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Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	Include more references
	I have referred to significantly more literature than in my previous assignment.

	Target 2
	Be more critical in literature
	I have focused on criticality and taken this so far as to consider that there is potentially validity within literature that disagrees with more commonly held opinion. Using this literature allowed for a balanced and critical standpoint from which decisions could be taken when seeking the most appropriate methods for research.





Part 1: Professional Learning Passport
Link to PLP: https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zcyyc8stfdWMs4gfnf4dw
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	I took part in an online network meeting with the Maes-Yr-Haul cohort and tutors. This meeting set out he expectations for the bridging activity.
We discussed the importance of AfL strategy within the classroom and it was confirmed that we were expected to apply a specific AfL strategy within our classroom and then feedback to the cohort in a presentation format.	The meeting was useful as it provided a clear path for success. I enjoyed hearing about the various AfL strategies being applied in classrooms. Some of which I have already used and others which I will be keen to try.
I opted to focus on the scaffolding aspect of AfL. This was of particular interest to me as my current placement class is KS2 Year six students and the aspect of scaffolding is highly relevant where more complex concepts are being brought into the classroom and gradually the students are required to independent in preparation for comprehensive schooling.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I immediately focused on applying the scaffolding approach within my classroom. I spent more time working with students on a one-to-one basis which allowed me to gauge their level of understanding with the subject content and then I provided an appropriate level of initial support.

Over time (a week) I began to slowly remove this support when appropriate and the children became more independent with the work. Some children required continued support. This was often the lower ability group within the class. The higher ability students reached a level of independent working much more quickly as the scaffolding was removed.
	Applying the scaffolding strategy was rewarding from both a personal development standpoint and also a student development standpoint.

It was a very visual AfL strategy and one that I will endeavour to use every day going forward. It was clear to see the students pushing themselves to understand the work and as the scaffolding was slowly removed, they realised that they could work on their own with no support and be successful.

It allowed me in the role of an educator to provide tailored support to each child and become more time efficient by virtue of the fact that children working independently do not require the same level of time investment and thus more focus can be placed on those still requiring a scaffolded support structure.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I presented my findings in the form of a group power point presentation to the cohort via Microsoft teams. Under normal circumstances this would have been a classroom session, but Covid-19 restrictions made this impossible. We instead worked in groups and each provided our findings in the power point below:
Please refer to my PLP for a copy of my Bridging 2 PowerPoint presentation.

	I found the second bridging process very useful. I was able to use an AfL strategy in a live classroom environment and reflect upon its benefits. 
The scaffolding structure allows for a tailored approach to teaching and can be removed when confidence and ability have reached an appropriate standard. It builds independence, and also allows those who are struggling to remain fully supported until they too have met the standard.
It was particularly beneficial to see other members of the cohort deliver their own AfL feedback. This allowed me to make informed decisions of which AfL strategies would be beneficial to me in the future. Had I attempted to undertake this work all alone, it would have taken a significant length of time.
This second bridging activity allowed me to see the benefits of collaborating and partnering with colleagues in order to not only support each other, but to aid professional development within the education sector. This aspect of teamwork will become a corner stone of my mentality once I am working in schools on a full-time basis.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
N/A 
Rhifedd / Numeracy
Evidenced by an asset? 
I was asked to support a lunchtime group of students who were spending time working on multiplication. I was told that they would be working on what is known as the 'grid method' for multiplication. I had not heard of this before so opted to research the concept and ensure I was able to provide appropriate guidance and support during the club. I watched a YouTube video, where a full description is provided. I also then downloaded some worksheets to familiarize myself with the questions the students would likely be working on. This time spend was invaluable because during the lunch club I was able to support with the grid method and students made great strides in this innovative and simplified way of conducting multiplication. 
Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Covid-19 restrictions required an adaptation of teaching practice to allow a continuation of effective lesson delivery. I was restricted to delivering online content and wanted to make this both innovative and exciting for the students. I researched digital lesson methods and found a program called 'Edpuzzle'. The website allows you to take a video and insert multiple choice questions for students to answer. It also has a feature to allow the teacher to see who has interacted with the work and a full breakdown of their marks. I uploaded a short video, explaining how chocolate is made and the foundation phase students would then answer the multiple-choice questions. I emailed the work via google classroom and the engagement was superb. Not only did the students enjoy, but my mentors were interested to know about the concept. I took this collaboration further by sharing the Edpuzzle concept with my fellow PGCE students. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 
Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
I started the PGCE as a non-Welsh speaker. I have taken it upon myself to begin learning Welsh at beginner level in order to allow me to bring incidental Welsh into classrooms and support the Welsh government aim of providing one million Welsh speakers by 2050. To achieve my aim, I signed up to Duolingo. This is an online language learning facility. I have been undertaking their Welsh course and have made steady progress in my understanding of Welsh. This development will allow me to be more confident and capable of bringing Welsh into the classroom. I have provided a screenshot from my Duolingo account which shows the progress made. I have also taken part in ten beginner Welsh lessons as part of the PGCE course.
 
