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Section one
Play is seen as a crucial way to support children’s emotional an intellectual growth within the Welsh Foundation phase curriculum (DCELLS,2008). Sheridan, et al (2002) also believes that play is a crucial role in a child’s development. Sheridan, et al (2002), states that play can be beneficial for a child’s emotional development, as play can be calming for children, but also distracting for children, as the children can distract themselves from anything that may be upsetting them or even distract themselves from being bored by giving themselves something to do. Play is one of the best ways to hand out work, as it is seen as a fun way to hand out the work, also claiming that play is not taking a break from the work, just a more fun and enjoyable way (Moyles, 2010). Sheridan, et al (2002) believes that play is crucial for a child to have and experience. One of the main reasons for this, is because it enables children to gain more skills and to even give the children the opportunity to perfect and improve on the skills they have already gained (Sheridan et al, 2002). Sheridan et al (2002) also claims that play helps children to gain and improve their gross and fine motor skills. Gross motor skills are essential for children as they enable the child to learn skills such as throwing and catching a ball. There are many different kinds and types of play (Sheridan et al, 2002). According to Roskos and Christie (2000), pretend play helps to improve children’s awareness. Brodie (2018) also agrees that play is important for a child’s development and helps with their holistic development. Holistic development is when all areas of development are thought of and included together (Brodie, 2018). Russ (2014) agrees that play has a major effect on children’s holistic development and is very important for children. Russ (2014) believes that pretend play helps children’s holistic development as it allows them to show and use their emotions, also allowing them to use their intellectual skills in imagining and thinking what they would like to be or what they would like to become. When children have the opportunity or the chance to play, children will find and create their own inspiration to play and make their own decisions without asking for help from an adult (Sheridan et al , 2002). Russ (2014), believes that pretend play enables children to express themselves, how they are feeling, who they want to be and what they want to be like. Pretend play also allows the children to use their creativity and to become more creative (Russ, 2014). When the role of the adult is involved, Brodie (2018) claims that when the adults are interacting with the children, they need to interact with the children in a playful manor, in doing this it will make the child feel more comfortable and encourage to play as they are seeing the adults in a playful manor. On the other and Brodie (2018) also believes that many children when playing uncover skills, ideas and their own personalities, this meaning that, play is needed to be noticed as a developmental component of holistic development. Sheridan et al (2002) agrees with Brodie (2018), that the role of the adult is a crucial role. Sheridan et al (2002) believes that adults will need to make the right requirements. The adult must also remember that every child’s needs differ from one another’s depending on the child (Sheridan et al, 2002). Sheridan et al (2002) claims that there are a few points that adults must remember and consider when children are playing and to be able to allow the child to play. The adults must consider space, is the space big enough for the child to play? Is it safe enough for the child to play? Sheridan et al (2002), believes claims that the adult must consider time, allow enough time for the child to play, and to ensure that the child has enough time to do the activities without disturbing the child during the activity. Thirdly the adults must make sure that the correct equipment is out for the children, for them to play with and to make sure that it is the correct equipment for their age development, for example if a child is learning to crawl, a good idea would be to put a toy that the child likes a little further out of their way to try and get them moving towards that toy, the will engage their holistic development with them using both their intellectual and physical skills, thinking how they can move to get to the toy, and physical skills by actually moving to get the toy (Sheridan, et al 2002). 
