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	Targets
	How you have worked on this
	An example can be found on

	Target 1:
Proofread your work to avoid written inaccuracies
	Through proof reading my assignment multiple times throughout writing and once finished.  
	Throughout the assignment. 

	Target 2: . Revise accurate sentence construction, including correct use of punctuation
	Through using an academic phrase bank list to refer to throughout the assignment. 
	Throughout the assignment. 

	Target 3: · Revise Harvard referencing guidelines for accurate referencing
	Through referencing to the Harvard referring guide provided by the university. 
	Throughout the assignment and references list on page 20.




Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical).

Part 1: A written reflection. 

For the purpose of this assignment the child will be known as the pseudonym name Ben Thomas. The class teacher and class Learning Support Assistant (LSA) will also be known as the pseudonym names Miss Jones and Miss Smith. Ben Thomas is a is an 8-year-old boy in a Year 3 class, he comes from a loving two parent, one sibling household that are keen to support Ben’s developmental needs. Ben has been diagnosed with Attention Deficit Hyperactivity Disorder (ADHD) and is struggling with his social, emotional and behavioural development (SEBD). 

Since coming back to school after the summer holidays Ben has found it difficult adapting to horizontal transitions within the classroom, specifically transitioning from lesson to lesson. Ben is finding these particular transitions quite strenuous and so his reactions are often negative, resulting in disruptive and aggressive behaviour in class, thus creating a barrier which is impacting on Ben’s progression with his learning. Due to Ben’s reactions, he is also finding it tough to make friends with his peers as they find Ben to be unpredictable. (Symonds, 2015, p.38) would agree that Ben’s difficulty in forming relationships with his peers is having a negative impact on Ben’s emotional development and could cause Ben to view school as a stressful environment. 

In order to support Ben’s needs, a variety of methods have been targeted within his support plan (See Part 2). Beginning with mindfulness sessions to improve Ben's behavioural development, these sessions consist of strategies Ben can use to calm himself down. Sessions then move forward to look at different visual reminders for Ben to independently refer to between and during transitions. The support plan finally looks at sessions on building relationships, containing multiple methods to support Ben’s social and emotional development. The support plan consists of key stakeholders such as the class teacher and school Additional Learning Needs Coordinator (ALNCo), however the main focus is the relationship between the class LSA and the parents. (Packer, 2021, p.17) understands the importance of  home and school relationships, suggesting that effective communication is key in order to work collaboratively. Within the support plan Ben’s parents will play a key role in supporting Ben’s development from home, ensuring that communication between Miss Smith and Ben's parents is consistent and detailed. (Packer, 2021, p.17) may suggest that keeping an open door between Ben’s parents and Miss Smith is the greatest solution for supporting Ben’s development and ensuring all key stakeholders feel included.
In this section the writer will discuss mature and thorough knowledge and understanding of the chosen barrier and transition, their effect on progression and development and the role of the stakeholders. Within Ben’s support plan (See Part 2) the first two sessions aim to support Ben’s behavioural development through mindfulness. Ben is struggling with transitions between lessons, this often leads to frustration and hostile behaviours. Ben’s aggressive reactions are affecting his progression in the health and well-being area of learning and experience. (Welsh Government, 2020) suggests that Ben needs support in reaching progression step 2, which includes Ben being able to focus his attention on his thoughts and perceptions as to why he may be feeling the way he is feeling. Following on from this, (Saarni, 1999, p. 2) may suggest that emotional competence has a close link to certain behaviours and reactions. Implying that emotional competence proves self-efficacy therefore, the way a person would react according to their personal moral character. (Saarni, 1999, p. 6) also insinuates that emotional competence has been described as the capability to adapt to a changing environment, in Ben’s case this would be the classroom. 

In contrast to this, (Semrud – Clikeman and Schafer, 2008, p. 5) indicates that emotional competence is associated with social experience, specifically focusing on relationships between parent- child and peers. (DuPaul and Stoner, 2014, p. 252) recognizes that peer relationships have a considerable influence on Ben, however, Ben struggles with his social development and forming relationships with his peers, therefore lacks emotional competence, once again affecting his behvaioural development. (DuPaul and Stoner, 2014, p. 252) would agree that it is common for children with ADHD to struggle forming relationships with their peers, (DuPaul and Stoner, 2014, p. 256) indicating that Ben may not understand social cues and may become disruptive because of this. Ultimately resulting in his peers becoming dissatisfied with Ben’s behaviour and will no longer want to partake in activities involving him. Supporting this (Semrud – Clikeman and Schafer, 2008, p. 4) may imply that aggressive children, such as Ben, are often those that have difficulty forming relationships due to their excessive behaviour. (Semrud – Clikeman and Schafer, 2008, p. 4) suggests that Ben may find it challenging to wait his turn when playing games, and often abruptly interrupts other children’s games, causing a negative reaction from Ben’s peers and ultimately Ben being rejected. Therefore, Ben is unable to improve his social development which in turn affects Ben’s emotional development and self - esteem (Harpin, 2005, p. 12). 