Safonau/ Standards
Professional Experience Template 1: 
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
I taught a Science lesson to KS2 Year 6. The lesson was planned by me and designed to be a follow-on lesson which would build on previously covered themes and then bring in new concepts. I designed the power point, found relevant resources and videos, and then delivered the lesson to 30 pupils. This was a rewarding experience. I ensured that the students reflected upon the previous lesson (Shadows) to confirm knowledge retention. This was important to confirm prior to moving on to the concept of Earth Tilt because shadows are closely linked and the next progression in learning. I ensured the lesson content was varied, ranging from pairs tasks, online videos, photographs and whole class discussion. This range of techniques ensured a blended learning approach. The lesson provided opportunity for written tasks which meant the lesson was cross curricular between both Science and Literacy. The learning environment was managed throughout in line with school behaviour policy, and I utilised the support of my subject mentor and learning support officer during the delivery of the lesson. 
What have you learned?
This lesson really developed my confidence. I noted the importance of bringing previous learning to the fore at the start of each lesson. It acts as a refresher session and allows students to consider the links between concepts. The students responded well to the range of techniques used within the classroom and I noted that using the blended learning technique resulted in high engagement with the work and retained pupil interest. The use of cross curricular themes was subtle but relevant, and it opened my eyes to the possibility of covering numerous strands of the curriculum within one single lesson. I did spend so much time focusing on the delivery of the lesson that my behaviour management was not perfect. My subject mentor highlighted behaviour management as a key area for improvement going forward and that we can focus on this.
What next?
I will endeavour to plan each lesson in the future with blended learning, cross curricular themes and reflection on previous learning in mind. The student engagement with this method was strong and progression in learning was clear. The area which requires focus is behaviour management. My mentor was keen to point out that when focusing on teaching the content, behaviour management can suffer. I am targeting this area for improvement going forward. I will set clear behavioural expectation at the start of each lesson going forward to ensure a stable platform for effective learning.
Professional Experience Template 2: 
Pedagogy Standard: Refining: Differentiation
What did you do and why?
I taught a differentiated Numeracy lesson to KS2 Year 6. The lesson was planned by me and designed to be a follow-on lesson which would build on previously covered lessons relating to area of shapes and then bring in new concepts. I designed the resources and then delivered the lesson to 30 pupils. This was a rewarding experience. I ensured that the worksheets were differentiated to challenge students at each ability level. The differentiation would push students to be ambitious in line with one of the four purposes. This ambition and willingness to push beyond their comfort zone confirms the lesson was appropriately pitched with challenge in mind, and to build resilience in learners through sustained effort. Each student had their worksheet marked by me during the lesson and this type of assessment for learning allowed the student to make any appropriate changes to their work and allow progression in a formative rather than summative manner.
What have you learned?
I have learned that tailoring resources allows me to challenge each student within their ability. This allows me to retain engagement and trust and manage their progression in a positive manner without damaging the confidence of the learner. The differentiation similarly allows each child to progress and not feel the work is beyond them. The lesson was very successful, and each student attained high marks. The use of assessment for learning worked well and allowed me to feedback during the lesson and correct any errors before they became standard behaviours. I will share such practice with colleagues where appropriate and ensure that I consider the use of assessment for learning and differentiation in each lesson I plan.
What next?
I will continue to use differentiation and look at ways this may be enhanced. Differentiation could be used in line with other support methods, such as scaffolding to allow for an even more tailored approach to learning. I am keen to try and blend these approaches as I believe it could be highly effective. I am also keen to utilise the support available within the class. It would be possible to direct the LSO to rotate around the various ability groups and highlight students who are exceeding the standard of work they have been set. This would allow me to adjust the ability groups on a more regular basis and ensure that each child is being consistently challenged to achieve and not stagnating in their development.
Professional Experience Template 3: 
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
I was asked to take the lead on designing, planning and delivering a three-day scheme of work for students. The work had to be related to light. I opted to teach three lessons based around festivals of light and celebrations that use light. Examples being Chinese New Year, Diwali, Hanukkah, Fireworks, Birthday Candles. This is a prime example of myself leading colleagues, projects and programmes within the school. The sequence of lessons supported learners becoming ethically informed citizens of Wales and the world in line with the four purposes through better understanding of other faith's celebrations.  The chosen content was real life and authentic to provide a relevant and relatable topic. As part of the lessons, the learners would lead the learning. This would happen through them sharing their own experiences of festivals of light with the class and also being given to time to use school iPads to research faiths and celebrations of which they had no prior knowledge of understanding.
What have you learned?
I noticed that the use of real-life topics brought out high pupil engagement. This coupled with the learners being given the freedom to conduct their own research provided a very relaxed and fun way of learning. It would not always be an appropriate style to use, however it worked well, and the students were able to build a level of independent, self-driven development. I would certainly use real life contexts again in the future and the use of different faiths to those most commonly held in the local area contributed well to learners becoming ethically informed citizens. I immediately discussed the success of the lessons with my PGCE colleagues within my placement school. They were keen to find out more, so I shared my lesson plans and invited and questions that they may have in the future.
What next?
I will use real life contexts as much as possible within the classroom. The learners seemed to gasp concepts faster, if they are able to relate it to something tangible. As mentioned above, I would be cautious about allowing the students to lead the learning all of the time, because they have no visibility of the curriculum or schemes of work that need to be completed. This remains however a different method of teaching that supports the development of independence and confidence of learners. The festivals of light concept were used due to the proximity to Bonfire night. I would be keen to explore similar schemes of work based around other celebrations.

