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   Children’s Play, Principles and Practice Assignment.
Section 1.
“Children use play in the natural environment to learn of the world they inhabit with others. It is the very process of learning and growth, and as such all that is learnt through it is of benefit to the child.” (Welsh Government, 2002).
 Welsh Government (2014), believe that play has importance in children's lives, they say that it aids emotional well-being and allows for the children's development across all areas. The Welsh Government were the first government in the world to take on board the UNCRC children's rights and enact play into policy. There are many theorists supporting the belief that play has an importance for children's development. Psychoanalysis theorists Freud, Freud, A. and Klein all suggest that play is an important factor in children’s emotional development, allowing them to gain relief from their anxieties, act out their feelings and imagine the world of adults (Freud Museum London, 2017). Freuds ‘Iceberg Model’ describes three systems, the ID in the unconscious where the children are content when their needs are met immediately, these desires are controlled by the ego/superego, Freud describes this happening at around the age of 3-5 years, when the child learns right and wrong it teaches the child to be patient and to turn take which are learned through impactful play (Conkbayir and Pascal, 2014). Both Vygotsky and Bruner believed that play developed children’s cognitive development and that an encouraging adult could extend the child’s potential, Vygotsky labelled this ‘the zone of proximal development,’ whilst Bruner named it the ‘spiral curriculum’ (Andrews, 2012). Parten also supported the view that children can be aided by an adult to accomplish their development at certain age/stages (Markham Stouffville Hospital, 2013). Piaget although also a stage theorist, differed, in that he believed the child experimented in their play on their own (Open University, 2016). According to Mcinnes et al. (2011),   studies suggest that it is how a child perceives an activity as to whether they see it as play or not, they see the presence of an adult close by as not being playful and it has been noted that in activities that they do deem as playful, where an adult is not as close, they perform better. Howard and Mcinnes (2013b), state the idea of children directing their own play seems to have been central to play policy making, the child should feel liberated in their play and take power of it. However, as children spend a lot of their time in environments where they are watched over by an adult, practitioners must make a conscious effort to allow for this freedom. The UNCRC rights of the child has legislated that children's views are listened to, however this can be hard to adhere to when settings are working to frameworks and outcomes, it then should become the job of the ‘key worker’ to ensure that the child can have the freedom to follow their own interests (Moran, 2013). 
Whitebread (2010), suggested that self-directed play and having ownership of it allows the children to develop faith in their capabilities and resilience. The children need the chance to experiment in what they like and feel both non fulfilment and triumph and the opportunity not to be directed (Bilton, 2010). However, Smidt (2011, cited in Woods, 2013, p.80) states that the adult can support the children's self-directed learning by planning and providing resources, time and a sufficient environment. Bruner noted that the settings in Reggio Emilia had carefully considered and provided space that flows from one area to another and that time is not segregated, children do what they want in an area that they want for as long as they want (Smidt, 2011). Bilton (2010), states that adults need to view children’s play and support it when necessary rather than pay no attention to it at all as this could mean that the children are continuously just experiencing what they already know and therefore may become fearful of a new and different activity, this is supportive of Vygotsky's ‘zone of proximal development’. Furthermore, adults need to understand children's play cues and invitations to play and to maintain the ‘play cycle'. If the adult responds appropriately then despite adult involvement the child deems this as a playful activity as the adult is allowing for and fostering the child’s interest. (Howard and Mcinnes, 2013a).
Deeming whether an activity is playful or not helps to categorise the play type, Hughes Taxonomy of play is an instrument used to understand and categorise play activities but can be expanded upon and examined for further interpretation (Andrews,2012). Fantasy/Imaginary play allows children to develop “crucial psychological and emotional capacities that help them understand the world in which they live and their relation to it” (The Telegraph, 2018). Within imaginary play children have freedom to select how they act and manage their actions, choose parts and who they want to play with and in what circumstances. It advantages them holistically, by developing them socially, growing relationships and encouraging taking turns. Cognitively by allowing them to negotiate and work out their problems. Creatively, they construct ideas. Communication enables them to use appropriate language skills and emotionally by allowing them to voice their opinions and play out their worries through experience. (Barbaro,2014, pp8-14).
Section 2.
“Risky play can generally be defined as thrilling and exciting forms of play that involve a risk of physical injury” (Beate and Sandseter, 2009, p.3). 
Play Wales (2018), state that as children grow, develop and become inquisitive, they naturally require opportunities for risk and providing children with this opportunity to investigate is beneficial in their development. Gill (2007, in Andrews, 2012, p115) explains that in risk there is good and bad, risks that are bad are hazardous and cannot be managed by children themselves, whereas a risk that is deemed good provides opportunities for progression, effort and determination.
