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	Targed/Target 1
	 Continue to engage in a wider and deeper background reading. Use the reading list of the module to support.

	Targed/Target 2
	Try and support your key messages with research, who agrees? who disagrees?   

	Targed/Target 3
	 Revise referencing skills. A page number is needed for direct quotes.  

	
	

	
	



A Critical Analysis and Evaluation of the Observation Research Tool, ‘Leuven Scale’.
‘How Does Outdoor Learning Affect Positive Well-Being in Contrast to Indoor Learning?’

This essay will discuss findings based on research surrounding the question ‘How does outdoor learning improve positive well-being in contrast to indoor learning?’ Throughout Foundation Learning, a positive learning environment is essential to children's wellbeing. During September 2022, The New Curriculum for Wales began circulating throughout schools. “The Curriculum for Wales guidance aims to help each school develop its own curriculum, enabling learners to develop towards the four purposes” (Welsh Government, 2020). Learners in Foundation Learning settings, to the age of sixteen will be educated based on four purposes that stand in the New Curriculum for Wales. The four purposes are to be ambitious capable learners, enterprising, creative contributors, ethical informed citizens, and healthy, confident individuals. When applying the New Curriculum during learning, it is noticeable that there are several opportunities to create new learning environments and different educational opportunities for children. For instance, based on my experience of observing The New Curriculum for Wales and my research outdoor classrooms and education visits are extremely important to aid children's development in many aspects. The Wellbeing of Future Generations Act Wales presents us with 7 wellbeing goals that the country should be aiming to meet. The goal is to encourage children to be prosperous, resilient, healthier, more equal, globally responsible, thriving Welsh language and vibrant culture and cohesive communities (The Wellbeing of Future Generations act: The Essentials, 2021). Wales Council for Outdoor Learning reminds us that 7 wellbeing goals are met by children participating in outdoor learning (Wales Council for Outdoor Learning, 2021). When attending my current placement, I have been interested in observing the contrast in children's wellbeing when completing indoor and outdoor activities. The children involved in my research are all based in a Foundation Learning environment and are of different abilities. 
Article 31 of the United Nations Convention of The Rights of a Child states that “every child has the right to relax and play” (UNCRC, 1989). Play in the Foundation Learning environment is the key to young children's development. It is a critical part of The New Curriculum for Wales, and all schools should have enhanced and continuous provision for children to explore. (ESTYN, 2017) state that continuous provision is used to “provoke children to think more deeply, practice new skills, or learn new ways of working”. This could suggest that provision can be highly beneficial to children's well-being. When observing provision throughout my placement setting, children find new skills that they feel confident in every day when being involved in provision areas throughout the classroom. For instance, although they may not realise it, a role play area gives children the opportunity to use drama and acting within their learning. Children thoroughly enjoy role play and it can be widely developed as an extracurricular activity. (Welsh Gov, 2022) tell us that up to 87% of children in Wales have taken part in an extracurricular activity involving expressive arts, and 48% of children in primary schools have taken part in extra sports activities. Another key area of extracurricular activities is to ensure that disadvantaged students are also given an opportunity to take part and be supported whilst doing so (Fergal.M, 2023). Children living in deprived areas should be given equal opportunities to those living in more privileged areas. All areas of Foundation Learning should be accessible for all learners, whether this entails an indoor classroom, or outdoors. The Special Educational Needs (SEN) Code of Practice in Wales provides advice on how to create accessible learning environments and explains that provision throughout Foundation Learning should also be accessible to all children with additional learning needs (Welsh Government, 2004). Positive well-being is an essential aspect of a child thriving throughout school life, without this, a child may not develop to the best of their personal ability. The NSPCC claims that children's wellbeing can affect many factors throughout their life such as attainment in education, physical health, and relationships (NSPCC, 2024). Strategies can be put into practice throughout educational environments, to ensure that children are gaining time to work on their well-being during the school day. The Curriculum for Wales focuses on six different learning areas, one is named Health and Well-being. This area of learning can be taught to children in several ways and should be used to promote the importance of positive well-being to children. When attending my placement setting, I observed children taking part in mindfulness sessions and yoga. These sessions showed signs of aiding children's energy levels when entering the classroom from a break or lunchtime and helping them calm down after physical activity. Mindfulness In Schools Project (MISP), is a project that creates programmes to benefit children's wellbeing through mindfulness courses. (MISP,2024) reminds us that mindfulness can help children to recognise when they are worrying and also helps them appreciate what is going well in life.  
[bookmark: _Int_Q3bNyhX1][bookmark: _Int_SdcIkdhq]The Leuven scale evolved during the 1970s, it was used during research on children in several educational settings (Laevers.F, 2011). This scale can be used to measure the well-being and involvement of children. (Laevers.F,2011) also suggests that the Leuven scale is a reputable research tool by stating it “has been developed to facilitate measurement and ensure inter-rater reliability”. Subsequent to developing interest in the wellbeing of children in opposing outdoor and indoor learning environments, I have decided to conduct my research project based on the question “How does outdoor learning impact positive wellbeing in contrast to indoor learning?’. When creating my research question, I considered that the children's experiences had to vary but ensured both were engaging activities. To gain high quality and reliable research, children should be given opportunities throughout the investigation (Blackburn.C , 2015). (Walker. R., Solvason.C) suggest that your research question of choice should be considered when creating an observation schedule. When choosing an appropriate schedule to use, I considered the layout of my findings and my research question. My observation schedules were made using the Leuven scale to ensure reliable measurement of the childrens wellbeing. I selected an observation schedule based on two tables, one to observe outdoor learning, and one to observe indoor learning. Before beginning my research, I discussed with my mentor the lessons that were taking place, if they would be appropriate to observe and if the lessons present links to my research question. I decided that the lessons taking place on this day would be ideal to observe in relation to my question. The lessons I decided to observe were an indoor PE session, and an outdoor play session. I chose three children from each session to observe for two minutes at a time.
