[bookmark: _GoBack]Critically analyse the implementation of play based early years curricula referring to evaluative research and reports (2,000).
UNICEF (2018) inform us that play is one of the most important ways in which young children will gain essential knowledge and skills they need in life. Because of this, play opportunities and environments that promote play, exploration and the hands-on learning activities are at the core of effective pre-primary programmes and should be practiced within all settings. The Welsh Government (2015) explains The Foundation Phase is the statutory curriculum for all three to seven-year olds in Wales. It encourages children to be creative and imaginative, making learning more enjoyable and more effective. The Welsh Government’s approach to education in the early years is for children to learn through play (The Welsh Government, 2015). Pacey (2015) explains there are seven areas of learning which are; Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development, Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development.
Given the information on the early year's curriculum and their aims and areas of learning, there is strong research and theorists who suggest children can grow and learn in all aspects through outdoor learning (Ni curriculum, 2005).
The Foundation Phase is designed to support the developmental needs of children and at the centre of the statutory curriculum framework and the holistic development of children and their skills, for them to be building on their previous learning experiences and knowledge (The Welsh Government, 2015). With outdoor play this can be done with both parents and practitioners bringing in that shared understanding and building on social skills, the children will also be educated on the world around them and their environment (Lotc,  2009). Bronfenbrenner (1974) coincides with his Ecological systems theory, were the environment which surrounds the child influences the child's development, therefore the relationship between the care giver and the child is crucial. This links closes to this The Welsh Government (2015) says the Foundation Phase curriculum promotes equality of opportunity and values and to celebrates diversity. Positive partnerships with the home and an appreciation of parents being the children’s first educators is then recognised, we can see that outdoor education can build upon the positive partnerships (Bilton and Waters, 2016). The Early Years Foundation Stage (EYFS) Curriculum, which covers children aged birth to the end of the Reception year in England became statutory in September 2008 and places strong emphasis on the importance and value of daily outdoor experiences for children’s learning and development. In recent years there has been a cultural shift in our society that has reduced the access and use of outdoors for many young children according to Lotc (2009). From the work of Vygotsky (1962) it is understood that children learn through teaching each other also known as social learning. Gray and MacBlain (2012) correlate with Vygotsky (1962) who also states that Bronfenbrenner believes a child's environment effects how they learn and grow, if practitioners are taking children out into the outdoor environment to learn with the early year's curriculum children can build on their social learning and stimulate their minds. Bandura (1973) agrees and states if children learn through social interaction it is more likely to stay with them and then remember what they have learnt. Montessori (1992) links to this as she believes the key principles are Independence, Observation in a child's and she believes in a self-directed, hand on form of play is the best way to educate children. following on from this we now know that development having real life experiences safely with practitioners observing and initiating activities can help increase children's learning (Waters and Rekers, 2019). As (UNICEF, 2018) states, outdoor play activities can teach children leadership as well as group skills. The Welsh Government, (2015) believe Children learn through first-hand experiential activities with the serious business of ‘play’ being the driving force. Welsh Government (2015) say that Through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups. Outdoor learning is a strong educational way of working on these skills as Lotc (2009) emphasises that learning outside the classroom supports the development of healthy and active lifestyles by offering children opportunities for physical activity, freedom and movement, and promoting a sense of well-being. The Welsh Assembly (2007) also say the same, that the Foundation Phase advocates children learning through first hand experiential activities and play and aims to place a child’s personal and social development and well-being at the heart of the curriculum First-hand experiences allow children to develop an understanding of themselves and the world in which they live. The development of children’s self-image and feelings of self-worth and self-esteem are at the core (The Welsh Government, 2015). Linking to this outdoor play within the early year curriculum is beneficial as in 2007 a study by Maynard and Waters highlights the understanding of what outdoor provision is for in that context and the purpose at the time of the introduction of the Foundation Phase in Wales. Forest schools dedicate whole learning through outdoor activities such as fire making, building with nature and planting it has been shown this help to build a child's confidents, attention span, knowledge and life skills (Knight, 2013). We can see from Altprep (2014) the Early Years Foundation Stage (EYFS) policy states it is important to encourage children to think about their learning and to develop independence. Forest school training (n.d) state that the wild though controlled and safe environment of Forest School ensures that children taking part naturally and then learn to assess risk and are encouraged to make sensible independent and informed decisions about how to deal with unfamiliar and unpredictable situations such as exploring or climbing trees, using sharp tools to build shelters and dens. So furthermore, bringing more outdoor learning to early years education will benefit children's resilience, their mental and their physical ability and is within the early year curriculum guidelines. As Altprep (2014) explained, all children learn when they are interested and positive not all children can learn within a classroom six hours a day five days a week, each child is unique and not one way of learning for all will work. Vygotsky (1962) used Piaget’s metaphor of the learning child as a 'little apprentice' and that the teacher should then provide support in all learning situations. Another theorist who would coincides with this is John Dewey (1859-1952) as he believed teaching just in a classroom with a strict agenda does not work.  He emphasized learning through promoting various activities for children to take part in outdoors rather than by using a traditional teacher-focused method. He believed that children learnt more from guided experiences than from authoritarian instruction. This supports increasing outdoor learning within the early year's curriculum. UNICEF (2018) also states that children are hands on learners therefore increasing learning through play in the outdoor natural environment within the early year's curriculum can give wider resources and activities for children to engage hands on.
