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	Targets
	How you have worked on this
	An example can be found on

	Target 1
Consider future research to the questions you raise on page 12.

	NA
	NA

	Target 2
Continue with the excellent range of reading to support your writing.

	Again, I have read a variety of sources such as books, journals, documents and publications. 
	Page 19 onwards



Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 

Professional and Pedagogic Studies: Leading the Learning: what, how and why am I teaching?

Anna Jenkins
Word Count:4,866 (Part 1:1,807 Part 2: 3,059)
Part 1
	Professional Experience Template 1
	Random Name Generator- AfL strategy

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	During the observation week in my PTE (Professional Teaching Experience), I noticed that in times of whole class questioning for lesson introductions, the same few learners would often be willing to answer by putting up their hand or shout out. I observed that there were pupils who did not participate which led me to question how much lost learning those pupils may experience due to this. I therefore began think about how I could involve as many children as possible when questioning to engage and respond to questions. This would not only encourage learners to participate in thinking and subsequently learning, but would also serve as an Assessment for learning strategy. 

When I began teaching the class, I decided to introduce the ‘magic name bag’- a netted star bag that included all of the children’s names inside. I explained to the class that they were not to shout out or put their hands up when asked a question because it doesn’t give everyone else the opportunity to think and share their answers, and instead, they were to wait until a name was pulled out of the magic bag for that pupil to answer. It didn’t take long for them to adapt to the idea and majority of the children enjoyed the excitement of who would be chosen. I posed a question and reminded all learners that their name might be picked from the bag, so encouraged them to have a think of an answer. I gave them thinking time so that lower ability or more nervous children had time to gather a response. 

	What have you learned?

	Through this experience, I learned that some learners who didn’t put their hands up or shout out answers previously, did actually have ideas, but lacked the confidence to share. Therefore the ‘magic name bag’ gave them the opportunity to respond when previously they may not have done. 

Giving thinking time before selecting a name was an essential part of the strategy to allow all leaners to process the question and being aware that not all pupils found the name selector exciting and may have caused them anxiety instead. Ingram & Elliot (2014) support this idea by stating that giving longer waiting time gives opportunity for learners to come up with responses and reason their answers. 

	What next?

	Although the ‘magic name bag’ did encourage and involve more learners than before implementing the strategy, I noticed that there were still learners, who when their name was selected from the bag, could not give a response. This formed part of my assessment where I noted that there was either misunderstanding or lack of confidence from those pupils. Moving forward, I now need to consider developing the strategy to support those learners. For example, giving them a ‘think partner’ they can discuss the question with. 



	Professional Experience Template 2
	Outdoor humanities lesson 


	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	My third PTE school was a faith school and taught regularly on Christian beliefs. For a lesson focusing on God’s creation, I decided to take the pupils outside to look at things in the natural environment. The class was large in number with a small classroom space and therefore planning outdoor learning activities was not only conducive to rich learning but practical too.
In this particular lesson, the children laid on the yard and looked up at the sky to look for things they could see in God’s creation. This sparked discussion surrounding animals, people, the sky, trees. After that, the learners closed their eyes and lay in silence where I talked them through a mindfulness activity, encouraging them to listen to things in God’s creation. The children then shared ideas such as, wind, waves, birds, laughing. The class were normally energetic and noisy, quite typical of a Nursery/Reception class, therefore, doing an activity that enabled them to slow down and spend some quiet time being mindful was a productive change for them where quality discussions were subsequently generated.  
This lesson could have been done inside, where we could have looked at pictures of things in God’s creation and name them. However, to make this a blended learning experience, I wanted to combine outdoor learning with achieving the learning objective. It was a mindful and innovative way to achieve the same outcomes, if not more effectively, because the learners were provided the opportunity to immerse themselves in the outdoors and experience things in God’s creation through their senses. Within the process of planning this lesson, consideration was given to heightening the learner’s wellbeing by using the outdoors as an environment to learn, explore and enjoy.

	What have you learned?

