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Essay - Explore the wide and complex spectrum of additional needs

A “Special Need” in education is defined as children who have a difficulty to learn or has a disability that doesn’t enable them to learn at the same rate as children their age. This can be due to an inability to communicate, understanding of the task being asked of them or behavioural problems. A vast majority of special needs in schools is due to medical conditions that disable the learner from learning or comprehending the subjects.
	A report by the UK department for education states that for children with educational health and care plans “as of January 2023, Autism Spectrum Disorder (ASD) was the most common type of special need in UK schools with 116,000 pupils having this recorded as their primary type of need”. Also, the report states that the most common type of need amongst children with “Special Educational Support (SEN)” was that speech, language and communication.
	As of January 2023, there were 517,000 children with Education, Health and Care (EHC) plans. That was an increase of 9% from January 2022.
(https://www.nidirect.gov.uk/articles/children-special-educational-needs)
(https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1164690/Special_educational_needs_and_disability_an_analysis_and_summary_of_data_sources.pd)f)
There are two models of disability, they are the “Medical Model” of disability and the “Social Model”.
	The Medical Model describes how a learner may have a medical reason for their inability to learn. This can range from medical conditions such as ASD, ADHD (Attention Deficit Disorder) chronic diseases such as epilepsy and brain trauma. The inability to learn may also be caused by physical impairments such as hearing or visual issues or problems with mobility. The learner may have a curvature of the spine that makes it difficult for them to sit for long periods of time or their movements are restricted due to having to rely on wheelchairs, hoists etc. There are even some conditions that are yet to be specified by medical professionals. All of these medical issues specify how a learner may struggle to learn in a classroom. 
	The Social Model is a belief that society itself can influence a learner’s inability to learn. These can be shown by a learner’s anxiety for example. A learner could be anxious about something in the classroom itself and will be unable to concentrate on the subject being taught. The noises around them, smells there may be in the classroom and even the teacher themselves could be a reason for the anxiety. The learner has no medical reason why they are unable to learn. The solution could simply be to move the learner into a different classroom or another environment where the factors are removed, and they are more comfortable.
	Reasons such as poverty can also be a factor for some children in education. A paper written by Patrice Engle and Maureen Black illustrates how poverty can influence a learner’s development. Poverty can cause academic and social problems as well as poor health and wellbeing. The “Childrens Society” wrote about how a learner who is impoverished in the UK would struggle with their education. They could have to have a job as well as school to help support their family, this in turn would mean they wouldn’t have time for study. An impoverished learner may not be able to afford the school resources necessary for their studies or miss out on trips with their peers. All of these could play a role in the struggles an impoverished learner would have in education. Poverty is an example of the Social Model.
	Schools employ the use of the social model of disability to assess whether there are factors within the school that can influence a learner’s ability to learn. This could be whether the school has ramps so that it is wheelchair accessible and the classrooms themselves are spacious enough for wheelchairs to go around freely. The use of “quiet spaces” are available so that a learner can access a quiet space if they become overwhelmed. Bathrooms are installed with disabled toilets and hoists so that a wheelchair bound learner can be assisted if need be. Some schools also employ resident physiotherapists to assist certain learners with any physical ailments that require regular stretching. The use of “core boards” and symbols can be used so that a learner who has communicative issues can express their feelings and needs/wants.
	Scope is a disability equality charity based in England and Wales that was founded in 1952 by a team of parents and social workers who wanted to make sure their disabled children had a right to a decent education. (https://www.scope.org.uk/). 
Focusing originally on the disorder cerebral palsy, they now focus on all disabilities and impalements. Scope very much focuses of the social model of disability. They recognise that it isn’t just physical barriers that restrict people with disabilities. That there is also a discrimination amongst some people in society in regard to special needs. The charity explains that some people in society don’t understand the capabilities of people with special needs. For example, their research concluded that some people in society have negative attitudes to people with disabilities and assume that disabled people are unable to:
· Work
· Have sex
· Live independently 
· Have children
Scope campaign relentlessly to disregard these assumptions about people with disabilities. They also provide advice and support for people who feel they may be discriminated against because of their disability.
The Academy of Sciences wrote about how the social model helps recognising the barriers that make life harder for disabled within society and removing them, will ultimately help create a feeling of independence, choice and control for the learner. (Academy of Sciences, 1136(1), pp.243-256.n.d)
Abraham Mazlow was and American psychologists and one of the founders of a school of thought known as “Humanistic psychology”. One of his theories was about a “Hierarchy of Needs”. He identified that all of us as human beings possess five sets of needs. They are physiological needs, safety needs, love and belonging needs, esteem needs, and self-actualization needs. Mazlow put these needs into a “pyramid of needs”. He theorized that needs at the lower levels of the pyramid, must be satisfied before individuals could attend to their needs higher up the pyramid.
Mazlow’s pyramid of needs were: (Fifth tier going upwards)
· Physiological Needs: These are the basics that any human would need to survive. They include Food, water, sufficient rest, clothing and shelter.
· Safety Needs: These include protection from violence and theft as well as emotional/ financial stability.
· Love and belonging Needs: These are the needs we have for interaction with other people. They are friendships, feeling loved and valued by other people and having strong family bonds.
· Esteem Needs: These are “ego needs”. A person must have self-respect as well as self-esteem. The belief in themselves that they can accomplish what they set their mind to.
· Self – Actualization Needs: This is a need for us to fulfil our full potential. These include education, skill development and refining of talents. They can also include travelling to different places and learning new languages.

