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Element 2
Essay - Explore the wide and complex spectrum of additional needs

This essay will aim to explore the wide and complex spectrum of additional learning needs. Additional Learning Needs, which is quite often referred to as ALN, is the term given to individuals who have learning difficulties or disabilities which restricts their learning in comparison to others of the same age. These additional learning needs will require support that goes above and beyond the norm for their peers. These difficulties may arise from a disability or medical condition, however, neither are required for an individual to have additional learning difficulties (SNAP Cymru, 2023). Schools must consider if a child has additional learning needs and whether they require an adapted educational provision for them.

Wales introduced the Additional Learning Needs Code in 2001. This new statutory framework was introduced in replacement of the old SEN system and aimed to support all learners with ALN, ensuring they are supported to overcome any barriers to learning and in turn ensuring they reach their full potential. In support of this, the legislation makes it compulsory to support all young people with ALN whether in school, pupil referral unit or in further education up until the age of 25. The new process aims to integrate collaborative assessment processes with early interventions and effective and continuous planning and monitoring. Unlike previously, where only a small number of pupils were considered to have special educational needs, as they had more severe or complex disabilities. Currently, regardless of the complexity or severity of the learning difficulty or disability, the pupil will be provided with and Individual Learning Plan (IDP) which will set out the required support or learning provision required for the pupil to reach their full potential (GOV.Wales, 2022).
From the 1800s onwards, there became a common view of disabilities that these individuals were abnormalities and should therefore be cured or eradicated from society. The Medical Model of Disability has since dominated societies. The core assumption of the Medical Model argues that individuals with disabilities are abnormal and the individual should be the one to change and adapt to access regular society. Schools adopted these approaches and pupils with additional learning needs or disabilities would be segregated from the other pupils and labelled (Zaks, 2023). This model is one that highlights the individual as the problem and focuses wholly on the medical condition seeing what was ‘wrong’ with the person resulting in low expectations and the loss of the individuals choice or independence (Scope, 2022).
In disagreement with the Medical Model, the Social model of disability was developed by disabled individuals themselves. The Social model argues that individuals are not disabled by their impairment or difference but instead by the barriers within society. Barriers can include the assumptions of others of their capabilities or physical barriers such as poor transport or building access (Scope, 2022). In 2002, Welsh Government formally adopted the social model of disability. This approach was in response to the UN convention on the rights of disabled people, which within the UK is a signatory. Legally adopting this approach would change attitudes to barriers significantly, ensuring society and places such as schools businesses adapted their physical barriers, and outlook on future decisions (Disability Wales, 2020).

Implementing legislation has seen radical changes within education. Schools are required to ensure they remove barriers for all individuals to access the curriculum and to reach their full potential. Ideas suggested to schools include physical changes such as ensuring there is ramp access to all areas, adapting equipment like whiteboard or desk height, reducing lighting, removing furniture or opening spaces and limiting visual clutter to reduce distractions. Skinner (1976), believed that human behaviour was a consequence on their surroundings or environment and the consequences of that behaviour would then determine future outcomes. Therefore, by creating a positive and inclusive environment this in turn should result in a positive experience for the individual and a positive response.
Aside from physical changes, schools have the opportunity to access additional funding which can be accessed to further specially train staff, install specialist equipment and integrate specialist resources or software into the classroom. Furthermore, the Social Model asks teachers and staff to hold the social model at the centre of their disability equality approach to the curriculum and include the model throughout their planning (National Education Union, 2022). In Maslow’s (2013) hierarchy of needs, he discusses the importance of belonging, esteem and self-realisation. By creating an inclusive classroom, this therefore will allow an individual with ‘differences’ to become part of every day school life in the same way all other ‘normal’ pupils would, giving them the same opportunity to feel like they belong in the environment. In addition, this will increase their self esteem and feel of worth, as they are accepted by others. As a result of creating an inclusive curriculum, pupils have the opportunity to realise their full potential, which is the final pillar in Maslow’s hierarchy.
In conclusion, it is evident that the replacement of the Medical Model by the Social Model is an inspiring change. Not only to the individuals who have ‘differences’ but for society as a whole. A cultural difference is being made and the understanding of the complexity of human difference is increasing. From a world where language such as, ‘cripples’, ‘handicapped’ and ‘wheelchair bound’ provided a negative outlook and viewed individuals as victims or objects, to a more positive and inclusive world where all are seen as human beings replacing the outdated terminology with “Disabled person”, “wheelchair user”, and “person with learning disabilities” (Disability Rights UK, 2022). (UNICEF, 2023), explains that the most effective way for children to have a fair chance to thrive and develop in school is through inclusive education. This means that all children who have traditionally been excluded, in the same schools and classrooms, have real learning opportunity. This system values individuals from all backgrounds, who speak various languages or have disabilities, and allows diverse groups to develop and grow side by side, to the benefit of all.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))
`

