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Children with additional support needs: inclusion, advocacy and equity.

With reference to autism: Perpasive development Disorder.
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Context: 

1. Importance of early intervention for a child on autistic spectrum

2. Barriers a child with autism may experience 

-Lack of knowledge and experience of practitioners with link to the social model
-Inclusive practice


3. Support within the early years
-Visual Aids
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Importance of early intervention for a child with autism (1,182)
Kanner (1943) and Lam, Bodfish and Piven (2008) describes autism as a permanent condition that leads to communication difficulties, social deficits, and restricted interests with repetitive behaviors (National Autistis Society (NAS), 2017; Autism Speaks, 2017). Koegel et al, (2014) and Hadders-Algra (2011) both state that research shows that early intervention for a child with autism can lead to increased cognitive development, however both further by saying the influence of early intervention on a child’s holistic outcomes are not yet discovered and believe more research needs to be carried out, especially as the number of young children being diagnosed with autism is increasing (Camrata, 2014; Blumberg et al., 2011). 
The Autism Speak (2017) and Chawarska et al., (2007) both state that it is possible for a child to be diagnosed with autism at 18 months old which is extremely beneficial as appropriate measure are able to be put in place to aid the development of the child at the earliest opportunity. Which supports UNCRC article 3 that all practitioners have a duty of care to react in the best interest of a child. Thus, a lack of understanding of ASD will result in a failure to meet their right unknowingly. Koegel et al., (2014) furthers that a diagnosis is complex as many of the characteristics such as flapping of the hand and non-verbal communications can also be linked with other additional learning needs such as the social communications disorder (Allen, 2011; Hyman 2013). The United Nations Education Scientific and Culture Organizations (UNESCO) (2019) are concerned with all disadvantaged children’s and state that ‘labeling’ and assessing children on their level of need can often be challenging as children on the Autistic Spectrum Disorder (ASD) often have more than one need and therefore it is difficult to categories their needs into one box. This is especially difficult at 2 years of age when their speech could be delayed due to other influencing environmental factors. According to the American Psychiatric Association (2000; 2013) early intervention is especially difficult in America whereby they have subdivided the autistic spectrum into two categories and removed several sub-classifications such as Asperger disorder, limiting the number of children diagnosed based on their severity on the spectrum. Rondeau (2011) highlight that this means children mildly on the spectrum who would benefit from increased support through early intervention aren’t entitled and therefore at a disadvantage. 
Despite a number of factors influencing the effectiveness of early intervention, Baker-Ericzen, Stahmer and Burns (2007) states it is outweighed by the benefits of being able to better understand a child with Autism needs and being able to work alongside other multi-agencies in order to provide strategies and activities to support and enhance their development. Tarbox et al., (2014) states through observations of the practitioners and multi-agencies it will also provide an insight of the individual’s coping mechanisms and self-stimulatory behavior which will in hand allow practitioners to plan activities around the interests and likes of the child which in help to minimise distress and increase their happiness and well-being through establishing behavior management techniques. Koegel (2014), Carmarata (2014) further the importance of early intervention with regarding to planned activities, by stating that there are clear links between early intervention and improved communication skills with children with ASD. Research by Cohen et al., (2006) and Helt et al., (2008) supports this by stating that 90% of ASD children will become verbal as a result of early intervention support (Koegel, 2000; Landa; 2007; Reichow, 2012). Despite early intervention being costly, The National Research Council (2001) agrees with the benefits of early intervention as the ‘wait and see approach leads to significant negative consequences. 
This aspect of early intervention is beneficial for everyone; the child for the reasons above, the setting as their triggers are known and can be avoided which will hopefully result in less disruption for the other children within the class as well as the parents and practitioners who can find coping mechanisms to reduce the frustration for the child (Chazan and Laing, 1982; Benton and O’Brien, 2000).  Through early intervention, Horner et al., (2002) mentions that secondary symptoms of ASD are often eliminated or significantly reduced. Research also shows that through early intervention, an individual with ASD speech and communication is likely to improve. Bronfenbrenner (1979), Hodgon (2000) and Maslow (1943) state that practice supports this as speech and language therapy often increases individuals communication skills which as a result will reduce their frustration and improves their wellbeing and behavior as they are able to convey what they want and build relationships with their peers; and thus prevents later implications such as depression and anxiety in adolescence for the individuals with ASD. Within practice, an early diagnosis and assessment off an educational psychologist can also determine whether or not mainstream school is the best course of action, if not it will then allow for suitable measures to be put in place (Ornstein et al., 2014; Montessori, cited in Pickering, 1992). 
Early Years interventions also support the Salamanca Statement (Cited in Center for studies on inclusive Education, 2018) and the UNCRC that all children are entitled to an education. By practitioners planning activities supporting a child with ASD through early intervention it also ensures that their inclusion policy is being upheld and supports Reggio Emilia approach of a child centered practice. Reggio Emilia describes ASD children as those with ‘additional rights’ and emphasizes the importance of developmentally appropriate planned activities as a result of early intervention in order to enhance their development. Crutchley (2018) and Cohen (2009) states that by a setting adhering to the Equality of Human Rights (2018) it ensures that individual with ALN are treated with equity and have equal opportunities to achieve their full potential and avoids direct discrimination (Unterhaler, 2009). This also support  Vygotsky and Maslow theories whereby early intervention encourages children to reach their self-actualization and  learn from high quality experiences; Vygotsky furthers this and believes that children learn from the more knowledgeable other and therefore believes it is beneficial for children with ALN to stay in mainstream schools (Warnock, 2010) . Montessori (Cited in Pickering, 1992) also believes that inclusions and ALN planned activities will benefit ALL children within the class. However, Nutbrown and Clough (2013) criticizes this and states that there is no such thing as a fully inclusive practice as children’s needs and abilities are continuously evolving Devarakonda (2013).
To Conclude, despite Autism being difficult to diagnose due to its range of severity and complexity (Koegel et al., 2014), as stated by National Research Council (2001) the ‘wait and see approach’ is least beneficial for the children as early intervention can lead to significant benefits such as increased cognitive development, as well as a 90% chance of improved speech and communication which minimize the main barrier caused by Autism, not to mention a reduction in the signs of secondary problems (Cohen et al., 2006;  Helt et al.,2008). However, as seen in practice, a significant rise in the number of Autistic children are coming into provisions and therefore more research will be beneficial to practice (Camarata, 2014; Hadders-Alga, 2011). 