[bookmark: _Int_EbSb2CkE]“Children do not acquire knowledge, but make it” (Holt.J , 1989). Following reading this resource, I decided to focus on this quote when observing children during outdoor activities. The area of observation during outdoor learning is an inviting, resourceful area, where children are encouraged to use their imaginations. Previously, I have observed children within this learning area, however, there has been a change in resources. Some resources available to the children were wooden planks, fancy dress costumes, cars, and figurines. Several opportunities were presented throughout this area for children to explore expressive arts, practice collaborative play and communicate with one another. When conducting my research on the children, I ensured to observe them for the same amount of time. For anonymity, I will refer to them as Child A, B and C. Note that different children were observed throughout indoor and outdoor observations. Firstly, I observed Child A, who was sitting at an art table, drawing a picture. Child A was also dressed up as a princess. Child A often displays positive well-being throughout school, aside from some disagreements with friends, which at the Foundation Learning age, is normal and part of development. (Vanbuskirk.S, 2021) describes that falling out with friends at an early age helps a child recognise their feelings and express any help they might need. Child A continued their drawing activity for the full research period, despite briefly conversing with friends twice, Child A continued to display very calm behavior. Overall, Child A showed a sense of positive well-being. Child A also proved that they were able to converse with friends in an appropriate tone and manor. (Child’s Play, N.D) explains that children withholding positive conversations with friends often suggests signs of positive wellbeing. Child B usually displays positive wellbeing within the Foundation Learning environment however, they can sometimes become frustrated when not given attention from a preferred adult or being asked to put on a coat. The dislike of wearing a coat initially has a negative impact on the child. Child B seemed engaged in an activity, creating a house using wooden planks. They began showing signs of frustration when the planks were not steady and became upset with friends for trying to help them. Child B did not seem comfortable within the environment displaying negative well-being outdoors. Whilst observing Child B, it became apparent that Child C was extremely overwhelmed and did not want to engage in outdoor learning. Child C had recently been absent from school due to illness, and soon after half term holidays began. Child C has struggled to readjust into the Foundation Learning environment and routine after not attending school. As the child was visibly distressed, the class teacher asked Child C if they would prefer to participate in an indoor physical education session, to which the child responded positively. Overall Child C displayed negatively to the outdoor leaning environment and participating in this session would have caused the child to become overly stressed. 
Following my outdoor learning observation, I began my Indoor observation. The lesson observed was an indoor physical education session. During this session, pupils were competing against one another to gain points for their colour team. The competitions included running, jumping and obstacle courses. (NHS, 2021) tells us that indoor physical exercise benefits self-esteem and reduces risk of stress, overall equating to a favorable lesson encouraging positive wellbeing to children. Three children were observed during this session. Child A began the session showing positive wellbeing. This was notable when they were jumping excitedly with peers at the thought of the competitive element of the session. Throughout each activity, Child A displayed confidence in each challenge and supported their teammates by chanting their names. Whilst concluding observation of Child A, it was noticeable that Child B became frustrated. This became apparent when Child B was not chosen to compete first. Child B was visibly angry and upset, displaying physical signs such as crying, folded arms and frustrated facial expressions. Although Child B was showing signs of negative wellbeing, when competing in activities, many signs of confidence were shown such as smiling, laughing, and showing sportsmanship towards the opposing team. The child's well-being after taking part in the lesson was visibly boosted. Child C began the lesson displaying high confidence in sports and showed signs of positive wellbeing by encouraging opposing teammates and smiling with peers throughout the session. The child continuously presented these actions throughout the session and exited the lesson excitedly with peers. Overall, it was evident that Child C displayed positive wellbeing throughout the session. 
[bookmark: _Int_BGODOv9U]In conclusion to my research question ‘How does outdoor learning affect positive well-being in contrast to indoor learning? I believe that, although outdoor learning presents opportunities for children to explore new and diverse environments, this can sometimes cause unnecessary stress on those children who do not enjoy these learning experiences and may find them overwhelming. Subsequently, this would have a negative impact on particular childrens wellbeing. This was shown through frustration when using outdoor materials and a change in routine for children, later negatively impacting their well-being. However, my observation also suggests that some children highly benefit their well-being by taking part in outdoor activities and provision. Whilst observing indoor physical exercise, it was proven that two of three children observed thoroughly enjoyed the activity from beginning to end. This activity was enjoyable for these children and boosted their self-esteem and social interaction, thus positively impacting their well-being. This session widely improved Child C’s well-being. Throughout the lesson the child was positively impacted when taking part and developed confidence in themselves. Child C then exited the lesson with a smile, proving that this lesson had a positive impact on their well-being. (Birthto5matters, N.D) explain that learning throughout different environment benefit childrens wellbeing as it benefits their overall characteristics and provides them with several different learning experiences, allowing them to communicate and socialise with peers. To conclude my research question, based on my research and using reliable sources I believe that outdoor learning can have both positive and negative impact on childrens well-being, depending on their emotional well-being prior entering the learning environment.  (StructualLearning, 2021) suggests that the Leuven Scale is unreliable by explaining that childrens wellbeing can change several times throughout the day depending on their individual experiences and life outside of school. My conclusion on the use of the Leuven Scale to assess well-being, is it is an unreliable form of observation. My research shows that childrens well-being cannot be assessed based on simple questions, this was presented during the indoor and outdoor learning session, when children had been overwhelmed by outside of school experiences. 
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Appendix
Indoor Well-Being Observation
	X if observed
	Child A
	Child B
	Child C