(Equivalent to 3000 words)


Part 2: Critical Reflection
Introduction
I have chosen to focus on the concept of differentiation. This lies within the refining teaching area of my professional learning passport (PLP). I opted to investigate differentiation because I have already seen significant improvements in student engagement and attainment when it has been applied. I have made reference to this earlier, under the professional experience template two.
 
I am keen to improve my usage of differentiation within a classroom setting and apply it in a manner beyond simply tailoring worksheets to suit a range of ability groups. I believe that by researching the strengths and weakness of differentiation, along with considering how it can be applied as part of my practice, that I will have the necessary attributes to create a true blended approach to teaching in the future. 
Critical Discussion of Chosen Aspect
The definition of differentiation is variable depending on the industry in which it is being applied. In an educational context, Logsdon states that differentiation is seen as the process of modifying or adapting instruction, school materials, subject content, class projects, and assessment methods to better meet the needs of diverse learners (Logsdon, 2021). 

It is immediately clear from Logsdon’s statement that differentiation can be applied in multiple areas of teaching. This suggests that the concept may hold high value in regard to furthering professional practice and becoming a more capable teacher in a range of key areas.

Differentiation moves teaching away from the long-held tradition of teaching an entire class of learners the same content with no consideration given toward ability ranges or varying speed of development. Whilst differentiation does not move away from delivery of the required Welsh Curriculum, it delivers it in a tailored manner and allows learner to be educated in a manner suited to their own requirements (Lombardo, 2015). 

The views held by Lombardo and Logsdon are aligned. They believe differentiation takes account for ranging requirements of learners.

