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Telling a story orally can have a variety of different benefits that encourage children to become more engaged through practitioners using the act of role play to invite children to feel a part of the story and by using dramatic hand actions this drawers the attention of children and makes the story come to life as suggested by Berkowitz (2011).
Mages (2020) highlights that Story telling can be a marvellous tool that can enhance the brains activity it can stimulate different senses when told the right way for example if the choice of book has a variety of different engaging pictures and colours this can enhance a child’s sight or if the person reading the story telling uses different tones in their voices when uses onomatopoeia words like in the hungry caterpillar the story teller tone of voice became louder when saying ‘CRASH’ through using a louder tone this will grab the children’s attention and will heighten the children’s hearing.
However, when reading a storybook to children it is important to make the story captivating as this can help improve a child’s literacy skills by allowing them to use their cognitive engagement, if the storybook that is being told interest the younger audience it will motivate them to try to understand the plot around the story.
When a child observes and visualise a book this will captivate a child and when the reader is engaging with the audience by asking questions throughout reading the book this will allow the children to try and guess what is happening in the next page of the book just like in the hungry caterpillar reading session the reader engaged with the audience making them apart of the tale as suggested by Agosto (2016).
Paley (1992) highlights that the term gestures are defined as the movement of any part of your body this includes a person’s facial expressions when analysing the readers performance of the hungry caterpillar and we’re going on a bear hunt the gestures they use are dramatic and overaerated as this drawers the attention of their audience and makes the children excited to listen to the rest of the story.
Paley’s work has received a good deal of attention over the years. However pedagogically her purpose for using storytelling and acting includes drawing on the power of children’s play as a guiding educational force that can support social, emotional development as well as provide practice in oral skills necessary for rational discourse which is a central component for participation in later educational tasks as highlighted by Martalock (2016).
Grienmen (2017) suggests that adding props to a story adds to that layer of excitement a child feels when an adult reads their favourite storybook the reader has created props for both stories they told, in ‘The hungry caterpillar the reader created a tuff spot with all things related to the book they also involved a little task which consist of adding the days of the week to a piece of Velcro and involving the children by asking them “what do you think the caterpillar ate on Monday?” this allowed the children to be apart of this experience. In ‘we’re going on a bear hunt’ the reader also used props but in a different form they used sensory bottles that represented the different weather conditions in the book for example the thick oozy mud, the reader had mud and water in a bottle and used this to allow the children to have a feel of what it would sound like if they were squelching in mud, having props in a story will allow the story to come alive and will make children mesmerised.
The term Oracy is used as a type of outcome for children who can learn to talk sensitively, appropriately and confidently. The process of oracy starts when children learn through talk and developing their understanding through using dialogue with their practitioners as suggested by Millard (2018).
Robin Alexander (2008) highlights that there are five key section of how a practitioner communicates with children these stages are:
Rote: Getting children to repeat key information like the reader showed when reading ‘the very hungry caterpillar they highlighted the food and they engaged with the children asking them what food they thought the caterpillar would eat on a certain day.
Recitation: this is when a practitioner uses questions to stimulate a child’s brain making them alert when storytelling and when the reader was exploring the digital story, they were asking the children would they like to walk through a cold river by using these type of questions this is evolving the children making them a part of the story.
Instruction: This is when a practitioner tells students what to do and highlighting key parts in order for students to soak any information in this particular point was used in both recordings of both books as the reader highlights key words for the children and this introduces them to the vital parts of the story that summarize the story as a whole for example when the reader uses over exaggerated gestures and speech when saying “swishy swashy” this allows the children to imagine what the grass sounded like swaying in the wind.
Discussion: asking open ended question to children so they can share their thoughts and ideas about how they feel about the story, and would they like to read this again, it is important to allow children to have a say as this helps with social development by allowing the children to communicate with each other their favourite parts of the story
And finally, Dialogue: When reading these two storybooks the reader asks the children questions and is constantly engaging with the children allowing them to play a part in the story.
Telling a story has been a tradition in most people’s childhoods and has played a part in childhood development in early years settings.  Digital methods are changing the way practitioners tell stories introducing children to this modern-day way of bringing an old-time classic story to a new modern approach. Using digital technology to portray a story has allowed teachers and practitioners to encourage their students to become more involved in the story and encourage discussion as suggested by Robin (2006).
