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Section 1
According to Ferdman, (2020) in order to be successful in todays globalised society leaders need to develop the skills required to develop and sustain inclusive culture not just in the workplace but also in the wider community. This view is supported by Newstead and Isles-Buck, (2019) who believe that inclusive practice is at the heart of high quality child- centred settings, stating that early years settings should be an environment in which all adults and children feel welcome, valued and respected. 
Practitioners understanding of inclusivity must also include why it is important, according to Ryan (2016) the increase in diversity in our education system and communities has also highlighted the widening divisions in advantage between those groups. Students from poor backgrounds, differing ethnicity to the cultural norm for the setting, gay and lesbian students and those with a disability do not achieve as well in school due to the added barriers they face and are far less likely to go onto further education. Ryan (2016) argues that inclusion is one way these social injustices can be minimised, however practitioners must be mindful that inclusion does not just equate to an adaptation of an activity or a classroom display but a focus on the inclusivity of the organisation as whole.
Scenario
A young child who is an asylum seeker has stopped coming to school. You are an early years student and have observed that she has been bullied in the playground by other children. You are not sure that the other staff have noticed the connection.
There was some evidence of inclusive leadership apparent in the scenario as the early years student had noticed that the child’s absence was linked to inappropriate behaviour in the playground, the student was therefore aware of inclusivity and their duty towards it. The idea of individual responsibility towards inclusion is supported by Booysen, (2020) who suggests that without individual responsibility of staff members playing their own part in the inclusivity of the setting, the collective vision will fail. This can be further supported by Newstead and Isles- Buck, (2019) who state that a settings policy on inclusive practice should be fully understood by all staff members as a fundamental part of the settings vision, this must include all staff members even unpaid workers such as students. However the situation was not noticed by senior staff members suggesting that there may not be an efficient system of collective responsibility for inclusion within the setting, Booysen (2020) expands upon the need for a collective responsibility for inclusion in early years settings, suggesting that without a whole organisation approach to delivering inclusivity including students, staff, managers, stakeholders and the organisational processes inclusive practice cannot be fully achieved. Booysen, (2020) ascertains that inclusion functions within distinctive levels apparent in early years settings, these include internal micro levels within the setting apparent in the individual actions of the people within, internal meso which includes the actions of groups of people within the setting, internal macro which encompasses the organisational processes within the setting. Finally there is also a larger external macro level which operates outside of the setting and includes the wider community in which the setting serves. Booysen, (2020) argues that for a setting to be fully inclusive, inclusivity must be addressed on all of these organisational levels. The importance of this can be shown when examining the given scenario in greater detail and encompassing all of these organisational levels.
Hallet (2014) believes that the role of the inclusive leader should be transformative and empowering for those that they lead, citing that true leadership comes from a desire to help others. True leaders inspire others to also lead from the ground upwards and inspire them to carry the vision for the setting. This is not entirely evident from leader in the scenario due to staff members not being aware of the playground situation and link to the child’s absence, however the student was aware so there may be some evidence for this. There may also be evidence of a hierarchical structure due to the student having not yet communicated what had been witnessed to other staff members. Ryan (2016) believes that hierarchical leadership structures do not align well with inclusivity, citing a need for all staff members to be involved in decision making rather than a top down approach.
Ferdman (2020) believes that inclusive leaders must address diversity at both societal and organisational levels by addressing differences in both cultures and identities, celebrating those differences and individualities to promote the understanding of why they are important. Ferdman (2020) believes that when this is done well individuals are able to feel safe, respected and valued as their authentic selves. There appears to be a lack of this in the given scenario due the bullying that they child is subject to by the other children, the leader could reflect upon this and develop policy within the setting to encourage the celebration of diversity by both the children and the staff. This can be supported by Newstead and Isles – Buck (2019) who ascertains that managers must be mindful of their own knowledge keeping up to date with changes in policy, ensuring the policies and procedures of the setting are reflective of current inclusive practise as well as specifying how the setting will achieve this. Newstead and Isles – Buck (2019) expand upon this further stating that it is also the manager’s responsibility to ensure that all staff members fully understand the policy and implement this effectively within the setting. Involving staff in discussion and development of policies is a way in which this may be achieved, this can be further supported by Booysen (2020) and Ryan (2016) who ascertain that all levels of an organisation must share the same vision for inclusivity to truly work, Ryan (2016) goes further to say that settings should include the wider community in this too. Ferdman (2017) supports this stating that a fully inclusive organisation does not only reflect the values and beliefs contained within but also the values and beliefs of the wider community that it serves.
Hallet (2016) believes that ensuring children value the differences between each other and feel valued by their teachers and peers is a challenging aspect of teaching. Educators need to ensure that children are aware that their own experiences may differ to those of others around them and celebrate the diversity in the wider community to which they belong. There seems to be a lack of this within the given scenario due to the prejudices being directed at the child by the other children. Hallet (2016) cites the bi – cultural curriculum of Te Whariki as an example of how education and community can work together to form an example for children to look towards to develop inclusivity as a core value. 
