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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 11th of April 2020, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name:	
                                               Module:	
                                     Module Code: 


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	

	Which aspects do you consider could have been improved in this piece of work?
	

	What have you found most satisfying whilst undertaking this submission?
	

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single .pdf file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing as described in UWTSD Harvard Referencing Handbook on the Library website https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/harvard-eng.PDF
· Correct spelling and punctuation, using UK English
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Introduction

The following report will be conducted with the knowledge that the guide used by physical educators across Wales will soon radically change in order to raise standards and attainment of all children (Welsh Government, 2020). As a result, the following report will look to diverge from the presently-used guidebook that is the National Curriculum for Physical Education in Wales (2008). While efforts are beginning to be made in order to shift from this curriculum, including this report, I will look to use the curriculum as a manual, so that the adjustment isn’t completely altered, and that the transition is smooth, without much, if any, complications. This report will look to take inspiration from the Department for Education’s (DfE) then Secretary of State for Education, Michael Gove’s, words. According to Gove (DfE, 2013), this new method of teaching and assessing will ‘give schools the freedom to develop a curriculum which is relevant to their pupils and enables them to meet these expectations’. Gove stated that schools will have the opportunity to introduce their own, unique approaches to formative assessments. Furthermore, Gove claimed that in order for schools to better immerse itself with this contemporary system, ‘assessment framework should be built into the school curriculum, so that schools can check what pupils have learned and whether they are on track to meet expectations at the end of the key stage, and so that they can report regularly to parents’. Unsurprisingly, this overhaul in approach received mixed feedback, with the primary concern being that it has the potential to ‘abolish childhood’, with children having to cover subjects ‘up to two years earlier than their peers in top-performing nations’ with academics claiming that this approach will force children with complex concepts ‘too soon’ and will not raise standards (BBC, 2013). According to Youth Sport Trust (2014), ‘some schools embraced this opportunity to shape assessment, however for many schools and many Physical Education departments; senior leaders, subject leaders and teachers were left uncertain on how to carry out the task of assessing pupil progress’. In response, the youth sport trust directed their attention on developing a number of different assessment criteria’s, and in doing so, worked with a number of subject leaders and physical education practitioners from secondary schools across England.

 Prior to constructing this assessment guide, the physical education department took their time in following the recommendations set by the Youth Sport Trust (2014). The first recommendation that we followed was that the entire physical education department was involved in the review of the current system and the creation of a new assessment system. Secondly, this new system was piloted with one specific year-group over a period of six weeks. We found this to be an exemplary process and allowed the department to note any strengths and weaknesses upon review. Throughout this process, the department kept the senior leadership team informed of any decisions, and considerations at all times, in order to ensure the system links and supports the overarching assessment scheme designed for the school. Moreover, a phrase used by the Youth Sport Trust and one we will look to follow is ‘keep it simple’, and to only assess areas that are important for the department, and to avoid the enticement of having to over-assess, as according to Youth Sport Trust,  ‘too many areas to assess means it turns into a data collection exercise’ for the department. A final recommendation provided was the importance of monitoring the impact of any chances made. The department did exactly that, taking a reactive approach at all times, with keeping an open-mind a vital aspect to the development.

  After much deliberation, and examining the number of options that the Youth Sport Trust had designed with the assistance of the secondary schools, the department concluded that the assessment criteria that better suited to a primary school’s ambitions of developing physical literacy and life skills along with the continued promotion of living a healthy lifestyle was the assessment adopted by the Aylesbury High School (Youth Sport Trust, 2014). 

