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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	I feel the best aspects were the theorists I included


	Which aspects do you consider could have been improved in this piece of work?
	I could have improved by including more policies

	What have you found most satisfying whilst undertaking this submission?

	I enjoyed learning about all the different aspects of classroom management




Scenario Four
The feelings the group of boys within this class are showing are clearly linking with the attention that they are receiving from the class for shouting out. Mr Rees is also showing his frustration, which the children have picked up on and have decided to play against. Dreikurs (1972, cited in Alizadeh et al, 2015) argues that any unwanted behaviour can fit into one of four categories which provoke the child’s behaviour. These being, to get revenge, power, attention or to purposefully display inadequacy. These boys are showing obvious signs of wanting attention (Dreikurs, 1972 cited in Alizadeh et al, 2015).
The recommendation is to persevere with current strategy, in time the children will learn the rules and will get into a routine (Payne, 2015). In order for this strategy to become successful, there is a need for professional behaviour from Mr Rees, he is to not show his frustration with the children as this only seems to encourage negative behaviour, but be firm and confident (Payne, 2015). The use of eye contact when speaking to or telling off a student, to make sure they know you are not intimidated by them, whilst also using positive language, and making sure to separate the children from their behaviour in order to remain professional (Perkin-Thomas, 2018).
The strategy technique of ‘names on the board’ is a form of a behavioural approach. The behavioural approach states that behaviour can be modified through ‘conditioning’ and that behaviour is connected with a certain stimulus (Skinner, 1998). B.F Skinner (1998) proposed the theory of a process called operant conditioning, which proposes that learning takes places through positive and negative reinforcement. This means that by using sanctions or punishment for children who show negative behaviour, the negative behaviour is then associated with the consequence and so the behaviour is less likely to occur (Skinner, 1998). Skinner studied the effect of operant conditioning by carrying out experiments on animals that he put inside a ‘Skinner box’ (Skinner, 1998). Within this box were two levers, when the animal pressed a certain lever, it dispensed food, whilst the other sent a small electric pulse (Skinner, 1998). The animal learnt not to press the lever that produced the electric pulse, which shows that the animal had learnt to associate and therefore was conditioned not to carry out the behaviour (Skinner, 1998). 
A way of bringing the conditioning approach into the classroom is through persevering with the strategy, and at the end of each lesson, take 10 minutes off the break times of the students whose names are on the board, and make sure they are sat separately during this detention so they cannot use their time to socialise (Perkin-Thomas, 2018). This way the group of boys will learn that it is not a joke, and they only end up wasting their own precious time. Praise could also be used as a positive reinforcement for good behaviour, to encourage the boys further. 
According to the Welsh Assembly Government (WAG) (2012) in order to expect children to behaviour appropriately, all schools should have their own behaviour policy document in place which should be shared with parents/carers and governors as well as the staff and children of the school. Positive behaviour is one of the essentials features for an effective learning environment where everyone is able to thrive and feel respected (WAG, 2012). An effective behaviour policy is essential in gaining children’s confidence and attracting positive behaviour (WAG, 2012). Teachers need to be equipped with effective skills and responses when challenging behaviour occurs (WAG, 2012).
WAG (2006) states that effective sanctions are designed to promote positive behaviour and they are best dealt with on the spot by the teacher concerned. Sanctions are most effective when simple and fair, consistency is also essential (WAG, 2006). It is also essential that all staff should be aware of the schools policy and must receive training and be encouraged to use warnings sparingly and fairly (WAG, 2006). 

Scenario 1
Throughout this scenario, it is clear to see that being sent out of the class is not doing anything positive for the two boys, as they obviously prefer being out of the classroom and enjoy their own company over others. Both boys have been described as bright which means they must have shown signs of their intelligence before, maybe it is a case of not being challenged enough in the work given, or not having an interest in any of the topics discussed in class (Marzano, 2006). Both boys seem to be feeding off each other, and one is influencing the other. Along with not listening to the teacher, this may have something to do with power (Marzano, 2006).
There are two ways of breaking through with these two boys, one being through encouraging good behaviour (Skinner, 1998) and the other being focussed more on the teacher and student relationship. Firstly, it may be an idea to separate the two boys during every class, this will ensure that they are not influencing each other’s behaviour, but also provides them both with the opportunity to socialise with other children in the class (Marzano, 2006). 
Bringing in an incentive to be good would also be an idea, for example, a reward system and bring in positive reinforcement (Skinner, 1938). Once more, relating to Skinner’s theory (1938) that through introducing a stimulus, such as, choosing the storybook at circle time or even just giving the child praise, it is then being used as a positive reinforcement to positively manipulate the student’s behaviour. This again using a behaviourism approach, which encourages the repetition of good behaviour (Skinner, 1938).
The other main focus of improvement is on the teacher and student relationship, this relates to Dreikurs’ Social Discipline Model. Dreikurs’ (2005, cited in Sahin-Sak et al, 2018) stated that everyone wants to feel like they belong and are accepted, and without that feeling of acceptance, misbehaving is the likely outcome. Mr Wilson has mentioned that he’s noticed the first child doesn’t have many friends in the class, so according to Dreikurs (2005, cited in Sahin-Sak et al, 2018), this is the reason for his negative behaviour. In order for Mr Wilson to overcome this, encouragement is key and it is important for Mr Wilson to focus on effort rather than achievement, whilst also using logical consequences rather than punishment (Dreikurs, 2005 cited in Sahin-Sak et al, 2018). Mr Wilson could try and discuss the children’s feelings with them and identify from there what he could do to help them overcome these feelings, for example, encouraging group work.
According to WAG (2012) positive relationships between the teacher and child are paramount, and the teacher’s skills in managing their classroom depends on the positive relationships with the students. Positive relationships are at the core of effective behaviour management as it allows the teacher to connect to the children and form a strong foundation where behavioural change can occur (WAG, 2012). It is essential for teachers to build up trust and friendship with the children over time, as well as keeping professional and fair, and through displaying their acceptance for the children, they will gain respect in return (WAG, 2012). 
A Best Practice Report was produced by Estyn on a school called Christchurch CP School (2015). The report states that their curriculum follows a supportive environment where their behaviour and feelings are discussed with the teacher, in order to build positive relationships and trust by working through any issues together (Estyn, 2015). The school also enhance good behaviour through rewards and positive reinforcement (Estyn, 2015). Estyn (2015) states that the pupils within this school who have been involved in using these approaches, have shown significant improvement with not only their behaviour, but their learning and development. This shows that through these recommendations, Mr Wilson can help these boys get through this rough patch and improve their behaviour and learning.