Within Ben’s support plan (See Part 2) session four focuses on understanding emotions and linking them to facial expressions, this session has been put in place in order to support Ben’s emotional development. (Semrud – Clikeman and Schafer, 2008, p. 7) reinforces that in order for Ben to understand his own emotions to control his behaviour, he needs to understand others’ emotions through decoding his peers’ facial expressions. (Welsh Government, 2020) understands the importance of this in order for Ben to progress with his development. Session four allows for Ben to move forward to progression step 2, which consists of Ben paying attention to his peer’s feelings and understanding why his peers may feel that way. As previously discussed, there is a strong connection between emotional and social development (Semrud – Clikeman and Schafer, 2008, p. 6). Referring to the support plan (See Part 2) session five and six focus on supporting Ben’s social development in order to meet progression steps 2. These include Ben recognising how his decisions impact himself and those around him in present times and in the future, and Ben taking part in group decisions and understanding why his peers need to be included when making some decisions (Welsh Government, 2020). In order to do this, it is vital that Ben’s peers are included within all the sessions scheduled in the support plan. (Dupaul and Stoner, 2014, p. 252) would agree, insinuating that social skills training plays a key role within school-based intervention. Suggesting that children with ADHD often find social development challenging and that techniques such as modelling and behaviour rehearsal are often effective. Therefore, would agree that session five “Kicking Kangaroo” within the support plan (See Part 2) would be an effective tool to support Ben’s social skills, as he is interacting with his peers and is copying the positive behaviour modelled, such as learning to take turns. 

Other vital aspects in supporting Ben’s progression and development include key stakeholders, these stakeholders consist of Miss Smith, who will be running the interventions and Ben’s parents who will be practicing what Ben has learnt in the school-based sessions at home. (Huser and Dockett and Perry, 2015) suggested a metaphor that transitions are like a bridge and in order for Ben to successfully cross the bridge there must be excellent communication between the school and parents about what the outcomes and expectations are for Ben. 

Miss Smith’s role for supporting Ben’s development through the transition will be to organise Ben’s weekly sessions, in the support plan (See Part 2) and work with Ben alongside a small group of his peers to complete each weekly activity. It will also be Miss Smith’s role to check that Ben has looked at his visual timetable each day encouraging independence for Ben to do this on his own. In order to specifically focus on Ben’s transition, Miss smith will be responsible for setting Ben’s egg timer at ten minutes, five minutes and two minutes before the end of the lesson to ensure Ben has enough time to properly prepare for the transition into the next lesson. Miss Smith’s role will also include checking in with the class teacher and school ALNCo at the end of each week to give a brief overview of Ben’s progression and update them of any changes. It is vital that Miss Smith also communicates often with Ben’s parents so all key stakeholders have a clear understanding of their roles in supporting Ben, Miss Smith will also be providing Ben’s parents a copy of the support plan. (Packer, 2021, p. 77) supports this indicating that as Ben becomes more independent it is essential that there is effective communication between the parents and Miss Smith. By allowing an open-door policy between the parents and Miss Smith, it ensures that there is regular communication about expectations, where Ben’s progression currently stands according to the Welsh Curriculum, and how the parents are able to support Ben’s progression and development from home. This eliminates any anxiety or confusion the parents may have about Ben’s transition and development as the parents are continuously involved throughout the support plan (See Part 2). 

The parents’ role for supporting Ben’s development through the transition will be to look at the support plan each week and reinforce the activity that Ben has focused on that week at home. For example, when Ben gets frustrated at home, it is the parent’s role to practice feather breathing or walking meditation at home with Ben. This ensures that these strategies become familiar and consistent within Ben’s life, he will then be able to use them more regularly to focus on his self-regulation. (Correia and Marques-Pinto, 2016) looked at research indicating that learner’s behaviour such as self-regulation and self-control is what makes a transition successful. In order for Ben to progress, strategies need to be implemented within the home. It will also be the parents’ role to communicate effectively with Miss Smith, (Sutherland et al. 2010, p. 46) implies that it is essential that all stakeholders involved understand the importance of effectual planning and coordination of activities within the support plan and the importance of positive relationships between Ben, Miss Smith and the parents in order for the transition process to be successful and for Ben’s development to progress. 