The concept of differentiation can be traced back to when schools had single classrooms and a wide range of student ages being taught together. In 1912, single classes gave way for modern age-based classes. However, an assumption was made that being as the learners were all the same age, they would all have the same ability. Upon taking exams, it highlighted a significant difference in attainment and achievement between students. This gave rise to the need for education to be differentiated to support each learner based on their ability (TLD, 2019). This is significant in confirming that age alone does not indicate equality of knowledge or ability.

The benefits of differentiation have been set out by Cathy Weselby. These are listed below:
· Research shows differentiated instruction is effective for high-ability students as well as students with mild to severe disabilities.
· When students are given more options on how they can learn material, they take on more responsibility for their own learning.
· Students appear to be more engaged in learning, and there are reportedly fewer discipline problems in classrooms where teachers provide differentiated lessons.
(Weselby, 2021)
The stated benefits seek to confirm the beliefs of Longsdon and Lombardo that differentiation is suitable for a range of student abilities. It is interesting to note that Weselby takes this further to suggest that differentiation is an effective tool for learners with additional learning needs (ALN).
 
Weselby also suggests that engagement increases. This is particularly relevant as it aligns to first-hand experience within my PTE1 placement and supports my own view (see professional experience template 2) that student engagement was high as a result of differentiating the learning.
The opinion that students take on more responsibility for their own learning as a result of differentiation is interesting. This suggests that differentiation could contribute directly to Donaldson’s four purposes, used to underpin education reform in Wales. One of the four purposes is to develop ambitious, capable learners (Donaldson, 2015). 

If differentiation supports independence in both learning and development as suggested by Weselby, then it could be applied directly to support delivery of Donaldson’s four purposes as part of the 2022 Welsh Curriculum (Welsh Government, Curriculum for Wales, 2021). Differentiation could become a valuable asset for future proofing education in Wales.

Donaldson’s successful futures report further suggests that based on current literature, differentiating teaching should be a corner stone of the 2022 curriculum. Donaldson stated in the report that progression steps are key within each area of learning and experience (AoLE). These steps should be designed to allow support for learners who develop their skillset quickly, and equally for those requiring more long-term support (Donaldson, 2015). The concept of differentiation aligns to this. Catering for all abilities in the design and delivery of teaching must not be overlooked, and the successful futures report adds additional weight to support a wide use of differentiated delivery within classrooms in Wales.

The benefits of differentiation must however be tempered by the potential negatives. Layton has set out the following drawbacks of differentiation in education:
· Tougher workload for teachers
· Time constraints
· Children learn at different paces.
· It is difficult to evaluate the effectiveness of a teacher.
(Layton, 2016)
The focus of Layton’s concern lay around teacher workload. This concern of teachers is understandable. Differentiation may have an impact on work life balance due to the additional time taken to create and plan a broader range of materials. This drawback is also supported by TLD, adding weight to Layton’s’ observation (TLD, 2019). However, when looking at this concern objectively, an increased workload does not mean differentiation is an ineffective method of teaching and of no benefit to the learner. The evidence supports effectiveness from a learner standpoint. It does however require a dedicated teacher to ensure it is deployed correctly.

Layton has highlighted that learners developing at different paces is a drawback of the differentiation concept. However, other literature suggests the total opposite, and implies that differentiation is conducted specifically to cater for those that learn at different rates. I have not found additional literature to support Layton’s viewpoint but will reserve judgement until I have completed a substantial amount of firsthand differentiated learning.

Finally, Layton surmises that differentiation makes it harder to judge the ability of a teacher. 
It must be noted that by differentiating work, a teacher may not be progressing the entire class at the same rate, but it can equally be argued that differentiation is a complex concept that requires time, dedication, and a keen eye, to be able to tailor the approach to suit every single learner. It might be concluded that differentiation is a technique for a teacher tuned into the individuals in their class as opposed to one delivering the curriculum to the room with little care understanding their audience.