The Assessment Rubric

[bookmark: _Hlk37415545] The Aylesbury High School’s rationale for change mirrors the motivations of this particular primary school. Both schools’ are of the belief that physical education extends further than purely developing one’s performance in a sporting environment. Furthermore, this particular rubric actively moved away from branding the activities themselves. As opposed to the National Curriculum, which placed a bigger emphasis on the programmes of study: competitive activities, creative activities, health, fitness and well-being activities and adventurous activities, this assessment rubric places more significance upon the generic outcomes that derive from sport and subject specific criteria. We feel that through providing physical education with the help of this particular, assessment, it builds an environment which benefits all parties involved. It provides the teachers a broader approach to teaching to all facets of health (physical, mental and affective) – a view that is shared by Theodoulides (2006, p.73) who claims that ‘the work of physical education teachers, however, is not just about delivering the physical education curriculum. All teachers have a responsibility to promote pupils’ wider learning. However, Theodoulides also shines a light on the difficulties of teachers being able to lead this form of learning, with every step being considered vital, not just the teaching itself – ‘the challenge facing teachers is to write learning outcomes which are clearly focused and develop a range of effective teaching and learning strategies which enable pupils to achieve them’.  Furthermore, Theodoulides states there are two especially important features  to this process, the first being that the teacher ‘should clearly explain to pupils that they are engaged in activities that promote learning in broader dimensions’, meaning that the teachers should be open in disclosing what they are looking for from a particular session, or an activity. Secondly, Theodoulides affirms that ‘part of the lesson must include investigation, discussion, practice, or other such learning strategies, which directly promotes pupils’ learning in that specific area of the broader dimensions’,  thus providing the ability for children to grow and learning by being put in activities, or moments wherein they learn form their peers, as opposed to teachers, where their input greatly exceeds what they would get in a typical classroom teacher-learner centred form of learning -  this leads us to the pupils themselves, whom we feel also benefit from this specific assessment rubric. While this change of  approach will be felt across all subjects with this whole-school approach, the physical education’s contemporary guide will support the pupils themselves with outcomes  not seen in the previous national curriculum, with further attention on such aspects such as mental health, with some subject outcomes directly associated with this very important matter. Lastly, we believe this new assessment guide will prove to be highly positive for other parties involved, such as parents of pupils, and teachers at other schools. This new guide will provide a clearer, straightforward and simpler read for parents who will find time to a premium and will be written in a manner that both parents with history of enjoying physical education, and those who did not enjoy, could understand.  In regard to other teachers, we feel that a simpler read of the assessments will deter any chance of a misunderstanding. 

 The assessment guide, which is below, is split into three separate tables, the three H’s. Head represents our cognition, heart represents our social and emotional abilities and hands represent the physical domains.  With this approach, it places health at the forefront of physical education, as opposed to being thrown together under one programme of study which is seen with the national curriculum and it’s health, fitness and well-being activities criteria. Between the publication of the national curriculum in 2008, and present-day, health , and in particularly mental health has become more significant, with the stigma that was once attached to it now gradually excluded, and arguably mor prominent now than ever before, with the National Health Service (NHS, 2020) now reporting ‘one in four adults and one in 10 children experience mental illness’.  The work conducted by the Mental Health Foundation (2020) also encouraged us in choosing to place health as the focal point of the subject. According to the Mental Health Foundation; 

‘A clear distinction is often made between 'mind' and 'body'. But when considering mental health and physical health, the two should not be thought of as separate… Poor physical health can lead to an increased risk of developing mental health problems. Similarly, poor mental health can negatively impact on physical health, leading to an increased risk of some conditions’

 While we as a department have listed head and hands as separate groups, when taking a closer look into the outcomes in each of those assessment guides, the connection is clear. For example, in the ‘Heart’ guide, the lowest level possible, Beginner, shares an association with physical education and sport in each outcome. Low-level outcomes ask for pupils to merely open their minds and to engage in classes at all times, and to aim to display enough interest and confidence in a range of sporting opportunities presented to them. These outcomes are rather similar to the low-level outcomes in the third guide, the ‘Head’ guide, which in turn, asks for participants to show enthusiasm, along with the ability to simply understand why physical education is vital for their physical development, and not as a glorified play-time. In going back to the ‘Heart’ guide, naturally, participants displaying higher levels of ability will be tasked with more challenging tasks such as being able to understand the several facts of a healthy individual, which is, in theory and hopefully practically, what his assessment rubric has been designed to create, while an individual in an expert guide will be challenged to transfer this information to others.  

