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Introduction
I selected this topic as I have found it to be the case through my university experience and observation of peer dynamics in academia – a key ingredient when creating new academic behaviours. Thinking about the process helped me identify a broader set of domains where interacting with research — including data collection and analysis but also personal and professional growth from incrementally participating in practices I associated with research. It will also discuss input we received, and how it shaped the making of each research. 

Identifying a problem
The initial step in research was deciding on a subject for which I could find enough information as well within my field of study, but also an area that interested me personally. When I read and discussed several potential topics, it was concluded upon that the issue of how peer influence has an impact on academic motivation/ grades is a very important problem. This topic stuck out for me because it is such a big thing in university, where your peer relationships are so influential to getting through academic life. Both my own personal experiences and those of the students I observed who seemed so clearly influenced for better or worse by their peers motivated me to endeavour personally not just as a leader but also in these broader movements. This is pretty relevant considering that many students (me included) have a hard time finding the balance of enjoying your social life while still prioritizing your school work.
Using Gibbs reflecting model I was not sure if this issue too broad originally. However, when thinking about conversations with colleagues and my current reading in the field of theory — I agreed that it was a largely unexplored area within educational literature. Although I finally had the full grasp of just how deep that rabbit hole went, it freed me to take another step forward. I recognized that this could service not only children yet likewise trainers wishing to establish finding out settings. Looking back, I realized that my problem identification came more from experience interacting with peers than observation of student problems. In thinking back on this stage, I realized that while it took a little effort to find an area of study that tied the personal interest with academic, once accomplished, it could set me up for further research.

Setting a research question
This was followed by developing a particular research area as part of the study process. In my early exploration of the theme, I found that two students' academic performance could be affected by peer influences in many ways for better or worse. I, therefore, outlined my research question: What is the impact of peer influence on academic motivation and performance among undergraduate students? I selected this issue because it neatly encapsulated the dual nature of peer influence in academic contexts. I also ensured that the study was broadly theoretically rooted, promoting a qualitative and in-depth examination of student experiences with personal teaching practice.
I was satisfied with my research topic, but after collecting feedback from peers and professors I realized that rather narrow the focus of study. For example, when I struggled with deciding between focusing on peer interaction (such as study groups or broader social contexts) versus all of the benefits seen from having peers visit others. Upon further reflection and feedback from my professor, I revised the question to make it at once more workable yet detailed enough that its results would be meaningful. This method showed me the importance of constantly reevaluating and refining your research question based off of feedback and growing comprehension into the topic. Reflecting on this phase I realized that formulating a research question is an iterative procedure and it requires maintaining flexibility while being reflective.


Deciding on the research approach
Research design was the other important area we had to tackle next. Because my research question was quite exploratory, I opted for a style of inductive research it went hand-in-hand with qualitative methodology. The method provided detailed understanding of how a phenomenon (i.e. peer-influence on students' academic life) may shape up, which suited for exploring more nuanced social processes like the one in this research article. I considered other methods, like quantitative surveys but the amount of data these would allow me to capture felt constricting. My teacher and colleagues also advocated for the use of more qualitative methodologies, specifically focus groups with a diary element which was no doubt informed by their belief that richer data needed to be collected.
The first is that before this I was nervous to make the choice considering my limited experience in qualitative research. Yes, but after doing some reading of the literature about qualitative methods and conversation with my instructor I was quite convinced on what to use. And I learned that qualitative methodologies could help me better capture the affective and relational aspects of peer influence, facets notoriously challenging-to-measure yet critical for understanding how it affects academic motivation. With hindsight, I feel that this was the right choice because it provided an in-depth dataset which would have been unachievable using future quantitative methods.

Data Collection
The main data collection strategies employed were focus groups and diaries. While the focus groups set up group discussions where students could share their relationship to peer pressure, diaries were able to provide a closer look at how peer relationships shaped daily experiences of school. I selected these methods because they cross-referenced-participants-self-report-through in the focus groups (informants of group dynamics, collective experiences) and diaries to cartography daily influences noticed. This had helped me a lot in understanding the impact of peers on academic motivation.
There were many problems I encountered while collecting data. It was difficult to organise the focus groups as scheduling students proved more complicated than we thought. Furthermore, there were also some participants who initially felt uncomfortable sharing their experiences openly in a group setting. So instead, I did some active listening, set a non-judgmental environment for them to be in and therefore feel at ease. On the other hand, questions regarding completion of the journals had more surprising answers — as it turned out that people do not regularly write their everyday experiences for some groups. Having thought about these issues, it became clear to me that maintaining this flexibility and regular contact with participants was more valuable than finding the optimal design. Even with these limitations, we got so much detail and all the information needed to fully understand everything that was being studied.

