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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.

Introduction

In this assignment, I will utilise the Entrecomp Framework conceptual model to critically evaluate my own creativity and enterprise skills as a teacher and then consider how I might develop the creative and enterprising skills of primary learners though my own pedagogy.

Creativity has been defined in many different ways over the years (Hewitt and Tarrant, 2015; Grigg, 2010). Hewitt and Tarrant (2015) note that many theorists view creativity only in terms of a final product or outcome that has resulted of a creative action. However, NACCCE (1999, p.30), Mumford (2003), Robinson (ARC, 2017) and Benson (2004) all place more focus upon the process of imagination that takes place to ‘produce outcomes that are both original’ and considered valuable in relation to the objective. Education Scotland (2013, p.3) extends this view further still by stating creativity is a ‘process which generates ideas that have value to the individual’. Learners will look ‘at familiar things with a fresh eye’, examine ‘problems with an open mind’, make connections, learn from mistakes and use their ‘imagination to explore new possibilities’ (EducationScotland, 2013, p.3). For the purpose of this assignment, the writer will adopt Education Scotland’s (2013) definition going forward as it is relatable to a primary school education context.

Young (2014) and Barnes (2014) both highlight that enterprise is beyond the acquisition of  knowledge as it encourages learners to develop a confident, positive mindset to problems that will benefit learners throughout their lives. QAA (2018, p.9) extends this view and defines enterprise as the process of equipping learners with the ‘enhanced capacity to generate’ and apply ideas whilst developing the skills, ‘behaviours, attributes and competencies to make them happen’. However, enterprise education can be confused with entrepreneurship education, yet the two can have different focuses (Caird, 1990; Young, 2014). Entrepreneurship education has business themes at its core and is not relevant to this discussion. For the purpose of this assignment, I will adopt the QAA’s (2018) definition of enterprise to support my discussions. 

The current Draft Curriculum for Wales 2022 (WelshGovernment, 2020a) has accepted Donaldson’s (2015) recommendation that creating ‘enterprising, creative contributors’ should be one of the four purposes of the curriculum and should be developed throughout all areas of learning and experience. Donaldson (2015, p.28) recognises the importance of both creativity and enterprise ‘as central features of modern life that should be developed and extended throughout’ school. Donaldson (2015) and the World Economic Forum (2016) both highlight the increased demand and importance of transferable creativity and enterprise skills alongside the other wider 21st Century skills in learners. The World Economic Forum (2015) and Land (TedXTalks, 2011) both highlight how rapidly the world is changing. There is increased globalisation and technological innovation and as teachers we need to have the skills to prepare children for jobs that have not yet been created (World Economic Forum, 2016; Donaldson, 2015).  

NACCCE (1999), NSEAD (2019) and Lucas (2016) highlight that when teachers understand creativity and enterprise and are allowed to teach in a more creative and flexible way, children’s learning is more autonomous and higher-order skills and connections are more likely to be cultivated. Donaldon’s (2015) twelve pedagogical principles further encourage teachers to develop their own pedagogical creativity by removing unnecessary subject barriers to create a learning environment that supports more integrated cross-curricular approach. However, our current education system presents some challenges in developing creativity and enterprise skills in a learner. The Annual National and Reading Tests and PISA tests place pressure on teachers and schools to prioritise the development of literacy and numeracy to increase their statistics (NEU, 2018). Developing creativity, enterprise and imagination does feature within the current curriculum however, as these skills are not directly assessed it impacts their level of importance and focus in practice (BBC, 2019; WelshGovernment, 2020b). I suggest Welsh Government could support the development of these skills by reducing or eradicating national testing as it would reduce the pressure upon teachers and schools to reach targets and allows teachers more opportunity and freedom to develop other wider skills.

Part 1

In the first part of this assignment, I will utilise the Entrecomp Framework conceptual model to critically evaluate my own creativity and enterprise skills as a teacher. It is important for teachers to understand creativity and enterprise as it will enable them to more effectively cultivate these skills in their learners (Lucas, 2016). The Entrecomp framework was created to identify a range of different yet interconnected competencies that make an individual entrepreneurial. It has three main areas with 5 competence areas in each (Bacigalupo et al. 2016) (Appendix 1). Each competence is broken into a number of threads and progression within each thread is measured by the level of proficiency. The Entrecomp framework was not written for an educational context but can be adapted to best fit this focus (Bacigalupo et al. 2016).