If we adopt Mazlow’s theory that in order to climb the pyramid of needs, you must achieve the previous tier before you ascend, and apply that to an educational setting. Some learners are not even achieving the physiological needs. If their family is impoverished and unable to provide the basics of food, water, or shelter, that could possibly mean that they do not feel safe or secure. If a learner is to reach the top of the pyramid, we as educators need to try and assist them to achieve the base needs of the pyramid. This could include liaising with outside agencies such as Social Services or medical professionals.
Another theory put forward about how to aid learners with behavioural difficulties was put forward by an American psychologists, behaviourist and social philosopher named Burrhus Frederick Skinner. He theorized that the use of rewards and consequence was a way to help parents with children who exhibited behavioural challenges. His theory was that behaviour that is followed by pleasant consequences are likely to be repeated and behaviour followed by unpleasant consequences are less likely to be repeated. Skinner introduced a new term into “Law of Effect”. That term was called “Reinforcement”. Skinner wrote that behaviour which was “reinforced” will (in theory) be repeated, i.e., strengthened and behaviour that doesn’t use this method of reinforcement, tends to die out or gets weakened.
Skinner put his theory to the test by testing on animals, mice, and rats most commonly. He placed them in a box which was referred to as a “Skinner box”. A rat was placed in a box and subjected to an electrical current. This would cause the rat significant pain and discomfort. As the rat moved around the box and accidently hit a lever that was also in the box, the electrical current stopped every time it had hit it. The rat slowly realised that every time it hit the lever, the electrical current would stop and there was no pain. Skinner observed that after a while, the rats that were placed in the box immediately went to knock the lever. He even trained the rats to recognize that when a light came on in the box, the electrical current was on. The rats learned that when they saw the light, to knock the lever immediately. Skinner named this process as “Negative Reinforcement”. In learning to knock the lever, the rat terminated something painful happening by responding.
Skinner’s theory of “Reinforcement” can be translated into an educational setting. According to Skinner, the opposite of negative reinforcement is “Positive Reinforcement”. This is when a desired reaction is achieved using rewards, praise, or positive feedback. An example for a school environment would be, if a teacher wanted a learner to take their dinner plate to the food trolley (a trolley used to transport food from the canteen to the classroom and back) after they finished eating. If the learner finished their food and immediately brought the empty plate to the food trolley without prompting, the staff would celebrate and praise them for their accomplishment. If Skinners theory is correct, over time the learner will enjoy the feeling and sense of accomplishment that completing this task brings and continue to do it.
The term “Negative Reinforcement” often invokes a thought of punishment but in fact it doesn’t mean that at all. Whereas Positive Reinforcement encourages positive behaviours with the use of gifts or praise, Negative Reinforcement focuses on encouraging positive behaviours by removing a negative condition. An example in a teaching environment would be that if a class were working in complete silence, but as soon as the work was done, the teacher would allow them time to interact and converse with their peers, that is Negative Reinforcement. The learners would learn that though they have to complete their work in complete silence (negative) once they completed, they would be free to talk and interact with their peers, enduring the negative has a positive outcome for them.
An argument has been made that reinforcement can have some negative effects on learners and society. A study conducted by “nature communications” states that in the study they performed, young adults tended to learn a lot faster when it benefitted themselves and not for other people. Older people showed less self-relevant traits and kept other people in mind. The article argues that “reinforcement” for young learners could invoke a self-relevant trait and reduce their inability to think of others. (https://www.nature.com/articles/s41467-021-24576-wJo Cutler, Marco K. Wittmann, Ayat Abdurahman, Luca D. Hargitai, Daniel Drew, Masud Husain & Patricia L. Lockwood 21/07/21)
 An example of this in a school setting could be, if a learner has behavioural issues and is disrupting the class regularly, the class teacher may choose to reward them with something that is out of the ordinary for the rest of the class. If the teacher puts it to the learner that if they were not to disrupt the class for a certain length of time, they will receive a reward such as, a cup of tea and they would not be required to do any work for the rest of the day. It is argued that the learner could start to show self-relevant traits as they are benefitting with something the other learners in the class don’t have access to, even though the other learners haven’t disrupted class as they have. This could have the potential to grow as the learner could demand other unusual rewards that are unavailable to their peers, this could potentially make their peers feel less relevant as the learner is benefitting from negative behaviours and they aren’t benefitting for not committing disruption. A self-entitlement could grow on the part of the learner with no concern to how their actions influence their peers, but only for themselves.
On November 20th, 1989, the United Nations General Assembly adopted the “Convention on the Rights of the Child Act” (UNCRC). This act passed without a vote needed and was a formal, international, and legal recognition of the human rights of children. There had been a push for this act for sixty-five years and it finally came to fruition.
The acts roots can be traced from the “Declaration of Geneva” which was an act that was an international instrument recognizing that children are entitled to special care and protection. The UNCRC embodies the idea that every child should be “recognised, respected and protected as rights holder and as a valuable and unique human being.” The act states that every child has rights “without discrimination of any kind, irrespective of the childs or his or her parents or legal guardians’ race, colour, sex, language, religion, political or other opinion, national, ethnic or social origin, property, disability, birth or other status”. It also goes on to say that children with mental and physical disabilities have the right to special care and that society should facilitate the childs disability enabling them to have an active participation in society.
Under the UNCRC, schools are required to support disabled children, not only in the present, but by helping to empower them and their families for the future. It stresses that though the act is for everyone under the age of eighteen, their human rights are there for life.
In 2004, the Welsh government adopted the UNCRC to create policy relating to children and young people. The policy is in Welsh law as “Rights of children and young persons (Wales) Measure 2011). It places a duty on ministers to have due regard to the UNCRC when developing or reviewing legislation and policy in regard to children. The four key articles of the UNCRC that are the basis for the policy are:
· Right to non-discrimination (Article2)
· Commitment to the best interests of the child (Article 3)
· Right to life, Survival and Development (Article 6)
· Right to be heard (Article 12)
In 2021, the Welsh government used the human rights of children and created a principled and practical framework for educational settings. This was called the “Curriculum and Assessment (Wales). The act makes sure that schools are developing a setting that adheres toa child’s human rights.
	The “Special Educational Needs Code for Wales” provides guidance for local and public authorities on what is required of them to cater for children/young people with special educational needs within their schools. All of the schools within the jurisdiction of the Welsh Government had to follow the guidelines within it. It underlines the “Special Educational Needs and Disability Act of 2001. It provides guidance on how Special Educational Needs (SEN) are met within schools in Wales.

