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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 

AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.



Reflection on curriculum development and peer review
For the reflections I will be using Driscolls model of reflection. It is known to be a simple framework which provides structure and easy to use (Golaghaie, et al. 2019). The stages of the cycle include 3 questions: What?, So what? and now what?. The report will be in two parts, I will first use the reflection model to reflect on my experience creating a curriculum and then I will reflect on my experience providing feedback on my peers curriculum. This is due to me not having my work peer reviewed. For both I will use the Driscoll model. The professional standards framework 2023 has been referred to throughout, copy of which is in the appendices for reference. 

Reflection on the professional learning gained from designing a curriculum
What?
The aim of the curriculum creation was to provide something that the curriculum was not providing at the moment. Its purpose is to fill the gap of learning for students. I had to research the topic to ensure it’s relevance in the current curriculum. Although the curriculum on the strategic management course talks about different technologies there is no focus on AI. I had to also educate myself as it is vital I understand what I am delivering to instil confidence in the students (V2, V3, V4) (Surma, et al. 2025). With AI having such a big impact on businesses it was important this was not only covered but the content was structured and engaging (Carnell, 2018). The process of development involved me researching best practice, case studies and ensuring I am in line with CIPD guidance. As the course is accredited by the CIPD they do not allow us or the students to use AI. This was important to consider as I was not able to introduce the use of it from an academic point of view but could introduce examples of how organisations are using it and how to do this safely. There were some challenges as AI is such a large topic it was difficult at times to not only narrow the content down but also prevent duplication as HR processes do overlap within the employee lifecycle. When creating the content it was important I considered diverse learning styles therefore introduced group working, class discussions and the use of digital technology as a form of summative assessment to maintain and monitor engagement (V1, K1, A1 and A2) (Looney, 2011). As the rest of the course has a formative assessment at the end of the 8 weeks it was important I maintained consistency to meet the expectations of the students Wiliam, 2016).

So What?
Reflecting on the experience the curriculum seems to effectively cover the key areas that are relevant to HR and businesses. I have incorporated research from CIPD which was important as the students are working towards their CIPD membership. Although the development of academic skills is very important the development of business skills is vital for the student to gain further professional membership (Hughes, 2025)  As the topic area is developing so rapidly it could mean that the content needs to be updated more often than most other topics. Although this may seem unsustainable when AI is so prominent in business activities it is vital the students have the knowledge to make them more employable when they leave the university (Pieters, 2019). The focus on delivering as much content as possible has limited the incorporation of digital technologies and alternative learning strategies. This may hinder engagement overall and not be as inclusive as intended (Hayes, 2021). This should be developed to ensure I am teaching in line with the professional standards and ensuring best practice. Feedback after delivery of the lessons is key here to establish where more develop is needed. 

Now what?
After delivery of the first part of the module I will combine this reflection with the feedback from the students and make adjustments where necessary. Others opinion is key to my reflection otherwise I may make changes that did not need to be made (Baltzersen, 2023). As the topic is so vast I would collaborate with others who have implemented Ai to help enhance the relevance and effectiveness (V3, V4, A5). As the law on AI is currently being reviewed it is important that the content is monitored and updated to reflect this. If I do not do this then students may lose confidence in the quality of teaching and leave the university or it may impact us attracting prospective students (Millican, 2017). 













Reflection on my experience of peer-reviewing the work of other students (copies in appendices)

What?
I reviewed 3 curriculums that were all different topics. It was a valuable experience and although I did not have expert knowledge I found that I could provide constructive feedback. As I did not have expert knowledge it was important that I followed a structured and fair approach which was easily done by following the form provided for by the PCET programme. I had to consider whether the content had clear goals, and whether it was aligned with the students needs. Some of the curriculum was for professional skills development and others were for social skills development. The difference in approaches had to be considered differently as they were providing varying intended results (Baltzersen, 2023). I considered if the assessment proposed where applicable was appropriate and achievable. This was measured by reviewing the aim and objectives and looking at the content to establish if all was covered (Driscoll, et al. 2023). One of the curriculums was clearly created by someone with expert knowledge in that area, this was great to see however I had considered whether their personal experience had structured the content rather than the research of what people want to know which is key to effective delivery (Bamber, 2020).
So what?
Reflecting on the experience I have gained some insight into the different ways in which content can be delivered. This is important when I am trying to enhance learning (V5, K2). The reflection provided an opportunity for me to compare different perspectives. Although these were different topic areas delivered in a different way I still learnt about the different ways curriculums can be designed. It deepened my knowledge of other subjects that I would not have necessarily had the opportunity to delve in to. I realise how valuable interdisciplinary perspectives can be and this proved that I do have the ability to review broader subjects. The process highlighted how important it is to have a varied process for feedback and gather information from different sources (V4, V5, A5) (Jin, et al. 2024). I also became more aware of providing constructive, clear and actionable feedback (Daniel, Auhl,  and Hastings, 2013). Research suggests that if someone provides constructive feedback then teachers early in their career will get used to actioning feedback and will experience less anxiety in the classroom (Erdemir, and Yeşilçınar, 2021). Although I knew it was important I was more conscious of it knowing someone was using it to improve their work. The overall experience does enhance teaching quality as it helps ensure that curriculum aligns with educational standards. Without different opinions we do risk being bias or not delivering the wider knowledge that may be sought after by students (Zapata, 2022).