Section two
Risky play can help children develop holistically in many different types of ways. Swinging climbing, rolling down hills all are experiencing that aid children to develop their postural control also participating in regular physical activities aids children to be more confident and stronger when it comes to other physical activities additionally being safer. When playing outside and digging soil in the garden aids in children fine motor skills as they develop a strong grip when practicing the fine motor movement, this aids children as more accidents happen due to poor muscle strength, additionally aiding in fine motor co-ordination (Hanscom, 2016). Additionally, risky play enhances a child’s social and emotional development as for example when a child learns to ride a bike, they can ride with other friends, thus developing independence, this further develops a child’s social and confidence skills. When playing with friend’s outdoors children learn negotiation skills through taking turns, additionally emotional skills such as learning to put others needs first. Additionally, the outdoors is said to be a calming, sensory rich environment for children (Hanscom, 2016).  Through playing away from adults Gray (2013), believes that this is the most natural and beneficial ways to develop social and emotional skills. Children learn best with real-life situations thus playing outside children can use their cognitive skills to evaluate and analyse situations, for example, when climbing a tree, the child could decide which branch to step on next, or if the branch does not look safe (Hanscom, 2016). 
There is no management or perseverance that can totally outweigh any risk that is associated with children’s play however, practitioners are to make thorough risk assessments to distinguish the possible risks, thus reducing that these certain risks will cause any children serious harm. However, it is impossible for any early year’s practitioners to completely eradicate all risks that may lead to injury as this will take away from the children’s independence and the element of self-directed play in the environment (Maynard and Waters, 2014). This may lead to some practitioners nervous when outdoors due to the unknown situations linked with the natural environment, however this could be beneficial to the practitioner as it will also help them in understanding the world allowed them, thus aiding in their understanding of their role as an adult in children’s play (Maynard and Waters, 2014). Additionally, according to King (2007) some passed practising still draw on developmental views seeing children as vulnerable, also fear of blame when accidents occur (Ball et all, 2008). However, Moss and Petrie (2002) disagree and believe that when practitioners carry out risk assessments for children to play outside this prepares them better for limitations and being able to understand them, this then aids in developing confidence, competence and capabilities. 
It is believed that to many adults are paranoid about letting children outdoors, due to over protecting them (Furedi, 2008). In doing this, it is preventing the child from experiencing outside and taking risks (Furedi, 2008). This is important as practitioners’ negative actions may have consequences on the child, therefore holding the child back from reaching their potential development stages (Maynard and Waters, 2014). It is believed that most children before the age of ten should have had the experience of climbing trees, playing and rolling around in the grass and down the banks (Maynard and Waters, 2014). A recent accepted “truth” is that children are vulnerable and weak, as early years practitioners accept the truth of prioritising the protection of children, however that protection of children, means that they are not experiencing risk taking, such as wet and cold weather conditions (Maynard and Waters, 2014). Risk is associated with outdoor play (Maynard and Waters, 2014). Outdoor play may present some issues with risk (Maynard and Waters, 2014). Risk is not negative, risk is the inherit part of the learning process, outdoor play can support the learning in many ways, thus early years practitioners reflecting on issues related to management and preparation of risky play in the outdoor area (Maynard and Waters, 2014). Furedi (2002), deems the term risk is often linked with danger, and people generally have a negative outlook on the term risk, however some observers state risk can express situations where there are uncertain outcomes, whether positive or negative (Little and Eager, 2010). Consequently, arguing that allowing children to play in the outdoor area symbolises good risk if it is considered that it will have beneficial outcomes, that out way the possibility of harm (Maynard and Waters, 2014). Carrying out a risk assessment can benefit both the children and adults (Maynard and Waters, 2014). In doing a risk assessment it can help prevent and protect the children from any serious danger or any harm that they may face. On the other hand, when doing a risk assessment, it is vital that there is a balance between bubble wrapping the children and allowing the children to take risks, risky play allows good opportunities for the children to learn and progress in their development (Maynard and Waters, 2014). 
When children are in an outdoor area there is greater risk as they are more likely to participate in physical activities (Durant,2012). Children need challenges and are stimulated by taking certain risks. If when they play and everything is safe the children will not be intrigued to find out if they could jump a little higher, or maybe run a little faster. By providing children with challenges that may seem risky to them and they fail that challenge they it will not matter as a practitioner is usually there to support them. Children will take more risks safely when properly supported by an adult. With the right support children are able to try new skills and ideas that could enhance their holistic development (Durant, 2012).