It is also evident from the scenario that the child is experiencing a lack of belonging in the setting, Johansson and Puroila (2021) believe that a sense of belonging is paramount to children’s success within a setting. Belonging is essential in order for children to develop a strong identity and healthy well-being. In order to overcome this lack of belonging Johansson and Puroila (2021) suggest that practitioners need to make an effort to fully understand the backgrounds of the children that they teach, it is also suggested that developing connections with others can foster a sense of belonging. It may be prudent for staff members to observe the child in the scenario to ascertain if they are facing any barriers to forming connections with the other children, such as a language barrier and implement an intervention such as a translator to overcome this.
Winkler (2009) also suggests that some settings may be projecting underlying messages about race to the children that they do not notice. This could be in the form of the resources or displays within the setting being overly ‘whitewashed’ and not representative of all the children who attend. It could also be apparent in stories or rhymes that leave children with a feeling that white is somehow purer eg snow white. The staff members in the scenario may wish to reflect on their resources and curriculum to ensure that is reflective of the cultures of all of the students. Winkler (2009) also suggests that sometimes adult are afraid of talking to children about race due to a fear of saying something inappropriate or instilling the wrong idea or belief. The children in the scenario however would greatly benefit from some adult input to challenge their current beliefs and answer any unanswered questions they may have that may be causing them to come to the wrong conclusions. Murray (2019) supports this view stating that children who’s voices are heard have higher levels of confidence and well being, this could be applied to all of the children in the scenario as none of their voices are currently being heard.
Ryan (2016) believes that involving families in the inclusivity of the setting must be a two way process with effective communication from both parties. Settings need to effectively communicate via face to face interactions, newsletters and brochures the systems and values apparent within the school and parents also need to communicate their individual needs to the school. It is apparent from the scenario that there may be a breakdown of communication due to the child’s silent absence rather than the parent speaking to the teacher about the situation. Ryan (2016) expands upon this further stating that schools need to foster a relationship of mutual trust between parents and the school, when this is done correctly both staff members and parents will feel confident to have difficult conversations that may need to be spoken about to address the inclusivity of the school. 
Ryan (2016) ascertains that this can be overcome by staff members ensuring that they are available and visible to parents on a daily basis and foster relationships with parents by communicating positive messages and nurturing open honest channels of communication. There may also be opportunity for this by teachers going out into the community with the students, becoming a part of the wider community via open days, fun days or community projects such as a communal garden or litter picks. 
Gerritsen (2020) supports this thinking stating that an effective way to create a shared trust is to work towards a collaborative project or shared goal, this may emphasise common interests and values between the group whilst also celebrating the unique differences that they may bring to the project. Ho (2012) expands upon this further stating that in the United Kingdom schools tend to have a stakeholder model of influence, this can be shown in the inclusion of boards of governors or parent teacher associations. Leaders need to ensure that members of these stakeholder groups are an equal reflection of the diversity of the wider community, this will ensure an even distribution of power and influence between all diverse groups. However Miller et al (2006) highlights barriers that can be apparent during such meetings, such as the diverse balances of power held by the individuals within the group leading to un equal balances of influence within the meeting. Consequently this may lead to some participants to develop a cynical view of the amount of influence their ideas may have and participate less than they would like. 
There were a significant amount of lost opportunities within the scenario, if the setting is to move forwards it would need to reflect on these issues and create an action plan of how to progress to improve. Starting points would be to form contacts with the childs family, review setting policy and meet to discuss how best to do this. The child had a lack of belonging so assigning a peer mentor my help with this, or as mentioned previously assessing if there were any language barriers.
Section 2
Baldock, Fitzgerald and Kay (2013) ascertain that government policies have a direct impact on how practitioners are able to work, the values and commitments within those policies shape the blueprint of how practitioners work.  OECD Education and Skills Today (2021) explores the gaps that can occur when policy does not reflect well into practice, when policy does not align well with practice it can prevent progress and governments should be mindful of consulting practitioner’s when creating new policy.
Welsh Government (2021) shows the consultation process used when creating a curriculum for funded non-maintained settings, taking advice from expert practitioners across the field of non-maintained settings and experts in early years and education in order to develop a supporting curriculum for the youngest children celebrating the diverse cultures in modern Wales.  Welsh Government (2021) describes the curriculum as having five developmental pathways for learning, which include belonging, communication, exploration, physical development and well-being. Here it can be seen that the curriculum is addressing inclusion by the use of belonging as one of the developmental pathways for learning, as is known from the work of Johansson and Puroila (2021) a sense of belonging it vital for children’s development and for all children to experience this the setting must have a strong ethos of inclusivity. According to Welsh Government (2021) a curriculum for funded non-maintained settings in order for children to develop a sense of belonging it is important that they see people who are like them reflected in the adults in the setting. However this may be difficult to achieve if staff bodies do not already represent the diverse nature of the community that they serve, EYFS (2021) suggests that this may be overcome by inviting visitors into the setting from the wider community to talk to the children about different topics.