(Galut, 2001) explores Bronfenbrenner’s ecological systems theory which suggests that a child’s development is highly influenced by the immediate surrounding environment but can also be influenced by the interactions the child may have  with a larger surrounding environment. (Galut, 2001, p.3) implies that Bronfenbrenner’s theory consists of various ecological systems and that the most influential on the child’s development would be the microsystem, consisting of the child’s family, school and peers. The theory indicates that the interactions within the microsystem are essential in supporting the child’s development, suggesting that the child’s relationships with their parents and peers must be positive in order to have a positive impact on the child. (Galut, 2001, p.3) explores the theory further which indicates that the way a child reacts to those in the microsystem, such as peers, will often influence how the child will be treated in return. (Guy – Evans, 2020) supports Bronfenbrenner’s theory which indicates that if Ben shows aggressive behaviours towards his peers, this is often the same reaction Ben will receive back, thus resulting in peer rejection. Ultimately this will have a negative impact on Ben’s social development and in turn his emotional and behavioural development also. 

(Wenger, 1998, p. 76) would agree with Bronfenbrenner’s theory that relationships are essential, (Wenger, 1998, p. 76) suggests that all practitioners and stakeholders involved in the transition process should understand the importance of what children can learn from various relationships and that effective communication between all key stakeholders is vital, in order to build these positive relationships to model to the child. However, in contrast to this, whilst exploring Bronfenbrenner’s theory of ecological systems, (Galut, 2001, p. 4) discovers a flaw in the theory. (Galut, 2001, p. 4) may imply that not all children may have a consistent interaction with key adults needed to support the child’s development. Therefore, suggesting that Bronfenbrenner’s theory may not be reliable as not all children are able to relate to such interactions with important adults. 

On the other hand, personally I disagree with (Galut, 2001, p. 4) and the flaw found in Bronfenbrenner’s theory as children are influenced by all aspects of the surrounding environment and may be able to get these rich interactions which will support their development from their peers. Supporting this (Packer, 2021, p.10) also examined Bronfenbrenner’s theory and would disagree with (Galut, 2001, p. 4) implying that a “child does not exist in isolation and is constantly influenced by environment” (Packer, 2021, p. 10). 

Bronfenbrenner’s theory is similar to that of Bandura’s. Explored by (McLeod, 2016) Bandura’s theory suggests that environmental factors have a large influence on a child’s development as the child learns through observations, modelling and imitation of others behaviours. Although in contrast to Bronfenbrenner’s theory (Galut, 2001, p.3), (Falk and Kim, 1980, p. 15) indicates that cognitive factors are just as, if not more influential than environmental factors as observational learning is not able to take place unless cognitive processes had already occurred. (Falk and Kim, 1980, p. 15) and (McLeod, 2016) agree that Bandura’s theory consists of a meditational process, which can be described as a bridge between cognitive and behavioural development. It suggests that the meditational process includes a mental event happening within the child, an example of this may be motivation. This needs to occur before any behaviour is able to take place (See Appendix 1). Using the example of motivation as a mental event, it implies that a child will who is not motivated will not perform a behaviour and will require a form of motivation such as encouragement and praise from an adult. Ultimately suggesting that an adult will need to be present within such interventions in order to provide the child with a mental event to progress onto performing the behaviour. 

Within Ben’s support plan, there are various different methods and activities that will support Ben’s progression and development through the transitions. (Levesque, 2011, p. 1590) initiates that importance of practitioners planning activities that will prepare the child for transition well in advance before the transition occurs, in order to reduce any frustration or confusion within the learner. (Levesque, 2011, p. 1590) also reinforces the use of effective communication between all stakeholders to ensure the child is fully supported in various settings. 

Ben’s support plan (See Part 2) begins with sessions focusing on mindfulness to reduce aggressive behaviour during transitions between lessons. Mindfulness sessions will consist of deep breathing in order for Ben to learn to self-regulate and calm his behaviour. (Oord and Bogels and Penijnenburg, 2011, p. 142) agree that mindfulness sessions are effective in children with ADHD and behavioural issues as the child will learn to focus their attention and awareness on their breathing and learn self-control. (Oord and Bogels and Penijnenburg, 2011, p. 140) may also suggest that by focusing attention on breathing it reduces any automatic responses the child may have. Therefore, would be effective for Ben to reduce any aggressive outburst of behaviours towards his peers or support staff. 

