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Introduction:
The aim of this essay is to identify and to critically evaluate the next learning and teaching steps focusing on a case study of a group of learners, based on an observation of a critical incident in the immersive room video (schoolx Class 1 GoProMAX 5.6K, 2023) provided by the university. 
Analysing a critical incident is a method of teacher professional development. “a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident” (Tripp, 1993). A Trippian critical incident in teaching, is the mundane event that happens in the classroom on a day-to-day basis, which when it is viewed, it is only the tip of the iceberg. Tripp was theorizing on how to make the event more valuable by looking under the tip of the iceberg to find out what happened. Moreover, to think about why and the meaning behind it and what necessary step should be taken by reflecting on it, so that for future reference, this incident can be used. (The 3 Minute Tripp, 2013), (Joshi, 2018). Scholars have various guidance to analyse a critical incident. Tripp has come up with two stages to understand it. Firstly, define the critical incident, which is done by documentation and observation of the critical incident. Secondly, to describe the meaning of it, in this stage the teacher is describing the issue and given a value judgment. It is understood in terms of its role in the classroom (Joshi, 2018).The critical incident in this essay, was praise in the classroom by the teacher. The incident happened when the teacher in the video gave praise to a student. The teacher had the habit of excessive use of praise through the class. (schoolx Class 1 GoProMAX 5.6K, 2023).
As a psychological theory conditioning describes learning as an outcome of the link created between stimuli and responses, this is a vital role in management of the classroom. Two main types of conditioning are operant and classical conditioning (SHIVAN, 2023). Classical conditioning includes associating a neutral stimulus with a meaningful stimulus to produce a response, whereas operant conditioning depends on the usage of punishments and reward to form behaviour. Praise in operant conditioning can be specified as a Positive Reinforcement. Thus, praising students for their hard work, good behaviours and achievements emphasises those actions, increases the likelihood of occurrence of these behaviours among students (Saul McLeod, 2007). Moreover, the old-fashioned praise wisdom is challenged due to discouragement of fundamental values to democracy. Praise is causing dependency on the teacher, undermining freedom of expression and boosts conformity by conditioning pupils’ to quantifying their self-worth by being people pleasers (Larrivee, 2002). Finally, In this essay the critical incident was identified as the teacher giving time to students to complete a task, and during this time the teacher used praise point. 
Overview of Literature:
BF Skinner’s Positive Reinforcement as Operant Conditioning:
Father of Operant Conditioning is known as B.F Skinner. He has illustrated reinforced behaviour inclines to be recurrent, whereas behaviour which is not reinforced leans towards perishing. He studied operant conditioning by experimenting on rats located in the Skinner Box. He recognised three groups of operant or responses that lead to behaviour:
· Neutral operant is a response from the environment, that do not rise or drop the probability of behaviour to reoccur.
· Reinforcer is a response from the environment, that elevates the probability of behaviour to reoccur, reinforcement can be negative or positive.
· Punisher is a response from the environment, that decline the probability of behaviour to reoccur, punisher can be negative or positive. 
In this essay positive reinforcement is the nature of interest.
Positive Reinforcement experiment was conducted by putting of starving rats in skinner box. a lever located in the box which was initially randomly knocked by the rat as it moved in the box. Instantly food released to a vessel next to the lever. As a result, the rats kept moving to the lever as a learned behaviour. Positive reinforcement fortifies a behaviour by reward.
Teachers use operant conditioning of positive reinforcement in the classroom, by simply providing comment, approval, affirmation, compliments and encouragement on learner performance by praise. For example, students are praised for each attempt of answering questions, irrespective of whether the right answer was provided by the students. Progressively praise is used only for the correct answer, and later praise is used for only exceptional answers (Saul McLeod, 2007).