Welsh Government (2021) also states that children following a curriculum for funded non-maintained settings will be provided with familiar resources which reflect their culture and community, this could be achieved by including books that have characters from ethnic minority groups. This may be difficult to achieve if settings budget do not allow for new resource’s or even due to a lack of resource’s as CPLE (2020) states that only 7% of UK children’s books published within the last three years include minority groups as lead characters. UK Government (no date) suggests that this may also be achieved by listening to a broad range of rhymes from around the world, or trips to diverse supermarkets to experience a wide range of different cultures foods.
Welsh Government (2021) also states that a curriculum for non maintained settings will provide children with opportunities to experience aspects of different cultures in authentic contexts and recognise similarities and differences. Lindon (2012) ascertains that this can be achieved by including resource’s that reflect the cultures of the children, not as a token display for an annual festival such as Chinese new year but instead chopsticks and traditional Chinese cooking tools such as woks should be a permanent feature in a kitchen role play area.
Well-being of Future Generations (Wales) Act 2015 is another government policy which includes goals for a more inclusive Wales. According to Future Generations Commissioner for Wales (No date) this includes providing people with equal opportunities to be included in decision making for Wales. This will be achieved by ensuring that organisations are aware of key topics such as intersectionality, Coaston (2019) and Cho, Crenshaw and McCall (2013) describe intersectionality as the barriers faced by different corners of societies for example people of colour, women, gay and lesbian and other minorities in reaching a goal. There are some barriers that are shared by different members of society for example a white woman and a black woman both share the barriers faced by women but the black woman has the added barriers faced by black people. This may lead to companies becoming bottom heavy with inclusivity where many lower paid staff come from varied backgrounds but higher paid, power holding staff members may be dominated by white males, something visually seen when looking at Governments. This is supported by Arwen – Scully et al (2018) who identified significant barriers to underrepresented groups standing for election into the Senedd such as cost, time, and accessibility to standing. Cultural, structural, and political factors, such as the process of elections were also noted as barriers to diverse representation Well-being of Future Generations (Wales) Act 2015 also recognises that work is needed in this area as according to Future Generations Commissioner for Wales (No date) staff representation and institutions recognising that equity and diversity makes good business sense is another part of the goal. 
Future Generations Commisiner for Wales (no date) expands upon this underrepresentation further stating that in 2017 elections that of those elected were aged 60 years or older, whilst a third of county councillors (33%) were female and 35% of community councillors were female. This underrepresentation both in politics and other professions can only be overcome if institutions fully understand the responsibilities laid out by Well-being of Future Generations (Wales) Act 2015 such as understanding how intersectinallity effects future employees from accessing jobs.

Section 3
According to Article 2 of the UNCRC children have right to be protected from discrimination and those who work in education must work together with pupils and the wider community to ensure that this right is protected. Save the Children (no date). The Children’s Commissioner Wales (No date) is concerned that schools are not doing enough to protect children from discrimination and bullying stating children also experience discrimination and bullying from differences that are not currently protected by law such as poverty or appearance. The Children’s commissioner Wales (no date) believes that in order to protect children from discrimination setting should celebrate differences in identities, so that children and adults can feel proud of who they are. Settings should also make children aware of the implications of discrimination and if children are absent for long periods check in with them in case the absence is caused by bullying.  Settings should also ensure any anti discrimination data they hold is relevant and up to date and use this to inform policy and procedures for the setting. Children should be aware of what rights they have and empowered to use them.
Allen et al. (2021) goes further to suggest that teachers need to step out of their comfort zones and have difficult conversations  and discussions with their pupils about race and racial injustices, rather than a colour blind approach of teaching children to love everyone children must be aware of the inequalities in order to take action against them. Practitioner’s must also be mindful that the resource’s provided for the children are reflective of the diversity they see in their community, according to CPLE (2020) only 7% of UK children’s books that were published in the last three years feature characters from minority groups. There also needs to be thought given to how books that do feature minority characters are actually representing the lives of the children who read them. Lindon (2012) supports this thinking stating children can feel excluded if all the characters who look like them do not live in the country that they do, for example Handa’s Surprise is widely featured children’s book about an African girl, however this book is not presenting the life of a little black girl in Wales and may present children with the idea that any little black girls they meet go home to an African savannah after school. CPLE (2020) ascertains it is not only representation that is important for minority characters in children’s books but it is the content of that representation that is paramount. 
EYFS (2021) explores way in which to promote diversity in the classroom, in instances where it is difficult to find books that are inclusive of a child’s home life, practitioners could ask families to share photo albums or home videos for the child to share with their peers. EYFS (2021) also suggests that children should be able to hear their first language spoken at school and in cases where this is not possible for the teacher schools may wish to invite members of the local community in to talk to the children about topics bilingually. 
In conclusion in order for providers to become fully inclusive they must truly understand the different diversities within their classroom. Be mindful when planning activities that children’s differences are able to be included and celebrated within the curriculum but also not be afraid to tackle difficult topics with the children so they are able to understand difficulties others may face.
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