	
Section 1C: Profile (About me)

	

• What is important to the learner
His family and his dog Dexter. 
Pupil A’s friends in particular Pupil B and Pupil C are important. 
He loves his collection of mobile phones, he has been collecting them since 2017 and has 110 phones.
He loves his computer and playing online with his friends.
Is a loving gamer and is excellent at games such as Minecraft. 
He likes making photo CDs. 



• What is important for the learner
To avoid loud noises especially shouting if possible – Intervene if others including peers are shouting. 
A clear timetable helps him to be organised and plan his map to lessons.
He finds it important to know what is expected of him prior to the lesson.
He likes a routine and a tight schedule can make him anxious
It is important he is prewarned of any changes. 
One to one interactions with staff.


• What is working and should be built on
One to one interactions with staff, boosting his confidence and encourages him to take chances.
Following a consistent timetable with consistent expectations.
Use of his timeout card is effectively used for him to regulate himself and leave to stop him becoming late.
Corridor pass which allows him to leave lessons 5 minutes early to avoid busy corridors and ensure he’s not late for his next lesson.


• What is not working and needs to change.
Any sort of shouting from teachers, staff or peers. 
He is struggling to find a quiet space at lunchtime as he find his form room too loud and busy. 
PE lessons have been overwhelming and a lesson he has not wanted to attend.



	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
Pupil A does not have any difficulty with cognition or learning that would require any additional support. They find certain topics very interesting and will enjoy talking in depth about these and often use their own time outside of the classroom to gain a more in-depth knowledge. It would be good practice to show an interest when the pupil brings it to a member of staff’s attention.


Communication and Interaction
The pupil finds difficulties when communication with adults they are unfamiliar with and can often become nervous and take time to process a response. Should Pupil A become anxious and overwhelmed in a situation, this will often mean they will be unable to communicate correctly and if not given time or space can increase their emotions. They will interact well in familiar groups and will also communicate freely when comfortable and discussing a familiar topic. They will answer in class in a group or whole class setting when they feel able to. 

Sensory and/or Physical
Pupil A does not require any additional support for any sensory or physical needs. They do however struggle with confidence within practical lessons such as PE or Drama due to the boisterous and physical nature of the tasks. The pupil can often become nervous prior to lessons and sometimes looks to avoid the lessons completely. It would be good practice to discuss the content of the lesson with the pupil prior to the lesson to reassure them. 


Behaviour, Emotional and social development
Pupil A is generally very well behaved and fully understands the schools expectations. They will seek to behave impeccably and will become worried and upset if they feel they haven’t done so. They are able to regulate themselves emotionally but have been given a timeout card which allows them some space should they become overwhelmed in a situation. The pupil will self-regulate and then return to the lesson when ready. There is no need for staff intervention unless the pupil seeks it. They will also have their traffic light card system which they will place on their desk. Red – pupil does not ant to discuss the work/their feelings, Amber – the pupil is open to discussion, Green – The pupil would like to discuss their work or feelings but would like the Teacher or TA to initiate the conversation. They will socialise with their familiar group of friends but will also enjoy time alone, especially when moving between lessons, to ensure they are not late.





Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)




	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	We would like Pupil A to be able to attend all PE lessons and take part in a full PE lesson which will be slightly adapted. 

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Initially Pupil A will be supported with an LSA in all PE lessons. They will be allowed to leave 5 minutes early from the lesson prior to PE so they arrive first. The LSA will liaise with the teacher to prepare Pupil A for the lesson in advance. This will include planning the pupils changing area, dissecting the lesson content and allowing the pupil to take part in sections of the lesson through the first half term, in hope they will minimally take part in the warm up. 
Into the second half term, we would like for the LSA to support Pupil A in arriving at the lesson early, but for the pupil to have direct dialog with the teacher at the start of the lesson, for Pupil A again to understand the lesson content and arrange changing area with the teacher. We are hopeful the pupil will now be comfortable participating in the warm up and will regularly join in the skills section of the PE lessons. 
After Christmas, Pupil A will continue to leave the prior lesson 5 minutes early, and will still discuss the lesson with the teacher prior to the lesson. We are hopeful that the pupil will now feel comfortable participating in all warm up and skill sections of the activity. We would also like them to start integrating into some competitive games which would be small sided. E.g. 2v2 or 3v3 with the support of the LSA and select pupils. 
By the end of the school year it is hoped the pupil will take part in a full PE lesson including the warm up, skill blocks and competitive games, although the games may need to be adapted and include select pupils. 