In contrast to this, as witnessed on second Professional Teaching Experience (PTE 2), mindfulness sessions such as session one within Ben’s support plan (See Part 2) may not work for all children, as every individual child responds differently to various mindfulness activities. Witnessed on PTE2  children that responded negatively to feather breathing as they did not like to sit still. The support staff then tried walking meditation as an alternative mindfulness activity and received a positive response as some children preferred moving around. A solution to this problem witnessed on PTE2 was simply to ask the child how they felt when they did feather breathing as oppose to walking meditation, which made them feel calmer and why. The support staff were then able to create a support plan which consisted of more movement based mindfulness activities rather than those which focus on keeping the child still. 

Within Ben’s support plan (See Part 2) session three focuses on visual reminders as a way of preparing Ben for the day and all lesson transitions that will occur. Visual timetables are a key focus in the support plan in order to help Ben come more independent with preparing for change and ultimately reducing any aggressive behaviour. (National Health Service, n.d) agree that visual timetables are effective in managing behaviour that could be seen as challenging as they are easier to understand than verbal communication. Ben will understand what is expected, therefore reducing anxiety and any feelings of confusion or frustration. (National Health Service, n.d) also supports the idea that visual timetables encourage independence in children as they are able to look at what is scheduled for the day and when and so are able to independently prepare themselves for transition. Other sources from the (National Health Service, n.d) indicate the importance of children having time to process change. Thus, supporting the use of egg timers set at 10, 5 and 2 minutes before transition occurs. (National Health Service, n.d) implies that it may be beneficial for Ben if Miss smith acknowledges any feelings of anger from Ben and is able to also explain why the lessons need to change. 

However, although the writer agrees that visual timetables would be very effective in supporting Ben through transitions from lesson to lesson, there are also some limitations involved. (F. Learning, 2022) suggests that Ben may become confused as to where to look on the timetable. (F. Learning, 2022) indicates that because the support plan (See Part 2) encourages Ben to independently look at his visual timetable, that he may became confused as to which part of the day he is currently experiencing and then may not have enough time to properly prepare himself for the correct transition. However, a solution to this limitation may be that Miss Smith will print out an arrow for Ben to move down the timetable after each transition between lesson has been competed, this will reduce any risk of Ben becoming confused with the transitions. 

The final sessions within Ben’s support plan (See Part 2) focuses on supporting Ben to build relationships with his peers. Strategies used in these sessions mostly consist of playing games such as the emotions game in session four and the “kicking kangaroo” game in session five. These games aim to support Ben’s social and emotional development. (Hromek and Roffey, 2009, p. 633) agree that playing games as an intervention is effective when supporting children in learning to build relationships with their peers. (Hromek and Roffey, 2009, p. 633) may suggest that learning through games allows children to develop self-efficiency skills through modelling and imitating behaviour within scheduled guided practice sessions. (McLeod, 2016) suggests that Bandura’s theory would support this, indicating that children learn through observational learning from those around them. (Hromek and Roffey, 2009, p. 633) supports the idea of game-based learning as part of an intervention, implying that children such as Ben will be given opportunities to develop his emotional literacy through identifying different emotions both within himself and his peers, therefore gaining a good understanding of others perspectives on situations and developing empathy. (Hromek and Roffey, 2009, p. 633) also agrees that game playing is an effective method for Ben to progress in his social skills as he will learn turn-taking, listening and sharing skills, but also how to resolve conflict in certain situations and learn to be apologetic. (Vygotsky, 1978, p. 34) would support this as his theory suggests that scaffolding is key within children’s learning and that practitioners are able to build on what children already know in order to reach their target. (Vygotsky, 1978, p. 34) suggests that children are able to learn from each other through the theory of the more knowledgeable other and peers are able to support one another within their progression journey. 

In contrast to this (Singh, 2020) suggests that there may be some limitations of game-based learning. (Singh, 2020) indicates that game-based learning can be time consuming. This may prove to be an issue within a school-based intervention as it is important that children are not being taken out of the classroom for long periods of time as this may affect their learning progression. Although a solution for this issue could be that sessions are set to a time limit such as twenty minutes to ensure that the game does not consume too much of the children’s classroom learning time. (Singh, 2020) also suggests that costs for buying these particular games to support development may be a limitation. Whilst funding for resources may be an issue, a solution to this could be that the children use resources already in the school. For example, using a ball to throw back and forth to each other to learn social skills such as turn-taking through a low-cost activity. This solution can also be used at home when Ben practices his sessions with his parents, the support plan (See Part 2) suggests that Ben could use a ball at home. However, if this still proves to be an issue the school could provide Ben with a ball to take home. 