The creativity competence is included within the ‘ideas and opportunities’ area of the Entrecomp Framework and has five threads. The first thread is ‘be curious and open’. I consider myself to currently be at level three as ‘I can experiment with my skills and competences in situations that are new to me’ (Bacigalupo et al. 2016, p.24). During my Professional Teaching Experience (PTE) in 2019, I was tasked by the class teacher to plan and teach a series of cross-curricular lessons with a musical theme (Appendix 2). This was out of my comfort zone and challenged my subject knowledge but I kept an open mind to the challenge and determined to do my best (EducationScotland, 2013). I was able to adapt and use the skills and competence I had gained from lectures and previous PTE experiences to approach the lessons in a positive way, learning from my mistakes. 

According to the Entrecomp Framework to develop my skills further I should be able to ‘actively search for new solutions that meet my needs’. In order to develop my creativity skills with level four, Estyn (2019) would support my approach of arranging a visit to a particular teacher or school, home or abroad, to observe an element of effective practice that is new to me and will be of value within my setting or practice. However, I recognise that limited school budgets and personal funds may limit the scope of my search and I will have to consider this within my planning.

The second thread of the creativity competence is ‘Develop Ideas’. I consider myself to currently be at level two as ‘alone and as part of a team, I can develop ideas that create value for others’ (Bacigalupo et al. 2016, p.24). During PTE in 2019, I was challenged by the class teacher to create an innovative display to stimulate the children’s learning to meet the QTS Standard 3.2 (WAG, 2009). I used my divergent thinking skills as I used my imagination and personal research to develop a wide range of ideas that I could use to creatively stimulate learning (EducationScotland, 2013). I then used my convergent thinking skills to consider creatively what would make the most effective use of the limited resources available. I decided to attach colourful boomwhacker tubes to the display alongside a colour-coded mystery piece of music for the children to play and guess the tune postbox (Appendix 3, 4 and 5). This was an original idea that as far as I’m aware has not been done before. The children were enthusiastic and engaged with the activity and it encouraged them to practise the skills learnt in lessons. Furthermore, Black and Wiliam (1998) would support this approach as it provided assessment for learning opportunities as I was able to observe the children practising the skills learnt in lessons and could provide oral feedback where needed. 

According to the Entrecomp Framework to develop my skills further I should be able to ‘experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way’. On this PTE I was limited by the short period of time I spent in the school; however, in the future to develop my skills with level three I could experiment with a few of my other ideas to stimulate learning and assess their effect on the children and learn from my findings (EducationScotland, 2013). Fleming (2001) would support this approach as using a range of different techniques would cater to and develop a wider range of learning styles. 

The third thread of the creativity competence is ‘Define problems’. I consider myself to currently be at level two as ‘I can explore open-ended problems in many ways so as to generate multiple solutions’ (Bacigalupo et al. 2016, p.24). I have demonstrated this during PTE in 2018 as I was asked by the teacher to plan an activity or visit for the after-school Welsh club to support my attainment of QTS standard S3.1. (WAG, 2009). I used my divergent thinking skills to brainstorm a broad range of imaginative ideas that would add value to the club including a Welsh-laurette visit, Welsh disco or a visit to a nursing home to sing Welsh songs and presented multiple solutions to the leading teacher (EducationScotland, 2013)(Appendix 6). 

According to the Entrecomp Framework to develop my skills further I should be able to ‘take part in group dynamics aimed at defining open-ended problems’. During PTE, I observed the teachers working in triads to generate ideas to target aspects of the school development plan. My opportunities to take part in a similar activity in a professional setting are limited presently as a student.  In order to develop my skills with level three, I would be keen to take an active part in a similar activity in a professional setting. Working in a group is an important skill and would encourage the exchange of ideas and creativity (Open University, 2016).

The fourth thread of the creativity competence is ‘Design Value’. I consider myself to currently be at level two as ‘I can improve existing products, services and processes so that they better meet my needs or those of my peers and the community’ (Bacigalupo et al. 2016, p.24). My PTE school in 2018  used the ‘cornerstones education’ topic scheme to plan all thematic learning (CornerstonesEducation, 2020). The scheme includes skeleton planning to assist with lessons however, my class had a vast range of abilities and additional learning needs and the planning provided did not fully meet the needs of the class (Appendix 7 and 8). I was able to use my creativity to examine the problem and then ‘generate ideas’ to effectively adapt the planning to suit all learners within my class (EducationScotland, 2013, p.3). Tomlinson (1995) would support this differentiated approach as it maximises the capacity of each child to reach their full potential.

