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Introduction 

Outdoor education was described by Donaldson and Donaldson (1958) as ‘education in, about and for the outdoors’. This definition states that outdoor education is held in an outdoor environment that provides the opportunity to learn about nature, with the purpose of benefiting the planet’s resources.  Ardroy-oec (No date) describes outdoor education as experiential learning in an outdoor setting. Outdoor education is not restricted to just adventurous activities, such as kayaking or expeditions; outdoor education covers a broad range of activities, for example gardening, conservation projects or a simple walk. It also provides opportunities for people of all ages and abilities to develop their social and physiological skills whilst also engaging with nature (Anon, 1989)

The term pro-environmental behaviour is described as behaviour and actions that contribute to environmental sustainability (Jensen 2002). These behaviours actively reduce waste, avoid harm to the planet, changing and adapting to more sustainable practices and influencing others to do the same. These behaviours and actions could include composting or commuting on using public transport rather than a car. There are public schemes such as recycling schemes which encourage pro-environmental behaviour (Ones, 2015).

For this research project a range of questions will be asked to a number of people who work in a local outdoor learning centre and students who are on the BA Outdoor Adventure Education course. Questions will be asked to seek personal thoughts on how outdoor education can help with the promotion of pro-environmental behaviour and to see if they have noticed a change in their own behaviours towards environmental sustainability, and if they have seen change in others that they may work with. It will also look at how they influence and role model positive environmental behaviours and how they facilitate these behaviours. 

Today we are experiencing a large range of problems that are becoming a threat to environmental sustainability. Global warming, water shortages,  greenhouse gasses and a loss of biodiversity are just a few of the many problems that the world faces. Many of these issues are caused by human behaviours (Steg 2009). There needs to be a greater influence in pro-environmental behaviour in order to turn these threats around. Prince (2017) states that the use of outdoor education could potentially help with the influence of pro-environmental behaviour. Outdoor practitioners can be positive role models in influencing these behaviours by sharing their awareness and practices towards the environment they operate in.

Some outdoor centres practice pro-environmental behaviour by having solar panels or wood chip boilers; however, some have argued that this may be more of an economical approach rather than an environmental approach (Prince 2017; Jose 2017). Outdoor education also provides the opportunity for people to develop a sense of place and nature connectedness. Harrison (2010) describes sense of place as allowing students to connect and form a relationship with the place they are in; this could involve learning about the history and culture of the place, or using the senses to connect with your surroundings. This use of developing one’s sense of place can potentially help with pro-environmental behaviours. Hill (2014) and Zelenski (2012) discuss how having a relationship with a place and nature can lead to a person having respect and admiration towards that place and therefore wanting to protect that area. Lynn et al (2003) discusses how some outdoor education activities can be damaging towards the environment. For example, they discuss how hiking can cause ground erosion and plant and tree damage. Lynn et al (2003) states that while some degree of damage is acceptable, overuse of that area can cause the natural landscape to deteriorate, therefore setting a negative example of pro-environmental behaviour. Outdoor practitioners should be aware of this impact and teach the necessary codes and practices that protect our natural areas, for example the Countryside Code.  

The aim and primary research question for this research project is to discover how outdoor learning can be used to promote pro-environmental behaviour. The objectives will be to look at the environmental behaviour of the outdoor practitioners and students that are on the Outdoor Adventure Education course, both before and after they started working in the outdoor industry. It will ask whether they use sense of place and nature connectedness to facilitate environmental learning, and whether they see themselves as being positive role models in pro-environmental behaviour. This research will also look at participants’ thoughts and feelings on how much of a priority they feel environmental learning is to the people they teach, and whether they feel social and physiological development is more of a priority.




Methodological approach 
This research project will use a qualitative approach. This research method is better suited to this research rather than a quantitative approach as it is an effective way of providing information and data on people’s personal experiences, behaviour, emotions and personal thoughts. Although this method does not provide numerical data, this approach is exploratory and allows the researcher to identify trends in the data which can then be interpreted, however, it is important for the researcher to be non-biased and to not influence answers and results from the person being interviewed (Boodhoo 2009; McClain 2012). Using a qualitative approach for this research may result in limited data as it will be challenging to complete a large range of interviews in a limited time scale. However, it is still seen as a more appropriate approach as it is important for this research to study the behaviours and emotions. 