	No
	Teacher/LSA
SENCO
Educational Psychologist
	01.09.2023
	Review after each half term. Final review 20.07.2024

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil does not want to attend PE lessons at all. Parents are keen for the pupil to attend PE lessons as they enjoyed the lessons in primary school with their closed group and understand the importance of PE to the pupils health and wellbeing. SENCO and PE teacher believe it will be of great benefit for the pupil to take part in PE lessons to develop confidence and social interaction as well as improving their health and well being. 
Through discussion a compromise has been made so the lesson involvement will be scaffolded throughout the year so the pupil can build into the lesson slowly, starting with just the warm up and by the end of the year hopefully participating in full lessons. 

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	For Pupil A to be able to interact and engage with staff within lessons. With the use of traffic light cards initially until January 2024. 

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Pupil A will be provided with a set of ‘Traffic Light’ cards to be used within all lessons where necessary. The cards will be placed on the desk in front of the pupil which enables them to be seen by the teacher or LSA. 
The cards enable the pupil to inform the staff of their feelings towards a particular part of the lesson. 
Red Card – If the red card is being displayed, this tell the staff that the pupil does not want to engage in conversation and would like to continue to work independently. 
Yellow – The yellow card informs the staff that the pupil is happy to continue with their work independently or for the work to be discussed. 
Green – The green card is an indication of the pupil wanting to initiate a conversation with a member of staff. This may be because they don’t understand or would simply like to discuss something. 
	 No
	SENCO
TEACHERS
LSA
Educational Psychologist
	05/09/2023
	22/12/2023

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	The pupils key difficult is controlling their emotions and social interaction. When taking this into consideration the pupil explained that having to put their hand up or engage with a member of staff make them anxious and overwhelmed. Through discuss of various options it was decided by all parties that this was the preferred method until relationships with new teachers were built. 
It is hoped that once more confidence is gained through the building of these relationships that the cards can be use less or not at all with the Pupil initially making the decision on this during each lesson on an individual basis.  

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	For Pupil A to be able to access the full school provision whilst controlling their emotions.

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	A time out card will be provided to Pupil A. The time out card allows the pupil to show the card to a member of staff which allows them to leave the classroom to control their emotions before returning. This will hopefully allow the pupil to learn to control their emotions, and use the card before becoming overwhelmed. 
This card can also be used at the end of lessons, in particularly lunch time. 
This allows the pupil to leave the lesson before the rush of the other pupils ensuring they can make their way to their next lesson without becoming anxious in the crowds. It also enables the pupil to reach their next lesson on time as the thought of arriving late can initiate their anxiety. 

	 No
	SENCO
TEACHERS
LSA
Educational Psychologist
	05/09/2023
	22/12/2024

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Parents were concerned that the card could be abused and over used and not only be used as a tool to help the pupil regulate their emotions but to avoid situations which they think would be better faced and learning to deal with. 
After discussion with the Educational Psychologist it was decided that the timeout card would be good practice for the first term as the pupil got familiar with staff and their route around school.  
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What is ADHD?

Attention deficit hyperactivity disorder (ADHD) is a
condition that affects people's behaviour. People
with ADHD can seem restless, may have trouble
concentrating and may act on impulse. (NHS, 2023)
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Maslow’s theory explained a hierarchy of needs. His theory is based upon
motivational psychology which comprises a five-tier model of human needs. Show
above inits often depicted pyramid form, from the bottom of the hierarchy upwards,
the needs are physiological, safety, love and belonging needs, esteem, and self-
actualization.
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before needs higher in the pyramid can be satisfied by individuals .
(Maslow, 2013)
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to support pupils

One approach practitioners may use is consequence-based approaches
which can also be described as contingency management approaches.
These strategies involve encouraging the learner’s behaviours by consistently
rewarding them and/or using negative consequences which could include the
removal of specific privileges, to discourage their unwanted behaviours. This
works well when the learner is involved in setting their behavioural goal(s) and
the rewards or consequences are discussed in advance.