	I have learnt that planning and creating blended learning experiences provides exciting and stimulating opportunities for rich learning to take place that may not necessarily occur in a standard method of teaching. In particular, for some children within the class, the use of the outdoors as part of a blended learning experience allowed them to learn and think with greater depth and confidence.
It is important not to be complacent in the way that lessons are delivered and that although blended learning experiences may require greater planning and more thorough organising, many pupils will access new and richer learning through them.  

	What next?

	Looking ahead to my future practice, consideration will be given wherever possible to provide blended learning experiences for my prospective learners when planning lessons and activities. I endeavour to actively seek opportunities for blended learning to take place to keep learning innovative and engaging. These experiences will not just include outdoor learning, but other forms of blended learning experiences such as the use of online learning and trips. 




	Professional Experience Template 3
	Making spring rolls to follow instructions 


	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	For a Health and Wellbeing/ Mathematics and Numeracy cross curricular lesson, I had planned that the children were to follow instructions to make, cook and eat their own spring rolls as part of multicultural week, looking at Chinese New Year. The learning objective was: ‘to follow instructions’, and I wanted to make this learning experience as realistic as possible for the learners where they had the opportunity to practice following instructions in a meaningful way by using a real-life context of cooking. By providing learners with a chance to carry out a practical demonstration of how they are able to follow instructions using cooking simultaneously supported the learners to undertake a valuable life skill.

The pupils firstly watched myself make a spring roll, then together we decided what would be the first, second, third etc. instruction, creating the success criteria. This also reinforced the ordinal number work the learners had done in maths previously in yet another new context. Once the instructions and their order were agreed, using key words and visual aids, the learners followed the instructions themselves independently where I could then assess if they had met the learning objective successfully. 

It was also important to consider that some learners may be able to follow instructions in one context, but not in another. Therefore, the use of modelling, building the success criteria together and the chance for them to participate practically was essential to give individuals the best chance of understanding. Clarke (2018) believes that when pupils create the success criteria themselves, they are more likely to comprehend when they are to do and therefore achieve the learning objectives. 

	What have you learned?

	During this lesson, I learned that allowing learners, especially in their formative years and who have Additional Learning Needs, (ALN) to experience skills in real-life contexts aids understanding and supported them to grasp the purpose of skills and how they are used for real life. Doing this activity in an authentic context to assess children’s ability to follow instructions, compared to tasks for the simple purpose to check understanding proved much more effective for some learners. For example, ‘can you put the bear on top of the chair?’ would seem an abstract question and lack context for some learners, especially those with ALN. I also learned that modelling to the pupils and giving them the opportunity to devise the success criteria involves them in learning and solidifies expectations of how they can be successful in achieving the learning objective. 

	What next?

	Reflecting upon this particular lesson and the notion of pupils having authentic contexts to learn in, I have considered the importance of skills not being viewed as stand-alone in children’s minds, but rather encouraging them to think about how else instructions can be followed. This could be done as part of the plenary to give the chance for learners to discuss in other ways that instructions are needed in real life. For some children, they may not get the chance to cook in their home, so providing opportunities such as these in school is valuable for them.




	Professional Experience Template 4
	Chinese New Year- Ordinal numbers


	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	During PTE3, one of the topics was ‘multicultural week’ and we focused on Chinese New Year as a stimulus, acting as the theme which other learning stemmed from. We read the story of the Zodiac Race, linking it to maths and ordinal numbers. Here the children experienced the language of ‘first’ ‘second’ ‘third’ in a story context.
After reading the story, the children then completed a maths challenge that involved them ordering the animals in their positions of the race. Using a cross curricular theme for this activity gave context and clarity to the learner’s understanding, where they experienced and learnt about the Zodiac Race and then had a basis of knowledge to link to when completing the maths activity. Planning this activity to be done practically also allowed the pupils to experience ordinal numbers concretely, which then supported their understanding. Throughout the week, I reiterated the language of ‘first’ ‘second’ etc. as much as possible in different ways such as lining up and playing races outside. Due to the age of the children, I felt it was particularly important to give context to the skills they were learning, where they are able to understand the meaning of ordinal number and why they are important and relevant.

	What have you learned?

