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Within this essay I will discuss my placement schools development plan (SDP)  focusing on how the school develops a particular aspect of its SDP, reflecting on the school's impact, actions, and evidence.  I have chosen to look further into the school's drama department improvement plan (DIP). I aim to focus on the improvement plan in place for their expressive arts curriculum, what their department targets are, how they are embedding, developing, and evaluating it, along with the progression made and the overall success criteria. I chose this aspect because I wanted to see how the school incorporates the new curriculum into the department and if its effective or not in comparison to the old.

Due to BERA (2023) guidelines, the school will remain anonymous throughout this essay, the school context includes a mixed South Wales Valleys schools with approximately 1500 students on role, ages ranging between 11-18, it’s a comprehensive school with a sixth-form. Within the school, 24.8% of students are eligible for free school meals (FSM) which is above the average for Wales, along with 24% of students having additional learning needs (ALN). The school holds a relatively high attendance record of 93.5%. 41% of students live in the 20% most deprived areas in Wales indicating that the surrounding area of the school is struck with poverty (Estyn, 2016, P.1).

The Minister for Education and Skills has provided schools with a ‘challenging and ambitious programme for educational reform in Wales’ (Welsh Government, 2014, P.2), an SDP which is a strategic plan created by the school for improvement, usually set out three years ahead of time. The purpose of an SDP is to organise and explain actions a school will take to improve learner outcomes and how they will achieve targets which are informed by the ‘regular self-evaluation a school undertakes of its own performance and contextual data and will contain the school’s improvement priorities with short and longer-term targets.’ (Welsh Government, 2014, P.3)  A good improvement plan will address priorities such as literacy, attainment, and numeracy and decipher how the school will achieve the targets focusing on priorities, and resources that are available to the school ‘including funding. It must also set out how the school intends to develop its staff (including those temporarily placed at the school) in order to meet the school’s priorities and targets (Welsh Government, 2014, P3).

When creating  a SDP its not a one size fits all, what works for one school might not work for another due to being at different points of improvement, for this reason, the school need to undertake effective development planning, which can be done accurately by undertaking these characterisations;
· Learner outcomes will measure its effectiveness. 
· All school partners and stakeholders are involved in identifying strengths and weaknesses. 
· Self-evaluation of school provision, performance and contextual data. 
· Focusing on short/long-term priorities and actions that will raise standards and improve outcomes of learners.
·  an ongoing process making it a ‘live document’
(Welsh Government, 2014, P.5)

The SDP is created step by step- self-evaluation, planning, auctioning, and evaluating impact. Within School improvement guidance: impact assessment (2022) The self-evaluation process identifies ‘areas of strengths and priorities for improvement, a summary of their plan which includes priorities, actions, milestones and planned support for the current academic year’ (Welsh Government, 2022, P.7) therefore schools are developing and adapting from previous SDP, working with the community and local authorities for additional support. However,  it emphasises that ‘accountability and transparency should be seen as separate, whilst local authorities have the power to intervene in ‘schools causing concern’, in the majority of cases governing bodies, is the accountable body for their school and should be free to oversee the evaluation and improvement process’(Welsh Government, 2022, P.6) meaning for the SDP to work it's important that different bodies understand their roles and responsibilities within the process. The guidance therefore ‘sets out Welsh Government’s expectations of the role and responsibilities of the different bodies, in relation to evaluation, improvement, and accountability, in order to help the self-improving system to function efficiently and effectively.’(Welsh Government, 2022, P.7) Within the SDP planning cycle it stated in The School Performance and Absence Targets (Wales) Regulations 2011 That the governing bodies have a duty to set and submit specified performance targets to the local authority by 31st  December each year. The School Teacher Appraisal (Wales) Regulations 2011 require ‘schools to have a performance management policy in operation where the performance is managed and developments needs are identified aligning with the school's priorities’ (Welsh Statutory Instruments, 2011).

My school's DIP curriculum section emphasis their scheme of work (SOW) which focuses on students centred learning ‘an approach that focuses on the individual learner’s needs…Putting the student at the centre of the learning process gives them a voice’(Lynch, 2022) therefore by having students at the heart of the curriculum their needs are the focus meaning teachers can include differentiations and scaffolding where needed, holding links to Donaldson’s four purposes by developing students to be ambitious capable learners, enterprising creative contributors, healthy confident individuals, and ethically informed citizens. This holds great importance giving the department more ‘power to make decisions about how to teach and what to teach within the curriculum’(Donaldson, 2015, P.3) The DIP needs to include all of the above to be successful which they regularly evaluate through their termly reviews, enhancing ‘student learning, engagement, experience and outcomes’ (University of Reading, 2023) by making sure the SOW incorporating everything it should and executing it correctly and if not they change it to progress.