Potential dangers of praise:
As a miniature of society, the classroom must inspire democratic principles founded on the values of acceptance, tolerance, compassion, and respect. Encouraging a democratic classroom includes backing students’ self-reflection and self-evaluation, with the final aim of student self-management. Therefore, praise as the main response to students is negating for growing these values. Praise conditions pupils to pursue other’s validation, rather than grow a sense of accountability. Good behaviours are reinforced by teachers, by systematically providing praise as rewards.
 Moreover, effective usage of praise is not associated with the amount or the rate of praise but instead the qualitative usage of praise. Teachers require to question why and how they use it and consider its effect. Additionally, it is imperative to realize that not all pupil’s response is identical. In fact, scientists discovered the same statements by the same teacher created diverse outcome for pupils.
Finally, it is crucial that the teacher’s response corresponds to the development level of pupils. At older age they get more intrinsically driven. As they reach upper elementary, for good behaviour they can reward themselves. Thus, teachers should inspire them to do so by providing comments on with factual feedback, their fortes and weak point, achievements, and downfalls. In secondary school, pupils have adopted values to assess their own actions. Consequently, teachers should inspire pupils to assess their accomplishments by their own values, instead of proving them with direct feedback (Larrivee, 2002). 
This paper by (Larrivee, 2002), was published in 2012 California State San Bernardino, with viewing of 685. She has Master of Special Education and Doctor of Research methods and humanistic education. She has written 25 articles and 8 books in education.
Case Study:
This is the event that led to the critical incidents are as listed below in a secondary school setting in Swansea, during a math lesson.
[bookmark: _Hlk149731040][bookmark: _Hlk149823546]2.08 minutes into the video:
Teacher (T) said to pupil (P) where to sit as they arrived to the classroom.
3.52 minutes into the video: 
P was conscious that they were being recorded and ask why it didn’t record the first time.
T: “Who can help me distribute the whiteboards? A volunteer? Who can give the pens out? Thank you to two students”.
4.36 minutes into the video: 
T: “While everything Is being handed out, take a look at the questions on the board.” (P in the background asked for a dissimilar coloured pen – T says no!)
5.04 minutes into the video:
T: “There is a question on the board asking for the next two numbers in the sequence and the rule. If you want a challenge, you can find the term. I’m going to give you 20 seconds. Go”. After the time is up Teacher replied “Excellent” to pupils.
5.49 minutes into the video:
T: “Even though you might not have finished, I can see your whiteboard, Excellent”. Asked to a student to show the board and said: “Excellent, anyone tried to do that? Positive point to you”. Next question is displayed on the board and given time, so after time is over, student put the board up and teacher said: “excellent”, said to another student:” well done”. Next said “anyone want to go for the next section for a positive point? Who is willing to give the books for me, thank you to student X”, and then said: “thank you” to another student, “anyone else, I need one more”, then said: “thank you” to another student.
6.25 minutes into the video:
T describes the process.
6.40 minutes into the video:
T: “Repeat the activity with the next set of numbers. Remember to write the rule. If you want to try the challenge, you are more than welcome to try. Then asked to a student,” why did you write that? Excellent”.
7.08 minutes into the video:
T: “Put the whiteboard down until I ask.” Pupils waited until they are instructed to show their whiteboards.
7.23 minutes into the video:
T: “I notice that you have all written the next 2 numbers and the rule. T asks various P for the number and rule and praises. “Anyone else tried the challenge?”
7.37 minutes into the video:
T: “Praise point for you”
7.50 minutes into the video:
T: “One more for you to try, rule and challenge.”
8.20 minutes into the video:
T: “Everyone show me your whiteboards even if you haven’t finished.”
8.42 minutes into the video:
T: “Name the term – hands up for a praise point.”
8.50 minutes into the video:
T: “Who can give the books out for me, Studen x, thank you… anyone else? …. Thank you.
10.03 minutes into the video:
T: “Can you open your books; write the date and classwork and I can explain today’s task. What is the next number in the sequence?”
10.21 minutes into the video:
T asks pupils for answers and to give a reason why. Student Y- Excellent
13.30 minutes into the video:
T – “discusses the success criteria. If you have chosen the bronze, you are going to … What’s the difference between bronze and silver?”
