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This essay will provide a critical response to the article ‘Non-Native English Students Learning in English’ (2012, Bernado and Gaerlan). It will also look at comparing the study to the teaching of Welsh in English-medium schools in Wales. 																	Garcia and Baetens Beardsmore (2009) suggests that in education today, it is important that children access bilingual education. Suggested by Cambridge Assessment (2017) being bilingual is having the ability to speak two or more languages. However, as suggested by Saville-Troike(2012), some people define bilingualism as the ability to speak just two languages, as people who can speak more than two can be referred to as  Multilingual. 														Stated by Gaerlan and Bernardo (2012) the review aims to reflect and review on Non-Native English students learning in English. The study further highlights that it aims to find out if people who have very low English proficiency, will effectively learn or perform different tasks when the tasks involved have materials in their First Language or English. Although this is the aim of the study towards the end of the study Bernado and Gaerlan (2012) go on to claim that in the studies they reflect and review on, most of the students involved had ‘relative levels of proficiency’. Therefore, it could be questioned whether the results of the study which are highlighted by the authors are reliable in relation to what they aimed to find out.  															As stated in the article (2012, ELTWorldOnline.com) Bernardo is a Professor of Psychology who has produced various research regarding bilingual individual’s cognitive abilities, some which feature within the focus article, it is important to acknowledge that any failures or limitations in his research may not be evident in his reflections in the main article. As also, explained in the same article Gaerlan, is an assistant professor with qualifications in English language learning and linguistics. The author’s professions suggest that they should have a great awareness of the topics within this study, meaning that information and results in this study should be considered reliable. 																				Identified in the Article by Bernado and Gaerlan (2012) there are two perspectives to consider when looking at Second Language or Foreign Language acquisition. These are Sociolinguistic and Psycholinguistic perspectives. Emphasised by Zschomler (2017, p. 49) the sociolinguistic perspective views ‘to understand the role of the social context and social factors’ and their influence on the co-construction of linguistic knowledge and identity. Bernardo and Gaerlan (2012) extend this view suggesting that it identifies the influence of experiences and relationships with others on language acquisition. Expressed by Saville-Troike (2012) this is important in gaining a holistic perspective of how a second language is learned. Discussed by Maftoon and Shakouri  (2012, p. 4) Psycholinguistics is the study of the mental representations and processes included in language use, involving the production, comprehension and the  store of spoken language. Aspects of both approaches identified within the main study by Bernardo and Gaerlan (2012) will be looked at and evaluated further on within this essay. 			
Sociological 
Identified by Gaerlan and Bernardo (2012), essential in successful learning in English is intrinsic and extrinsic motivations. Intrinsic is  as a result of internal love of learning acting as a motivation, Extrinsic motivation is influenced by external rewards such as money. Arafat (2005, p.681) indicates that as English is an international language, which can provide extra opportunities for example in regard to work or travel. This suggest that the students in this study will be more extrinsically motivated to learn English due to its value, which may result in better attainment. In comparison to the learning of Welsh in Wales, in experience by the writer people may be less extrinsically motivated as internationally it does not attain many benefits. It is therefore, important to consider this when comparing the proficiency of the English of the Filipino students in the study to that of Welsh in Wales.  
Spotsky (1992) highlights the importance of the community in aiding development of a second language, he suggests that as language is a social mechanism which are effectively learned within a social context. This suggests why findings within the writings of Bernardo and Gaerlan (2012) advise that as the community only spoke the child’s mother- tongue language of Filipino, the community did not aid in developing the child’s second language. This can be compared to the situation in Wales, in ‘ A living Language- a language for living’ (2012) it emphasises the importance of the community which includes relative and friends in influencing the language of the child, this agrees with research by Gaerlan in the focus article which suggests that a social factor affecting the successful learning of English by non-native speakers was the amount of exposure to language at home. As suggested by Toohey and Day (1999, p.41) and supported by Baker (1985) Language learning is linked to identity, if the identity associated with the second language is supported within the community or supports the community ethos, people are more likely to use the language in public with others that are able to speak it. This is evident in Wales, where communities with more Welsh speakers,  encourage this ability in their children and other community members. Research by  Kenner (2005) found that a supportive family or community results in children have greater opportunities to practice the second language and are encouraged to use it as a means of communication more often. Acknowledged in Wales, the Welsh-medium strategy (2010) therefore aims to ‘increase provision of the teaching of Welsh to families’, resulting in families  being able to support their child in developing Welsh within the home. However, spotlighted by Saville-Troike (2012) is the fact that the influence of the community or family is essential in developing a first language, but not in learning the second language, this is more influenced by the motivation of the individual rather that the community.																				Gaerlan and Bernardo (2012) state that teachers were ‘models’ of good language use. In learning a second/ foreign language it is important that teachers are able to model the second language accurately, because as suggested by Baker (2001) the ability to communicate in a second language is not due to direct teaching, but as a result of observing and listening to the teacher. However, research by Arafat (2005, p.681) supported by research produced by the British Council (2018), it suggests that the teacher’s role in modelling a second language is not as important as the teacher’s role in facilitating children’s interactions with others. This aids in facilitating the practice of the second language which is of more benefit to their language proficiency. In reflection of this information, pointed out in ‘One language for All’ (DES, 2013) it indicates that many teacher’s in Wales are not confident in their ability to teach Welsh Second Language, which is the teaching of Welsh in an English- medium school. If as pointed out by Gaerlan and Bernardo (2012), teachers being ‘models’ of good language is important then training of teachers in the Welsh language must be carried out in Wales. However, as pointed out by Estyn (2013) opportunities for this training in schools is ‘very limited’ The results of this may mean that the Welsh language of students is not developed as effectively as it could be within Welsh-medium schools. 
