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Section One.
Exploratory Play.
Early Childhood Development, Teaching and Learning states that; 
Messy play is the open-ended exploration of materials and their properties. Activities like squishing clay, pouring sand, and sorting stones allow children to repeat and experiment as they like. Children are naturally curious, and messy play engages their senses at a developmental level that is appropriate for them. They learn foundational cognitive principles as they exercise motor, language, and social skills. Messy play offers one of the best integrated learning experiences young children can have.(Early Childhood Development, Teaching and Learning, DESIGNING MESSY PLAY FOR INFANTS AND TODDLERS (hhs.gov))
As stated above, messy play could be found and developed in several different environments and it could be in, or outdoors. There is simply no limit. The main objective is for the child to be able to play as freely as they wish so they can be as creative as they desire. The area surrounding the play space should remain as mess-free as possible though, as to ensure that the child is safe whilst expressing themselves and they know where apparatus and other objects are and can be found and easy to reach. Messy play gives the child the opportunity to have open-ended activities, this means that the child can move freely from touching and feeling, to moving and building. If something goes wrong or the child changes their mind, messy play is perfect for moving objects around and simply starting again. 
The Ministry Of Education in New Zealand states that exploring through play supports learning across all the strands of Te Whariki; 
• relax – it is a very soothing activity. 
• experiment with and explore the properties of the solutions e.g. does it hold its shape or pour or run? What happens when substances combine? 
• learn about colour mixing, patterns, design, texture, and rhythm 
• develop hand–eye coordination and practise pouring, measuring, mixing, scooping and beating skills 
• share in group activities. (Te Whariki, 2020, Play idea: Messy play - Korihori pōrehe – Education in New Zealand)
By children engaging in messy play, as stated above, they practise hand-eye coordination and practice several different skills that they can use throughout their lives. Doing activities such as measuring and mixing teaches children how to control hand motions and can define other fine motor skills. 

Locomotor Play.
PlayScotland describes Locomotor Play as ‘movement in any or every direction for its own sake, for example playing chase, jumping, skipping and climbing trees.’ Locomotor Play is play that enhances a child’s Locomotor skills through play and movement. This style of play in particular helps children develop skills such as balance, coordination, and agility. By playing with apparatus such as a pogo stick, a child would learn how to coordinate their body movements to be able to bounce the pogo stick up and down and then also home in on their balance skills to ensure that they can remain upright whilst bouncing. Another example of a Locomotor Play is Tag. Being able to run is a given for most children, but running and chasing a potentially moving target can cause issues for some children. Homing in on these skills are beneficial for all children. Not only does it teach coordination, it also teaches strength, agility, and also improves core and muscle strength and improves cardiovascular health so the children can move around and run for longer periods.
Indirect (indirect, Government Services) highlight several important factors of outdoor/locomotor play that benefits many aspects of a child’s development. Activities such as climbing also supports muscle growth and balance improvement.
Something that is not always thought to be beneficial to children whilst playing outside is the ability to be able to shout and be as loud as they like. This helps the children let off steam that they cannot do whilst in the refines of a busy classroom environment. This play environment also helps the children unburden themselves of their busy routines that they may, or may not, be struggling with. Amanda Morin highlights in her ‘How brain breaks can help kids with homework frustration.’ That children benefit from regular breaks as this alleviates frustration and reduces stress. Amanda Morin also states that children can appear more focused and become more productive than if they did not have the regular break time.
Section Two.
Justine Howard and Karen McInnes (2012) states that “When children approach an activity as though it were play rather than not play, they show more signs of emotional wellbeing.’. This shows that children are happier when playing freely. Playing freely will boost self-confidence, self-awareness and allow children to show personality through this type of play. Ledendecker (2020) states that it also encourages independence, stimulates imagination, and teaches problem solving. Ledendecker also highlights that it cultivates internal motivation and allows children to learn at their own pace. Adults can support self-direct play by giving the children the time and space to play freely, as often as possible. Adults, even if they do not play directly with the child, can help the child play by providing them with the toys/apparatus to play with. This does not necessarily mean spending money on expensive toys as these toys or apparatus could be recycled objects such as toilet roll tubes or empty milk or plastic bottles. It is important for adults to not try and dictate the pace of the play and what is being played with or left out. Adults that interrupt play by trying to get the child to play in a particular way or with a particular toy or apparatus will find that the child is no longer playing freely, and thus self-directed play is over. This is called adulteration. Adults need to take a step back, remember that the child needs to lead, and they cannot interrupt this, and try not to invoke any learning as children can lose interest very quickly and move on, often leaving play all together. This is called annihilation. 