The role of the adult in early years curriculum is also extremely important. Educational provision for young children should be holistic according to The Welsh Government (2015) with the child at the heart of any planned curriculum; it is about practitioners understanding, inspiring and challenging children’s potential for learning. Practitioner involvement in children’s learning is of vital importance particularly when interactions involve open questioning, shared and sustained thinking. There must be a balance between structured learning through child-initiated activities and those directed by practitioners. The British Association for Early Childhood Education (2019) explain how sometimes practitioners interventions can become an interference, for example when doing a child is doing a jigsaw and the adult is helping to put the pieces in, sometimes for a child to learn they must try and fail for themselves in order to build their skills and focus their mind. Kolb (1984) coincides with this, we can see this from his Experiential learning theory where the learner experiences things for themselves and learn from them. Kolb (1984) links to these also as he proposed a four-stage model known as the experiential learning cycle. Linking outdoor learning to this an example could be that a child is making a den with sticks, twigs and leaves, the child must figure out how the den is going to stand, the child then tries and fails, however looks at what went wrong and how to change it, the second time the child attempts the den he now independently used his problem solving skills and has used his past experience to create a more functional den. It is important here for the practitioner to keep encouraging the child and praising as Skinner (1974) believed that behaviour is a function of its consequences for example learners will work hard and feel satisfied if positive reinforcement is given. UINCEF (2018) links with Skinner (1974) as it explains an important aspect of play is children’s initiative also known as agency and the child's control over the experience such as decision-making and self-choice in play.
Foundation Phase practitioners should acknowledge prior learning and attainment, offer choices, challenge children with care and sensitivity, encourage them and move their learning along as it will keep them developing and striving forward (The Welsh Government, 2015). The Foundation Phase curriculum should be flexible to allow practitioners working with children opportunities to plan and provide an appropriate curriculum for children who are at an early stage of their development and for those who are more able. However, Foundation Years. n.d.  state in order to be effective, an early year's curriculum should be carefully structured. In that structure, there should be three strands: provision for the different starting points from which children develop their learning, building on what they can already do, relevant and appropriate content that matches the different levels of young children’s needs and  planned and purposeful activity that provides opportunities for teaching and learning, both indoors and outdoors
The Welsh Government (2015) state that Through appropriate planning and structured experiences in the Areas of Learning children should grow, develop and progress in their development. Foundation Years (N.d) explain Effective education requires both a relevant curriculum and practitioners who understand and can implement the curriculum requirements, therefore it is important to have staff that understand the curriculum and understand how children learn through play.
Practitioners must be able to observe and respond appropriately to children, informed by a knowledge of how children develop and learn and a clear understanding of possible next steps in their development and learning Foundation Years. (n.d). When looking at learning within the curriculum outdoors, Outdoor Matters (2007) says how the attitude and behaviour of adults outdoors does have an impact on what happens there and the children’s learning. It is therefore important that children have the support of helpful and engaged adults who are enthusiastic about the outdoors and understand the importance of outdoor learning, the children will see and feel this passion enhancing their development.

Critically evaluate methods of assessment, progress tracking and age or stage related development models within play-based curricula (2,000).
When looking at the methods of assessment used on children today, it is evident that not all countries have the same method of assessments. When comparing Wales to New Zealand we can see some differences and some similarities.
In 2008, the Welsh Assembly Government began the implementation of a new holistic play-based learning continuum for children aged three to seven called the Foundation Phase (Wainwright,Goodway and John et al, 2019) Unlike Wales EYFS being a more recent implemtantion, The Te Whāriki is the New Zealand early childhood education curriculum which was first introduced in 1996 and was only updated in 2017 (Educa, 2020).
 Flick Learning. (2016) explains in the early years foundation stage in Wales there are seven different areas of learning and development which are One; Communication and language development, two; Physical development, Personal, social, and emotional development, three; Literacy development, four; Mathematics, five; Understanding the world, six; Expressive arts and seven; design. However, The New Zealand Government. (2020) inform us that Te Whāriki have five strands of areas of learning and development which are Well-Being, Belonging, Contribution, Communication and Exploration.
As a key part of the Welsh Government (2017)’s Early Years Development and Assessment Framework also known as (EYDAF), the Foundation Phase Profile this being known as (the profile) supports assessment of children’s learning and development during their time in the Foundation Phase. Pacey (2017) state The Foundation Phase Profile can be used as a tool to support the assessment of children’s progress and skills; from the observations you have made. Its main purpose is to provide a nationally consistent baseline assessment which aligns with end of phase outcomes (Welsh Government, 2017). Using observations and formative assessments, the profile then supports practitioners to be able to provide an appropriate developmental holistic curriculum for all children (Welsh Government, 2017). 