According to the Entrecomp Framework, to develop my skills further I should be able to ‘identify the basic functions that a prototype should have to illustrate the value of my idea’. For a recent university assignment, I was tasked to plan a presentation to the governors about a proposed intervention which required me to identify key points that my proposed intervention should have to be successful. In order to develop my skills with level three, I feel I would benefit from developing my ability to ‘explore new possibilities’ further in a practical, real-life context in schools (EducationScotland, 2013, p.3). Piaget’s Constructivist theory (Cited in Bates, 2019) would support this approach as I would be learning through experience.

The fifth and final thread of the creativity competence is ‘Define problems’. I consider myself to currently be at level four as I believe ‘I can judge if an idea, product or process is innovative or just new to me’ (Bacigalupo et al. 2016, p.25). During a recent ‘What if’ competition I was exposed to many individuals’ ideas for educational products or processes (Appendix 9). I felt I was able to examine the presented ideas and make an informed judgement on whether they were innovative or just new to me by consulting my prior knowledge and ‘making connections’ (EducationScotland, 2013, p.3). 

According to the Entrecomp Framework to develop my skills further I should be able to ‘describe how innovations diffuse in society, culture or the market’. During a recent university assignment, I proposed an intervention process to innovate the standard transition of a child to primary school. I had to look at a familiar process ‘with a fresh eye’ to ‘explore new possibilities’ (EducationScotland, 2013, p.3). I was able to describe how the innovation to the process may diffuse in an imaginary school setting. However, I have little experience in real-life practice which I feel is limiting my attainment of the level and I feel I would benefit from further experience.

Additionally, the self-awareness and self-efficacy competence is included within the ‘resources’ area of the Entrecomp Framework and has four threads. The third thread is ‘believe in your own ability’. I consider myself to currently be at level three as ‘I can judge the control I have over my achievements (compared with any control from outside influences)’ (Bacigalupo et al. 2016, p.27). Whilst on PTE, I ensure I have detailed planning, prepare resources in advance and communicate effectively with support staff (Appendix 10). My enterprising behaviour and skills during this preparation ensured I was well-prepared and the lessons were more likely to go well (QAA, 2018). During PTE on occasion my lessons were negatively affected by outside influences such as fire drills and timetabling changes. Whilst these temporary setbacks did impact my lessons, I was mindful that it was beyond my control and valued the learning experience to develop my teaching skills by minimising the impact upon my planning, teaching and the children. 

According to the Entrecomp Framework to develop my skills further I should be able to ‘believe I can influence people and situations for the better’. As a mature student during PTE, I recognise that my teacher peers of a similar age often have over ten years of teaching experience when compared to me. This awareness often inhibits my natural instincts to contribute during staff meetings unless asked. Mostert (2018) highlights many creative people struggle to share ideas due to fear of negative feedback. However, once qualified I may be at an advantage and an asset to the teaching staff in a school as I may have more experience, skills and competencies needed in the new curriculum due to my training, and may be able to support more established staff with the forthcoming implementation in the school (QAA, 2018).

Lastly, the learning through experience competence is included within the ‘into action’ area of the Entrecomp Framework and has three threads. The first thread is ‘reflect’. I consider myself to currently be at level five as ‘I can reflect on my (or my team's) achievements and temporary failures as things develop so as to learn and improve my ability to create value’ (Bacigalupo et al, 2016, p.34). My mentor feedback from PTE praised the range of detailed personal reflections from my lessons and experiences present in my daily arcs and end-of-week reviews (Appendix 11). Whilst it can be frustrating when something doesn’t go to plan, I am able to use my enterprise skills to reflect upon the successes and failures positively, ‘learn from my mistakes’ and generate ideas and targets of value for myself, other staff and the children (EducationScotland, 2013, p.3; QAA, 2018). 

According to the Entrecomp Framework to develop my skills further I should be able to ‘help others reflect on their achievements and temporary failures by providing honest and constructive feedback’. During PTE, I have built good relationships with other members of staff including teaching assistants, and used pupil feedback sheets to liaise with support staff effectively. However, I have only been in schools for short periods which does present challenges with building mutual trusting professional relationships, and I have given very little feedback to staff upon their achievements or temporary failures. In order to attain a level six in this area, Vygotsky’s (1978) ‘More Knowledgeable Other’ Theory would support my objective to consult or shadow a more experienced member of staff in the future to develop the enterprising skills that I require to complete independently. 

Overall, the Entrecomp Framework is a useful tool to assess an individual’s creativity and enterprise skills and develop next steps to progress their skills. It has enabled me to create a range of targets to develop my own creativity and enterprise skills in my practice which I will include within my personal development plan.  