When determining SOW in relation to the curriculum the school needs to incorporate the what matters statements, which is a code created by the Welsh government ‘developed under section 6 of the Curriculum and Assessment (Wales) Act 2021 (the Act). It sets out the 27 statements of what matters across the six areas of learning and experience (Areas)’ (Welsh Government, 2021, P.3) The expressive arts what matter statements are;
· ‘Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals.
· Responding and reflecting, both as artist and audience , is a fundamental learning in the expressive arts 
· Creating combines skill and knowledge, drawing on senses, inspiration and immigration.’
(Welsh Government, 2021, P.5) 

These statements co-inside with the curriculum framework and Donaldson’s four purposes therefore should be embedded into the DIP/SDP. The what matters statement's strengths are it  ‘enables students to revisit key concepts multiple times throughout the course, allowing them to adapt to changing circumstances. Learners will gradually become better at deepening their conceptual understanding’ (Smith, 2022) meaning the statements are strengthening because it allows students to constantly revisit and deepen their knowledge rebuilding their skill and understanding, therefore they are educationally developing and becoming self-reflective individuals. Estyn reported an advantage of the expressive statements are they  ‘increased focus of Wales’ unique traditions, history, and diverse culture’ (Estyn, 2021, P.5)However, their concerns are ‘the lack of clarity…the impact the changes have on the Welsh language…the removal of the terms ‘speaking’ and ‘writing’’ (Estyn, 2021, P.2).

Within the curriculum, the school are constantly trying to enhance students' attainment which is documented and tracked through assessment for learning (AFL) strategies to look and help specific groups, for example, RADY, ALN, etc. One strategy many schools have incorporated into AFL/DIRT time is the “purple pen” strategy or “response pens”, which is ‘when students receive marked work back, they are given time in the lesson to reflect upon and respond to this thereby creating a dialogue between teacher and pupil.’(Birchill, 2014), through observation it is clear that the use of the coloured pen is a great engagement tool as ‘it allows both student and teacher to see the progression that is being made’ (Birchill, 2014) and students are referring back to their notes being independent learns and consciously developing and reflecting on work. The SDP focuses on incorporating literacy and oracy with improved feedback across the curriculum this so due to their previous Estyn (2016)  report and their recommendations for the school were to ‘Improve standards at key stage 4 in English and Welsh first language…Improve the quality of feedback’(Estyn, 2016, P.3). The school has broken down the SDP further into departments creating a yearly DIP which is recommended  for ‘ensuring that the National Literacy and Numeracy Framework (LNF) is embedded into the curriculum.’ (Welsh Government, 2014, P.10). The advantages of this are DIP ‘set out what departments will do to ensure the long-term health and success of the department and school…tailored to meet departmental needs but with core elements linked to departments plans’ (UK Government, 2013) furthermore useful because it helps departments focus on the SDP by incorporating it into their DIP moreover meeting the school/departments priorities for improvement.

The Expressive Arts department's DIP overall target for the curriculum is to embed subject knowledge and fluency across the curriculum. The DIP is broken into sections including readiness to learn, curriculum, skills and comeback, holistic assessment strategies and RADY, RADY is ‘raise of attainment of disadvantaged youngsters (Edsential, 2020). Turning to stakeholders ‘people who are affected by your school or who have an effect on you’(Education, 2023)  for example parents, staff, local community, business community, etc. Within the DIP they offer trips that align with the SOW to apply authentic context for learning,  therefore the department work with the local community and business communities to organise and take trips, through extra-curricular the department holds performances for the local community and parents.

The DIP intense planning aspect is well structured demonstrating effective planning because it promotes ‘a sense of ownership and collaborative working towards improvement’ (Welsh Government, 2014, P.10) meaning it holds the department accountable for helping achieve the long-term goals within the SDP. When self-assessing, the department reflects and develop the previous years' DIP and the progress of the current SDP because they have to consider the schools' long-term performance in its ‘widest sense… evaluating own context, supported by a broad range of evidence on learner progression, including collaborative work with understanding of progress’(Welsh Government, 2022, P.4) meaning the schools have to take the school as a whole into consideration to effectively create a DIP,  they must reflect on progress against the previous years' priorities and long-term goals assessing where you were, are and want to be, which is evident within the DIP as it aligns with the SDP with shared objectives and aims. Within the DIP planning they create objectives which ‘describe a series of tasks and activities that, if completed, enable you to achieve targets’ (Haughey, 2022), the curriculum DIP objectives are to review and develop the SOW across key stages, to Incorporate cumulative and low-stake assessment opportunities to improve opportunities for cross-curricular skills in lessons aiming to embed oracy and reading tasks across the curriculum creating aims which are ‘statements of purpose and a stepping stone towards your overall goal’ (Haughey, 2022) moreover aims action objectives , the department aims are to have termly evaluations of SOW across key stages , Incorporate ‘purple pen’ end of term assessments and give students  feedback/ D.I.R.T time which ‘can help them to become more aware of what they are learning and how they are learning it’ (British Council, 2023) which is effective because the school have adjusted the pace they are moving at to meet the needs of the students so  students can understand how they learn and take accountability so they are actively making ‘choices to manage their studies with a degree of autonomy’ (Norledge, 2023).