[bookmark: _Hlk149482003]Snap Cymru was founded in 1986 and is unique to the people of Wales. They work with young people and professionals on issues regarding special needs. (https://www.rctcbc.gov.uk/EN/Resident/SchoolsandLearning/AccessandInclusiontoEducation/AccessandinclusionServiceInformation/SNAPCymruInformation.aspx#:~:text=SNAP%20Cymru%20is%20a%20national,to%20Wales%2C%20founded%20in%201986) 
One of their purposes is to assist in dealing with requests from parents of children with disabilities to make “reasonable adjustments” so that a disabled child can carry out normal day to day activities the same as able bodied people. Snap Cymru follows the policy of the “reasonable adjustments” policy stated in the “Equality Act 2010” which says that (in regards to schools) that they “cannot unlawfully discriminate against pupils because of their sex, race, disability, religion, belief or sexual orientation”. “Reasonable Adjustments” means that if a cinema for example, didn’t have the capabilities to cater for someone who uses a wheelchair and didn’t have facilities i.e. toilets that catered for them, or they couldn’t access the cinema itself, the cinema would be bound by law to make the necessary adjustments so that wheelchair users cold access the cinema. It applies the same with schools. Every child has the right to an education, so if the school isn’t accessible to any learner “reasonable adjustments” have to be made to ensure that they can access the school. Snap Cymru enables parents and schools to apply for the “reasonable adjustments” to be made so that everyone has access to all parts of their society, whether they are abled or disabled.