Howard and McInnes (2013) also states that;
Adults need to be able to communicate with children both verbally and nonverbally. During play adults need to tune in to nonverbal cues in order to understand what children are thinking and feeling. For some children it may be impossible to communicate these thoughts and feelings verbally. (Justine Howard, Karen McInnes, p.51)
This type of play, as suggested by both Howard and McInnes, as well as Meagan Ledendecker emphasizes the importance of self-directed play and how it benefits a child’s development. Howard and McInnes discuss how child-lead play accelerates self-confidence through independent exploration and self-regulating games and other activities throughout the play session. Self-direct play also stimulates the child’s imagination. By allowing a child to play as freely and as openly as they wish, the child will learn that objects are exactly that, but through the imagination of the child, the empty toilet roll tube becomes a horse, a monster or whatever the child wishes it to be. This style of play also promotes independence. By being able to do things alone, children will attempt to do more things alone and become less reliant on adults to assist with play. Problem solving, which is an important skill to have, is also self-taught during self-directed play. Children will try and complete things alone and will eventually find a way of doing tasks by themselves if they are allowed the time and space to do so. If adults stepped in at any given opportunity, then the children will never learn how to do something alone and will always look for an adult for assistance. 
Prior to the commencement of play, adults must ensure that the environment is safe and, if needed, secure. It is important that even though the adult sets up the environment, the child must be given free reign to move objects around and make the frames that are required for them to ‘set the scene’ so that their play area contains exactly what they want and what they need. 
Self-direct play can also be used as a technique for play therapy. PTUK describes play therapy as ‘a type of therapy where play and art materials are used as the main way for people to express themselves’. By allowing self-directed play, play therapists can gauge exactly where a child is mentally as well as physically. Each movement with a toy or object during play therapy tells a story so it is the play therapists’ job to then decipher exactly what the child is trying to say. By playing, a child that may not be able to communicate appropriately  will manipulate their environment so that what they are doing, is what they are trying to say. It could be as simple as brandishing a toy cow in front of someone to signal that they want another cow, or even milk. It may also be a lot more in depth than that. It may be that the child sets up the farmyard display during play and shows what cows do, maintaining the emphasis on the cow so that the adult can ask the questions. This will then give the child the platform to collaborate with the adult to get the desired outcome.    
Section Three.
Foundation Phase Profile Observations. 
PACEY defines assessment as ‘looking at measuring, evaluating, reviewing and judging.’. The benefits of assessment in the early years setting are so that you have a picture of where a child is at academically, emotionally, and physically. A document, such as one collated and distributed by PACEY and the Welsh Government, shows in ,black and white, what is needed to ensure that the child maintains their growth in school and at home. These assessments will also ensure that the child is given the right level of support and encouragement in order for them to excel. This document can be utilised in school, but it can also be utilised in other settings, such as the doctors and any other formal practice. This document gauges where the child is in key stages and elements throughout their childhood and is adjusted as the child develops or regress. This is gauged using sixteen skills ladders which include:
Personal and Social Development, Wellbeing and Cultural Diversity. This section focusses on four stages social interaction, behavioural regulation, responses to others and independence in personal care. This section will show the reader/assessor how they cope with each task under the umbrella phrase. How does a child react whilst playing with other children? How does a child react to others that do not wish to play the same games as them? How does a child calm themselves after any possible confrontation with another child or adult?
Language, Literacy and Communication Skills. This section focusses on Listening and understanding (Oracy), Phonological Awareness (Oracy), Expressive Language (Oracy) and Reading – understand reading materials. This section highlights to the reader/assessor how they cope with each section. Can the child sit and listen to adults and other children without getting distracted? Can the child use a language that is expressive? Does the child have the ability to distinguish sounds, putt sounds together and even move them around? Does the child understand what a book is and what it is used for?