Section three
The Leuven scale was created by Ferre Laevers (MacRae and Jones, 2020), and is known as the five-point scale, this is mainly used to measure well-being and children’s involvement in the early years. The Leuven scale is known to have been used since the 1980’s, though the Leuven scale has recently become more popular for practitioners, when they are evaluating the quality of their setting (MacRae and Jones, 2020). MacRae and Jones (2020) claim that the Leuven scale is popularly used by many early year’s childhood settings and that the Leuven scale will help guide and to show the practitioners the children’s involvement in the settings. Whalley (2007), claim that some settings are using the Leuven scale to help promote parents engage with their children’s learning, thus is beneficial for the children to see that they have their parent’s support. When putting the Leuven scale to use, it is believed that the less intense the activity is, then the less the child will be using their cognitive skills. The Leuven scale is also designed to help adults and practitioners understand how comfortable and how focused the children are within the settings, this enables the practitioners to aid and help the children when needed (Arnerich, 2018). Arnerich (2018) also claims that the Leuven scale is now being used in most early years settings to see how involved and how the well-being of the children is. Furthermore, the scale also works on a number rating, the numbers being one to five, a score of one being very low and this will then enable the practitioners to see that the child may be unhappy or nervous in the setting (Arnerich, 2018). On the other hand, a score of five will then allow the practitioner to see that the child is happy, comfortable and enjoying their time in the setting (Arnerich, 2018).
The Leuven scale is also known to be beneficial for when new children are joining any type of new settings, this may be a day care centre or nursery. An example of how it can be beneficial is that it helps identify to the practitioners how the children are reacting and feeling about their new environment around them (Arnerich, 2018). Furthermore, Arnerich (2018) believes there are two key parts to the Leuven scale, these are observation and assessment. By making both of these a part of your thoughtful exercise it will give you a better understanding of the children (Arnerich, 2018).  
According to Allen and Gordon (2017), Maslow and Bandura recognized children’s development and their social interactions as important, however the Leuven scale does not seem to address these interactions, this can also be seen as a negative. Allen and Gordon (2017) claim that many school’s in the UK use the Leuven scale now, the reasoning for this can be as it is very useful to identify any barriers in their pupil’s way. Furthermore, Allen and Gordon (2017), believe that the Leuven scale is also very beneficial for both the children and schools to use as it allows them to see which pupils or which children may need more help and further interactions with practitioners to aid them in settling in. Additionally, it is believed that many more schools and early years settings are using the Leuven scale more and more nowadays as it is also known to help practitioners to identify the children who may be having difficulties with either their well-being at home or in their setting (Allen and Gordon, 2017). Hence, it not only identifies the children’s difficulties and negatives but also the children’s strengths. 
Section four
When observing children, play can be a positive contributor to the observation or assessment. The reason for this is because, Howard and McInnes (2012) believe when children are playing, they show more of their development through their emotions thus showing the observer their well-being. It is believed that children that have a high level of emotional well-being, are more protected from multiple difficulties that they may face when they are older such difficulties include, underage pregnancy, committing or involvement in crime or any behavioural problems that children without this high emotional well-being may face (National institute for health and clinical excellence, 2008). In previous years studies by UNICEF (2007) has revealed that many children’s happiness and emotional well-being in the UK has unfortunately fallen drastically (UNICEF, 2007). This can have a significant impact on children’s development as if children achieve higher when their emotionally well (Howard and McInnes, 2012). Furthermore, in attempt to get an increase the well-being of children, there has been an increase on the number of play-based activities introduced into settings for children to participate and be involved in, this is due to previous studies proving that play both increases children’s happiness and well-being (Howard and McInnes, 2012). Therefore, play is beneficial when children are being observed as it sets the children free within the play environment hence, allowing them to be themselves and engage in self-directed play, this enables the observer to get a full and successful observation, allowing the practitioners to see the children’s true happiness and well-being in their environment (Howard and McInnes, 2012). Furthermore, this also allows the practitioners to then aid and support the children in whichever ways they need it. 