	I have learned that pupils seem more able to comprehend mathematical concepts when carried out alongside a concrete theme. Using cross curricular themes also facilities effective planning, where skills and knowledge can be combined together within one learning experience. I have also considered how planning cross curricular themes must be done authentically and with purpose. Planning and teaching cross-curricular themes facilities many skills and new knowledge to be taught simultaneously, accelerating learning and providing a rich learning environment. 

	What next?

	Looking ahead, it seems rational to first plan for the skills and knowledge learners are needed to gain and then plan how these can be linked together in a theme, as opposed to thinking of a theme and attempting to link tenuous links. There are many creative ways that cross-curricular work can be planned for, so I aim to develop my knowledge and repertoire of cross-curricular approaches. 































Part 2
This assignment aims to critically reflect upon an area of professional practice that has been transformed and additionally, how it can be further developed, simultaneously acknowledging the processes of planning, teaching and assessing. The concept of examining professional practice is supported by one of the Yr Athrofa Research Dispositions, which states ‘being part of an Inquiring Profession’ (Orchard and Winch, 2015). Both Hattie (2019) and Donaldson (2015) affirm this notion by believing that a good teacher interrogates their responsibilities, comprehending not just what is being taught, but why and how they do so, whilst evaluating its impact. Therefore, it can be deduced that for teachers to understand why they make particular choices within their practice and the most effective ways to achieve them, inquiry, reflection and evaluation must exist to facilitate successful learning experiences for pupils.

Identifying the aspect of practice as a focus for this writing came from the process of professional learning, which is said to occur when teachers examine their practice and take ownership of it (Coe, et al. 2020). This approach, which formed the rationale for this writing, began by considering feedback given from a lesson observation during my Professional Teaching Experience (PTE), which set out a target to plan lessons that implement cross-curricular themes. It is said that successful observations in teaching are used as a development tool to create reflective practitioners (Coe, et al. 2014). Not only was the pedagogical principle that explicitly states “Good teaching and learning ranges within and across Areas of Learning and Experience” (Donaldson, 2015, p. 64) recognised as needing development through observation and feedback from an experienced teacher, but the teaching of literacy, numeracy and digital competence as cross-curricular skills is mandatory as part of Curriculum for Wales (CfW) and therefore a responsibility of all practitioners (Welsh Government, 2022a). 

Over time, notions of pedagogy have changed, concerning context, culture and across nations, whilst attempting to discover both its definition and subtitles, reportedly creating complexities and controversies (Iram, et al. 2013; Ko and Sammons, 2013). Nonetheless, many efforts have been made to define pedagogy, one of which states to be that it is any consciously designed activity by an individual that aims to enhance learning of another person (Watkins and Mortimore, 1999). Although this definition describes the fundamentals of pedagogy, it could be argued that is it too narrow, failing to encompass theories, beliefs and policies that inform and shape teaching (Alexander, 2000). This concept is also highlighted by Iram et al. (2013), articulating that both curriculum and pedagogy are vital, contentious, and also have vast implications for national policy. National policies are woven throughout CfW, alluding to their significance within the education system in Wales, aiming to ensure an education system that provides national pride and regards public confidence, simultaneously contributing to national goals found in the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2021; Future Generations Commissioner for Wales, 2022). The Well-being of Future Generations (Wales) Act 2015 was devised prior to CfW and therefore it could be stipulated that many of the intentions of the four purposes within CfW have been influenced by the goals of the act. For example, one of the seven well-being goals aims to work towards a healthier Wales, mentioning the importance of choices and behaviours that benefit towards a healthier future, linking directly to the purpose within CfW that aims for young people to develop into being healthy, confident individuals (Welsh Government, 2022b; Future Generations Commissioner for Wales, 2022). Additionally, the United Nations Convention on the Rights of the Child (UNCRC) are embedded throughout teaching and learning, permitting learners to understand their rights (Welsh Government, 2021; Unicef, 2022). This is particularly fundamental within the discipline of curriculum due to the explicit mention of education within several of the rights. Moreover, is it essential that practitioners are aware of and embed children’s rights within their classrooms since they have professional responsibilities and standards to uphold whilst learners are in their care (National Education Union, 2019). 