Psycholinguistics
The main article (Gaerlan and Bernardo, 2012) indicates that when performing worded problem-solving tasks, the students were more accurate and able when completing the problem in their mother tongue. However, when completing number problem solving tasks the Filipino bilinguals performed better in English. Highlighted by Bernardo and Gaerlan (2012), worded problem solving-tasks which needed a greater understanding and conceptual knowledge were better completed in Filipino. In relation to gaining a better understanding of why these results occurred it is essential to discuss, Basic Interpersonal Communication Skills (BICS) and Cognitive Academic Language Proficiency (CALP) which was developed by Cummins. As explained by Baetens Beardsmore (1986) BICS can be explained as the ability to be fluent in Oracy of the language and be able to participate in conversation with peers. Whereas, as explained by Riviera (1984) CALP is the development of academic language. This requires having a conceptual understanding of language. Linking this will the reflections of Gaerlan and Bernardo, it is clear that the students in the study lack a great understanding of academic language due to their lack of success in applying their knowledge of English in order to solve worded mathematical problems. This would explain results in the finding of Bernado (2005, p.415) which indicates that more experienced students with greater academic language proficiency would not experience difficulty in solving worded mathematical problems; even though this information was a reference within the main article, these findings were not shared with the readers, suggesting that Gaerlan and Bernardo (2012) have disregarded vital information in their reflections. Whereas this article promotes, second language learning throughout subjects in the Philippines, this is not something which is evident in English- medium schools in Wales. However, as suggested by Estyn’s good practice (2013) schools which were excellent effectively taught the second language in this way, resulting in children meeting a higher level of proficiency. Hence, as indicated in the Welsh medium strategy (2010) there is an aim to carry out welsh-medium school pedagogy who carry out their teaching in this way in English-medium schools.  
													The focus article (Bernardo and Gaerlan, 2012) discusses a study carried out by Qi (1998). This research highlights that a benefit of being a bilingual learner is having the ability to language- switch- which, as indicated by Qi can be helpful in supporting a learner in solving a problem due to their ability to retrieve different knowledge through their languages. However, when discussing this information, it is essential to point out that it is indicated that this study is based on ‘only a few learners’, this may mean that the results may be less conclusive as they are less representative of  a wider population. As indicated by Fareed, Humayun and Akhtar (2016) code switching can be defined when people ‘shift from one language to another’. As indicated by Karlsson (date unknown, p. 3) it can help bilingual learners in coping with the cognitive tasks within a classroom, as they use both languages to gain a deeper understanding of issues. However, in this way a study by Saer (date unknown, cited in Baker, 1988) spotlights how bilingual students can be at a disadvantage as it can contribute to them becoming confused. Although, code switching may not be a strategy that children in English-medium schools in Wales can adopt in this manner, due to their proficiency in Welsh as discovered in the writer’s experience being considerably lower. As indicated by Lehti-Eklund (2012, p.135) it can be used to ‘repair’ gaps in conversations taking place in the second language using the mother tongue. In practice in Wales, using this strategy and allowing children to practice Welsh using this, may encourage them to converse in Welsh with others more often. 																In the psycholinguistic section of the article, Gaerlan and Bernardo (2012) indicate that learning involves a level of mastery. ‘Skills You need’ (2011) suggests that to gain mastery, repetition of vocabulary is beneficial. Although, this method is not indicated as a proficient way of constructing a second language by Gaerlan and Bernardo (2012), suggested in research by Berthier and Lambon Ralph (2014, cited in Ghazi-saidi and Ansaldo, 2017), this is an effective way of constructing language. They suggest it can be ‘helpful and can support language learners in achieving functional communication in daily life’. Indicating that a limitation of the reflections by Gaerlan and Bernardo(2012) is that they do not evidence both sides of research regarding a strategy. In line with this suggestion, Gaerlan and Bernardo(2012) suggest that teachers should aim to help students learn by developing their ability in a variety of learning activities. This is beneficial as according to Chapelton (2016), in aiding children with the ability to apply their language skills to any activity. This cannot be compared to practice in Wales, where as identified by ESTYN (2016) in English -medium schools, children are not given opportunities to practice Welsh outside of formal lessons, identifying that in future practice teachers in Wales could benefit in using this information to inform their practice. 
[bookmark: _GoBack] 	The article by Gaerlan and Bernardo (2012) allows readers to gain important insight in to the teaching of  English as a foreign or second language. It offers valuable knowledge including the importance of social factors inclusive of an individual’s environment, which can impact on the development of the second or foreign language. Additionally, it helps the reader in gaining an insight in to techniques and different uses of a second/ foreign language such as when introducing the terms CALP and BICS, which are important in understanding how Second or foreign languages are acquired by students. Although the article offers valuable insights to second or foreign language learning and teaching. It is important that the limitations of the article are acknowledge, research beyond the focus article evidences that Gaerlan and Bernardo (2012) have held back information throughout the article which would have been useful in giving the article a more balanced, and holistic approach to the teaching or learning of English. 
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