be difficult for some people to talk honestly about their feelings, if you are using this model in a group try and see things from other participants point of view, try and use empathetic listening and connect with others emotionally, view situations from others perspectives. Use questions like the following to guide a discussion; what did you feel beforehand before this situation took place? What did you feel while this situation took place? What do you think other individuals felt throughout this situation? What did you feel after the situation took place? What do you think about the situation now? What do you think about others feel about the situation now? According to Lia (2016) encouragement is key to this stage of Gibbs method try to avoid disrupting the convocation and commenting on their emotions. The third stage is evaluation Jasper (2003) believes that if you are working in a group that you must encourage the person to look objectively at what methods worked and which methods didn’t, ask questions to the people who were involved like the following, what was the most positive thing about this situation? What were the negatives about this situation? What went really well? What didn't go very well? What did you and others involved do to contribute to the situation (either positively or negatively)? A lot of things may have altered throughout the experience, focus on one or two things that you feel are the most significant, most relevant or most representative of the situation. Step four is analysis, this part is analytical it does not describe, you must try to explain the cause and consequences of things that took place, ask questions like why? So what? And what if? Step five is conclusion, once you have evaluated and analysed the situation ask the group or yourself to draw a conclusion of what happened think abought the situation use the information that was collected and ask questions like how might this have been a more positive experience for everyone that was involved? If you were confronted with the same circumstances again, what would you of done differently? What skills would you need to develop, to help you handle this type of situation better in the future? Be accurate and detailed about what you may have learnt or realised about yourself. The last step, step six is action and what action can you take to deal with similar situations more effectively in the future, what actions you could take to improve knowledge, ability and experience, be specific of what you plan to do, certain training you may need to undertake, books and policy guidelines you may need to read and resources you may need to use to become proficient. The Open University (2017) reports that Gibbs model of reflection when broken down is a superficial reflection and doesn’t refer to critical thinking, analysis or reflection. Atkins (1993) agrees with the Open University by stating that there is no referral to critical thinking, analysis and assumptions or viewing it from a different perspective. Murphy (1993) believes that the questions are not probing enough as other models forms of reflection. 
According to the Welsh Government (2015) many models of reflection have used and built upon Schöns method of reflection showing that reflection is an ongoing process. Schön (1987) states that this method of reflection focuses on things that didn’t go well, things that went well, your responses, the response of others. But this differs from Gibbs model of reflection according to Reid (1994) is a more detailed method of reflection focusing on a six steps description, feelings, evaluation, analysis, conclusion and an action plan it is believed by Barrett (2013) that unlike Schöns model of reflection Gibbs takes in to account feelings and emotions.
Children’s workforce development council (CWDC) (2010) has stated that every practitioner who works with children and young people should have a basic knowledge and skill base that people that work with children in either childcare or an education setting must be able to provide quality care and holding a recognised qualification in this is believed to support children and young people more efficiently. The United Nations Convection on The Rights of the Child (UNCR) (1990) reports that article three refers to any actions or discussions linking to the care of a child should always be done with his or her best interest and should be a priority at all times. CWDC (2010) have reported that there are six areas that people who work with children and young people need to be aware of, the first is effective communication and engagement with children, young people and families believing that good communication is essential in forming trust and that any information shared is taken in the way you wanted, the significance of knowing how to listen, understand, explain and to seek support is imperative. The second area is child and young person’s development, understanding that children and young people’s development changes and their behaviour can help us understand why they do the things they do so it is vital for practitioners to respond and support their needs as they change. The third area is safeguarding and promoting the welfare of children and young people, this is where a child practitioner must keep children and young people safe being able to act in the right way and going through the right channels to help if they can identify a child or young person is suffering from harm or neglect, stepping in if a child or young person is not reaching their potential and ensure their well-being and quality of life. The fourth area is supporting children and young people’s transitions when they go through change it can have a massive impact on their well-being and behaviour, the skills in which we learn as child practitioners help children and young people along with their families identify these transitions and the effect it may have. The fifth area is  multi-agency and integrated working, this defines the skills needed as a child practitioner to work together efficiently and successfully with people from different multiagency backgrounds  McInnes (2007) notes that knowledge and understanding of one’s own role as well as others is imperative to multi agency working, job roles can easily get confused and is important to know what is expected from you and others that you work closely with so that every contribution is a positive one, acknowledging each team members strength is positive to working closely for a successful outcome. The last area is information sharing, sharing information is vital to supplying enhanced services for children, young people and their families. Legislation and ethics must be respected, confidentiality and security of information is vital when working as a child practitioner. All these areas according to CWDC (2010) gives child practitioners working with children, young people and their families a ‘common set of basic skills and knowledge’ and believes it helps join people who work together in an improved way and supporting children in a more effective approach. The Welsh Government (2015) states that reflective practice improves the quality of learning and services given to children and their families, reflection improves the quality and excellence of a practitioners work and benefits the learners. The areas of skills outlined by the CWDC (2015) can be supported with reflection Larrivee (2000) argues that child practitioners who do not develop their reflection skills will stay stuck in their ways they will not develop their judgments, understanding, assumptions and expectations. The General Teaching Council for Northern Ireland (2007) believe that reflection brings new knowledge and skills, it is able to promote self-awareness and deep learning, child practitioners must make reflective practice part of their professional identify and mind-set. Gribble (2017) has reported that The Reggio Emilia Approach encourage children to reflect on their learning, to use language to examine and explore, this helps the child practitioner to ask relevant questions and observe the child, instead of being lectured too the adult and child will find the answer to a question together.

‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more we know that high quality provision matters and that poor and mediocre provision will not benefit children.’
						(Nutbrown, C. 2012).


The Welsh government (2015) believes that reflective practice within education is imperative to be able to deliver positive practice. Usher (1997) believes that the influence of Donald Schön’s work on reflective practice has been momentous with many education settings implementing his concepts on reflection believing that child practitioners must have motivation, time and career commitment to children and their families to be able to achieve the very best education and care. Schön (1987) model of reflective practice can be flexible it can happen before during or after a situation and believed to be the best technique to develop a child practitioners development. Gibbs (1988) states that his method of reflection is a process that helps us to learn about ourselves the six stages of reflection helps make sense of each individuals learning experience.  Brookfield (1995) believes that you must reflect daily and Gibbs method of reflective practice is one that will result in learning something new every day to improve practice, from getting to know your strengths and weaknesses, understand how you learn, develop self-awareness, plan your own development, articulate your skills, learn from mistakes and record your development. Reflection is a tool that will help you learn about yourself and others and how you can deal with situations that arise.  Skills you need (2017) states that reflective practice is the best tool for improving your learning, work and life experience, although it takes time to develop the technique of reflective practice in time this skill will mature to help you become more effective in your job role with children, young people, their families, colleagues and outside agencies. 
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