In conclusion, the rate that learners are being born with Special Educational Needs is on the rise unfortunately. As mentioned earlier, in the space of a year the amount of people with ASD has grown by 9% and that’s just in the UK alone. Every child has the right to an education, it is an international law. Regardless of their disability every child has the right to go to school and learn to the best of their abilities. We as educators have a legal obligation to make sure that every child has the same opportunities. Its not just the learners we have an obligation to. We also have an obligation to assist the families of the children, educate them and assist them in strategies that may help both them and the learner at home. We as educators are also responsible for correcting the stigma that some people in society may have as to the assumption that because of their disabilities, our learners are automatically incapable of carrying out, mundane and everyday tasks. This could involve, teaching the students how to cook, how to shop for themselves and have meaningful social interactions. Everybody is entitled to these experiences in life. Special needs or no special needs.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	

• What is important to the learner
· My family and carers
· I need outdoor time/ Sensory Play
· I like being with my friends in class
· I need familiar staff in school


• What is important for the learner
· Objects of reference/PECS
· I like to have familiar people working with me.
· Keeping me safe (as I have no sense of danger)
· Making sure I always wear my glasses (I have poor eyesight)
· I need to have firm boundaries in regards to appropriate behaviour around others

· What is working and should be built on
· The use of PECS
· I need access to outside of the classroom for regulation.
· I need the use of sensory trays for engagement and regulation.
· I like intensive interaction with staff/ peers (deep massage and interaction)



• What is not working and needs to change.
· I don’t like loud, noisy environments.
· I don’t like too much activity going on around me (sensory overload)
· I don’t like being too hot (trouble regulating temperature
· I don’t like being restricted indoors for too long.
· I get anxious while going to the toilet

	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
· The learner has severe ASD. 
· Capable of learning routines with the use of food as an incentive, for example, when lunch arrives, they must sit at their table and wait for the plate to come to them. That they are not to approach the lunch trolley and take the food.
· The learner cannot read or write.
· The learner is unable to participate in class situations/discussions.