Brown (2003) also believes that observations during play aids practitioners to see where the children are developmentally. This consequently also allows the practitioners to see where the children are emotionally, an example of this, is how confident a child may be in the setting, is the child getting involved and playing? Or is the child not getting involved at all? (Brown, 2003). Additionally, it is vital that adults support play in the children’s environment, as play helps the practitioners and adults see what stage the children’s development is at. Howard and McInnes (2012), claim that when an adult is present around children when they are playing or doing an activity of any sort, results in having an impact on the child this is due to the child then deciding if they are playing or if they have to do carry out the activity as they may think that is what they have to do as the adult is watching them. This may then affect the observations as the children will not be doing what they have decided, but what they think they should be doing. In order for adults to be able to support the children in their development, it is crucial that both the adults and practitioners have the knowledge and understanding of how important play is for the children but also allowing the children to feel playful, this will also benefit the children’s happiness and well-being agreeing with Fattore et al (2007) that has also stated that when children are given the chance or have been allowed to play, this makes a big contribution towards the children’s happiness and well-being, thus then supporting their holistic development. Canning (2007), states that both adults and practitioners, need to allow the children to make their own choices, whether if this is if they would like to do an activity or to join in an activity, thus will allow both the practitioner and adults in aiding and supporting to be emotionally happier and thus happier with their well-being.









References
Allen, S and Gordon, P (2017). Thinking on special educational needs and inclusion. 
Arnerich, M (2018). How to apply the Leuven scale in practice. 
Available at: https://famly.co/blog/management/leuven-scales/
[Accessed on 16th January 2021] 
Ball et al (2008). Cited in Maynard and Waters (2014).
Brodie, K (2018). The holistic care and development of children from birth to three: An essential guide for students and practitioners. Taylor and Francis group. New York. 
Durant, S. (2012). Outdoor Play: Play in the Eyfs. United Kingdom: Mark Allen Group.
Furedi, F (2002). A culture of fear (2nd ed). Continuum. London and New York. 
Furedi, F (2008). A Vulnerability-led Policy Response. School of social policy, Sociology and social research. University of Kent, Canterbury. Volume 42, Issue 6. Pp 645-661.
Hanscom, A. J. (2016). Balanced and Barefoot: How Unrestricted Outdoor Play Makes for Strong, Confident, and Capable Children. United Kingdom: New Harbinger Publications.
King, (2007). Cited in Maynard and Waters (2014).
Little, H and Eager, D (2010). Risk, challenge and safety: implications for play quality and playground design. European early childhood education research journal. Volume 18, Issue 4. Pp 497-513. 
Maynard, T and Waters, J (2014). Exploring outdoor play in the early years. McGraw-Hill Education. 
MacRae, C and Jones, L (2020). A philosophical reflection on the “Leuven Scale” and young children’s expressions of involvement. International journal of qualitive studies in education. 
Moss, P and Petrie, P (2002). Children’s services to children’s spaces: Public policy children and childhood. Taylor and Francis. New York.
Moyles, J (2010) The Excellence of Play. McGraw Hill open University Press. England
Roskos, K. A., & Christie, J. F. (Eds.). (2000). Play and literacy in early childhood: Research from multiple perspectives. Lawrence Erlbaum Associates Publishers.
Russ, S.W (2014). Pretend play in childhood: foundation of adult creativity. America.
Sheridan, M. D., Harding, J., Meldon-Smith, L (2002). Play in Early Childhood: From Birth to Six Years (2nd ed). Routledge. London and New York.
Welsh Government (DCELLS 2008)
Available at: Curriculum for Wales 2008 - Hwb (gov.wales)
[accessed on 16th January 2021]
Whalley, M (2017). Involving parents in their children’s learning. London: Sage.
