 
	 
	Targed/Target 
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn…. 
What I have done in this assignment…. 

	Targed/Target 1 
	 *Ensure you use the key texts identified by the module team, and the support these with further relevant readings relating to your chosen focus. 


	 Read all essential reading and tried to include all of these within essay.

	Targed/Target 2 
	 Proof-read your essay carefully before submission to avoid errors in spelling and grammar. 

	 Used read aloud tool to ensure that essay flows and spelling and grammar are correct.

	 
	 
	 

	Targed/Target 3 
	 
	 


 


ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	When introducing a new topic of weight and mass in maths, the students were asked at the end of the lesson to self-assess their work on how well they understood the activity. The maths activity was to read the different millimetre (ml) measurements on different measuring cylinders. Some of the cylinders had all the numbers on them, some were going up in 2s, 5s and 10s and some of the cylinders were missing numbers. At the end of the task when asked to self-assess, the learners were encouraged to write a sentence on the area they found easy or difficult so that I could see which areas needed more support and which students were able to move onto the next stage. The used of the self-assessment helped to identify the areas and students that were ready to move on and who needed more support. 

	What have you learned?

	The use of traffic lights is affective in the learners identify and write a sentence of that they may have struggled with in the lesson. This will give me a better understanding of what areas that they need more support in. For those learners that coloured the lesson as a green (they understand and feel confident), I asked them to write whether the enjoyed the lesson and what they may like to do next on this topic. For those learners who coloured amber (understood but would like some more support) and red (did not understand and would like more support), they wrote a sentence to explain which area they would like more support in. This was very beneficial as it highlighted straight away which area, they felt they needed the support in. When checking over the work and seeing the comments that some learners had written, it was clear to see that they understood the work but they just lacked confidence in the topic. 

	What next?

	For future lessons I would use the traffic light strategy again as it was beneficial to see who understood the work and who needed more support. It was also beneficial to see those learners who were confident in the task and those who needed to have their confidence worked on. When using this strategy again, I will ask the learners to show me the books before putting them away or walk around and check that they have all written a sentence next to their chosen colour. Some learners just coloured the work and never specified which areas they needed more support in, which was difficult to see for some learners this is because some had coloured amber and when checking over their work all the answers were correct so it was hard to see which areas they struggled with. 



	Professional Experience Template 2
	 

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	When students were set the task of performing the poem of the Ning Nang Nong as part of a literacy lesson, they were asked to record their final piece onto their see-saw account. The students were given time to practice their performance and were able to use the classroom computer to see videos of how other students had done this in the past on YouTube. When the students were ready to record, they took themselves into the ELSA room one group at a time to record their piece on the classroom iPad. All learners were able to do this independently and work as a class to arrange the order of the groups that were going to perform. 

	What have you learned?

	The students enjoyed taking part in this activity and enjoyed being given the freedom to record their own performance when they were ready to do so. It was interesting to see that those children who lacked confidence in their ready and writing skills flourished when it came to using the iPad. Students seemed to be more engaged with this task as they knew they were able to use the iPad to record their work instead of writing in their literacy books.
Using iPads and the computer, helped to engage all learners especially those who normally ‘switch off’ when they know they are doing literacy. 

	What next?

	When teaching in the future, I would like to include more opportunities where the students are able to use technology to record their work. Not only because the engagement from the students was higher but because the students seemed to have more pride in their work and enjoyed looking back at the work and performance they had done. They were also more enthusiastic with sharing their work with peers to show them how well they felt they had done within the set task. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	When teaching a humanities lesson comparing ancient Egyptian houses to the 21st modern day house. One of the learners questioned why the workers did not have nice houses like the Noble Egyptian houses. In an explanation to this question, I explained that the workers were in work all day, so they would have been tired by the time they got home to build their own house like the nobles. The learners were still a bit confused on this, so I brought in the example, if me and the classroom teacher had been in work all day building a house for the headteacher, we would then be too tired when we got home to build our own house. 

	What have you learned?

	Bringing in real life examples are beneficial in helping learners to gain a better understanding how what the lesson is about. The use of the examples helps to put things into context for the learners. It was also clear to see that there were other learners in the class that were glad that the learner had asked the question and that they understood better from the example. 

	What next?