However, the Entrecomp Framework was a challenge at times to assess my own development solely within one level as multiple levels were applicable to my skills. Furthermore, within the ‘design value’ thread of the creativity competence there did not appear to be a natural progression to the levels, and the topic of the threads seemed to change completely. On these occasions I used a ‘best fit’ approach where required but I felt this did not recognise if I was working towards a level. Additionally, as the Entrecomp Framework is aimed at entrepreneurship and business it was sometimes a challenge to relate the competencies to creativity and enterprise skills in an educational context. I suggest that it would be extremely useful if an adapted version of the Entrecomp framework was created for an educational context.

A team at the University of Winchester (Lucas, 2016) have trialled the five dimensional model of creativity with UK teachers. The study found that the model offered many benefits such as enabling teachers to have ‘additional focus and precision in classroom activities’ whilst closing the gap ‘between theory and practice’ (Lucas, 2016, p.10). However, limitations to the model were highlighted as some teachers may not be willing or able to participate with the assessments due to workload and the ‘reliability and validity’ of the model needs to be considered further (Lucas, 2016, p.11).

To conclude, I suggest the adapted education-focused progression statements of the Entrecomp Framework could be combined with the assessment method used in the five dimensional model of creativity (Appendix 12). The combined models could be used to create an on-line assessment tool that can be used by teachers and students that is more user-friendly. I feel this approach will combat the issues I encountered with progression within the levels, and recognise if you are working towards a level whilst providing a more comprehensive and accurate model. 

Part two.

In the second part of this assignment, I will consider how I might develop the creative and enterprising skills of my learners by improving their divergent and convergent thinking skills through my own pedagogy. I have chosen this approach as I was shocked by Land’s (TedxTalks, 2011) and Robinson’s (ARC, 2017; Ted, 2007) views that schools do not promote creativity and I wanted to find a practical way to enhance its development within my classroom. My approach is aimed at a year three class but could be adapted for other age groups. Guilford (1950) first proposed the concept of divergent and convergent thinking and its associated links with creativity when he observed that creative people often exhibit this type of thinking more than others. De Bono (1970) further highlights the importance of divergent thinking, referring to it as lateral thinking, to change attitudes and approaches and breakaway from old ideas and look at things in a new way. 

Divergent thinking requires the ability to generate multiple ideas or answers that are not ‘necessarily correct’ (Cropley, 2008; Csikszentmihalyi, 2013; Robertson, 1999, p.147). It requires and develops creativity, flexibility, fluency and originality and most creative tests measure these dimensions (Csikszentmihalyi, 2013; Heilman, 2005; Torrance, 1966). Fisher (1990) highlights divergent thinking in schools is best planned and assessed through ‘open-ended tasks and objective activities’. Furthermore, Heilman (2005, p.150) states ‘almost all psychologists who have studied creativity or developed tests to measure creative potential have noted the importance of divergent thinking’ skills in learners. 

In contrast, convergent thinking involves ‘solving well-defined, rational problems’ that have a single best or correct answer by using ‘often standard algorithms’ (Csikszentmihalyi, 2013, p.60; Heilman, 2005, p.150). It is an approach that focuses upon accuracy and correctness as an answer often simply needs to be recalled or worked out from a learner’s prior knowledge (Cropley, 2008). However, Csikszentmihalyi (2013, pp.60-61) highlights that divergent thinking is little use without convergent thinking as learners need the selectivity of convergent thinking to be able to ‘tell a good idea from a bad one’. Convergent thinking can be measured using standard intelligence testing (Gardner, 1993). However, it must be noted that ‘creativity is not the same as intelligence’ and whilst they do correlate, an individual may be stronger in one area than the other (Gardner, 1993, p.20).

Fisher (1990) and De Bono (1970) both highlight that in schools there is often a tendency for teachers to set convergent thinking tasks where there is only one correct solution. During PTE, I observed many lessons where convergent thinking was emphasised and encouraged by the class teacher but observed no incidents of the divergent aspect. Divergent thinking is not a replacement for Convergent thinking; both are required and are complementary (DeBono, 1970). However, Cropley (2008) identifies a challenge to developing divergent thinking, recognising that some areas of learning may lend themselves to divergent thinking more than others; for example, mathematics will often only have one correct answer. The writer believes that opportunities to develop both divergent and convergent thinking across the curriculum are important, should be emphasised and encouraged by teachers to develop learners’ creativity, enterprise and other wider skills but forced links should not be made.