The profile has been created to line up and collaborate with assessments carried out by health professionals and also supports early identification of possible developmental delay, special educational needs (SEN), or any additional learning needs (ALN), by doing this it will ensure support is given to children who need it. The assessments gathered as part of the profile will provide useful information for all people involved in the child's learning and development, whilst supporting transitions going from nursery to school (Welsh Government, 2017).
(Welsh Government, 2017) explain that joining a new setting or school can be a challenging time for children and that is why in Wales it is important that children's needs are considered when carrying out assessments. As the profile supports tracking children’s progress throughout their time in the Foundation Phase it can be used in a nursery setting or school from age three, at baseline in Reception and through to the end of Phase in Year 2. Assessments from the Compact Profile and the Full Profile can be used together as they are based upon the same outcomes scale. On entry to the Foundation Phase the profile’s skill ladders support assessment of skills of very young children and those who are in the very early stages of their development. This makes the profile suitable for use in settings and nurseries and forms an important part of recording children’s achievements from their entry into the Foundation Phase. As well as providing important details at transition. 
The New Zealand Government. (2020) informs us that Te Whāriki supports children by providing a framework of principles and strands, The New Zealand Government. (2020) says they are the principles and the foundations of curriculum decision making that goes on and a guide for all aspects of pedagogy and practice.
There is no set method of recording observations for the Foundation Phase Profile in Wales (Welsh Government, 2017).
Welsh Government, 2017 explain that settings and schools may use their own recording mechanisms to collate evidence and practitioners must be confident with assessing children’s independent abilities, drawing on a range of evidence to support their own judgments. All practitioners should contribute to the observation and assessment process this includes teaching assistants who are observing children daily and may be a one to one therefore have more in-depth knowledge on an individual child than the main teacher (Welsh Government, 2017). This is similar to Te Whāriki as The New Zealand Government. (2020) says that Each setting takes the principles and strands and work together in their school with parents and use them to ‘weave’ a curriculum whāriki that is specifically designed for their children. 
However, The National Literacy and Numeracy Framework in Wales also known as (LNF) became a statutory curriculum requirement for schools in September 2013 and for settings in September 2015 (Welsh Government, 2017). The LNF has been introduced to raise standards in children’s literacy and numeracy skills by helping all practitioners to then develop literacy and numeracy skills throughout the Foundation Phase Areas of Learning to integrate literacy and numeracy into continuous, enhanced and focused provision, indoors and outdoors, to inform discussions with parents/carers, children and other stakeholders whilst help children with their own self-assessments to monitor, assess and report on individual children’s performance and to  identify children who may benefit from the additional support which they may need (Welsh Government, 2017). Unlike the profile which is just a base line The Welsh Government (2017) explain how the LNF is a statutory requirement in Wales and practitioners are required to assess children’s literacy and numeracy across the curriculum using the LNF. Annually schools in Wales will need to produce a narrative report to parents/carers on their child’s progress and their next steps in learning based on these assessments (Welsh Government, 2017).
The role of the practitioner in Wales is key in assessing children in the early year's foundation phase Pacey (2017). Pacey (2017) explains how important the role of the practitioner in Wales is planning is a crucial part of making children’s learning effective, exciting, and varied and making sure you do all you can to help them to then progress towards their own individual learning goals. The New Zealand Minister of Education (1996) synthesises with this saying that the purpose of assessment is to give useful information about child's learning and development to all the adults providing the programme and to the child and their family. He says that assessment of children’s learning and development involves intelligent observation by experienced and knowledgeable adults, meaning that the practitioners play a vital role and must be experienced for the purpose of improving the programme (Ministry of Education, 1996).
 Pacey (2017) tell us that it is important for practitioners to provide a positive, quality play experience for the children that they are caring for, it is important to give them the opportunity to develop to their highest potential. If the child’s environment is set out with defined areas of play, then the children will plan their own activities and experiences. It is the practitioner's role to keep a note of how the children are using the areas and then the practitioner can make observations to improve the environment so that each child’s needs are met. Vygotsky (1962) theory of scaffolding/ The zone of proximal development which is used to determine what a child is capable of learning. If there is something that a child cannot do on their own then they will need the ‘more knowledgeable other’ also known as the scaffolding, once the child is then able to complete the task on their own the scaffolding ( the practitioner) can be removed or step. Bruner (1987) also agrees and says that children when learning a new concept need the support of a practitioner initially and gradually will be able to understand that concept on their own. 
Nutbrown (2020) tells us how in current policy terms for the Early Years Foundation Stage in Wales, they are clear about what is expected of the practitioners and what they need to provide for young children, children who may have SEN or who are disabled. Inclusive practice is one of the main commitments to the early year's foundation stage in Wales principle of a unique child. 

how do they record and monitor? Could consider what assessment type would be more suitable for the new curriculum – for example the learning stories advocated and used within Te Whariki
Talk about how each child is unique and does the current standardised system of testing align with this?

Write a blog suitable for professional publication implementing a play-based curriculum/ curriculum change (1,000).
??????????????
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