Now what?
In the future I will ensure I provide constructive feedback that Is relevant to the topic being discussed. I will also seek further collaboration with colleagues to understand their topic areas and prospective students a bit more. This will allow me to have a better idea of what to provide feedback on. This will help my feedback be more constructive and more relevant to the curriculum being reviewed which is important to the delivery (Brown, Kelly and White, 2021). I have developed my critical thinking skills from evaluating others methods of teaching. This has helped me consider alternative assessment methods within the classroom. This is essential for curriculum quality which will hopefully assist me in developing a curriculum that has an effective assessment and clear strategy (Jeffery, and Parr, 2021). Although the feedback was prepared for improvement I have learnt that this is an opportunity for me to improve also in the creation of my learning materials. Identifying new strategies to improve during a peer review is key to professional growth (Tanveer et al. 2023).
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Appendices

I reviewed 3 pieces of work from different areas of focus. This allowed me to have insight into how other subjects would be better taught compared to my own. 
Peer reviewed work: 

Peer Review Feedback

Curriculum number: 1

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Overall there is a clear purpose for this topic in the curriculum. The target audience seems appropriate as it fits in with the overall subject area and module progression. Lab work is mentioned a few times as part of the rationale and this is not clear where this fits in to the learners experience or the importance of this. The rationale could be more specific to it’s purpose, as it is clear this area is very important but the rationale does not express this clearly. 




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives although are appropriate they could be more defined as they cover a lot of elements and it is not clear how these will be achieved. For example: technically proficient, ethical, effective communication, adaptability and lifelong learning – how will this be measured. 
This is continued further on in the notes for example how will you measure that they have acquired a comprehensive skill set this could be clearer.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Learning outcomes: employing a range of cybersecurity tools and technologies to secure information systems effectively, students should be capable of making ethical decisions, understanding the wider implications of their action, showcasing a commitment to industry best practices and standards – may be difficult to measure these especially where it is proposed to measure their understanding. 
Total student learning – minor point but could state this is in hours, I know sounds self-explanatory but could be a bit clearer.
Essential reading this could be more specific, are you expecting them to read every page of every resource. You could have incorporated chapters of certain resources within your content outline to ensure consistency and relevance for lecturer and student.

Assessments- it is not clear in the content outline when the examination and practical test would be carried out, this could result in inconsistencies with future lecturers. 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Professional standards – although listed could have quick note of how they apply, although stated previously if someone just picked this up they may not be as familiar of the standards.






Comments on the scheme of work that was designed.
	
Lesson plan 1 – anticipated difficulties, one that can be considered is that you are relying on students understanding of certain basics and principles how will you know that this is sufficient if it is required. This could be a difficulty if there are varying levels of understanding to begin with. 
Not as clear how it meets the descriptors in the content outline, you specifically mention discussing MSR in the content outline and this doesn’t seem to be a focus in the lesson plan
Slides- it is not clear where the case studies and activities will be incorporated, at some points there are clear questions to be asked but activities should be clear to enable another lecturer to recreate the same learning experience

Lesson 2 – learning outcomes are quite broad, as previous comments if prior learning this could be a perceived risk if understanding differs, it states 2 hour lesson however timings are 160 minutes. There are a lot of group activities within this session, may be difficult to hear all contributions during this time.

Lesson plan doesn’t quite match up with the content outline, for example in the first section you mention that key terms will be defined within the first 15 minutes this isn’t clear from the slides. 

Could be clearer when the cases studies/activities will take place for future lecturers.




Anything else that you would like to comment on?
	Overall sounds very interesting area, clarity on timings and content as there is a lot to cover within the sessions if there are to be several assessments over the 10 sessions. 





Peer review 2: 
Curriculum number: 4
Peer Review Feedback

Curriculum number: 

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The approach and reasoning is logical and fits in with the target course. It is mentioned that the module considers the latest developments within their field however as the students could have different areas of focus this could be more specific. The module title could be condensed as a quick reference. The target audience is clear in the sense of being part of another course however this could have been clarified to show their understanding of the importance of knowing what type of student they are aiming the content towards. 



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are appropriate and mostly clear to follow and implement. The learning outcomes could be more specific for example –‘Apply the idea of contesting the accumulation of knowledge in their practice and the practice of others’ this aim is logical however not clear how this is done through the slides provided. Although this could be lack of understanding on my part not being an expert in art. 



