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Imagination is more important than knowledge, for knowledge is limited while imagination embraces the whole world (Fisher and Williams, 2015). Creativity is fostered by this imagination. The Oxford Dictionary defines creativity as the act of creating anything by using one's imagination or creative ideas. This stresses creativity's connection to imagination even further. 
In a world where technology is growing at a rapid pace, an increasing emphasis has been placed on creativity. Cropley and Cropley (2021) pointed out that in recent years the discussion of creativity has taken a new urgency. An increasing focus on creativity in education has also resulted from this new sense of urgency. The goal of creativity in education is to handle a variety of issues, including navigating a rapidly changing world, preparing for an uncertain future, and solving ambiguous challenges (Shaheen, 2010). This focus on creativity in the classroom demonstrates that the authorities are not only debating but also doing. This program would provide young pupils the opportunity to develop their imaginations to become inventive and creative, preparing them to have an impact on the entire world.
Furthermore, although Patson et al (2021) suggested that the journey from acknowledging the importance of creativity to purposefully supporting its promotion is a long way off, there are strategies and approaches that teachers and practitioners can use within the school system to jump-start this process.  These approaches would aid students to hone their creative and inventive skills. Amidst the many different creative approaches, this discourse would seek to examine the ‘Mantle of Expert’ and Drama.

The Mantle of the Expert approach is a dramatic approach to teaching and learning. Edmiston, (2018) stated that the Mantle of Expert Approach is grounded on the principle of learning best when their relationship to learning and teaching is more like that of experts than that of pupils. With this method, teachers can create an environment where students can become experts while letting the students take centre stage in their learning. Also, Edmiston, (2018) argues that the 'Mantle of the Expert' motivates children to learn about the real world through imaginative participation in a fictional context.  He added that by working on a variety of activities within a made-up universe, the method allows students to collaborate with teachers and other students in the capacity of experts to co-create learning.  Children have the capacity to use their imagination to explore the world around them. Thus, the Mantle of the Expert is an approach that taps into this knowledge, enabling the teacher to create fictional contexts through which students can study the entire curriculum, developing and honing appropriate skills in the process. Hence, creating new ideas, and developing different ways of solving problems, thus becoming creative. Additionally, the Mantle of the Expert draws on three teaching modalities which are inquiry learning, drama for learning, and expert framing. According to Aitken, (2013), this reframing allows students to think about their learning in a new and creative way. 
Furthermore, Taylor (2016) describes these three aspects of the Mantle of the Expert by stating that the students operate as an expert team with power and responsibilities within fiction. This allows students to grow their expertise by committing to a role on the expert team. Taylor (2016) describes the second feature as an expert team working for a client. Students work for a fictional client who provides them with purpose, meaning, and direction, allowing them to collaborate to solve problems, create products, and complete assigned tasks in order to meet the client's demands. Furthermore, the teacher creates these tasks to meet the requirements of the curriculum as well as the needs of the children. The final feature is that the client commissions the team to perform tasks and activities toward an end product or project (Taylor, 2016). This demonstrates that the Mantle of the Expert approach links inquiry and learning together since students would be encouraged to explore new ideas and thus learn during the process. For instance, a class of students is cast as a team of archaeologists excavating the soil on their school grounds. To complete the commission the students will need to research types of soil, finding out about their texture, colors, and size – and, in the process, will study wide areas of the curriculum including Science and Social Studies, as well as developing skills in reading, writing, problem-solving and inquiry. As Taylor (2016) puts it, children would be performing a range of tasks and activities, which provides opportunities for students to study the curriculum and develop skills and understanding. It should be noted, however, that the Mantle of the Expert approach is not intended to teach the entire curriculum. Furthermore, Smith (2017) claims that, while the Mantle of the Expert can be used to teach most subjects, teaching Mathematics using this method is difficult because it requires sequential teaching, repetition of key concepts, and practice over time, which the Mantle of Expert does not provide. However, this should not diminish the effectiveness of this approach because students can transfer their creative ability developed from working under the mantle of experts in other subject areas to mathematics.
The Mantle of the Expert approach is appropriate for any grade level or age group. Piaget's Theory of Development states that children construct their own knowledge by assigning meaning to objects in their environment (Mooney, 2013 pp79). As a result, because children construct their knowledge by interacting with their surroundings as they grow, the Expert Approach is appropriate at all grade levels. Furthermore, Vygotsky’s Zone of Proximal Development according to Mcleod (2019), suggests that as children develop, they carry out and achieve their tasks when appropriate assistance is provided by teachers, echoing one of the features of the Mantle of the Expert approach since teachers only act as a facilitator throughout the process. This further emphasizes the adaptability and effectiveness of this approach, which benefits students of all ages. 
As previously stated, the world is changing at a rapid pace, and as a result of technological advancement. Therefore children should be given the opportunity to be innovative and creative in order to adapt to the ever-changing world. Thus, the Mantle of the Expert approach is an appropriate method that teachers can use to aid students to develop their creative ability. Furthermore, Smith (2017) stated that children have developed academically and personally as a result of teachers using the Mantle of Expert approach, which accentuates the significance of the approach in education. While Smith (2017) stated that the Mantle of the Expert has limitations because it can be difficult to understand and plan for, Fields and Enyedy (2013) both stated that it is important for teachers to have appropriate activities and roles that provide opportunities for students to be identified as experts in the classroom. As a result, teachers should be prepared to implement this approach in their classrooms because it improves students' innovative and creative abilities. 