 One aspect that really place this particular rubric over the others was that is shied away from using a system that focused on a gold, silver and bronze medal-like system, or a league table standing. This rubric that we created was deliberately created in alignment with one another, with the only difference being the titles and the outcomes set underneath each title. No rewards other than the final progress level is branded as ‘expert’ – a word that is unanimously seen as a positive, even more so for young children, and teenagers alike. By removing a medals-based standing, or a league table, it limits the amount of extrinsic motivation, and enhance the intrinsic motivation. Intrinsic motivation, according to Deci and Ryan (2000) is when a participant takes part in an activity for its inherent satisfaction – that could be due to being interested, is curious, finds a certain activity challenging etc. whereas extrinsic motivation is when a participant takes part for the trophies, points, medals, praise, publicity etc. In alignment with what we previously mentioned with the importance of developing an environment that supports mental health, in keeping away from extrinsic rewards, it helps the subject, and school in supporting basic psychological needs. The basic psychological needs, per Deci and Ryan, are autonomy, relatedness and competence. Autonomy, according to Deci and Ryan, is the need to experience activities as self-endorsed and choicefully enacted, relatedness is the need to feel close, connected, and cared for with important others and competence is the need to interact effectively within an environment. If this rubric guide was driven by extrinsic rewards, as seen with other rubrics, the participants would feel obliged to take part for all the wrong reasons, the relatedness would be shared between the participants and the rewards, and not between the participants and the subject. Competence would also be put in doubt, with the extrinsic rewards opening the possibility of participants competing in a rather unprofessional, unsporting behaviour for the sake of rewards. 

Pupil Report

 The department has come to learn recently that an individual within year 5 will soon be moving your school. We are writing this report to disclose to you on the level of ability which has shown during physical education lessons, areas of strength and areas of weakness. Prior to disclosing this information, we would like to inform you that the level which we are looking for amongst students at year 5 is a high ‘improver’ to ‘competent’. Over the past few months, we as a department have been measuring each individual from afar, with majority of the work being done with peers. The individual’s fundamental movement skills, while on the whole at a level that is expected from a locomotor and stability levels, however work is required for the manipulative skills, in particularly throwing. One such example is one lesson saw the individual having to practice his throwing with a javelin. I feel like, like most children, the individual often has the desire to be steps ahead of where he currently is – focusing on how far he can throw, as opposed learning the basic fundamentals to throwing, such as the correct movement of the feet, rotation, timing etc. The participant constantly displays enthusiasm for physical education lessons and understands that the lesson is not play-time. The individual is a keen listener, and is confident enough to discuss subject-specific matters, tactics and ideas with partner/s, however, once again, is one that is keen to test his abilities with far too difficult games, and will need a teacher’s voice to try and temper his expectations for his own benefit. Speaking of games, the individual displays a satisfactory level of creativity when tasked in creating a game with a partner, or in the rare case, as an individual, and in doing so, is able to transfer and guide classmates through an activity, which is exclusively a game, which we often challenge our pupils to create upon the end of a lesson. While rather social, this individual also has no issues and not problematic when working by himself , though I would recommend working with the individual in looking to translate his acceptable communication work whilst explaining matters to when during an activity as I do think there are elements of a good leader in him. While a determined, driven individual who consistently works hard, and clearly enjoys his physical education, he also has a penchant for bending the rules when in a competitive setting, however when given a warning, will reel this behaviour in. 
 Finally, this individual competes regularly in sporting activities outside a school, which is encouraging. Training twice a week, once with football and once with rugby, with games conducted on both Saturday and Sunday. 


 Below, beneath the references, the rubric’s will all be available for you to read for yourself. The outcomes in bold are what I feel that this individual has shown to display on a good level. The outcomes that haven’t been placed in bold are what I feel that the individual can improve on.
[bookmark: _GoBack]
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Head (Thinking)




Beginner


     Expert
   Advanced
Improver

Competent



Being able to grasp the basic fundamental movement skills.

To acquire further knowledge and to apply this knowledge to the physical activities, and to continue to develop an in-depth understanding of sports-based and PE activities. 
Able to acquire further knowledge very well, whilst also being able to develop an understanding of a range of sport and PE activities. 
Being able to gain further knowledge and to understand when to apply the fundamental movement skills.
Able to apply fundamental movement skills in non-competitive activities. 


To be able to show enthusiasm for PE classes, with desire to learn and improve themselves.
Able to provide their own input to tactical matters to others, and how certain basic tactics can be applied to games.


Gain awareness of more complex tactics, and how they are able to be applied to games.
Lean simple, basic tactical knowledge, and able to apply them in games.

                                                  Able to provide an input to others on how complex tactics can be applied to games.  
Able to display understanding on what is considered a good performance and compare to others’ and themselves. Be able to take that understanding and to use it to improve their own performance.