In modern teaching, the aim is to support all pupils to reach their full potential
which is done by understanding the child, creating a positive learning
environment and rewarding them appropriately. A strong advocate for these
changes was Skinner. His beliefs were based on the concept of positive
reinforcement. Skinner beloved that students would learn best when taught by
positive reinforcement. He explained that students should be engaged in the
process, and not be passive listeners. In argument with previous beliefs Skinner
discussed that students who are taught via punishment learn only how to avoid
punishment. He explored five reinforcement teaching methods including,
continuous reinforcement, fixed interval reinforcement, verbal interval
reinforcement and fixed ration reinforcement. However the one in which he found
sourced most success, was Variable ratio reinforcement. this is a strategy which
is applied when the learner receives reinforcement after the behaviour occurs a
random number of times. (Skinner, 1990)

Another approach that could be used is, self-management and skills coaching. These
approaches aim to teach the learner skills which target areas where they have
difficulties.

+ Academic and study skills coaching - This method involves providing the the
learner with training in specific academic skills.

Social skills coaching - This involves teaching the learner training how to
successfully interact with others.

+ Emotional skills coaching - This training will give the learner the ability to recognise
and control emotions. (Welsh Government, 2019)
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1 | what to expect and
m become more familiar with
m what they need to do. This

less distractible.
Sit them near thr front
away from doors and
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Encourage them to tell you when they don’t understand, try to stay positive and reinforce
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: How may it present? :
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. Find it hard to focus, struggle to multitask. =
» ° Poorimpulse control n
m  Speak before thinking, not waiting their turn, rush =
" tasks. L
" n
n i®; 4 n
® Struggle to sit still, want to fiddle with something, ®
: making noises or talk a lot. »
=« Lack of organisation =
: Leave things behind, forget where they left things, :
m struggle to plan ahead. ’ O
: (Steer et al., 2009) = ? ﬁ :
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m importantrole in supporting a child with “ N
u ADHD. (@ 5 ' L]
= Classrooms which are physically N O
= enclosed and not in an open plan style will (Cllemani2022) S
m Provide less distraction and are more "
u likely to be noisier. :
: A raised desk to chest height enabling the pupil to "
m stand can also be a positive change to a regular desk. L]
kS (Reid and Johnson, 2011)) G
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m A strong support mechanism or pupils can be developed through scaffolding. This method -

m can be further supported through V/ygotsky’s Zone Of Proximal Development. The concept ¥

" suggests that social interaction is the foundation to learning. He developed the concept in
which a learner takes part in a series of tasks with the support and social interaction of a

B more knowledgeable other. The scaffolding process is one which provides support for the

W |earner throughout each step.

W Scaffolding can be used as a learning tool that pupils use to progress throughout various

m levels in the zone of proximal development. Tasks are completed in small, manageable

m steps that learners along with support of the teacher use to reach their goal.

n Identify your student's ZPD - Be aware of the individual's current level of knowledge

" Have individual sessions with your students - Offer scaffolding to each student to m
B enable them to reach their learning goals. "
L]
W Encourage peer-to-peer interaction - Provide the opportunity for pupils to learn by &
m interacting with more able or knowledgeable pupils. =
L]

Ll
Tailor tasks and allocate problems - Provide tasks and problem-solving activities that are B
tailored to challenge the individual. "
Ll
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Try to keep content stimulating and varied.
When presenting try to change up the pace and tone of your voice.
Offer creative and independent tasks.

instructions.

2 for best Give them a preview Help them remember 2
= oY m Try and prepare pupils in advance with  Pupils will respond well to ideas such as, flash ™
g the plan for the day, lesson or certain cards, visual maps, colour coding, post it M
m Develop Structure w;‘:"ﬁmm:m projects. This is especially helpful if there notes and checklists. -
m  Creating a consistent Legsggroup R is going to be changes to routine. T!’ns L]
L} routine and ritual can Sit them at a single desk if will lower the chance that the pupil will be (ADHD Foundation, 2018) n
m ensure pupils feel safe and possible or at most a pair uncertain and feel any insecurity. I
L IR TR Pairing them with a person Keep them focused :
[]
[]
[]
"
¥

L] can help to avoid S G AT
m distraction, uncertainty RSy o
b and confusion. .
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Green helps to relax the nervous system and lessens feelings of stress. It seems to help with communication and developing speech
skills. Cool colours may be a good choice for individuals where reducing stimulation is a high priority, such as those with ADHD or the

hypersensitive variation of autism. (Disabled Living, 2019)