The researcher will ask permission to interview two groups of people.  Firstly people who already work in the industry, for example there is a local outdoor learning centre managed by the National Trust, undertaking a wide range of outdoor activities, in Pembrokeshire who work with locals and tourists. The second group to be interviewed will be second and third year students of the BA Outdoor Adventure Education Course. First years will not be interviewed as they may not have had the experience or thinking time around the topic of environmental education. It may appear that some students already work in the outdoor industry, however, they will still be in a learning environment and questions will be asked to draw out information from their learning experiences. These will be recorded interviews and they will be held individually rather than in groups to encourage honesty in a confidential setting. 

These interviews will take place in a quiet room free from distractions in a location and time that best suits the person being interviewed (McGarth, 2018). Before the interviews take place an ethics form will be completed. The participants will be sent a permission and consent form and information about what will be involved in the research project. It will be made known to them that the interview will be recorded and that information from the interview may be shared with university tutors.  They will also be informed that they have the right to withdraw their information at any point throughout the interview and after the interview has taken place. Throughout the research project each participant will be labelled as a number; this is to keep the participant’s identity anonymous. 

Planned data analysis and presentation.
Once interviews have been completed the researcher will transcribe all recordings. From here the transcripts will be studied to find relevant quotes and reoccurring themes that are relevant to the aims and objectives of this research project. These responses may support or argue against the aim of this research project. All relevant quotes will be put into a matrix table, this is so the research can clearly analyse the reoccurring themes. There will be two separate matrix tables, one table for the outdoor practitioners and one for the students. Once these tables have been completed the data will be presented as a descriptive narrative. Questions will be asked to interrogate current literature and research.

Research Planning and ethics.
There will be a number of resources needed to conduct this research project, these include:
· A recording device: this will either be a Dictaphone or the microphone that is already on the researcher’s laptop. A test will be carried out before the interviews take place to see which recording device works best.
· A private interviewing room will be organised for each participant that works in the outdoor industry in a location that best suits them. For the university students, I will look at using one of the rooms located on the campus.
· The researcher’s laptop will be used for this study.
· The researcher will purchase a portable hard drive to store all the recordings and participants information on. The researcher has chosen a portable hard drive rather than a USB drive as USB drives are small and easier to loose. The information will be encrypted and the hard drive will be stored in a locked draw for security. Any hand written papers will also be typed up onto an encrypted document which will then be stored onto the hard drive and all paper copies will be destroyed. 

The budget for this research project will be quite low. The budget will be used for petrol costs for traveling to the locations where the interviews will take place, however, these are close to the researcher’s own home. It will also be used for purchasing a hard drive. All of these costs will be paid for by the researcher. 

The first step for this research project will be throughout the summer the researcher will collect and read relevant literature which will help give the researcher a better understanding of the topic and this will continue up to and over Christmas. Throughout September the researcher will write up a detailed research proposal, this will be completed and submitted in the first two weeks of university starting back in September. Before starting back at university the researcher will design questions for the interview and practice interviewing techniques.  By October the researcher hopes to have completed the methodology section for the research. The ethics form will also be completed within the first two weeks of university  as this must be approved before any more steps can be completed.

Once the ethics form has been approved the next stage will be to contact participants to be interviewed. A participants permission form will be sent to them and once they have accepted then interviews can start and hope to be completed between October and December. The researcher plans to transcribe each interview as soon as possible afterwards so that there will not be a large amount of transcribing to do over the Christmas break. It is important to have all interviews completed at the very latest January so that after January work can be done on analysing the data. Throughout the Christmas break work will be carried out on the literature review, and this will be completed by the end of January.  By the middle of February the interviews will be analysed and relevant quotes will be put into a matrix table, from there the data can then be written and presented as a narrative. The discussion will be completed by the middle of March. This leaves the researcher time to read over, correct any mistakes and complete the research by the end of March.  
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