Another creative approach that is effective in developing students' innovative and creative abilities is the Drama Approach. The Drama Approach, according to Dawson (2016), is the use of active and dramatic approaches to engage students in academic, affective, and aesthetic learning across the curriculum, through dialogic meaning-making. Drama in education is based on combining the learning power of fictional situations and stories, allowing students to play characters in situations and stories "as if" they were real to them (Toivanen, Komulainen, and Ruismäki, 2011). They further stated that using drama techniques makes situations and stories come to life for students. Drama stimulates the imagination and allows students to explore issues and experiences in a safe and supportive environment. Benjamin Franklin made the statement, "Tell me and I forget, teach me and I may remember, involve me and I learn." This implies that students learn better when they are involved. As a result, teachers should consider using the Drama approach because it allows students to be engaged in their learning. Furthermore, Toivanen, Komulainen, and Ruismäki, (2011) Drama in education is an activity in which teachers and students create and perform dramatic situations for themselves rather than for an outside audience, allowing students to develop and demonstrate their creative abilities. Likewise, Moreno (2016) contends that the simple and timeless approach to drama promotes a more equitable and innovative education.
The Drama Approach is a useful and appropriate method that should be used in classrooms. It accommodates all learning styles and engages students. Moreover, Dawson (2016) confirmed that the Drama Approach can easily engage students, resulting in an environment conducive to focused inquiry and cross-curricular learning. He went on to say that this approach accommodates a wide range of learning styles and keeps students engaged throughout the learning process. Furthermore, the Drama Approach allows students to explore and discover themselves as well as the larger world. According to Mavroudis and Bournelli (2016), the Drama Approach not only benefits students academically but also promote holistic development by improving students' interpersonal relationships, cultivating cooperation, and improving the general climate in the classroom. As a result, students' development in innovation and creativity would benefit. The Drama Approach in education, when carefully planned by teachers, can thus link inquiry to learning and emphasizes the effectiveness of this approach.
In both primary and secondary schools, the Drama Approach to education can be used at any grade level. As a result, all students will have the opportunity to build on their existing creative skills while also learning new ones. Furthermore, considering that Garner's Theory of Multiple Intelligence emphasized the importance of using this approach across all grade levels, even though Smith (2017) indicates that children in their early years do not have the attention span to successfully complete activities using the Drama Approach. However, according to Garner's Theory of Intelligence, people are not born with all of the intelligence they will ever have, but if children are given the opportunity to activate and develop the various types of intelligence, they will be able to solve problems and create products that are valuable to society, (Marenus 2020). As a result, because the Drama Approach allows students to tap into their intelligence, it should be considered across all grade levels, giving all students the opportunity to be creative.
The Drama Approach, like other creative approaches, has disadvantages in addition to its many advantages. The Drama Approach necessitates planning; therefore, if teachers do not plan, the approach will be ineffective. Furthermore, Angelianawati (2019) stated that drama necessitates meticulous planning and structuring, as well as the creation of a learning environment that ensures a constant supply of stimuli to the students, keeping them active and alert. Students who are shy may find drama frustrating, therefore teachers should find ways to help students overcome their fears, (Angelianawati, 2019). Teachers can help to prevent or solve these issues when they arise through effective planning.

Finally, teaching is intended to impart knowledge, assist students in grasping concepts and skills, and ultimately result in desired behavioral changes. These objectives can be met not only through the traditional 'Chalk and Talk Approach,' but also through the use of technology, which has become the focal point of almost all activities in this rapidly changing era. Incorporating students' creativity promotes problem-solving through imagination and encourages preparation for uncertain futures. These can be attained by guiding students to becoming experts, as seen in the Mantle of Experts Approach, which would still see guidance from educators. The Drama Approach also captivates students’ interest and engages their innovation and creativity.  This allows them to directly relate to situations through safe exploration.  This is an inclusive approach for all. All teaching and learning styles have limitations but through creativity and innovation, the student’s curriculum needs would be met, and they would be left empowered for the future.
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