	1) Low Well-being
	
	X
	

	2)High Well-being
	X
	
	X

	3)High Confidence
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	X
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	4)Low Confidence
	
	
	



Outdoor Well-Being Observation
	X if observed
	Child A
	Child B
	Child C

	1) Low Well-being
	
	X
	X

	2)High Well-being
	X
	
	

	3)High Confidence
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	4)Low Confidence
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Professional Reflection
Adfyfyrio Proffesiynol - Professional Reflection 
 Roedd y Dyddiau Ymchwil yn caniatáu i ti ddechrau wneud cysylltiadau rhwng damcaniaeth ac arfer.  Defnyddia’r templed hwn i fyfyrio ar dy brofiad fel ymchwilydd.  
The Research Days allowed you to start making connections between theory and practice.  Use this template to reflect on your experience as a researcher.  
 
1. Disgrifia UN o'r arsylwadau a gyflawnwyd gennyt.  Beth wnest ti ei ddysgu ohono? 
Describe ONE of the observations you carried out.  What did you learn from it? 
My outdoor observation took place in an outdoor learning environment. After completing this observation, I learnt that some children find the preperation for learning outdoors extremely overwhelming. This can be aided by the teacher explaing what will be happening prior to the lesson taking place.
 
2. Beth oedd yr heriau a'r cyfleoedd o fod yn sylwedydd nad oedd yn cymryd rhan (non-participant observer) yn yr ystafell ddosbarth?
What were the challenges and opportunities of being a non-participant observer in the classroom?
Whilst being a non-participant observer, several children approached me to discuss what I was writing down. I responded by explaining that I found their lesson interesting, and I was writing it down to remember what happened. This then gave the children the opportunity to continue playing without any further questions.
 
3. Yn dy brofiad di, beth oedd manteision a chyfyngiadau'r Raddfa Leuven fel offeryn ymchwil?
In your experience, what were the benefits and limitations of the Leuven Scale as a research tool?
Whilst observing using the Leuven Scale, I found that the layout of my observation schdule was easy to read and understand, therefore allowing me more time to focus on observing the children. The limitations I came accross, included not being able to completely evaluate childrens well-being based on short questions. I believe that finding out a childs true well being involve a  more detailed research method.
 
4. Beth oedd prif bwyntiau dysgu i ti o ran bod yn ymchwilydd yn yr ystafell ddosbarth? 
What were the main points of learning for you in terms of being a researcher in the classroom? Whilst researching throughout a classsroom setting, I learnt that it is important to write down as much detail as possible of the setting that you are working in. I beleve that the reader should be able to imagine kwhat the setting looks like, based on a description given.

 
5. Beth fyddet ti'n ei wneud yn wahanol pe bae ti'n cynnal yr ymchwil hon eto?  Pam?
What would you do differently if you were to conduct this research again?  Why?
If I was to conduct this research again, I would ensure to observe more children for a longer space of time. I think that this would have opened up more opportunities to gain  true refelection of the childs well-being.
 
 
6. Trafoda unrhyw ddulliau eraill o ymchwil y gallet eu defnyddio yn yr ystafell ddosbarth i wella dy ymarfer.  Beth yw'r pethau positif a negyddol?
Discuss any other methods of research you could use in the classroom to improve your practice.  What are the positives and negatives?
When conducting classroom research again, I would personally use participant observation and ask the child subtle questions about why they are enjoying the activity they are completing, or why they are not enjoying it. The befit of using this research method is that you would gage a better understanding of the childs well-being throughout the activity, and whether they are comfortable in the learning environment. A negatice of this method is that the child may question why they are being asked said questions, then causing research to potentially be unreliable due to the child creating dishonest answers.














































	
	
	