Able to understand that Physical Education classes isn’t ‘play-time’, and that is no different other classes.


Able to display good levels creativity and imagination in their performance.   
Willing and able to communicate with peers on how to improve their own, as well as others’ performance.

Able to display very good levels of creativity and imagination in their performance.   



Able to explain the meaning of sport-specific vocabulary to peers.
To have the desire to learn and acquire knowledge over a number of different sports, including those they have no prior experience with.
[bookmark: _Hlk37095303][bookmark: _Hlk37095304][bookmark: _Hlk37095305][bookmark: _Hlk37095306][bookmark: _Hlk37095307][bookmark: _Hlk37095308][bookmark: _Hlk37095381][bookmark: _Hlk37095382]Able to display some creativity and imagination in their performance.   

Able to display leadership skills within small groups.

Able to plan and deliver a full session to a large group of peers. 

Able to plan and deliver an activity to a large group of peers.
Able to apply appropriate vocabulary when discussing subject-specific matters.

Able to plan and deliver an activity to another individual. 


Able to plan and deliver an activity to a small group.




Heart – (Social and Emotional)




Beginner


Expert

Improver

Competent

Advanced




Able to explain their ideas and opinion to a large group.
To have the passion, and desire to engage in a healthy lifestyle outside of school premises. 
Communicate and collaborate with increasing confidence whilst taking part in activities.
Able to communicate why it’s important to be physically active and to live a healthy lifestyle.
Engage in Physical Education classes.



Communicate effectively with peers on the scientific aspect of physical education, our body and the effects of alcohol, drugs and unhealthy foods, along with the exercising and healthy foods.
Able to explain their ideas and opinion to a small group.
Willing to explain their ideas, or personal opinions to a teacher.

Willing to participate in several activities, from competitive to cooperative.
Capable of motivating others, and to transfer sporting values. 


Displaying consistent fair-play behaviors in competitive and cooperative activities. 
Display interest and confidence in a range of activities and sports.

Able to communicate and officiate a game involving a large group.

Able to explain their ideas to a peer and a teacher. 

Able to communicate and officiate a small game involving few individuals.
Understand the importance of living a healthy lifestyle, and to be physical active.

Able to translate their knowledge to others on the importance of a healthy lifestyle and its impact on physical, mental and emotional health, and to be able to communicate effectively in doing so.
[bookmark: _Hlk37166777][bookmark: _Hlk37166778][bookmark: _Hlk37166779][bookmark: _Hlk37166780][bookmark: _Hlk37166781][bookmark: _Hlk37166782]Develop understanding on the scientific aspect of physical education, our body and the effects of alcohol, drugs and unhealthy foods, along with the exercising and healthy foods.
Develop confidence and interest in a range of physical activities.



Understand the several facets of a healthy individual, the physical, mental and emotional health. And how a healthy lifestyle can improve these facets.

Understanding the importance of fair-play in sports.


Understand the rules and regulation to some sporting activities.








Hands – (Physical)



Beginner

Improver
Competent
Advanced
Expert


Apply basic principles to their performance. 
Consistently engaged and participating in all physical education lessons. 

Ever present at extra-curricular sport or fitness-related activities during dinner time, or after school.

Eagerly participates, and oftentimes takes a lead in extra-curricular activities.
Able to work with others without issue.
Apply simple tactics to their performance.
Acquire newly taught skills well.
Eagerly participates, and oftentimes takes a lead in physical education classes.
Apply fundamental movement skills to activities. 
Acquire newly taught skills very well.
Acquire newly taught skills to an exceptional standard.

	Work for extended periods of time, both independently and with others, without guidance or support.
[bookmark: _Hlk37170232][bookmark: _Hlk37170233]Consistently engaged and participating in majority of physical education lessons. 
Able to work individually without issue.
To exercise more regularly and live a healthy lifestyle outside of school premises. 
Develop fundamental movement skills.

Work for extended periods of time, both independently and with others, with guidance or support.


	Work for extended periods of time, both independently and with others, with guidance or support.
[bookmark: _Hlk37170243][bookmark: _Hlk37170244]Regularly attends extra-curricular sport or fitness-related activities during dinner time, or after school.
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