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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	To engage with a wider range of academic literature (Estyn, current research, blogs etc.) 
	Used Estyn in my literature. 

	Targed/Target 2
	To develop your critical tone – synthesise sources, who agrees and disagrees, what are the barriers and limitations of your suggestions? 
	Considered two different sides to an argument. 

	Targed/Target 3
	Consider case studies to support your views, particularly those in Wales where you could link it to the curriculum for Wales. 
	Chosen studies related to Wales. 









A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections

Introduction 
 
In this assignment, a strategic target from a School Development Plan (SDP) will be critically evaluated and discussed. In line with BERA (2024) the school from which this information has been taken from will be anonymised and referred to as ‘School A.
School A, situated in Cardiff, Wales, serves a diverse community with a pupil population of around 270 learners aged 4-11. The percentage of pupils eligible for free school meals (FSM) is 21.4%, the percentage of pupils who have English as an additional language is 14.2% and the percentage of pupils identified as having additional learning needs (ALN) is 3.0% (Estyn, 2023). 

The strategic target I will be discussing from the SDP is ‘To further improve the standards of Welsh Oracy and raise the profile of Welsh across the school’. The target of improving Welsh Oracy skills links directly to the Welsh Government’s Cymraeg 2050 strategy, which aims to get one million people speaking Welsh by 2050. Developing these language oracy skills in primary school pupils enables children to gain the confidence in using language daily, which supports bilingualism and increases the use of the Welsh language throughout communities (Welsh Government, 2017). Challenges that may arise from this target include the diverse culture within School A and supporting bilingual development in a diverse school so that Welsh language can be embedded effectively. 

 
Literature Review 

The purpose of School Development Planning (SDP) is to identify areas that require improvement within a school setting and then applying strategic priorities or targets that align with national policy. The key purpose of school improvement is to ensure all learners have equal opportunities to learn and experience positive outcomes as a result of this learning, regardless of their individual circumstances (Welsh Government, 2022). 
Self-evaluation forms the first part of SDP whereby an area for improvement is identified either from an outside source (Estyn) or from members of staff within the school itself. The ability to consistently evaluate your practice as a teacher is key to be able to deliver efficient practices. Schools in Wales should ensure that all aspects of SDP incorporate the four purposes of the Welsh curriculum. The second part of SDP requires implementing targets or priorities that are in line with national policy. The Welsh Government states that schools must choose priorities that address educational policies, develop a 3-year plan that outlines detailed actions for each year and ensure that the SDP is collaborative amongst school staff, governors, parents and where appropriate learners, to ensure that the priorities suit the needs of the community (Welsh Government, 2022). Once priorities are set, it is the responsibility of staff to attend the relevant training, acquire resources and implement strategies within their teaching practice that link back to the priorities. The final part of SDP requires consistent monitoring and evaluation in order to review how practices are implementing the priorities and whether anything more should be done in order to meet the priorities (Welsh Government, 2022). This can be done by collecting data through lesson observations, pupil voice meetings, and regular staff team meetings and staff discussions to get a clear understanding of the progress of implementing these priorities. Establishing a well thought-out and effective SDP that aligns with the Welsh Government’s Curriculum for Wales, will ensure that there is continuity throughout the school and create an environment in which all pupils will have the best possible learning experiences and outcomes (Welsh Government, 2022). The strategic target set out by School A, for improving Welsh oracy skills in pupils across the school links to national policies set out by the Welsh Government, in particular Cymraeg 2050: A Million Welsh Speakers framework (Welsh Government, 2017). 