Pedagogy is fundamental within CfW, where Donaldson (2015) emphasises the significance of the twelve pedagogical principles by urging practitioners to apply them when planning, ensuring that activities relate precisely to the curriculum purposes, thus delivering effective teaching. For this reason, during my time on PTE teaching a mixed Nursery and Reception class, I consciously utilised and incorporated the pedagogical principles within my planning and teaching to enhance and support the learning experiences I provided for the pupils, as seen in Part 1, where the Pedagogy Standards titles link to the pedagogical principles. Furthermore, it is said that effective teaching requires criteria for effectiveness which refers to educational objectives (Ko and Sammons, 2013). Therefore, it could be suggested that the twelve pedagogical principles are employed as criteria for effective teaching and learning to take place and must also be the first consideration prior to planning lesson activities and content. 

The aforementioned pedagogical principle that forms the basis of this writing, refers to cross-curricular responsibilities which is one of the twelve pedagogical principles that forms part of what good teaching and learning is intended to look like, underpinning curriculum design (Welsh Government 2020a). Teaching in this manner is said to be reliant on links made between two more conventional curriculum subjects, responding to an authentic experience, issue, theme or question, enabling new learning to occur within each subject that is explored (Barnes, 2018). As seen in Part 1- Professional Experience Template 4, an example of cross-curricular work can be found that combines the Areas of Learning Experience (AoLE) of Mathematics and Numeracy with Humanities, demonstrating thematic and synergistic teaching and learning. Correspondingly, a key idea of CfW states that AoLEs should not be seen as watertight compartments, but instead allow for creativity, supporting learners to make links across learning (Donaldson, 2015). This intention of CfW allows knowledge and skills that pupils learn and apply in one area to be reinforced and expanded in other domains, thereby dissolving subject barriers (Hayes, 2010). Interdisciplinary style such as this encourages the incorporation of more than one AoLE, relating them through a central theme, topic, experience or problem (Jacobs, 1989), an example of which can be seen in Part 1- Professional Experience Template 4. The example focuses on a theme during a particular week on PTE centred around multiculturalism, more specifically exploring Chinese New Year, operating as the central topic from which cross-curricular learning could derive from. Justifying teaching Humanities in this way arises from the belief that when Humanities are taught successfully, they make momentous contributions to developing other cross-curricular skills, furthermore, stimulating frameworks for processes such as calculating, measuring, drawing, exchanging information, and interpreting visual cues (Grigg and Hughes 2019), deeming it appropriate to use a Humanities based theme as the topic’s focus. 