Presenting your idea
Exposing my research concept to the class, it helped me get through an important part of this study. In my presentation I essentially provided an overview of the study problem, methods and some initial results. However, as much as I was confident in the effort that went into it, this will likely be raked globally and for good reason. Overall, I had good feedback, with some very useful advice about refocusing from a broad set of gaps to a specific one and writing tangible results that are directly applicable. As an example, a number of peers suggested I provide more examples of how peer influence manifests in the real world within academia so that my initial presentation was too abstract.
Thinking about this, it made me think how important discussing and constructive criticism is when I am trying to improve my study. Presenting to a room full of peers and receiving their feedback gave me knew eyes with which I could look at my study design, revealing areas that needed work. It also made me realize I had more agency to explain my research decisions and change tactics as warranted. It exemplified the idea that research is not solitary but performed as part of an integrated academic environment, where feedback and continuous learning play a key role in development.

Analysing data
For me, the most thrilling and challenging part was when we conducted data analysis. So, I applied a thematic analysis both to the focus groups discussions and diary entries in order find out key themes and patterns. It involves data coding and the sifting of thematic responses. In the case of good peer support (like motivation or inspiration to prepare for study groups) and bad consequences were causing more competitor sensation, social pressure. The themes analysis also allowed me to examine all the different experiences of participants, and thus be able to deduce some useful conclusions regarding he overall implication of being influenced by peers.
I enjoyed doing it but it was a lot of work and had to be done correctly. A challenge I found was trying to remain objective, reading through my own experiences and prevent them from affecting the way in which I interpreted the data. I solved this by checking in with my teacher about the code I wanted to use as much as humanly possible and writing down a long then convoluted note on what happened during that period. I learned a valuable lesson in conducting rigorous qualitative research and maintaining an open mind to unanticipated findings throughout my struggle. They really dug deep from every angle making this a well-rounded study that delivered great understanding of the subject for me.



Formulating conclusions
I tabulated the data and arrived at conclusion in answer to my initial study query. The data showed that group one greatly affects academic motivation and performance both positively and negatively. Collaborative study groups have been linked to greater motivation and improved academic achievement as well. By contrast, social value motivation may increase stress and worsen academic performance due to competitive peer dynamics and social pressure. In doing so, they lent support to previous research on peer influence and offered new views as to how different behavioural aspects of the peers may affect academic performance.
In reflecting on this stage in the research process I had a sense of accomplishment at having reached data-based results that resonated with educational practice. Nonetheless, I realized my research was limited with small samples and narrow scope. Inspired by this, I have been thinking about ways that I could expand the research by conducting a larger study or confirming peer impact across different academic contexts. I learnt the importance of analysing and considering when concluding is to find out ways which could affect my overall study.

Thinking about how we learn as individuals
I did learn a lot of important things, skills and enlightenments through the study process. I developed my data analysis and theme coding skills, and I learned more about qualitative research methodologies such as conducting focus groups or diary studies. I also learned the importance of effectively communicating your research findings, as well as received comments on how to improve and expand my work. Challenges I encountered such as coordinating participation and maintaining detachment throughout data analysis, also helped develop resilience and troubleshooting skills that can be applied to the research projects in my future.
Also on a personal development level, doing this has made me more confident within academic research and presenting to an audience. I am now better prepared for any new research problems and have a grasp on how to manage the entire process of conducting research. In hindsight, I can clearly see how this project has set the foundation for my future academic and professional goals. When I proceed with my education and career in either teaching or research, the strength this experience has given me can be drawn upon to remind myself of how these times have shaped me into a more open-minded critical thinker who is able to accept challenges eagerly but receive criticism fearlessly.

Conclusion
In the end, studying peer influence with respects to academic motivation and performance was both insightful and arduous. I have critically looked at each stage right from recognizing the problem until concluding using The Gibbs Reflective Model. This process taught me the importance of focusing research questions, choosing feasible methods and responding to feedback and problems encountered along the way. These findings not only enabled me to understand the research problem, but also highlighted how versatile, adaptable and collaborative one needed to be in this field of investigation.
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