Scenario Six
It is clear that the currently Mrs Thomas is trying to use a behaviourist approach towards the girl by using praise and encouragement for good behaviour, which as shown by Skinner (1998) is a successful approach. However, every child is different and it seems this approach is not working for this particular student or for the parents at home, as it is stated that they are also struggling. Referring back to Dreikurs (1972, cited in Alizadeh et al, 2015) this may be due to the fact the student has realised that she is behind and has additional learning needs, and so is feeling helpless and so displaying inadequacy therefore taking her feelings out on others. It seems that the young girl needs to have more structure within both her home and school life.
On top of persevering with the behaviourism approach being using, a recommendation would be to use a more humanistic approach. A humanistic approach is more person-centred and revolves around an inclusive environment (Pritchard, 2014). Mrs Thomas could use this approach by using passive listening and introducing peer praise. The key feature to this approach is showing empathy and care for the children, which helps to raise their self-esteem (Pritchard, 2014). 
Mrs Thomas could introduce peer praise by bringing in an intervention such as Jems in the Jar to the class, where every time a child shows positive behaviour, a Jem gets put into a jar, and once the jar is full, the class as a whole receive a reward (Perkin-Thomas, 2018). This could be anything that would encourage the children to behave positively, for example, having a ten minute golden time at the end of the week where the children all bring in their own toy (Perkin-Thomas, 2018). A way of bringing in peer praise to this approach is by encouraging the child who shows good behaviour to put the Jem into the jar and for the class to clap and cheer whilst doing so (Perkin-Thomas, 2018). The humanistic approach highlights the importance of positive peer relationships, especially for children with Additional Learning Needs like this young student, as it increases their self-esteem by having a peers that they can receive support from (Pritchard, 2014). This way Mrs Thomas would be persevering with the behaviourism approach supported by Skinner (1998) whilst also bringing in a humanistic approach which is supported by Maslow (McLeod, 2017).
Maslow was a theorist who believed in using a humanist approach when teaching children, he created a Hierarchy of Needs for teachers to use as a template to ensure all their needs are met in order for them to learn (McLeod, 2017). This Hierarchy includes five sections, starting from the bottom, each one of the sections/needs need to be met in order to move onto the next (McLeod, 2017). 
The third section on the hierarchy is the need for love and belonging, which from the scenario given, the girl doesn’t seem to have as she is also displaying negative behaviour at home with her parents (McLeod, 2017). If this need is not met then she cannot move onto the next stage on the hierarchy and therefore will not be able to gain self-esteem or self-actualization, hence her behaviour, this is now resulting in the student not being able to achieve to their best ability (McLeod, 2017). Through the use of passive listening and creating an opportunity for the student to open up and identify their own needs, and introducing peer praise, the student will be able to achieve a sense of love and belonging and therefore will be able to move up the hierarchy and reach her full potential (McLeod, 2017). A recommendation for prolonging this approach is by working with the parents to set routines, rewards and punishments (Pritchard, 2014). 
WAG (2012) state that there is currently a Curriculum in school called PATHS (Promoting Alternative Thinking Strategies). It is designed to promote emotional and social competencies and reduce aggression whilst enhancing learning in the classroom (WAG, 2012). Although this programme is based mainly in the classroom environment, it also provides parents/carers with information and activities to help at home (WAG, 2012). The curriculum has been tested and proven successful with providing teachers with systematic and development based lessons, and teaches children self-control, emotional literacy and positive peer relations (WAG, 2012). The PATHS Curriculum has been shown to improve protective factors and reduce behavioural risk factors (WAG, 2012). This provides evidence that a humanistic approach would benefit Mrs Thomas and her students immensely and is essential in order to work with the family.
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