To conclude, within this assignment Ben has struggled with transitions between lessons which has had a negative effect on his SEBD. Ben will begin a support plan that will last for six weeks, focusing on sessions that will help Ben manage his behaviour through mindfulness training. The sessions will provide Ben with independence to prepare for change through visual reminders and sessions will support Ben in building relationships with his peers to encourage progression within his social and emotional development. This assignment has showed how parental involvement is vital in supporting Ben and also the importance of effective communication between all key stakeholders involved to support Ben in school and home. Throughout this assignment, key theorists such as Bronfenbrenner, Bandura and Vygotsky have been explored and connections have been made as to how those theories are still relevant, specifically within supporting Ben. 

Through completing this module and reading various books and journals both on and outside of the module reading list, I personally feel as though I have progressed within my own personal professional development in meeting the professional teaching standards (Welsh Government, 2018) . This module has contributed to my professional learning, specifically focusing on wider reading and research findings. I feel this module has provided me with opportunities to develop my confidence and understanding of theories and research about assessment, child development, specifically looking at SEBD of a child with ADHD and learning relevant planning over a half term in supporting this particular imagined child. This module has also supported me with progression in pedagogy, specifically looking at involving partners in learning (Welsh Government, 2018). The module has provided multiple opportunities to show the importance of parent involvement within interventions supporting their child. Referring to the professional teaching standards (Welsh Government, 2018), I would like to further develop my leadership through supporting formal leadership roles. 







Part 2: A one page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies. 

One Page Profile (187 words)
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Pupil Support Plan

Ben Thomas is an 8-year-old boy in a Year 3 class. Ben’s teacher is Miss Jones and the class Learning Support Assistant (LSA) is Miss Smith. Ben has Attention Deficit Hyperactivity Disorder (ADHD) and is struggling with horizontal transitions in the classroom, specifically transitioning between lessons during the day. Ben can become disruptive and shows aggressive behaviour during these transitions and because of this is struggling to build friendships with his peers. 

The rationale for this support plan aims to support Ben’s SEBD. The support plan consists of a 20-minute group activity session each week, this will run over a course of 6 weeks leading up to half-term. The support plan will target Ben’s behavioural development first through mindfulness sessions, which will guide Ben to help him self-regulate and calm himself when he comes frustrated between transitions. The support plan will then follow on to a session explaining visual reminders where Ben will learn to become more independent between transitions. The plan then follows on to support Ben’s emotional and social development through building relationships sessions.

The intervention group numbers will consist of 4 children and Miss Smith. Within the school community Miss Jones and the schools ALNCo will both have seen the support plan and be aware of the sessions taking place, however Miss Smith and parents will be working collaboratively with the children throughout the 6 weeks, passing back and forth any messages or resources needed to support these sessions. 

Finally, the methods used for evaluating the strategies within the support plan will consist of asking the children questions at the beginning of the week 1 session, at the beginning of the week 3 session and the end of the week 6 session, then comparing the answers to see how effective the strategies have been. By asking questions on week 3 we are able to see where in the support plan positive results begin to show. In contrast to this it will also be easier to see whether the child is not making any progress at the half way mark in the support plan, therefore changes are able to made quickly in order to support the development. Examples of these questions may include:

Week 1 – “Do you know what to do to calm yourself down when you feel angry?”
                “Do you find it difficult to make friends?” 

Week 3 – “How do you feel after you use feather breathing or walking meditation?”
                “Have you been practising these strategies at home?” 
                 
Week 6 – “Do you know what to do to calm yourself down when you feel angry?”
                “Do you find it difficult to make friends?” 
                “How have the Eggsellent Egg timers or Trusty Timetable helped you?”


	
Week
	
Lesson Focus
	
Group Activities (20 minutes)


	
Health and Well-being
Links to the Curriculum

(Welsh Government, 2020, https://hwb.gov.wales/curriculum-for-wales/health-and-well-being/descriptions-of-learning/) 
	
Parental Involvement



	

Week 1
	

Mindfulness
Session
	 
Feather Breathing: 

Before the session begins the children will need to collect feathers from around the classroom to hold. 