Communication and Interaction

· The learner is non-verbal.
· The learner uses, PECS, symbols, and core boards to communicate.
· The learner will make happy/sad noises to communicate.
· Facial expressions to express happiness or sadness


Sensory and/or Physical
· The learner has PICA and often puts objects in their mouth for sensory stimulation (e.g., leaves from trees, their socks)
· The learner requires the use of quiet spaces, to self-regulate.
· The learner likes deep massage and interaction with staff (head massages, rubbing of back)
· The learner needs access to outdoor spaces to run around. These need to be monitored places with gates for the safety of the learner.
· The learner likes the use of aromatherapy and deep massage using sensory items.


Behaviour, Emotional and social development

· The use of core boards is essential for the learner to communicate how they are feeling or what they want/need.
· Using food as an incentive, to encourage them to engage in social activities, even for a small length of time. (e.g. having a chocolate button for each part of morning circle time they remain with class)
· The learner will often approach another learner and make loud noises at them. Staff must look out for this and guide the learner away from the other child. 






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To use a core board to ask for sensory items

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Daily

· Using familiar sensory items of a symbol core board.
· 1:1 support/ communicative partner (LSA/Teacher)
· Increase opportunity for communication & choice making along side bonding with familiar adults. 
· Use of quiet room to reduce distraction and increase focus.
· Practice daily will allow the skills to be embedded.
· Use of the quiet room will allow focus to learn this skill
	Yes / No
	Teacher
	Oct 23
	FEB 24

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.


· The class teacher has been in regular contact with the parent regarding this action.
· Both the school and parents of the learner agree to this being the best course of action for the learners development.
· A core board will be sent home with appropriate symbols for home life. This is so the parents can reinforce the use of a core board at home. 
	

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· Use a sand timer to focus on tasks in and out of the classroom.
· To follow a daily list of activities, gathering the resources they need for each activity and crossing them off when completed.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Daily
· All staff working with the learner in should consistently use sand timers (5-10 minutes) as a visual aid to help them stay focused on tasks in and out of the classroom.
· All staff working with the learner to support them 1:1 to write a daily list of what is going to occur throughout the day. Using a visual timetable as reference.
· Learner to remove symbols from visual timetable as task is complete.

	Yes / No
	Class Teacher
	Oct 23
	Feb 24

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached

· The Learners parents believe that because the learner is vocal and recognises numbers, that they can tell time.
· The class teacher believes the learner has not concept of time in regard to clocks (both analog and digital) but can recognise when a sand timer has run out and that the task is therefor ended. 
· The class teacher introduced clocks to the learner to test if they able to tell the time. They were unable to do so.
	

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To use toilet facilities at home and at school

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	Daily
· All class staff members to assist in toileting of the learner. 
· The learner is to be asked on two hourly intervals if they require the toilet.
· The using of the toilet is to replace the use of pads. Underwear has been provided and is to be used instead.
· Positive reinforcement is to be used if the learner uses the toilet and does not soil underwear. Praising and celebration on achieving this.
· Encouraging this practice when using public toilets on day trips.

	Yes / No
	Class Teacher
	Oct 23
	Feb24

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.

· The parents have requested this course of action as the cost of toileting pads is an issue.
· Parents provided school with underwear and spare trousers to be kept in school for this purpose.
· The class teacher uses regular communication with parents to describe how the process is developing.
· Parents regularly communicate with class teacher on how the process is going at home.
	

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To prevent smearing of faeces in school and ripping of clothes.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	Daily
· All class staff to monitor the learner at all times to ensure clothes are not to be ripped and hands go down trousers.
· Constant monitoring when the learner takes themselves away into the “quiet room”.
· Positive reinforcement to be used if learner completes a day without incident. 1:1 time with specific staff member and praise given if completed.
	Yes / No
	Class Teacher
	Oct 23
	Feb 24

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
· Parents and school in agreement regarding course of action.
· Parents have provided adequate clothing to deter from putting hands down garments.
· Class teacher in regular contact with parents updating them of situation.
· Parents in regular contact with Class teacher updating school on home situation.
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