I would develop divergent and convergent thinking during my practice through a child-led, enquiry-based approach to the planning of theme-based cross-curricular lessons. Hickey and Robson (2012, p. i), creators of the Leonardo effect approach, would support this approach as it would help the trainee ‘to teach in a more creative and inspiring manner’ and highlighted that when teachers plan topic work it can often limit learning through ‘unexciting activities and tenuous cross-curricular links’ (NSEAD, 2019, p.18). It will effectively combine both individual and collaborative work to develop the creative and enterprising skills of the learners (Fisher and Williams, 2005). Furthermore, it would help to capture the children’s curiosity and imagination and develop their sense of ownership and a ‘passion for self-motivated learning’ (Hickey and Robson, 2012, p. i). Knowles’ (2015) theory of andragogy would support this approach as it would develop self-directed skills and confidence that are needed to be successful during education and adult life. 

Robson, Hickey and Flanagan (2005) highlight that teachers are more likely to teach creatively and foster creativity in their pupils when planning is less formal. However, this approach will take more time than when the teacher plans the work.  Furthermore, children may wish to explore an area that challenges the teacher’s subject knowledge or does not cover some areas of learning (Hepburn, 2008). 

I have chosen this method to develop divergent thinking because it helps to develop thinking and problem-solving skills that are very adaptable to lots of situations across all areas of learning and experience and life (Csikszentmihalyi, 2013). I also considered using De Bono’s (1985) six thinking hats as an alternative solution (Appendix 13). I used this thinking approach during PTE in 2018 and found it a useful way to structure class discussion. The children were able to view the problem from a range of different perspectives and the coloured hats encouraged the children to engage. However, I observed, if the children had a creative idea when they had the red hat on, which is used for emotions, it was not included in the immediate discussion and was often forgotten by the child when we reached the correct colour hat. I felt valuable input was often missed due to this. I would consider using the six thinking hats approach again for group discussion and could minimise the impact of this issue by encouraging children to make a note of their thoughts for inclusion later in the discussion.

The trainee would act as a facilitator to the divergent thinking as the task would be stimulated by a trainee-selected object.  Barnes (2015) and Behaviourist theory (Bates, 2019) would support the concept of using an object or stimulus to stimulate children’s learning, interest and imagination. The item chosen could be anything, the possibilities are endless. For this exemplary, a leaf from a local sycamore tree has been chosen. Firstly, each child will be given time to observe and explore the object. NSEAD (2019, p.17) highlight teachers need to allow ‘space and time’ for this approach to be successful. Grigg (2010) would support my approach of providing a few modelled examples of my own divergent thinking to ensure the learner’s understanding of the task. Furthermore, Fisher (1990, p182) highlights the importance of incubation time before divergent thinking when introducing open-ended tasks, which could be in the form of independent thinking, pairs or small group discussion, to allow invaluable thinking time, inspiration, ideas and connections to develop. The writer suggests the assessment for learning strategy ‘think, pair, share’ could be used effectively during this time to ease children into the work and develop their thinking skills (WAG, 2010). 

After incubation time, learners will practise and develop their divergent thinking and creativity by generating a wide range of their ideas or questions around the leaf by looking at it ‘with a fresh eye’ (EducationScotland, 2013, p.3). Dependent on the children’s age and ability they may record them themselves on paper or a class adult may act as a scribe for their ideas. The teacher will emphasise the objective of the task is to ‘use their imagination’ to produce as many ideas and create as many choices as possible and ensure that all ideas and questions are valued (Cropley, 2008; Czikszantmihalyi, 2013, EducationScotland, 2013, p.3; TedxTalks, 2011). Land (TedxTalks, 2011) and Fisher and Williams (2005) both highlight the importance of developing a learning environment where no divergent thinking ideas are considered incorrect and pupils feel safe to share ideas without any fear. As divergent thinking is about thinking of as many ideas as possible, teachers could use the number of ideas to assess work. Torrance (1966) would suggest their work should be assessed using four scales; fluency, flexibility, originality and elaboration. This would be a time consuming process for a teacher. However, the trainee could consider the scales, where appropriate, when giving feedback. 

If children are struggling the trainee will ask them to identify a theme of one of their ideas and think of more that would fit within that theme. For example, the children may have already identified the question ‘ What animals live in a sycamore tree?’ The theme of this question could be ‘animals’ and could support the generation of further questions within that theme such as ‘what animals eat sycamore leaves?’ or ‘can owls live in sycamore trees?’ However, children may struggle to identify themes unaided due to their age or ability. Vygotsky (1978) would support the trainee scaffolding learners to support their identification of themes in existing questions. This method would support the learning without leading their answers directly and encourage the learners to make their own connections (EducationScotland, 2013). Furthermore, it would develop their divergent thinking and creativity skills so they will be able to complete work with less or no scaffolding in the future. 