Ask the children to place their hands on their stomachs before taking a deep breath, this will guide children on how to take deep breaths as they will feel the rise and fall of their stomachs. 

The children will be instructed to inhale and count to three, before slowly exhaling through the nose and gently blowing on the feather. 

Ask the children to exhale any anger or frustration they have onto the feather so it can be blown away.

	
Progression Step 2:

“I can, with support, focus attention on my perceptions and thoughts.”

	
The children can show their parents what they have learnt, and how to do the breathing exercises with the feather. 

This could be done at any point in the day. Could be beneficial perhaps after lunchtime. 

	

Week 2
	

Mindfulness
Session
	
Walking Meditation: 

Begin by explaining to the children they are going to play a walking game. Start by walking slowly with the children step by step. 

Whilst walking instruct the children to think about how it feels when they walk slowly asking questions such as: 

“How does it feel when your knee bends slowly?”

Encourage the children to take steady slow breaths whilst walking. 

Explain to the children that this can be practiced through the school halls when the classroom sometimes becomes too noisy and overwhelming.

	
Progression Step 3:

“I can self-regulate my emotions in a healthy way using strategies that I have developed.”

	
As a family, they could go on a walk around the house practising walking slowly and breathing. 

The school, could send home a copy of some example questions used in the sessions in school for the parents. 

	

Week 3
	

Visual Reminders Session
	 
“Trusty Timetable” and “Eggsellent Egg Timers”: 

In this session, introduce a visual timetable of the day to the children, this could be known as a “Trusty Timetable”. 

Explain that the timetable will change each day and that it will include different lessons and at what times these lessons will be and how long they will last. Overall explains the order in which the day. 

However, during this session an “Ooops Card” will also be introduced, this is a card that Ben can hold onto for when something changes throughout the day and does not follow normal routine.

Explain to the children where to find the “Trusty Timetable’ This allows the children be independent in preparing for change. 

In this session, also introduce “Eggsellent Egg Timers.” Explain to the children that these egg timers will be used whenever a transition between lessons occurs. Ben will require an egg timer set at 10 minutes, 5 minutes and 2 minutes before the transition between lessons occurs. This allows plenty of time to prepare for change. 

	
Progression Step 2:

“I can make decisions based on what I know.”

	
Parents could write out a quick schedule of the day to show their child and keep the timetable somewhere that the child has easy access to within the home. 

The parents could also create a “Ooops Card” in case there are any unexpected changes.

Parents could also practice a countdown timer for transitions during bedtime. If there is not an egg timer within the home the school could provide the parents with one.

	

Week 4
	

Building Friendships
Session
	
Emotions Game:

Begin the session by explaining to the children what they are going to do. They will sit in a circle and pass around a bag containing different facial expression cards. 

Without looking they will each need to pick out a card from the bag, then that child will need to identify the emotion on the card and think of something that would make that child feel that way. 
	
Progression Step 2:

“I can pay attention to the feelings of others and I am learning to think about why they may feel that way.”

	
Parents could practice this using their own facial expressions. Child will have to identify their parents’ facial expressions and give some examples of what could make the parent feel that way. 

The parents and child can take it in turns to do this. 


	

Week 5
	

Building Friendships
Session
	

Kicking Kangaroo Turn-Taking Activity: 

Start the session by explaining to the children that they are going to play a game to practice their turn taking skills. 

Explain to the children that the game is called “Kicking Kangaroo” and that the rules are

· You go around in the circle each placing an object onto Kicking Kangaroo.

· You continue to do this until the kangaroo eventually kicks all the objects off. 

· Whoever places the object that causes the kangaroo to kick is out. 

	
Progression Step 2:

“I can recognise that my decisions can impact on me and others, both now and in the future.”

	
Family could practice turn taking using a ball to catch and throw back to one another and the first one to drop it is out. 

	

Week 6
	

Building Friendships
Session
	 
What Makes a Good Friend? 

Before the session begins, the children will need a pencil.

Introduce the outline of a person on an A3 sheet of paper and explain to the children that they are going to pass round the sheet of paper and take it in turns to each write down something in the persons outline that makes a good friend. 

The children will then discuss all the things written down and decide together HOW and WHY each point makes a good friend. 
	
Progression Step 2:

“I can take part in group decisions and I understand why some decisions need to be made as a group.”

	
The family could practice this at home through using a variety of family members. 

What makes a good family member? 
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