14.47 minutes into the video:
T – went through examples from the board with pupils answering.
15.37 minutes into the video:
T: “What is …?”
16.00 minutes into the video:
T: “I’ll give you a few more seconds to think about it.”
16.51 minutes into the video:
T: “Thumbs up if you’re happy and understand that. To the side if you’re unsure or if you want more practice.”
17.22 minutes into the video:
T: “Have a chat with the person next to you. What are the next numbers?”
17.33 minutes into the video:
T –Asked a group at a time for their answers.
18.25 minutes into the video:
T: “Can you write the first one in your book please. I’m going to give you one minute (Teacher gave praise points during this time) (schoolx Class 1 GoProMAX 5.6K, 2023), (Course: Pwy ydw i’n ei addysgu? Who am I teaching? (ECAD6007-C), Tile: Immersive Room Critical Incident, no date)
The critical incident that happened in this secondary setting was at 18.25 min of the video, where the teacher gave students 1 min to complete the task. Then a student finished the task before one minute mark and the teacher gave a student praise point. repetitive use of praise throughout the lesson was apparent too. The teacher X used praises such as:  thank you (6 times), positive point to you (4 times), well done (2 times), excellent (13 times), throughout the lesson to the group of students in the classroom. This praise was used for completing the task, good behaviour, hard work and acknowledging the student (schoolx Class 1 GoProMAX 5.6K, 2023), (Course: Pwy ydw i’n ei addysgu? Who am I teaching? (ECAD6007-C), Tile: Immersive Room Critical Incident, no date). Positive reinforcement as a form of praise is summarised, analysed interpreted in the overview of the literature by use of two sources from (Larrivee, 2002) and (Saul McLeod, 2007).

Teaching and Learning Methods:
Critical Evaluation of Positive reinforcement
Operant conditioning can describe a multitude of behaviours such as: addiction, to process of learning and acquisition of language. Furthermore, it has hands-on application for areas such as token economy which is applicable to psychiatric wards, classroom, and prison. However, as a critical evaluation, operant conditioning does not consider the importance of cognitive influences and inherited factors in learning. Therefore, it is not a complete model for students. For instance, it is found that, monkeys do not use trial and error to solve a problem, rather in an instance of insight they figure out the solution. Additionally, it is suggested, learning process in humans can be automatic via observation as supposed to personal experience. Moreover, the animal study raises question which some researchers argue that it is not possible to use an animal model for humans due to physiology and anatomy differences.  Last but not least, It is argued that animals cannot process experiences using reason, memory, perseverance to wait for the outcome or self-comfort.  (Saul McLeod, 2007).
Advantage of Use of Operant Conditioning in the Schools
Operant conditioning is a tool for teachers to attain behaviour adjustment to progress in management of the classroom and enable learning. Through operant conditioning it can be possible to facilitate learning complex behaviours. It provides teachers with a set of tools for improving classroom management and student learning. Moreover, Common use of operant conditioning is used by many teachers to achieve improvement in classroom practice. Operant conditioning is viewed by many teachers to shape skill performance. Generally, the practice of five positive reinforcement for every criticism is usually viewed as utmost effective in changing actions in a desired way. 
Disadvantages of Use of Operant Conditioning in the Schools
Operant conditioning does not describe learning except for describing stimulus generation. Positive reinforcement is a shallow approach which it does not consider the complexity of the mind. Operant conditioning disregards innate endowment. Positive reinforcement does not describe learning through problem solving. Operant conditioning fails to account for imagination, curiosity and spontaneity amongst pupils. Through positive reinforcement, the learning process is dehumanized (Ekong, 2014).