	When teaching in the future, I will try to bring in more real life authentic examples so that learners are able to gain a better understanding of the topic that is being taught. The use of these experiences helps to concrete the information for the learners which is beneficial when trying to access their prior knowledge from past lessons.




	Professional Experience Template 4
	 

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	When introducing the topic of performance poetry, the learners were introduced to the ‘Ning Nang Nong’ poem. To begin with the learners were shown a video of performance poetry so they understood how the actions etc were brought in. The learners were then given the opportunity to perform the Ning Nang Nong poem themselves. The learners were able to incorporate skills they had learnt from previous performance tasks that were linked to expressive arts. 

	What have you learned?

	The use of expressive arts in literacy is really beneficial for learners as it encourages those who are not confident in writing to still be able to access the literacy lesson. The use of expressive arts in the lesson allowed learners to see that just because we are doing a literacy lesson it doesn’t just have to be a writing lesson.

	What next?

	I would use cross-curricular themes again when teaching a literacy lesson, as it allows all learners access to the literacy lesson. It also takes away the pre-perceived thoughts they have that the lesson will include a lot of writing and therefore be “boring”.  For those learners were are confident in writing, it also encourages them to take part in the lesson as it is something that most of them normally enjoy. It also helps to build the confidence of all learners. 





Part 2

Critically reflect on your progress in planning, preparing and teaching lessons that incorporates specific pedagogical principles.
Introduction
This essay aims to explore a critical reflection of the planning, preparation and teaching of lessons that incorporates specific pedological principles. There were four pedagogical principles to consider which include; assessment for learning, blended learning experiences, real life authentic context and cross-curricular themes. The main focus of this essay will concentrate on assessment for learning and the use of peer and self-assessment within a classroom context. Laveault (2016, p.4) states that assessment for learning is associated with formative assessment which support the learning of students. Topping (2013, p.3) defines peer assessment “…as an arrangement for classmates to consider the level, value, or worth of the products or outcomes of learning of their equal-status peers”. Brown (2013, p.3) defines self-assessment as a method of marking one’s own work using feedback from a rubric or from teacher’s feedback or predicting one’s score on a task or test.  Assessment for learning was chosen as it was carried out in practice within a classroom and helps both develop the students and teacher.

This essay will explore in more detail the benefits and some limitations to using peer and self-assessment within the classroom. Some of the benefits include; developing reflective skills, knowing their next steps and identifying how to move onto the next step. Some of the limitations include; students not understanding the success criteria and not being involved in creating the success criteria. The conclusion of this essay will look at the next steps that will be taken to improve my teaching as a student teacher developing in my career.

Literature Review
The use of peer and self-assessment within a classroom allows students to develop and learn the skills they need to reflect on their work and learn the next steps they need to take to develop further and reach the next level. 
For the purpose of this essay, the self-assessment strategy that will be focused on is the traffic light strategy as this was carried out within a classroom setting. When used at the end of a lesson, students were asked to reflect on their work and colour a small circle at the bottom of their page either green, orange/yellow or red. The green symbolises that the student felt confident and understood the work, amber/yellow symbolised that the student felt they understood the task but still needed some support, and red symbolised that the student did not understand the task and would like more support with it. Next to the chosen colour the students were asked to write a comment on what they felt they needed support on (if needed) and if they found it easy, why? 

For children to develop and do well in life, they need skills such as planning, monitoring and evaluating to help develop their own learning (Donaldson, 2015, p80; Coe et al, 2020). The use of peer and self-assessment within the classroom allows students to develop these skills. Self-assessment allows learners to take the next steps in knowing how they can better develop their work and what they need to do to take the next steps to meet their goals. When used within a classroom setting, allowing learners to self-assess their work encouraged them to reflect on how well they thought they had done. It also allowed the learners to identify any areas that they felt less confident and areas they knew needed development. The use of self-assessment does not necessarily mean that the learner develops their own ideas in isolation, it gives them the opportunity to express their ideas on how well they think they have done or what they feel they may need it improve on (Boud, 2013, p.15).   