Challenges

There are several challenges when it comes to improving Welsh oracy skills. School A is an English medium primary school; therefore, staff and pupils have limited exposure to Welsh inside of school. In 2013, a review was carried out in Welsh secondary schools regarding the use of the Welsh language. The purpose of the review was to establish what changes should be made to teaching and training to make the use of Welsh as a second languge more accessible in and around the schooling community (Welsh Government, 2013). The review identified teachers had a lack of training and preparation for teaching Welsh and that schools had a negative ethos surrounding the Welsh language (Welsh Government, 2013). With regards to primary education, the review found that teacher confidence in delivering Welsh oracy activities in primary schools was low and therefore needed improvement if there was going to be any significant difference (Welsh Government, 2013). The review also stated that teachers in primary settings lacked the ability to teach Welsh as a second language, and so therefore improvement in this area is needed too (Welsh Government, 2013). 

Similarly, another challenge that comes with increasing the use of Welsh and improving oracy skills in an English medium primary school, specifically in a diverse area such as Cardiff, is due to the fact that many children come from a multilingual household and are English as an Additional Language (EAL) pupils. Since they are already juggling the difficulties of learning and utilising multiple languages, learning Welsh can be challenging for EAL learners. Fluency and confidence can be affected by limited exposure to Welsh outside the classroom, along with the cognitive challenge of learning both English and Welsh at the same time. Furthermore, if families don't speak Welsh, parental support might be limited, which would make reinforcing the language at home more challenging (Rhys, 2014). However, there is research to suggest that children and families who speak multiple languages are better able to engage with and pick up new languages than those children who don’t. Bilingual children who are exposed to new language show more efficient processing of that language when compared to non-bilingual children (Byers-Heinlein & Lew-Williams 2013). This research suggests that although multi-language families may not necessarily prioritise the Welsh language in their homes, those children are not at an advantage when it comes to learning Welsh and are perhaps better able to engage with and develop Welsh language skills. 

Developing Welsh Language skills

There are several ways in which Welsh language skills, particularly oracy skills can be developed in schools. 
It is believed that a child’s environment and interactions with peers can impact their cognitive development and learning ability, therefore impacting their ability to learn new languages (Vygotsky, 1978). Vygotsky’s Social Interaction Theory focusses on the crucial role of social interaction with peers and other more knowledgeable individuals (such as teachers) with regards to a child’s development and intellectual abilities, specifically language development (Vygotsky, 1978). Within the classroom, children are able to practice Welsh language skills by interacting with peers and engaging in conversations which helps them to strengthen their Welsh language and oracy skills. This can be done through conversations or mini games that give the children the opportunity to build on their confidence and fluency in regard to the Welsh language. 
Another key element to Vygotsky’s Social Interaction Theory was the importance of having more knowledgeable individuals such as teachers and other adults who are able to scaffold and model using language accurately (Vygotsky, 1978). By modelling, using prompts and accurate sentence structures when using the Welsh language in conversation, children are able to learn from others and build their confidence using the Welsh language independently. 
According to this theory, a mixture of group learning, interactive learning activities/games, aswell as using speaking exercises can improve and enhance a child’s Welsh language proficiency in the context of developing Welsh oracy skills, especially when led by a teacher or a more knowledgeable/experienced individual. 

Furthermore, a recent study carried out by Kalogirou et al (2017) found a new method of teaching language, whereby they examined the effectiveness of using drama techniques to help children of primary school age develop their Welsh language skills. There were 63 learners, all of whom were learning Welsh as a second language, from Year 5 classes. Children in the experimental group engaged in drama-based activities such as role-play and filmmaking, whereas the control group used more traditional methods of language acquisition activities such as reading books with course book activities and class activities with interactions with peers (Kalogirou et al 2017). The children then completed questionnaires, and the results were analysed to compare vocabulary acquisition between the groups. Results found that those children who engaged in the drama-based activities significantly outperformed those children in the control group who did not take part in any drama-based activities and instead used more traditional methods of learning languages. Kalogirou et al (2017) found that children in the experimental group found the drama-based activities fun and engaging and were willing to participate. 
These results suggest that incorporating drama-based activities can be a useful strategy when trying to improve Welsh language skills amongst primary school children. The clear increase in vocabulary acquisition shows that using drama-based activities, aids children’s ability to learn new language and positively increases their engagement with the language through activities that they genuinely enjoy. 
These findings show that combining social interaction with peers, alongside creative, immersive approaches can be highly effective in improving Welsh oracy skills among primary school learners. 