Barriers children with autism may experience (987)
Research by Resh et al., (2014) identified that parents of those with ASD children are faced with many barriers, such as: a lack of access to the information and services surrounding autism, financial barriers, inclusive practice within schools and the community as well as family support which can lead to a negative impact on their wellbeing. However, the two main barriers being analyzed within this assignment will be the lack of experience and qualifications Additional Learning Needs (ALN) support teachers have, as well as consistency and inclusion within early years, with reference to their rights to play.
According to statistics stated in Koegel et al., (2014), ‘60% of teachers in England feel they are not sufficiently prepared and lack knowledge on how to support an Autistic child’. Which Powell (2000) states can lead to a delay in diagnosis and early interventions being put in place and is therefore one of the main barriers holding back an ASD individual. Furthermore, Nutbrown et al., (2013) states that one to one support is most beneficial when those delivering early intervention programs are qualified and have a clear understanding of the continuous development plan of the individual. The Welsh government (2019) and Estyn (2018) emphasis the importance of practitioners to attend training courses in order to ensure all their knowledge is up to date with current legislation to further support the child with an ALN (Thomas, 2018). 
As a result of this barrier, one of the main reforms of the Additional Learning Needs Bill (Wales) (2019) will ensuring training is available for practitioners in order to better support ALN, including Autism. Dauncey (2016) also highlights that the Additional Learning Needs Co-Ordinator (ALNCO) appointed in schools will be someone with extensive knowledge and experience with children with Autism, which will be an asset to the families attending maintained or non-maintained setting as this experience will likely lead to an early diagnosis of autism as the common traits and characteristic adopted by an ASD individual will be noticed as well as being able to approach and deal with parents initial reactions better which will increase the number of consenting parents. This is supported by Contact a Family (2002) who states that science has proven that the brain of a child with ASD is more rigid and therefore finds it challenging to be flexible as they often have intense interests and a rigid routine, therefore by increasing the knowledge of practitioners, it will ensure the individual child is receiving beneficial support to them and limit their frustration as they will be better understood and overcome the barrier (Evans, 1989). As currently parents of ASD children feel that the emphasis on following the curriculum rigidly has a negative impact on their child’s development as it offers little consideration for those with ASD and therefore isn’t easily adaptable whilst being inclusive to the other children, (Barnes,2009 and Devarokonda,2013). 
Within an inclusive practice, Frederickson and Cline (2009) emphasis the need for communication and adopting a whole school approach through communicating the individual needs to all staff so that child is supported during less structured times. Cohen (2009) believes ASD can affect a child’s ability to learn due to having social, behavioral or emotional difficulties.  Therefore, by practitioners having a lack of knowledge and understanding how ALN children think, Jordan (2002) they can limit their play.  Nutbrown et al., (2014) states that this is seen by practitioners not allowing children to use resources differently to how the resources are intended, for example Children with ASD will often tip a pram upside down and spin the wheels. Nonetheless, Nicholson (1970) Loose part theory and Piaget (1958), emphasis that this does not limit the learning outcomes a child with ALN will achieve, as all play allows children to build on their schemas and consolidate their learning.
However, Farell (2002) believes that although the experience and knowledge of practitioners will be increased; Autism affects children in different ways meaning the barrier may still occur as ASD ranges in severity can also impact on the child’s early diagnosis which in hand will determined the support an ASD child needs. Frederickson and Cline (2009), extend by stating that all staff should have training on ALN and not just one to one supports, as they emphasis the importance of communication within an inclusive practice by adopting a whole school approach through communicating the individual needs to all staff so that child is supported during less structured times.
The second barrier faced by ASD individuals is inclusion within education. According to Drifte (2013) and the Foundation Phase (DEFS, 2008) all ALN children have the right to an appropriate curriculum that is delivered by giving children the opportunities to high quality experiences through play, which supports article 31 of the United Nations Convention of the Rights of the Child (UNCRC). However, Understood (2007) states that the term ‘appropriate curriculum’ can be deemed as vague, as different organizations and provisions differ from one another. i.e the high-scope approach compared to Reggio Emilia which highlights that there are different interpretations of ‘appropriate’. However, Hesmondhalgh and Breakey (2001) and Davarakonda (2013) believe that best possible curriculum a child with ASD can receives is based on inclusion. Without inclusion, Plimey et al., (2007) states that children with ASD will feel unsupported due to a lack of consistency and inclusion through multi-agency working, therefore it is important that early years provisions and homes collaborate in order to ensure a child centered approach. The Equality Act 2010 states that a non-inclusive setting can lead to discrimination as they will not have equal and equitable opportunities which can lead reduce a child’s moral and self-esteem by making them stand out and ‘feel different’. 
To Conclude, Jordan (2002) states that children with ASD are faced with barriers daily, however by adopting an inclusive approach within provisions and adhering to the reforms based within the ALN Bill (Wales) (2019) these barriers can be minimized significantly. 