For those who could identify an area that they felt needed more support, it allowed them to seek support from the classroom teacher as they were encouraged to write a comment on where they felt they needed support. For those learners who struggle to ask for support, this encouraged them to do so without having to ask the classroom teacher. Welsh Government (2010, p. 27) states that when a learner reflects on their understanding, it can inform the teacher on the next steps they need for future teaching. The teacher is able to see the areas where more support is needed and the areas that can be made more challenging to develop further learning. When marking books and reading the self-assessment comments and colours, it informs us as teachers the next steps we need to take to develop the students learning. If it is clear that students found one aspect of the task more difficult, this can be analysed as to why and what steps need to be taken to ensure that the students understand.  These comments and self-assessed colours inform the teacher on what they need to include in planning to further support the students. 

Self-reflection allows learners to see whether they have met the intended goals for a lesson and helps them to bring the thinking process of how easy or difficult they may have found the task (Hattie, 2012; Welsh Government, 2010). Self-assessing their own work will allow them to make comments on different aspects that the teacher may not be able to see. For example, when they traffic light their work, they will know just from the colour how easy or hard they found it and which aspects of it they found easy or hard. Asking them to write a sentence next to that colour will help the teacher to gain a better understanding of what they need more support on and what they understand. Sometimes as a teacher we may see that the child has the questions right, but this does not tell us that they fully understand the task or how confident they feel with the task. Allowing students to reflect on their work and understanding of their work, encourages them to identify areas they may have found difficult which are not clear to the classroom teacher (Donaldson, 2015, p.80).

Hattie (2012) suggests that students just reflecting on their own work and performance alone makes no difference as not all learners are not good at seeing how well they have performed. This is especially difficult for those learners who are of a lower ability as they lack the self-confidence. However, Hattie (2012) states that teachers need to provide learners with the opportunity to reflect on their practice by clearly stating what the success criteria and aim of the task were. Redep et al. (2021) suggest that learners who have support from the teacher whilst self-assessing are able to recognise and evaluate their learning by seeing the achievement outcomes more clearly. When putting self-assessment into practice, it was clear to see that those students who were of a lower ability needed more support in assessing their own work. For self-assessment to work effectively with these students, going through the success criteria on a 1:1 basis encouraged them to see where they had met these in their work. Redep et al. (2021, p.115) suggests that students who receive the support of the teacher are able to identify, describe and evaluate their progress in achieving the outcomes. This also helped to build the confidence of those learners as it helped them to see the different criteria they had met when they thought they hadn’t. Repeating the success criteria is important to do before setting the students the task of self-assessing. This helps them to fully understand what they are looking for and gives them opportunities to ask about the criteria before marking. 

For those students who work at a lower ability, the use of peer assessment can be essential in helping them to develop the skills they need to self-assess. “Peer assessment and peer feedback are activities which are commonly linked with self-assessment and in the right circumstances can considerably enhance self-assessment” (Boud, 2013, p.15).  When learners consider each other’s work, the learners are able to gain a better understanding of what is expected of them during the task and it improves their skills of seeing their strengths and areas that need developing in their own work (Hansen, 2017). Within the classroom setting that peer-assessment was used, the students were sat at mixed ability tables. This allowed for different ability students to work together and see each other’s work. For those lower ability students working with middle ability students, it allowed them to see the next steps they need to take to meet the needs of the slightly higher ability. Having this opportunity allows learners to see that they are capable of meeting the different criteria. Black and Wiliam (1998, p.140) suggest that when pupils are assessing themselves and others, they are generally reliable and honest. This was clear to see in the classroom, as peers found it easier to criticise the work of peers but support them in giving them comments on what to do next time. 

 Welsh Government (2010, p. 27) and Bates (2019, p314) suggest that learners who take part in peer-assessment are more likely to ask each other questions on feedback that they do not understand.  This is due to the language they use being of a similar level. From personal experience, when giving verbal feedback on a piece of work it can be difficult to find the right level that the students will understand. However, another student that understood what was being said can then translate this into a level that the student will understand. It was also recognised that students found it easier to accept criticisms from peers than they did from those off the teacher.  

For peer and self-assessment to work effectively the students need to be aware of what the success criteria looks like (Coe et al, 2020; Welsh Government, 2010; Hattie, 2012; Black and Wiliam,1998). When students are more aware of what the success criteria looks like, the more use this will be to a student as they know the steps they need to take to attain this. From personal experience, at the start of a lesson the success criteria are shared with the class within the introduction. Once the lesson has been taught, before the students start their task, the success criteria will be shared again with students. This gives the students another look at the success criteria and allows room for any questions to be asked on what is expected. However, even with the success criteria being repeated not all students understand what is expected of them. Black and Wiliam (1998, p.143) state that students need to have a clear picture of what they are expected to do, so they are able to attain these goals. However, this is not the case and students are used to receiving the teaching and doing the task with no real reason as to why they are doing this (Black and Wiliam, 1998, p.143). 