The department retain data and measures progression through departmental tracking used to monitor specific groups, collected through termly assessments, and consciously incorporate more oracy and reading tasks into the SOW and assessments, offering written and verbal feedback to each student. They measure the DIP  success by clear progression through the tiered SOW across classes and year groups, a variety of embedded knowledge to develop fluency, Grades reflecting success, Students acting upon assessment feedback, Data reviews and analysis, Student confidence with the use of theatrical vocabulary, offering interventions if needed, emphasising student centred learning which aligned with the welsh government progression guidance.

The DIP curriculum strengths are its  ‘comprehensive, with clear targets, strategies and success criteria’ (Estyn, 2016, P.2) which I agree with because it is evident within the structure and its process both internally and externally having a clear vision. The fact that it is revived and evaluated termly is positive as stated above it gives the department opportunity to adapt the SOW to certain classes, as I’ve seen them change SOW and offer more challenge or differentiation where needed in class positively incorporating Donaldson’s four purposes to develop the DIP and students education. A potential weakness could be the  AFL strategy in place because they are low-stake assessments over high-stake meaning students may feel misled in key stage 4 when it comes to GCSE examinations because they will not be used to and feel uncomfortable in these situations due to having low-stake assessments up until that point which could be detrimental to students mental health and exam outcome.

In reflection I have observed the regular termly SOW reviews work well because I have witnessed it giving teachers the opportunity to incorporated differentiation which is positive as it ‘benefits all students across the learning continuum….teaching to suit the needs of individual students’ (Victoria State Government, 2023)  meaning it gives teachers the opportunity to use a variety of strategies to meet student needs but also works towards the DIP/SDP target at the same time giving quality education, it offers a platform to continuously add more literacy and oracy tasks within the SOW adapting Estyn key recommendation into the DIP, which evidently works due to extensive resources and outcomes as students attack these tasks with great outcomes building on cross-curricular skills evident through student progress across key stages.

When it comes to retaining data and analysing I feel the school has a great feedback system through departmental tracking with the purple pen/DIRT because it ‘allows students to reflect upon the comments that have been written, as feedback’ (Try This Teaching, 2014), however, to improve this further I would suggest undertaking less formative assessments due to students potentially feeling underprepared when faced with high-stake assessments in key stages 4/5 as they could potentially feel blindsided and be in  an unfamiliar situation which could ‘affect how students feel, think and behave.’ (Mind, 2023) meaning it could negatively impact their education.  I would also suggest adding more focus towards RADY, ALN, etc. students when giving students D.I.R.T time as it should be   ‘Time where pupils actively seek out how to improve their work with your guidance but without you telling them the answers.’ (Graham, 2014) However I have witnessed certain students dissociating during this time,  I suggest teachers apply a simple rule to keep students engaged and on task holding students accountable so ‘students are personally invested in and take ownership of their learning’ (Victoria State Government, 2023).

Overall the school are continuously improving its DIP shown through student progress and are on track to achieve the yearly department targets. I think to achieve the cross-curricular aspect of the SDP/DIP it should be a whole school approach therefore I would suggest the school provide the staff with an expressive arts inset so everyone can understand the benefits of the subject and teachers can ‘help students create useful cognitive maps, relate one idea to mother and address misconceptions’ (University of Northern Iowa, 2023) moreover teachers don’t lack confidence in the subject only align the importance from one to another for students.

To conclude the school has a well-structured SIP/DIP with minimal weaknesses within it supported by amazing resources to hit targets. Reflecting and analysing the schools DIP has enhanced my learning as I now understand the intense planning that goes into a SIP/DIP and how to execute it accurately, therefore giving me the knowledge I need to potentially create a DIP and apply ideas to a SIP/DIP in the future. Within this assignment I have learned the Importance of a SIP/DIP as it’s a ‘strategic plan for improvement’ (Department of Education, 2010)  and the process behind it,  it has influenced my professional career by actively applying the professional standards of professional learning -  wider reading and research and continuing professional learning and innovation – developing new techniques (Welsh Government, 2019),  which are positively impacting my current and future career by constantly improving my professional learning and honing the craft of teaching.
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