Convergent thinking will be developed when the children take place in a marketplace style activity to discuss their ideas with their peers. This enterprising activity will develop and equip learners with the skills, ‘behaviours, attributes and competencies’ that they will require throughout their lives to make their ideas happen (QAA, 2018, p.9). Moreover, Estyn (2015) would support the use of this creativity strategy to engage children and develop their oracy, thinking and questioning skills. The trainee will facilitate convergent thinking by providing the children with voting slips to choose their favourite three ideas. This method is a diplomatic method of selecting the ideas and questions that appeal to the children’s interests which will be used to create their learning outcome for their forthcoming learning. Fisher and Williams (2005) and Education Scotland (2013) would support my intended approach to not abrogate if the children do not choose the best possible topics. Instead, I intend to allow them to fail, to a degree, in their choice and learn from the experience allowing for them to learn from the experience and choose better next time and will further support the development of their creativity and enterprise skills. 

During the convergent thinking task, children may decide they want many hands-on experiences such as educational visits. The current curriculum (WelshGovernment, 2020b) and Estyn (2017) would support children having hands-on, active learning experiences both indoors and outdoors. Dewey’s (1963) theory further supports this approach, highlighting that learning through experience develops children’s knowledge and creativity. However, multiple expensive educational visits may be challenging for the teacher to facilitate with often limited school budgets (Hepburn, 2008; StatsWales, 2019). This may result in the children being disappointed and disengaged as their plans for the learning will be unachievable.  In this instance, the trainee may be able to use their own enterprise skills to generate ideas and arrange alternative free local visits, such as local woodlands, that can realise the children’s planning at little or no cost (QAA, 2018). Moreover, the trainee could also utilise local experts or members of the community to enhance the learning and provide further input at again little cost. Donaldson (2015) and Welsh Government (2015) would both support this approach as it would help to achieve Wales’ Well-being goals by promoting our vibrant Welsh culture and support the development of a ‘cohesive community’.

In this approach, the direction of the learning will be chosen by the children. Montessori (Hainstock, 1997) and Constructivist theory (cited in Bates, 2019) would support this approach as the children will learn better when the learning is more relevant to them and benefit from increased motivation, engagement and thinking skills. However, as the children work independently or in small groups for the divergent task, it may be challenging at the convergent stage to decide topics for the children to learn about that every child is content with. Whilst this will develop their debating and compromising skills, it is a possibility that some children may lack motivation and engagement if their idea is not chosen.

Overall, developing the children’s divergent thinking skills in this way will support the development of creativity, enterprise and other wider skills in both learners and teachers. However, this is just one method to include divergent thinking and a wide range of approaches will have to be used to fully develop the learners skills (Cropley, 2008; Donaldson, 2015; Estyn, 2015). To best develop these skills in learners, creativity and enterprise should be considered to be a learning continuum and developed throughout their school lives. NSEAD (2019) further suggests that schools should include creativity and innovation as part of their philosophy and values. Non-creative teachers may struggle with the approach more than creative teachers.  However, NSEAD (2009) suggests creative teachers can support less creative teachers to bring out their creativity and learn from each other.  Welsh Government and schools could support the development of these vital skills by promoting and implementing a whole school approach by introducing a creativity and enterprise framework that would support teachers and ensure learners and teachers get the opportunities to develop their skills. 

Conclusion

As a trainee entering the teaching profession, I conclude that it is essential that I continue to critically evaluate the development my own creativity and enterprise skills throughout my career as it will positively affect my personal development . Furthermore, by improving my own creativity and enterprise skills I will enhance my capacity to equip learners with the ‘behaviours, attributes and competencies’ to ‘generate ideas’ that are of value and ‘make them happen’ (EducationScotland, 2013, p.3; QAA, 2018, p.9). By developing my own creativity and enterprise skills, it will support the development of the skills of my learners (Lucas, 2016; NACCCE, 1999; NSEAD, 2019) . 

However, developing creativity and enterprise skills in learners can be challenging within the current curriculum and education due to pressure from national testing meaning literacy and numeracy skills are usually prioritised (NEU, 2018). Welsh Government could  support teachers to develop both their skills and the skills of their learners by creating an assessment tool, possibly on-line, that is tailored to education. Creativity and enterprise are 21st Century skills that learners in Wales need to be successful in our rapidly changing world (Donaldson, 2015; World Economic Forum, 2015, 2016). Developing these skills throughout the education system will support the achievement of Donaldson’s (2015, p.29) four purposes for education and will help learners develop to be ‘enterprising, creative contributors that are ready to play a full part in life and work’.
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Appendices

Appendix 1
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Areas and competences of the EntreComp conceptual model
(Bacigalupo et al, 2016, p.11)

Appendix 2
[image: ][image: ]
Lessons/Sessions planned and taught sheets from Personal PTE file w/c : 16th and 24th January 2019. Relevant lessons have been highlighted.