Hawkins (2013), suggests that as risk taking play relies on children's senses such as sight, touch and awareness this in turn benefits their physical and cognitive development, she goes on to say that research in neuroscience suggests that as taking risk in play is letting children involve themselves in a situation they are unsure of, this benefits the child as it helps with the formation of emotions and in fact triggers the part of the brain that drives children to seek out more discovery. Children require risky opportunities to become self-aware of their own safety, if they do not face these challenges then they will never comprehend safe and unsafe situations. There is more of a chance of them encountering this risk with outdoor play opportunities ( Bilton, 2010).
Allowing children to access physical risk taking in the outdoors allows them to develop their physical strength, co-ordination and confidence and to make sense of their surroundings (Early Education, no date). Welsh Council for Outdoor Learning (2018), suggest that giving children the freedom to explore the outdoors allows them to become resilient individuals by being independent, physical and innovative, which in turn enhances their emotional welfare and helps them gain lifelong skills. They go on to say that having these planned opportunities to engage in outdoor play that can be risky, raises their level of competence in areas such as numeracy and literacy too, as they tend to engage and involve themselves more in their learning. The children need to have the opportunity to understand their own competencies (Ouvry, no date).
Beate and Sandseter (2010), after researching found that children enjoy risky play as it evokes feelings of both excitement and arousal and amounts of anxiety and it is these feelings mixed that leaves them feeling on the cusp of danger that keeps them engaged in that play.
Welsh Government (2014), suggest that opportunities for play need to be made where children can experience ‘the natural world’ and have chances to take risks both physically and emotionally that encourage movement and stimulate the senses and that all local authorities through the play sufficiency assessment are obligated to provide this and practitioners aware that children have a right to it. However, Little (2015), suggests that however good parents memories are of their free childhoods, their worry over their children's safety is stopping their children from experiencing independence and the liberation to discover, which impedes their curiosity and the ability to learn safety regulation. This can then influence practitioners views on risky play, although they recognise that children need opportunities to engage in risky play, due to parental concerns they can become disinclined to allow it (Tovey, 2010). 
Wales council for outdoor learning (2018), state that to balance exposing children to risk whilst saving them from harm, can be done by providing parents with all the necessary information about a settings play planning and opportunities and how settings follow certain policies and procedures to challenge the children whilst minimising the chances of serious harm. Within CIW National Minimum Standards it states that settings must manage and measure the balance of the risk of play opportunities causing harm against the benefits of the activities providing growth in development areas, this is done through risk assessments (Welsh Government, 2018). Further to this HSE chief executive Judith Hackitt states that the HSE are aware that risky and challenging opportunities for children's play facilitates children with the ability to cope with defeat and fear and embeds in them skills which they can use throughout their life. Practitioners should note the benefits to risky play, but they must also be aware that there is an importance on planning and providing these opportunities that allow the children to safely experience risk by activities that spark interest, otherwise if not provided for children may seek out unsafe risk to stimulate themselves which could result in serious harm (Play Wales, 2021).
Section 3.
Before choosing a suitable observation method the practitioner must ensure they choose the method that is best suited to what they would like to observe, for example if the practitioner would like to understand the significance of what they are observing or how it supports the children’s learning then the observer needs extensive information which is usually conveyed through a ‘narrative observation’ such as a running record or also known as a written observation (Papatheodorou and Luff, 2013). Welsh Government (2013), support this idea and state that observation is important in aiding to raise standards and that those carrying out observations should be always keeping in mind the purpose of the observation and ensuring that it does not disrupt the normal running of the setting and suitable preparation and planning has been carried out beforehand.
Written observations are the most frequently used method by practitioners, the observer is usually non-participant and remains non-obtrusive and without interaction with the child if able to. The observation requires concentration, exactness and needs to be comprehensive (Palaiologou,2008).
Bruce (2014), states that this method is to be used at the exact time of observation and needs to record everything that the child is saying and doing at the time.
Fawcett and Watson (2016), suggest that before any observation the practitioner should ensure that the child remains nameless and is represented by a letter or symbol to maintain confidentiality. Recorded should also be their age in years and months, their home language and the date and time the observation was started and completed. The practitioner must number the observations in sequence and note the number of adults and children that are present also. It is thought that the use of abbreviations may also help this method to be less time consuming. Fawcett and Watson also go on to discuss the advantages of using the written observation method. They state that little preparation is needed as the observer only requires the use of a pen and paper and therefore it is easy to commence. As it is not concentrated on one specific area it gives a holistic view of the child and their behaviours and it also takes note of the environment, therefore Andrews (no date), suggests that it not only shows us what happened but in what context, and that this type of method gives us depth and detail.
