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This assignment will discuss effective teaching, learning and assessment principles around appropriate methods of teaching adults within an andragogic setting and application in teaching practice. The micro-teach lesson will be reflectively assessed and critically analysed in accordance with the Higher Education Academy professional standards framework; discussing how the learning objectives using a variety of contemporary pedagogies and the appropriate cross cutting theme that were used as a measurement of assessment outcomes. A critical analysis of evaluation and academic critique will be supported by theorists and writers such as Ian Reece (2006), Stephen Walker (2006), Malcolm Knowles (2005), Peter Jarvis (2004), Knud Illeris (2009), Paul Black (2003), Dylan Wiliam (2010) and Rick Stiggins (2006). In addition, this study will evaluate strategic methods of learning through exploration of current thinking and theories on teaching adult learners in the post compulsory field of education. Furthermore a critical analysis on the sourced facts of how Malcolm Knowles’ theory of andragogy learning and the principles applied to adult learning and how KOLB’s learning cycle can be applied to adult learning in teaching practice. 
The lesson plan was developed to introduce the students to an example of contemporary Welsh visual art, using the Helen Sear’s exhibition The Rest is Smoke, exhibited at the Glynn Vivian Gallery in Swansea. The micro-teach was designed to develop an awareness of primary research methods and how to apply them with critical evaluation and contextualisation of the work. (A1, K1, V2). The use of contemporary pedagogies involved a field trip to the Glynn Vivian Gallery; the students were introduced to the exhibition with a brief introduction about Helen Sear, her practice and how the The Rest is Smoke was originally created for the Venice Biennale (Cymru yn Fenis / Wales in Venice) in 2015. (A4, K2, V3, V4). 
I comprised three learning objectives using the SMART approach of setting learning outcomes; this has become an effective method of setting measurements that supports development of specific and achievable objectives. The students had a set time to explore the work in the gallery space followed by a group discussion and critique of Sear’s The Rest is Smoke. My use of involving cross cutting themes during the session plan was explored and addressed with aspects of Welsh culture, the Welsh contemporary art scene by making reference to the representation of Wales in Venice and the issues around gender; a solo exhibition and an innovative body of work by a female artist. (A5).
The structure of the lesson was focused primarily on acting as a facilitator, and guiding the students to an overall outcome of ideas, thoughts and opinions shared amongst their peers; also engaging in dialogue and directing the conversation to achieve the proposed learning objectives. (A2, K4). I also understood and was aware of any students that may have had previous knowledge or understanding of contemporary art and/or Helen Sear’s practice; therefore I had to consider individual’s previous experience and diversity to ensure the lesson plan was formatted to engage the group and make reference to their acknowledgement of any previous understanding. (V1). 
The lesson plan was broken into three stages to evaluate the assessment strategies; activity A involved exploring the work and was considered as the formative assessment, Activity B was a combination of both formative and summative assessment with group discussion and questioning as learning strategies followed by the summary of the lesson to discuss any further enquiries. There is much to suggest the value of student outcomes and how I was able to measure their level of engagement and understanding using continuous group questioning. I made the decision for this particular micro-teach lesson not to specifically engage with learning technologies and to focus on other learning strategies using various contemporary pedagogies such as discussion, questioning and group based critique; allowing the students to consider the value of the artists’ work and gallery setting. (K3, K5). 
I received positive peer feedback about my accuracy of knowledge on the delivered content and the innovative approach to delivering the session in a gallery setting. Furthermore the students emphasised their unfamiliarity of previous experience in a gallery environment and appreciated the opportunity to experience the work. However the assessment feedback received from Caroline following my micro-teach expressed a further review of the conclusion, ensuring that I recap effectively and clear. Therefore I need to ensure that the end of future learning sessions are covered with a summary of learning objectives and further questioning to confirm the learners’ understanding. 
When considering the principles and practice of assessment strategies, the impact and the measure of students’ learning is the processes of obtaining information about how much the student knows and whether the learning objectives were meet. (Reece and Walker, 2006). The lesson plan for the micro-teach was formulated in relation to the learners needs, understanding and any previous experience and knowledge of the subject matter. The session involved a structured approach to the teaching strategies and how they were effectively applied to KOLB’s experiential learning cycle; therefore using the field trip, question and answer and group discussion as the contemporary pedagogies encouraged a positive level of student participation. The session covered three stages of the cycle; concrete experience which is the opportunity to do and to have the experience, reflective observation of analysis and abstract conceptualisation about confirmation of knowledge and new ideas. (Bassot, 2016). The aim of the session was to immerse the learners in a creative and primary location away from the conventional classroom setting that provided a personal experience for the learner. (Jarvis, 2004). Furthermore due to having a small group of students the discussion topic resulted in a meaningful acquired source of information. 