Developing an Action Point

The target of ‘improving Welsh oracy skills’ aligns with School A’s inclusive ethos and promotes bilingualism supporting the Welsh Governments national goal of 1 million Welsh speakers by 2050. Lesson observations and learning walks highlight that the use of oral Welsh by adults and children requires some development. Furthermore, all staff completed a self-evaluation form which highlighted that improvement was needed in staff’s own development of their Welsh language skills, developing their knowledge, skills and understanding. In addition to this, given that School A is a diverse school, many families have limited exposure to Welsh at home, therefore setting this target is key in developing Welsh oracy skills.   

As a result of this, School A developed several action points/strategies in order to help increase the use of Welsh and improve Welsh oracy skills among staff and pupils. One of these was the use of ‘Helpwr Heddiw’ sessions which is a pupil-led session that encourages peer modelling and participation in using the Welsh language. Usually, children will be chosen at random to take on the role of ‘Helpwr Heddiw’ and choose several different activities/games that promote using the Welsh language. The children chosen to be ‘Helpwr Heddiw’ would give classroom instructions, write the days date in Welsh and describe the weather for that day in Welsh with the help of other children in the classroom. 
Similarly, to further embed the Welsh language and improve oracy skills, School A introduced ‘word jails’ in their classrooms, whereby certain common phrases used in the classroom such as ‘Can I have…’ or “Can I go to the toilet?” were only to be spoken using the Welsh equivalent. This ensured that children regularly practiced essential Welsh phrases and reinforces their ability to speak fluently and confidently. It also helps to normalise using Welsh within the classroom. 
Similarly, increasing the use of incidental Welsh around the school was used to promote the Welsh language and improve oracy skills. For example, using Welsh greetings within the classroom promoted the language and made it a common occurrence for children, who then felt confident in using various Welsh greetings.  
Furthermore, the use of more Welsh language learning displays within and around the classroom was used so that children had constant reinforcement of key vocabulary, and common phrases in their learning environment as visual prompts. This supports the overall development of the children’s language skills. 
By using these combined strategies, School A was able to implement Welsh language skills into the learning environment and make it as accessible as possible for the children to be able to improve their confidence, fluency and engagement with the Welsh language in everyday scenarios. 


Reflection and Evaluation – 

Within my practice at School A I very much threw myself into trying to incorporate as much Welsh language as I could into my lessons given that it was a school target. I am not a Welsh speaker, and this was my first placement practice and so at first, I found myself shying away from using Welsh with the fear of messing it up or getting it wrong. However, as I gained my confidence throughout my placement I integrated as much Welsh as I could. Starting off using Welsh prompts during the morning and afternoon register. Towards the end of my placement, I would ask the children during the register how they are feeling in Welsh using ‘Sut wyt ti’n teimlo?’ and the children would describe how they were feeling back to me. This actually expanded my Welsh oracy skills as I was not familiar with what some of the words were for describing emotions/feelings. I believe my efforts to use incidental Welsh within my lessons related to the school’s target ‘To further improve the standards of Welsh Oracy and raise the profile of Welsh across the school’ because the children were able to confidently and fluently practise a variety of language patterns during our lessons. 
In future I would consider using more drama-based activities during Welsh sessions as the research suggests using role-play activities, or other drama activities helps to engage children in learning languages Kalogirou et al 2017).

Conclusion 

To recap, the aim of this assignment was to consider one of School A’s targets and to analyse the ways in which School A developed and implemented strategies in order to meet this target. School Development Planning is a key process within school development with the aim of always enhancing the learning environment for learners. In my future teaching practice, I will continue to engage with school development planning and ensure I am always tweaking my teaching styles to ensure the best experience for learners and trying to meet a school’s target whatever that may be. 
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