When comparing digital storytelling to traditional storytelling even though they have a lot of similarities when it comes to the developmental stages of a child they do have one thing in particular that separates the two and this is that digital storytelling has the support of a variety of different media tools they also have a mixture of audio narration, video versions of a story book, different graphics and as shown in the digital version of we’re going on a bear hunt they reader has taken the traditional version of the story book but shown it in a modern way by using a PowerPoint presentation as highlighted by O’Byrne et al (2018).
When telling a story digitally it can have a variety of different features and benefits that can enhance children’s communication skills. Children who part take in digital story telling can improve their speaking skills by learning how to ask vital questions about the story, express themselves and share their thoughts and feelings all of these attributes add together to sharpen children’s communication skills. Digital storytelling can allow children to understand how important a story is and can allow children to develop their language skills and introduce them to this new modern way of developing life skills through the digital age Nair (2021).
When reading the digital version of we’re going on a bear hunt the reader always made sure they were engaging with the audience, they captivated the audience by using different tones of their voice and made the audience keen to explore the rest of the story however one line in particular that stood out when reading ‘we’re going on a bear’ and the sentence that had the strongest reputation was “ We’re going on a bear hunt we’re gonna catch a big one, we’re not scared” when the reader said these lines it was almost said as if it was sung and the reader kept this up throughout the entire story book as highlighted by Suwardy (2012).
It is important for any practitioner to avoid telling a story in a monotonous way as this can lead to children to become fizzled out and unresponsive to the book using the right tone for a particular scenario of a story will set the tone of the book and keep the story interest for the audience the tone in which a narrator choose will allow the children to understand what sort of story is being told (Ben,no date).
Bruner (1969) suggests that when children start learning new skills they need the support of practitioners or parents using a scaffolding as children firstly need help of adults to introduce children to different skills and then as the children become more confident in what they are learning they will then become mor independent when it comes to developing in the future using this theory to support using digital devices to tell a story practitioners can introduce new literacy to children as well as introducing them to the world of technology, children can become keen to learn about the different development skills they can learn through digital devices as this is important because this is now the way forward for learning especially during the last couple of years throughout the pandemic children had to learn from laptops and having technology allowed children to continue with their education even though they were not in a school setting as suggested by Renshaw (2013).
Using Vygotsky zone of proximal development also known as ZPD can help children with their Vocabulary enhancement and by using scaffolding through telling a story this can help with the steppingstones of early language learning and social skills as highlighted by Irshad (2021).
Child development starts when in vitro, parents often read stories to their unborn children as it allows them to connect on a deeper level.
Attchison (1987) believed that there are three stages of language acquisitions of vocabulary that occur starting when a child is born the first few weeks of developing is when a child can only communicate through crying from then development is followed through a sequence which consists of the following:
Labelling- this is when a child links the sound of a certain word or an object they maybe referring too for example when a child understands that “daddy” refers to a child’s father this means a child can associate their parents name with something (Word Press,2019).
Packaging- This is when a child can understand how a certain word has a range of different meanings. this is when a hurdle happens in the development of a child’s speech, and this is called under extensions and over extensions.
And finally, Network building- this stage of developing involves a child understanding the connections of different words and how words can be the same but have different meanings Attchison suggested that children develop at different stages and you cannot but an exact age on where a child should be at what stage of development and believed that the speed of development is influence by a child’s environment and from their families as language development is learnt through imitating this is where a child’s siblings and parents can play a part in the acceleration of a child’s speech development (CAMERON ENGLISH BLOG, 2017).

To summarize this analysing on the digital version of ‘we’re going on a bear hunt’ and the non-digital version of ‘the very hungry caterpillar’ this paper has discussed the benefits of digital story telling which include improving children’s language development, introducing children to the modern way of learning which also helped children carrying on with their learning throughout the covid 19 pandemic. The benefits of reading to children using a non-digital book is that it can allow a child to become captivated and if the story is read with the right gestures and tone of voice it allows the children to feel apart of the story and finally the benefits of storytelling as a whole which includes helping develop a child’s brain activity, stimulating different senses, enhancing a child’s literacy skills and allows children to gain the confidence they need for future activities, overall both digital and non-digital books have a variety of different aspects that will allow children to have develop skills that will help them throughout the different stages of their lives.
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