Furthermore, a myriad of problems regarding the practice of praise was raised by (Larrivee, 2002). There are 20 problems of praise noted in this paper, which can be categorized as follows: falling attention in the class, sustaining negligeable effort and task performance decreases, creating discouragement and discontent for those who are in in receipt of praise, producing reliance, raising bitterness and negative viewpoints, and encouraging conformity while restricting imagination.as listed below: 
1. Praise causes dependency.
2. Praise elevates pupil’s learned hopelessness.
3. The message praise sends are that teachers expect poor behaviour.
4. Praise stops creativity.
5. Fear of not being able to live up to expectations.
6. When influencing pupils, praise is perceived as being dishonest.
7. When it is used for routine deeds, pupils may perceive praise as being silly.
8. If Praise is used all the time, the absence of it might create negative evaluation.
9. When praise is given to few pupils, others might conclude negative evaluation of themselves.
10. Those who do not receive praise can be disappointed. 
11. Praising some pupils in front of their classmates can create embarrassment rather than reward.
12. Insincere praise to enable pupils to feel better can lead to a disheartening of pupils.
13. Liberally praising pupils who are performing poorly for insignificant activities can make them offer minimal effort.
14. Praise used for minimal performance can deteriorate performance.
15. If the teacher didn’t permit praise, students might distrust their own capability or lose poise.
16. If praise is given when a student is having a problem, its followed by personal discontent. It leads them to think that the teacher doesn’t comprehend or even causes pupil’s low evaluation of themselves.
17. It can lead to resentment and be perceived as manipulation if it is not fitting with pupil’s self-image.
18. When praise is perceived as insincere and used to manipulate pupil’s behaviours, it can weaken intrinsic incentives.
19. When praise is used for the correct answers to give feedback to students to let them know they are good, it leads to students thinking that they are bad when they come up with the wrong answer. Linking knowledge with goodness is dangerous.
20. Pupils are conditioned to depend on and request praise (Larrivee, 2002).
Discussion:
To encourage a democratic classroom necessitates that the teacher can enable student self-reflection, self-evaluation, and self-management. Communication styles that are required could be that the teacher differentiates between the deed and the doer, teacher differentiates pupil’s worth and work. When the teacher distinguishes these, the teacher creates the value of respect and acceptance. Moreover, teachers’ communications have a direct relation to pupil self-esteem. They have the influence to support or diminish pupil’s self-concept. The Model of teachers’ communication should be based on acceptance, understanding and respect instead of labelling, indifference, or disrespect. Teachers must distinguish personality praise and descriptive feedback to eradicate the personality praise. Descriptive feedback should be given to pupil’s behaviour and effort without giving any assessment to the person. 
Praise should be replaced by encouragement. Praise made of positive words assessing pupils’ accomplishment, work, behaviour, whereas encouragement are those words that communicates respect and beliefs of the teacher in pupils’ abilities. As it is discussed in the literature praise conditions pupils to pursue external assessment of achievement, instead of growing a sense of responsibility for pupils’ performance and action. But encouragement distinguished achievement from effort, excites internal motivation with pupils’ self-awareness and appreciating their own strength. Furthermore, Praise conditions pupils to quantify their worthiness by the act of pleasing others, Encouragement on other hand paved the way for pupils to use their own decision making to assess their own progression. Moreover, via encouragement teachers show confidence in pupils’ capabilities to succeed in managing themselves, as well as developing a positive self-image.
 In the education system praise is viewed as a common practice expressing positive reinforcement for pupils’ capability or talent. In the short-term, it might stimulate a pupil in the classroom, but later, it shows them the key to success is ability and that failure is created by the lack of it.
Praise should be measured to reflect the successful outcome and the degree of engagement needed to get the outcome. When students think a good result is just down to luck, how hard the job at hand is, or just the skill and knowledge they have, students may think that their eventual degree of success or failure is not actually in their hands but something more random. When a teacher re-enforces that a student’s hard work is the major reason for getting a good outcome, students will feel empowered, have more self-belief that they will indeed be able to get a good result. Correlating hard work to good outcomes helps students to have the desire to keep grafting away with each new activity. If a teacher can inspire students to believe that through their hard work, they can get the outcome they need, the students’ self-esteem, confidence and academic achievement are enhanced.