Differentiation can take many forms and must remain a fluid concept to be effective due to the individual needs of every learner. Woodley provides key areas of focus for delivering differentiated content. These suggest that the teacher must;
· challenge their own thinking.
· use support staff to further enable differentiation.
· always be flexible.
 (Woodley, 2018)

Woodley expands on the suggestions and concludes that for differentiation to be effective, the planning of lessons must change. This aligns with the TLD who similarly confirm that the teacher must consider the individuals needs prior to planning the lesson (TLD, 2019) for differentiation to have any positive impact. This consideration for prior planning provides an interesting angle and suggests that differentiation would be appropriate for a full-time classroom teacher. However, it may be a more challenging concept to employ if working on a supply teacher basis due to the lack of prior knowledge about the learners. It suggests the concept does have a restriction in this area.

The reference to utilizing support staff is particularly relevant to primary school classroom settings due to the regular use of learning support officers (LSOs). Woodley states that using support staff is vital, but the temptation to deploy the support staff to the lowest ability group must be resisted. The lower ability group would likely benefit from qualified teacher input more-so than the high ability group and as such the teacher must distribute their time wisely.
This raises an interesting consideration. I have observed the LSO being sent to support the lower ability groups in the majority of lessons I have observed. I will look to reverse this trend and distribute my time equally between groups to ensure appropriate differentiation and support.

The final area of focus raised by Woodley is the flexibility of the teacher. The teacher must not be set in their approach because plans often fail, and learners may under or overachieve compared to the lesson plan. As such it is important to utilize various strategies at a moment’s notice, to correct and support learning as it unfolds. This statement leads toward the concept of assessment for learning (AfL). Dylan Wiliam highlighted that the concept of formative assessment is far more effective than summative assessment would be when it comes to correcting practice during a lesson (Wiliam, 2011). I find the suggestion particularly interesting as it implies that differentiation can be used in conjunction with other practices such as AfL. This means that differentiation could be an important aspect of a wide-ranging blended format of teaching.
It was previously noted that Weselby has highlighted the effectiveness of differentiation for ALN learners. The Welsh Government has started to rollout a new statutory support system for ALN students and young people aged 0-25 years. It is called the Additional Learning Needs (ALN) Transformation Programme. This support system will become the Welsh Government standard in September 2021 (Welsh Government, The Additional Learning Needs (ALN) Transformation Programme, 2020).

The report highlights the following points:
· an integrated, collaborative process of assessment, planning and monitoring of the support provided to ALN learners.
(Welsh Government, The Additional Learning Needs (ALN) Transformation Programme, 2020)
There is a clear opportunity within the report to use differentiated content to support ALN learners through differentiated planning, monitoring and assessment. Not only does the report align to Weselby’s observation of effectiveness with ALN students, but it can be taken further and linked directly to Donaldson’s four purposes (Donaldson, 2015). The appropriate use of differentiation within classroom settings in Wales will ensure tailored support for every ability range and drive education forward in-line with the Welsh Government objectives for ALN learners and the new 2022 Welsh Curriculum.
Conclusion
The use of differentiation within classrooms is something I have enjoyed in my career to date. The research I have conducted has convinced me that the concept holds significant merits and is a valuable tool for pupil development, delivering upon Welsh Government objectives, and continually developing my own teaching practice going forward.

I will endeavour to differentiate each lesson at the planning stage and consider the learner and their specific needs. This will ensure appropriate lesson content and a continuation of high pupil engagement, as observed by Weselby. I have also previously enjoyed such engagement when teaching in a differentiated manner.

I will continue to develop my skillset and deploy a range of assessment for learning techniques in the classroom. This will provide a tailored approach to teaching and ensure each student is assessed in a formative manner to allow correction of errors in a timely manner as per Wiliam’s suggestion.

The use of LSO’s will continue, but I will be more aware of splitting my time between ability groups and not rely on the LSO to work with the lower ability learners. I can have a positive impact by dedicating more time to those learners in particular.

I am going to seek to blend differentiation with other techniques. This will allow be to be a flexible teacher, as suggested by Woodley. I look forward to incorporating the use of differentiation alongside my existing skillset to enable students to benefit from a blended approach to learning in the future.

(1973 words)

· 4973 words total - 3000 template words and 1973 reflection combined.

Lloyd Eveleigh
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