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The proposed curriculum has a suitable structure however the descriptions of each week are brief. There could have been more information on what is covered in each week as an overview. 

Aim of lesson to ‘expand knowledge’ too broad, how do you know where their knowledge started. 

4000 word written essay not mentioned throughout curriculum, this would make it difficult to know when this would be covered especially as no time allocated during both lesson plans. 




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Comments on professional standards are clear and logical. Examples of meeting requirements are clear and practical. There is a connection between the chosen methods and professional reasoning behind them. 






Comments on the scheme of work that was designed.
	Learning outcomes on 1st lesson slides could be clearer, ‘develop a written or practice during module length’ it is not clear throughout the slides how this is achieved or what is expected. 

Lesson 2 detail timings slightly out, just over 3 hours. 

The assessment is not covered during either of the lesson plans and time is not allocated for this if students do have questions/need support. 

The slides are interesting and provide a variety of information which is great especially if students are on different pathways within the course overall. 

Essential reading and further reading does not seem to be tied in with the content. Could be clearer on what resources would be beneficial and when. There could be some guidance on specific pages/chapters etc to ensure students see importance of key resources in line with taught content. This also allows for other lecturers to align the work to the reading for consistency. 




Anything else that you would like to comment on?
	
Overall the content is very interesting and clearly has a purpose on the particular course. 








Peer review:
Curriculum number: 7
Peer Review Feedback

Curriculum number: 

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
A logical reasoning has been provided for a societal benefit. The target audience is a bit vague, although stipulates 16-20 also states open to everyone. Some of the content would have to suitable for all which may be difficult with the videos/examples if some have not yet been sexually active. Discussions in class would have to be monitored as the experiences between the different age groups could differ widely. The proposed curriculum has proposed this but instructions on how this is carried out could be clearer for others to implement the same caution when delivering the content to the target audience.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are clear however could be more condensed and specific. There is a lot to take out of each 2 hour session especially when there are discussions, quizzes and breaks included. 





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Overall the structure is well presented. When it comes to weeks 4-6, although someone can see that topics would go over several weeks it does not show what is covered each week. This makes it difficult for students and lecturers to have clarity. This could inhibit consistency of delivery of the content. It is mentioned that the assessment can be poster with voice over or presentation. It could be clearer here as to the importance of completing this if it is not marked. When do they decide how to complete their assessment is it at week 4 then present at week 6?. 
If it is a formative assessment which is not marked how do you monitor high level of understanding- this could be clarified. If a student does not complete this do they proceed to week 7 etc. 

It is stated that ‘the assessment strategies for this course are all informal and focuses on formative assessments throughout in the forms of quizzes, discussions, and games’ however there is a presentation and what are referred to as summative assessments. There needs to consistency and clarity throughout in regard to the type of assessment used and its purpose. This will enable a different educator to replicate the module easily for consistency. 




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Professional standards and descriptors were clearly made.






Comments on the scheme of work that was designed.
	
Week 4-6 combined, assessment states this week- is that the last week? – difficult for lecturer or prospective learner to understand what to expect each week, could have been split for clarity. 

Lesson 1 breakdown 105 mins – not 2 hours, this could cause confusion when planning. 

Essential reading- although useful it is not tied in with the content and chapters/pages are not specified. This could be more specific for the reading to be achievable for the learner especially if it is essential. The lesson plans provided do not stipulate any essential reading for week one and 2, so when is this required? Could be clearer for other educators and learners. 





Anything else that you would like to comment on?
	
Overall the course content is there to serve a clear purpose and provide students freedom of discussion of some sensitive topics. Consideration as noted should be considered for the different age ranges and although protecting mental health is covered in the professional standards noted clear instructions on the limitations with the role of the educator should be clear to ensure no advice is provided where it shouldn’t be. Safeguarding is noted via the points in the description however not covered in the example slides nor timing breakdown, this could result in some forgetting to remind students of this at the beginning of each session. 




















Professional standards framework 2023:
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Professional Values Core Knowledge
In your context, show how you: In your context, apply knowledge of:
V1 respect individual learners K1 how learners learn, generally
and diverse groups of learners and within specific subjects
promote engagement in learning approaches to teaching and/or
V2 and equity of opportunity for K2 supporting learning, appropriate
all to reach their potential for subjects and level of study
use scholarship, or research, K3 critical evaluation as a basis

V3 or professional learning, or other for effective practice

evidence-informed approaches

as a basis for effective practice appropriate use of digital
K4  andlor other technologies,
respond to the wider context and resources for learning
Va4 in which higher education ) §
operates, recognising requirements for quality
implications for practice K5 assurance and enhancement,

and their implications for practice
V5 collaborate with others to
enhance practice

Areas of ACtIVIty In your context, demonstrate that you:

Al design and plan learning A3 assess and give A5 enhance practice
activities and/or programmes feedback for learning through own
continuing professional

A2 teach and/or support learning Ad support and development

through appropriate approaches guide learners
and environments
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