The need for cross-curricular teaching to stipulate deep learning of pupils is strengthened by the findings of Crowell’s (1989) research, which aimed to explore and discover how the brain processes and organises information. Subsequently, the results from his study suggested that holistic experiences are both remembered and recalled easily. It was also discovered that the brain appears to search for meaningful patterns, rather than information that is presented in isolation; indicating that the brain favours cross-curricular methods (Crowell, 1989). Similarly, it is argued that if subjects are taught in isolation, learners may fail to make secure connections between knowledge components, consequently prohibiting holistic learning (Hayes, 2010). Both Crowell’s (1989) research verdicts and Hayes’ thoughts (2010) support the changes previously made in Wales’ curriculum, where evidence suggested that previous curriculums in Wales were preventing such opportunities for the application of holistic learning in ‘real life’ situations, stressing the need for cross-curricular learning (Donaldson, 2015). Not only do cross-curricular themes claim to promote deep, holistic learning, but it is believed that by using cross-curricular methods within and across the AloEs, an education is offered that is more relevant and meaningful for learners, facilitating the acquisition of skills and knowledge to be transferred within different contexts (Hayes, 2010). An example of this in practice is outlined in Part 1- Professional Experience Template 4, where the class were working towards the Progression Step which aims to ensure that learners experience and explore numbers, including ordinal numbers (Welsh Government, 2020b). Whilst teaching a lesson on PTE where the Lesson Objective was ‘to understand and recognise ordinal numbers’, the story of the Zodiac Race was first told which assisted the connection of Humanities with Chinese New Year to Mathematics and Numeracy with ordinal numbers. Here, the positions of ‘1st’ to ‘12th’ were mentioned, exposing the learners to ordinal numbers within a context of a story. Beginning the lesson in this way is justified by ideas that suggest the use of stories in teaching offers exciting possibilities for meeting these desired learning outcomes (Sorrell, 2001). However, it is argued by advocates of subject focused approaches to teaching and learning that there is a need for key and specific skills to be taught with defined boundaries from other subject areas, providing a more accurate explanation and that sometimes cross-curricular approaches lack rigor for fundamental key subjects (Hayes, 2010; Earley, 2019). When considering this standpoint and bearing in mind the ages of my pupils in my class during PTE, it could be argued that the learners needed ample opportunity to experience ordinal numbers in cross-curricular contexts, to develop mastery and that limiting ordinal numbers to the realm of Mathematics and Numeracy would hinder their understanding of its meaning. One way this could be achieved is through the context of social interaction such as play, an approach that has been long recognised concerning the importance of young children’s development (Grigg and Hughes 2019). More specifically, Vytotsky believed such interactions support the cognitive development of young children, therefore maintaining the idea that knowledge and skills should be exercised in assorted contexts and encouraged in contexts of play (Pound, 2006). For example, it was observed that after the cross-curricular lesson of Humanities and Mathematics and Numeracy, during play time, some children were independently playing running races with each other and pretending to be animals from the Zodiac Race, whilst others were competing with their peers using toy cars. This exemplifies both the need and desire for children to have opportunities to use knowledge within and across experiences. That is to say that when the children were immersed in environments of play and using mathematical concepts, such as ordinal numbers in the races they played, they began to develop and use their knowledge and understanding (Askew, 2012). This thought is supported by one of the four purposes within CfW sets out to support learners to become ambitious and capable; building up a collection of knowledge, having the skills to associate and apply their learning in a variety of contexts (Welsh Government, 2022b). It can therefore be inferred that cross-curricular teaching is essential in facilitating the objectives of curriculum design and is an integral part of CfW.

Although cross-curricular teaching presents many aforementioned benefits to learning, understanding and supports of the aims of CfW, it is alluded by Fogarty (1991) and his 10 levels of curricular integration that cross-curricular methods lack a single identity and have many valid meanings. Therefore, a potential challenge arises for practitioners to agree on a definition, the implications for planning or the impact on teaching and learning. However, regardless of the issues concerning ambiguity, cross-curricular approaches to learning are said to stimulate pupils through innovative interconnections within learning, enabling them to develop knowledge, understanding and skills creatively, which are said to be instrumental to a moral and intellectually good education (Hayes, 2010; Barnes, 2015). There are further implications for practitioners concerning cross-curricular responsibilities, regarding subject knowledge, planning and assessment. For example, Grenfell (2002) argues that cross-curricular teaching generates demands for practitioners in relation to their professional development where they may come against limitations of their knowledge as they are required to move beyond their favoured subjects or areas of expertise. In view of my PTE, this thought is relatable, where I personally experienced apprehension surrounding teaching certain AoLEs due to lack of confidence and perceived ability to deliver successful lessons, subsequently, attempts were made to avoid teaching such lessons. However, I acknowledge that this was not a valid reason to avoid teaching such skills and Estyn (2018a) recognises schools and their leaders who encourage and support staff to trial new ideas in their classroom as examples of effective practice where opportunities to foster innovation, creativity and flexibility. Thereby, I challenged myself to see those apprehensions as opportunities to develop flexibility and innovation. 

A recognised feature of thematic and cross-curricular work is pupil choice, which some may oppose the idea of since this allows for learners to avoid certain areas of learning that they may find challenging, similarly for practitioners and their areas of weakness, thereby limiting the variety and knowledge they gain, conflicting a holistic approach to learning (Hayes, 2010). This notion was observed on my PTE when pupils were given autonomy over what activities to partake in within the enhanced provision of the classroom, the same activities were frequently completed and other areas attracted no interest. The enhanced provision aimed to include a selection of activities related to the central theme of Chinese New Year to follow the topic’s thread in more depth, whilst provoking deep ways of thinking, the chance to practise new skills and ways of working (Estyn, 2017). It could be argued that although I set out and planned for each activity to be equally stimulating and enticing, the learners will understandably have their preferred interests. On one hand, it may be argued that children therefore experience unbalanced learning, but conversely, the notion of self-directed learning is highly regarded in Te Wha ̄riki, the New Zealand early childhood curriculum, which has received much praise (Blaiklock, 2010).