Appendix 3
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Image of boomwhacker tubes to illustrate idea.
(Teachersource, 2019)

Appendix 4
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Professional Development sheet from Personal PTE file. Relevant activity has been highlighted.

Appendix 5
[image: ]
Personal photo of partial display once complete. Image shows the coloured notes for the children to play on the boomwhackers. Photo taken January 2019.

Appendix 6
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Copy of Personal notes for ideas for Welsh club from observation notebook from PTE in January 2019

Appendix 7
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Cornerstones Planning for Beat, band and boogie topic taken from my personal PTE file in 2019. Highlighted lessons are some of the lessons discussed.

Appendix 8

[image: ]
Personal Lesson Plan from 2019 PTE file showing differentiation and adaptation of cornerstones topic scheme


Appendix 9
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‘What if…..?’ Competition information. Taken from ECAD6011 Module handbook. (UWTSD, 2019) 

Appendix 10

[image: ]Highlighted screenshot from SWWCTE website showing tutor formative assessment of qualities identified during PTE 2019. (SWWCTE, 2019)

Appendix 11
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Highlighted screenshot from SWWCTE website showing tutor formative assessment of qualities identified during PTE 2019. (SWWCTE, 2019)

Appendix 12
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Field trail two assessment tool
(Lucas, 2016, p.10)

Appendix 13
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Image illustrating De Bono’s different colour hats
(HighlandLiteracy, 2008)
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Curriculum enrichment: Beat it!

Creative development
€D Mu 5 Recognise and describe
sounds, and listen and respond
to music.

Or L 3 Follow and create their
own action commands.

Creative development
CD Mu 4 Play simple rhythmic
and melodic patterns on a
variety of instruments.

Or S 1 Express an opinion, giving
reasons, and provide appropriate
answers to questions.

Creative development
€D ACD 1 Explore and
experiment with a variety of
techniques and materials.

Or CD 1 Contribute to discussion,
keeping a focus on the topic and
taking turns to speak.

Creative development
€D CM 4 Work on their

own and with others to
pretend, improvise and think
imaginatively.

Or L3 Follow and create their
own action commands.

Knowledge and
understanding of the

world
KUW 14 Think creatively and
imaginatively.

Or S 3 Extend their ideas or

accounts by sequencing what they
say and including relevant details.

These materials are protected by Copyright Law Reproducing them, either
or in digital form (sharing electronically or posting online), s strictly pr
consent of Cornerstones Education Limited

Beat band boogie!

Listen to two contrasting pieces of music, one with a fast pulse and the other with a slow one. Clap, tap or move to the
natural pulse of the music, keeping the beat, or play along on percussion instruments. Count a steady 1, 2, 3, 4 beat

throughout!

Note
The pulse is the heartbeat of the song and is most commonly counted in four beats. You could ask the children to suggest

some favourite pieces of music to listen to and try keeping the beat!

Start a kitchen beat band! Collect together pans, colanders, containers, whisks, spoons, pastry brushes, plastic spatulas
and other kitchen utensils. Explore sounds that can be made by tapping and beating them, just like a professional

drummer.

Note
This will be a very noisy activity but lots of fun! Before allowing the children to handle the ‘instruments’, sit them in a

circle with the objects in the middle. Ask them to shut their eyes. Make a sound with an object, then ask the children to
guess which object it is. After each object, ask them to open their eyes and see if they are right!

Make a simple balloon drum! Snip off the mouthpiece from a balloon, then stretch the neck of the balloon over the
mouth of the container and fix it with an elastic band. Listen carefully to the sounds made by the different drums, talking
about which objects makes good sounds and which ones don’t.

Note
Use containers of different sizes and good quality balloons that will stretch without breaking. Alternatively, use

greaseproof paper which will make a good but very different sound. Remind children not to hit their drum too hard or it
will break! Ask children to put their drums together to make unique drum kits! Link to English activity page 4.

March to the beat! Watch footage of a ceremonial march such as ‘Trooping the Colour’, and talk about what they can see
(for example, the movement of arms and legs, all carefully synchronised to the beat). March to different types of music
in a large open space, working together to try and keep in time. Choose different floor pathways to travel, perhaps side
by side, in a line, moving forwards or backwards, towards or away from each other, sideways and in a circle. Use all the

space provided.