Mathematical Development. Reciting and sequencing numbers, counting, shape and pattern. This section underlines if a child is able to recite numbers in any order and if the child can differentiate between odd and even numbers and do mathematical tasks such as their times tables. Can the child count? Can they identify different shapes? Can they draw and identify patterns? 
Physical Development: Holding a mark-making implement, coordinated movement, drawing and fine manipulation. This section identifies areas in the physical development during learning such as being able to use a pen and write or draw and identify what level they are currently at. Where are they with their coordinated movements? Can the child draw, no matter the level of skill? Can the child utilise their fine manipulative skills by picking up pens, pencils, paint brushes and use them correctly?
PACEY also highlights the importance of ensuring the child’s voice is heard. PACEY have adapted the SMILES checklist.
SMILES 
Safe – was the activity safe, (safe place, safe people, Safe equipment)? 
Maximum Participation – have they had maximum participation? 
Involved – did all the children feel involved? 
Learning – has learning taken place, what did they learn? 
Enjoyment and Fun – was it enjoyable and fun, did everyone agree? 
Success – did they feel that they achieved success, did everyone feel that way? (PACEY, 2017, Fact Sheet title (pacey.org.uk))
By following this checklist, PACEY are attempting to ensure that caregivers, teachers and assessors look at the child and the learning process as a whole to ensure that the child’s needs are being met, encouraged and adapted, should they need adapting.
The UNCRC Article 28 and 29 states that all children have the right to an education and a right to an education that develops their personality. These characteristics are protected under the Rights Of The Child Article 28 and 29, 1989.
The benefits of using such a tool are great. It is a document that has the depth to ensure that all who read it can understand it and know exactly where a child is currently residing in all aspects that they have been assessed in. A limitation to this however, would be that if a child is struggling academically, does it show a true reflection of this or does it just show as a child lacking in certain areas? Will the person who reads it, read it as a child who is not engaging, or as a child who cannot engage? A written document is only as useful as the person who reads it, so with documents such as these, the person who writes it must have the same training as the person who reads it for it to be completed and read correctly.
This type of document highlights the child’s holistic outcomes as it looks at all aspects of the child’s learning and focuses on their wellbeing. 


Section Four.
The role of play when undertaking observations and assessment.
Howard and McInnes (2013) states that ‘children spend a great deal of their time in play’ so this is the best way to assess and gauge where a child currently is with their learning and growth. While a child is playing, is sets the perfect scene for the assessor to assess the child whilst they feel comfortable enough to express themselves through play. Howard and McInnes (2013) also states that;
Experimental studies that have repeatedly shown that when children perceive an activity as though it were play, they demonstrate the following: deeper engagement; increased wellbeing; more purposeful problem-solving; and significantly improved task performance than when they perceive the same activity as not play. These findings not only provide us with evidence as to the value of play for children’s development in general, but also the value of play as a means of observation and assessment.
What this highlight’s is that when a child thinks they are playing, or they think that the task is a game, they become more pliable and  will open themselves up better. Whilst the child is in this state, they are easier to assess, thus being able to measure where they currently are. In the book, The Essence Of Play, it is suggested that the child should be assessed  in an environment where;
(1) not make children scared or anxious; (2) be completed during normal day-to-day activities; (3) be repeated across time and context; and (4) be sensitive to children’s interests and attention span. Using these criteria, children’s authentic play offers an excellent opportunity for observation and assessment. (Epstein et al, (2004) p103).
Observation is a way to connect with children, to discover their connections to others and to their environment. Children who feel cared for, safe, and secure interact with others and engage in their world to learn. They are more likely to gain skills, and to do better as they enter school. (Penn State University, 2018, Why Observe Children? — Better Kid Care — Penn State Extension (psu.edu))
Both quotes highlight that a child learning and a child playing go hand in hand. Giving the child an environment where they feel comfortable and safe will ensure that you get the best out of a child. Adults can support during these situations by simply being there and promoting the practice. Adults should try their best to try and get the child to engage and minimise barriers so that the child can access play as often as possible. In the book The Essence Of Play, it states that adults should also have a positive relationship based on sincerity, trust and respect (Whitebread, 2012, page 50). These positive relationships will allow the children to play freely and openly and as a result, the assessor will get a true reflection on the child’s development.
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