Neaum (2016), suggests that by choosing a holistic method such as the written/ running record observation method the practitioner is ensuring that they are observing the fullness of children's play .However, Drake (2006), suggests that even though a written observation may give us a holistic view by covering more than one area of learning, if you wish to focus on a particular area then you would need to create a separate section alongside this narrative to ensure you capture this element also. Barber and Paul-Smith (2010), go on to list other disadvantages of using this method. They state that it is difficult to record all the information that is seen by the practitioner and therefore they will have to decide what to include and what to omit and this then becomes subjective as two different observers may have differing views on what is important to include and what is not. The observer may also miss something deemed important whilst they are busy note taking. Although this type of method is carried out as non-participant, the practitioner would need to be close enough to hear and see everything that is going on and this may in turn influence how the child behaves. This form of observation is also time consuming. A member of staff also needs to be taken out of staff ratio for the observation to be successful and should be carried out by a member of staff that knows the child well and understands the child's development (Complex needs, no date).
The Reggio Emilia approach uses the written observation method to log all the child is doing and supports this method using tape recordings, video recordings and photographs. They use it to identify a child’s abilities and to give meaning to their thinking to inform and support the children's future learning  (Reggioemilia, 2015).
 Despite the disadvantages of this type of observation method, it remains the best way to assess and understand a child’s learning. Observation is recurrent whereby the observer observes and documents, the data is then assessed and talked through with fellow colleagues, professionals and parents and then the planning for future learning/play opportunities takes place. If observations are regularly done then it builds a better, more thorough picture of the child ( Turupcu, 2014).

Section 4.
Observing children as they play is important because it allows practitioners to view how children perform, what their interests are, how we can support them and plan for their environment and for us to understand how they learn. When they are engrossed in their play, they are more likely to learn more. Play is natural and plentiful and to observe just against developmental expectations would mean missing all that watching them play offers (Neaum, 2016). Howard and Mcinnes (2013b), suggest that although children can learn through other means such as instruction, play promotes development holistically.
Drake (2006), suggests that by observing children in self-directed activities practitioners will gain the most accurate information about the child's learning and therefore high-quality provision and environment will provide a better holistic learning opportunity. Howard and Mcinnes (2013b), support this by stating that when children are absorbed in their play their functioning is elevated and so play provides a more accurate picture of their development.
Froebel believed that a practitioner could provide a learning environment for children that is rich in feelings of happiness and purpose and through observing children in this environment, if it is suitable to become involved in the play, the practitioner may be able to gain information on the children's views of their play experiences (Conkbayir and Pascal, 2014). Practitioners should provide an environment that stimulates, both inside and out with open ended resources which the children can use for their own intended purpose, with plenty of time to immerse themselves (Department for Children, Schools and Families, 2009).
McNair et al. (2019), suggest that the adult must be there to support the child and extend their learning if needed but also could step back and let the child take ownership of their own play and learning. The paper goes on to describe the effects on the child's play when an adult does not uphold a sensitive approach and interferes in play when it is not wanted. They feel that their privacy is being violated, this can cause worry and feelings of judgment, furthermore this then worries the adult trying to observe that they are not going to see what they need to see to satisfy the child's development norms. Mcinnes et al. (2011), research revealed that practitioners knew that observing children through play was essential to understand when they should get involved however they could not always tell when they should intervene in play and therefore sometimes got it wrong.
Howard and McInnes (2013a), research paper investigates how children perceive whether activities are play or not and the effect this has on their well-being and therefore practitioners must contemplate when planning whether the activity will be deemed playful. It has been suggested that children determine whether they think something is play or not by the presence of an adult and when and where an activity takes place. They measured this by giving groups of children activities that were like play, such as sat on the floor with an adult nearby with a choice of whether they wanted to join in, and another group were given activities that were deemed not playful such as at a table with an adult present and they were asked to partake. The children that took part in the activities that were deemed playful were more engrossed than the children who took part in the activities that were deemed not playful. It was said that those partaking in activities that were considered playful would achieve higher developmental results and that the children could control their own play, and this helped them to have higher levels of confidence. However, it has been shown through research that children can be persuaded to deem something as playful by adult's participation with them, if the adult understands play ques, asks open ended questions, and follows the children's lead in activities, it gives the practitioner the chance to reflect on their practice and therefore inform more playful environment's and opportunities to improve well-being and holistic development in the future. According to Welsh Government (2008), when practitioners are observing children they therefore must consider when they can intervene and ask questions and when they must not interrupt the activity, if they have read the cues correctly and are able to take an active part in the play then they can gain information on what the child is able to do and what they need to develop.
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