When carrying out peer and self-assessment in the classroom, for students to fully understand what is expected of them, they should be included in constructing the success criteria (Welsh Government, 2010, p.27). When including students in the construction of success criteria, it allows them to feel included and that their input is important. It also allows them to see that they can help to improve their own learning (Welsh Government, 2010, p.27). Hattie (2012, p. 47-48) suggests that cooperating with students is a powerful intervention that benefits the learning of those involved. From experience, students are more involved in constructing success criteria within literacy lessons. This is due to the students being asked what they feel needs to be included when asked to carry out a writing task such as writing a story. The students were asked what they knew needed to be included, for example, an introduction, middle and end. The students were able to identify what needed to be included in the introduction such as setting the scene. However, this is not the case for all lessons, as the success criteria can just be told to the students which hinders their understanding of what is expected of them. 

Peer and self-assessment can be a useful tool to teachers as they inform the teacher on the students’ level of understanding of the task (Welsh Government, 2010, p.27). The comments that are written about the work, whether that be from a peer or the student themselves, can inform the teacher if there are any areas that need to be recapped in the next lesson. The comments can also show the teacher what the students understood and are confident with, allowing for the teacher to plan for the students to reach the next level. Seeing how effective self and peer-assessment can be in the classroom in informing the teacher the next steps they need to take in planning and implementing further tasks or support is very beneficial, especially as a student teacher. This is because it is a great tool in seeing how to improve on future lessons and it also allows for more reflection on to better improve our teaching practice.

When planning for future lessons where the students understood what was expected and met the goals, the next task needs to challenge the students. Coe et al (2020, p.36) state that the tasks must be at an appropriate level to meet the need for each student, which is hard enough to move them forward but not so hard that they are unable to do so. The tasks should allow students to draw on prior knowledge and resources to move them forward in their education. “Planning for these opportunities is an essential part of lesson preparation and can reduce the burden of teaching all pupils exactly to the school scheme of work (Welsh Government, 2010, p. 30). Planning for peer and self-assessment to take part is key in the education of students, as it allows them to feel a part of their education. If the only person that is assessing the students work is the teacher, the learners become powerless in their learning (Bates, 2019, p.314). 

Conclusion
 To conclude, assessment for learning in regards to peer and self-assessment is paramount in developing the knowledge and progression of students learning. Moving forward as a student teacher, including students in creating the success criteria for different tasks will be something I would like to include in my practice. The research shows how beneficial this for learners in understanding what is expected of them to achieve the expectations set. For the students to be involved in this will help support them in understanding what is expected of them. It can also be used as a tool to help me as the teacher to fully understand if the students know what is expected of them when they have to do different tasks. If the students are not included in creating the success criteria, they may struggle to see what is expected of them and not see the relevance of the task.

The use of peer and self-assessment will also inform me as a teacher where the students feel confident and the areas where they may need more support and guidance. If it is clear that the students understood the task and met the expectations of the success criteria, I will know that for the next lesson I can plan a task that will develop the skills that they have learnt. The task that can be implemented will be challenging enough to allow the students to retrieve prior knowledge to complete the task, but not too hard that they are unable to complete the task. Peer and self-assessment are also key in my student teacher year, as it allows me to reflect on my teaching to see which areas, I need to improve on to explain or teach a lesson better for the students to understand. Welsh Government (2019) state that within planning, teachers should demonstrate that they are aware of the importance of encouraging students to reflect and evaluate their work. Learning to reflect and evaluate from a younger age, will help the learners to develop these skills for when they are adults, as it is clearly a skill that used frequently even by myself. 

For peer and self-assessment to work effectively within the classroom, I will need to ensure that I have taught the students how to do this. I will need to ensure that the students are aware of what each success criteria means and what this will look like within their work. To encourage this, I could show the students what a good one looks like (WAGOLL) and ask them how this meets the expectations of the success criteria. This will help to develop the understanding of the students and ensure that they are aware of what is expected of them themselves. 
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