Note
There are lots of great tunes for marching - military bands, bagpipes or maybe even a tune from an Indian naval band!

You could begin by playing ‘Follow my Leader’ as you lead the children around the space in a march. To make it harder,
add in ‘stop’ and ‘turn’ instructions.

Get the outdoor beat! Collect lots of items outdoors that could play out a beat or make an interesting sound. Explore
what happens when beating a drum stick on a wall, the ground, a tree trunk, a bin lid, a fence or iron railings. Back in the
classroom, make a simple sketch map of their route using 2 key to show where they found a good place to make a sound.
Work with adults to attach old pots and pans to fences, railings and branches for sound-making play.

Note
Use a digital recorder to record sounds. Can the children identify on their maps where the sound was made?

Copyright © 2017 Cornerstones Education Limited
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Week 11
Session 10
Tuesday 5" Nov

“What i...| won £1502"

This is the session where we all share our ‘What if’
ideas in a marketplace place activity of our
posters.

And the finalists are selected!
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PEDAGOGY- Refining teaching (towards sustained highly effective practice)

Exceeding expectations

¢ Comments and Evidence

* Targets for improvement and suggested ways forward

Your planning is thorough and detailed. You think about the activities that you plan for to ensure that they engage the children’s interest and challenge and extend their
learning. You planned for the development of ICT through the use of beebot in the medium of Welsh . 1. Your planning is e;

ey
remely detailed and it is clear what you wanl

2. You have the ability to plan independently for a wide range of hi hly effective learning opportunities, including innovative use of indoor and

|~ i.e. prepari

vise. 6. You are able to identify next steps orally and in your tracking sheets and independently plan subsequent lessons accordingly
7. You recognise the impact of setting high expectations for all pupils and planning with these as the intended outcome 8. Links to the skills curriculum are clear and

appropriate. 9. You are able to plan for the implementation of literacy and numeracy in your lessons, ensuring that you further develop pupils’ skills Targets- Continue to
develop innovative approaches to teaching and learning based on effective use of ICT resources
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Collaboration & Reflection

Exceeding expectations

¢ Comments and Evidence

* Targets for improvement and suggested ways forward

You immediately sparked the childrens interest by putting up a clothes line in the classroom. You related the learning to a meaningful experlence that the children could
relate to. The dynamics of the classroom changed and you adapted to this without letting it phase you . You planned a learning opportunity for your children that
actively engaged them in their learning. The children videoed their cat walk themselves .You pulled the children back together as a class where you recapped on all
activitles that the children had experienced during the session in the plenary involving the TA's in sharing the learning. 1. You have settled extremely well into this class
and have developed positive relationships with staff and pupils 2. You have an independence “beyond expectations” for a trainee 3. You have exceptional engagement

with pupils’ learning which is demonstrated clearly through professionally articulated dialogue with your class mentor and others, 4

ough discuss nd the ARC reflections that you are comp

professional development through putting research into practice and speakmg to other members of stajf about their roles within the school to develop an understanding
of teachers’ differing roles within the school 6. You are keen to accept advice from mentors and tutors coupled with a willingness to address your own professional needs
in the next appropriate situation [ session 7. You have exceptional engagement with support stnﬂ and other professionals within the learning context 8, You have had the
opportunity to engage with parents providing clear, sensitive communication of information and expectations. 9. You are enthusiastic and committed to involvement in

the general life of the school, including engagement with extra-curricular activities 10. You have an excellent ability to nurture individuals effectively in an holistic way,
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Student name: NapeLite Davis Student ID number: | { 102 0% %
Programme: Primary BA Ed
Module: Enterprising and Creative Teaching and Learning
. Contribution to o
Module code: ECADG6011 Overall Module 100%
Assessment {%):
Lecturer: Mr T. Cox Internal Verifier:
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and enterprising skills of primary
learners through your own pedagogy.
Submission 13/1/20 Return date of | 10/2/20
deadline: provisional marks
& written feedback:
Submission All written assessments, where practical and possible, must be submitted via
0 Turnitin unless otherwise instrucied by the Lecturer. (Please DO NOT put this
method: L AN 2k Wi i ;
assessment specification into Turnitin or it will match many similarities with
other students’ submissions.)
Alternative submission method (if applicable):
Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
QOver one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.
Academic Academic honesty is required. In the main body of your submission you must
honesty / give credit to authors on whose research and ideas your work is based. Append
referencing: to your submission a reference list that indicates the books, articles, etc. that
you have used, cited or quoted in order to complete this assessment.
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