Group discussions are considered a frequent learning strategy in adult teaching that facilitates group sharing and encourages independent learning; however the overall outcome may not be relevant and it relies on the learner’s ability to articulate and listen to others. (Jarvis, 2004). The ongoing use of question and answer as a learning strategy became an apparent feedback and assessment tool which allowed the students to contribute to the learning in a controlled and understanding manner. It is curious how assessment is considered a diagnostic tool whereby teachers can assess the strengths and weaknesses of the learners; therefore incorporating various techniques in the teaching and learning process will enable action learning. (Jarvis, 2004). Furthermore the discussion based on the set questions as handouts prior to the students exploring the artists’ work became an active approach to the direction of the lesson that encouraged an articulate response to the students’ attitude of the visit to the Glynn Vivian Gallery. However a further emphasis on summarizing the learning outcomes would ensure the students’ understanding and subject content for future practice. 
The implementation of a cross cutting theme into the learning session was an activity that was an exploration of welsh culture; and therefore introducing the students to an example of welsh contemporary art and the representation of a solo exhibition by a female artist within an established gallery setting. Furthermore when considering the use of contemporary pedagogies as learning strategies the decision of a visit to a contemporary art gallery became and innovative approach for personal development and an experience of primary engaged research. It is argued that ‘Adult learners are precisely those whose intellectual aspirations are least likely to be aroused by the rigid, uncompromising requirements of authoritative, conventionalized institutions of learning.’ (Knowles, Holton and Swanson, 2005). Furthermore to consider effective behaviour strategies within the post compulsory sector, involves engagement and attention to feedback with students and the importance of sound subject knowledge. (Reece and Walker, 2006). 
It is curious how learning in adult education involves a self-directed reflection on experiences within andragogic tradition. (Illeris, 2009). Furthermore, the theory of transformative learning as task-orientated learning and critical self-reflection initiates the process of transforming problematic frames of reference and expectation. (Illeris, 2009). However Jarvis views learning as a more complex process and that learning doesn’t always happen following an experience. (Cited in Bassot, 2016: 51). Therefore to consider Edgar Dale’s cone of experience as a proposed guide for the retention of students, it serves as a visual metaphor of learning experiences. (Lalley and Miller, 2007). The emphasis on practice by doing using the field trip to experience an exhibit was a stimulation of a real experience as a value of the ‘direct, firsthand experiences that make up a foundation of our learning.’ (Masters, 2013: 3). However the assumption of the students’ previous subject knowledge requires attention and strategic application for future developmental approaches to deliver a teaching session that successfully exceeds the learning objectives. Further clarification on student expectation of direct experience provides a balance of learning and communication that may suggest an abstract concept. The cone appears as a visual analogy; therefore its relationship to complex elements it represents does not remain exact and detailed. (Dale, 1970). 
When considering the strategic principles and approach of teaching adult learners; in 1980 Malcolm Knowles devised four crucial learning assumptions that framed the characteristics of adult learners, and in 1984 Knowles added the fifth assumption; as the learner matures the motivation to learn is internal which encourages self-concept that initiates self-direction. (Smith, 2010). Assessment can be developmental in its impact of learning and is considered a simple concern of the communication of information. (Broadfoot, 2007). Therefore the continuous use of questioning as an assessment tool became an apparent and versatile assessment of learning during the development stage of the micro-teach. The approach to assessment involves a structured process of the learning objectives, learning outcomes, assessment criteria and the assessment methods and is therefore necessary for teaching and learning. The use of formative assessment involves using the collected evidence to adapt the teaching to meet student needs. (Black and Wiliam, 2010). The micro-teach resulted in a positive level of engagement from the students identifying key elements about the context of the artists’ work in the exhibition; furthermore encouraging peer discussion became an effective teaching strategy for the assessment of learning. Therefore the outcome of delivering an interactive teaching session initiated variable student responses and the concept of teacher and student feedback initiated a transfer of innovative development. (Black, 2003). 
In conclusion, this reflective evaluation has analysed the andragogic methods and approaches of teaching and learning using contemporary pedagogies to conclude the learners’ level of engagement and whether the proposed objectives were achieved. The andragogic approach to adult learning considers that the learning experience is to lead to further learning. (Gould, 2009). The overall reflective evaluation of the micro-teach concluded that the learning objectives and learning outcomes were meet. Furthermore when considering my approach to delivering a lesson in future practice, it is essential to conclude and summarise the learning objectives with the students; as concluded in my tutor feedback to ensure the learning strategies are successful in delivery. However the approach to a small group discussion resulted in a clearer understanding and a supportive space to explain and explore aspects of welsh contemporary art. In addition, it is possible to plan lessons using teaching materials that can provide a predetermined outcome, and is therefore measured on the basis of behavioural change or by examination and assessment of the knowledge taught. (Jarvis, 2004). 
It is concluded that assessment it is to suggest support by application of principles of assessment for learning; furthermore learning could be considered a matter of classical conditioning that involves reflexes, of which is a result of interaction and experience. (Gould, 2009). Due to the generated interest in formative assessment as an innovation to change teaching and learning (Black, 2003), it has resulted in unprecedented student achievement. (Stiggins and Chappuis, 2006). The uses of contemporary pedagogies in education are a form of dynamic sources of learning styles and theories of teaching. Furthermore the process of obtaining information and whether the students have met the learning objectives could be argued as expectation of subject content and knowledge. Therefore there is much to suggest that the learning process is summarised as a learning contract; Knowles suggests that his design elements can be subsumed into a single process. (Gould, 2009). 
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