When Praise is used, students learn behaviour such as: pursue external validation for their achievement, quantify self-worth by capacity to conform, quantify performance by people pleasing, fear of failure, fear of rejection, competing with others, establish unrealistic values, to progress to the detriment of others students In other hand, when encouragement used, pupils’ learn behaviour such as: be accountable for one’s own behaviour, to have trust in their own ability, assess others and their own growth, to decide for themselves, be harmonious for one’s  imperfection and others imperfection, have patience when they are challenged by the task, acknowledge the progress of other students and effort for betterment of others.
The features which makes encouragement differ from praise is listed as: the fact that encouragement unlike praise is accessible to everybody, competition is dropped for restricted prizes, it elevates taking risk to achieve new information due to shift in focus on effort not outcome, encouragement effectiveness is applicable to all ages unlike praise, it teaches pupils the importance of effort and how they feel about themselves, it supports them to keep on trying, it is internal motivation as supposed to an external one,  it supports pupil’s to realise their own forte, it raises the possibility of pupils forming internal value structures and finally encouragement leads to team work to make everybody in the classroom a winner.
By assessing pupils’ behaviour with positive reinforcement, teachers are accepting responsibility for students and try to control students by imposing external values to the student. It is argued that another alternative to a response that is judgmental by the teacher, is asking the student to make a value judgment for themselves and asking the student to have a sense of responsibility for their actions and its consequences on themselves and others in the classroom. It is important to clarify to pupils that freedom has its own responsibilities by stimulating them internally to achieve internal locus of control and understand how to regulate their own action.
In recent years, teaching and learning has shifted towards handing responsibility and control in learning to pupils. Steering away from the old belief that teachers are the only source of learning for the students to the belief that pupils can take responsibility for themselves and create their own meaning needs re-assessment for new ways of interaction with pupils. Shifting from traditional ways of teaching using praise, students are now being encouraged to monitor and gauge their own outcomes. When a teacher gives motivational and inspirational feedback, it helps students to feel more driven and determined. In this process, they realise how vital their own endeavours are in the quest for achievement. Recognising this helps build resilience and faith in their own abilities. In this way, students are in effect self-regulating themselves rather than constant teacher assessment. In an open democratic environment where respect for contributions is available, dialogue can be more open and accessible for  more students (Larrivee, 2002).
Conclusion:
In conclusion, the critical incident was identified as praise to a student, this teacher displayed an over reliance on praise frequently through teaching practice. While condition and praise are used as an effective way to manage a classroom, it is an old-fashioned strategy used by teachers. The theory by B.F Skinner along with animal experiments using the skinner box is explained. The effect of praise as positive reinforcement is discussed in this essay and its merit and de-merits are outlined as well as its limitations with the accordance to the literature. Moreover, its implications and effects for a safe teaching environment for students are discussed. Furthermore, possible future action is required to take place such as replacing praise with encouragement are explained extensively. As a strategy to introduce to my future classroom for my own use, I prefer more of a humanistic approach. Praise will be used minimally and encouragement is mainly used to avoid damage to students. This results in more of a democratic classroom to create a positive and safe learning and teaching environment for student and teacher.
Recommendation:
As recommendation, possible ethical use of praise and conditioning is suggested to be studied as well as the fact the teacher used the praise in the wrong way because she should have given a time to complete task and during this time, she has given a praise. This can be because teachers in their teacher training are told to use praise right after the action by students and it is done automatically instead of applying the praise with a robust philosophy behind it. This action can be viewed by other students that didn’t receive the praise as unfair and against the teacher’s code of conduct due to the fact the time was not over yet. Fairness as a value can be discussed in the future with links to the development stages of children in education and how being a fair teacher can have an impact in the student’s performance and engagement in a democratic classroom, as a microcosm of a democratic society. My interpretation is that this value is ingrained in four purposes of the curriculum in Wales, which is provided by the Welsh government guidance. 
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