How a child with autism is supported in an early year setting (579) 
Autism Support of West Shore (2017) states that a child with Autism will often struggle with several barriers such as language delays, sensory overload and social difficulties which can mean they are sensitive to noise and material. However, the National Autistic society (NAS) (2018) believe that visual supports are effective for promoting communication as they are adaptable and portable, meaning they can grow with the childs needs. Hume et al., (2009) also furthers by saying that visual aids have been proven effective in increasing prosocial behaviors within children’s engagement and independence as well as decreasing ‘maladaptive’ behaviors. 
NAS (2018) believe that by adopting a visual learning style it means eye-contact can be avoided as children with ASD find it challenging to maintain; As well as removing inconsistency and misinterpretations of tones and spoken words as visual communication are physical and consistent. Visual supports can differ from photographs, videos, symbols or written words. Rao and Gagie (2016) and the Public Policy Institute for Wales (2015) also agrees with the benefits of Visual Aids and states that ASD children are able to communicate effectively and make independent choices, which is fundamental for supporting article 12 of the UNCRC which highlight the importance of children’s voices being heard. Maslow (1943) theory furthers the importance of allowing ASD children to express themselves and interact with others and in hand build positive relationships as part of their basic needs and develop further which in hand increases their happiness and wellbeing.
Talking Point (2013) and Meadan (2011) states that visual timetables help children to gain a better understanding of daily structures and routines as they can see a picture of what is going to happen next. However, as Arthur-Kelly et al., (2009) highlights, these visual aids are representative of the real-life objects and not clip art images as it allows the child to improve their understanding and limit frustration and anxiety that ‘change’ or the unknown may cause. However, Lerna et al. (2012) that real life visual representative are more beneficial that the use of  Picture Exchange Communication System as children with autism often find it difficult to generalize objects i.e a clip art picture of a park may not specify the exact park the child will be visiting and therefore cause confusing for the child. 
However, NAS (2018) states that visual aids are only effectively if they are introduced slowly and consistently. They also emphasis the important of the visual aids being accessible to the child, practice suggests that the use of  velcro strips are useful as a child can take of a particular picture and replace it with what they would like to do next, and therefore allowing caregivers and practitioners to see. 
To Conclude, It is clear to see that visual aids supports a child with ASD learning as research has shown that communications and prosocial skills have been increased as a result. Arthur-Kelly (2009) also states, like the early intervention approach, visual aids require little effort and are cost effective for parents and caregiver which signifies that there are more benefits to negative for the use of visual aids. However, Koegel (2014) also criticizes that as Autism is a complex condition and each child is unique, highlighting that visual supports may work for one child but not work as effectively for another. Nonetheless, Ganz et al (2011) believes that this barrier can be overcome by ensuring the visual supports are personal in line with the individuals interests such as cars.
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