Another ramification for practitioners involves the element of planning for cross-curricular learning, particularly when it comes to making judgements between teacher-led perceptions of how subjects associate with one another against others understanding of those links. This may be reinforced by the idea that some links between subjects more naturally occur than others (Hayes, 2010). However, it is important for practitioners to be trusted, based on their professional judgements, to be able to make their own choices, in line with whole-school policies that track assessment (Rowley and Cooper, 2009). Estyn (2018b) acclaimed leaders and teachers in a school that adopted a collaborative process to ensure a range of skills within cross-curricular purposes were tracked, allowing for staff to monitor the content that was being covered and to what degree. Subsequently this was said to highlight any gaps or areas that require further development and that using this method of planning as a whole school facilitated effective future learning activities. This approach is something I endeavour to implement in my future personal practice to unsure the progress of my pupils is monitored closely and thoroughly.  

When reflecting upon how my practice has undergone transformation, specifically in light of my approach to cross-curricular responsibilities, it is important to note that the journey of learning to teach is said by La Velle (2020) to be life-long and complex. Consequently, when contemplating my teaching practices, it could be reasoned to have a measured approach towards my evaluations. It is accepted that during the start of my PTE, I was hesitant and uncertain to test and trial cross-curricular themes, furthermore, I was uninformed in what way to go about the process successfully. Therefore, as part of my transformative reflection, a selection of key principles for cross-curricular planning by Grigg and Hughes (2019) will be interrogated to guide my evaluation and further target setting.

Firstly, Grigg and Hughes (2019) mentions that an important part of planning for cross-curricular work, begins with an audit of the pupils’ existing experience and knowledge against the curriculum. Considering this suggestion in view of my practice, I began each weekly topic with an approach known as a ‘K-W-L’ grid, standing for, ‘What do I know?’ ‘What do I want to know?’ and ‘What have I learnt? (Pritchard, 2009). This was carried out as a whole class activity, due to the mixed ages of the children, facilitating group discussions that may not have otherwise occurred in smaller groups or with myself alone. Although this methodology formed part of a base line assessment surrounding the topic, where pupil voice utilised, this strategy needs to address the lack of whole class participation. A way to ensure that all learners were able contribute their ideas, a recommendation could be taken from another principle of Grigg and Hughes (2019) that aims to ensure cross-curricular planning draws upon pupil’s ideas, questions and most appropriately, their interests. Supporting this, Welsh Government (2022c) states that participation is a key principle of UNCRC, thus to enable participation means that a creative curriculum must be employed which responds to the learners’ interests, needs and priorities. 

As previously referred to, part of the planning process during my PTE centred around a chosen weekly topic which then covered a variety of AoLEs. However, it is noted by Grigg and Hughes (2019) to ensure effective cross-curricular work occurs, a lead subject should be chosen which simultaneously covers two or three main subject contributions. Upon reflection, it could be argued that my planning was too simplistic in this way and lacked sufficient cross-curricular links. For example, it raises the thought, perhaps I should have included an additional AoLEs alongside Mathematics and Numeracy to link with Humanities. Considering this, a potential target has arisen, where in the future, I aim to plan multiple subject contributions towards cross-curricular themes, demonstrating a sophisticated development within my cross-curricular planning. However, it must be remembered that cross-curricular activities should be well matched to the objectives, and not randomly selected, risking fragmented learning or lack of coherence (Kerry, 2011). 

Looking ahead to my future practice, in order to exceed expectations within the Professional Standards for Teaching and Leadership of cross-curricular themes, the Education Workforce Council (2022) requires practitioners to demonstrate innovation, in-depth knowledge, understanding and engagement with the principles of curriculum design and commitment to developing justified decision making within cross-curricular themes, showing their relevance to the AoLEs. Therefore, it is imperative that as an aspiring teacher, I continually foster a practice that is based upon sound pedagogy, knowledge of the curriculum, its purposes and intentions, whilst promoting rich and effective cross-curricular opportunities for my prospective leaners. 
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