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	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	Develop a supported critical approach throughout, offering the opposing view whenever possible.    

	In the literature review, methodology and findings and discussions I have looked at the limitations of self-assessment.
	Page 8

	Continue to synthesis research into your writing to aid the support of your key points.  

	I have supported my views in the methodology by finding literature that is similar.
	Page 6
















What are staff are year 4 pupils’ perceptions on self-assessment?

Introduction 
This study explores staff and pupils' perceptions of a specific element of Assessment for learning (AfL). The Cambridge Assessment International Education (2011) defines AfL as a teaching approach which provides feedback to help learners make progress. It encourages active engagement, helping learners to build confidence in their understanding of the learning goals and standards. The Welsh government (2020) emphasises the importance of learners being at the centre of the assessment process, where they should engage and take responsibility of their learning. The purpose of this study is to explore how a specific element of AfL is used in a school environment by trialling various research tools. The study will focus on the question “What are staff and year 4 pupils' perceptions on self-assessment?”. The aims of the study include to explore perceptions of staff and year 4 pupils on AfL, specifically self-assessment, such as how it is used in the classroom, how often it is used, and the benefits and challenges associated with the strategy, which will help to further develop understanding of AfL to improve professional practice. The research took place in a town school in Wales, which has approximately 566.5 pupils. To maintain confidentiality, the school will be referred to as ‘School X’ throughout, and all participants will remain anonymous to ensure their privacy is protected in accordance with the BERA (2024) guidelines. 

Literature review 
This study will explore staff and year four pupils' perceptions of self-assessment. Black et al. (2003, p. 49-51) suggests that self-assessment plays a crucial role in learning and can enhance the overall process. Furthermore, Bartlett (2015, p. 149-150) highlights that self-assessment can be a powerful tool in motivating pupils to take ownership of their learning and make significant progress. This implies that self-assessment could improve and encourage pupils to take greater responsibility of their learning. Donaldson (2015, p. 80) emphasised that for children to become lifelong learners, they should develop self-assessment skills to reflect on progress and identify challenges, which allows them to be further involved in their own learning process. However, for pupils to successfully develop self-assessment skills the teacher should guide them in doing so, particularly for lower ability pupils as developing these skills can take time and practice (Black et al., 2004). Briggs et al. (2008, p. 27) agrees that for self-assessment to be effective teachers should offer clear guidance depending on the age of the pupil. Black and Wiliam (1998, p. 10) further argues that ‘pupils should be trained in self-assessment' to ensure they effectively evaluate their learning. This could be achieved by explaining to pupils the concepts and the importance of self-assessment in aiding learning, providing examples, modelling the process within the classroom and offering learners opportunities to practice self-assessment (Loveless, 2024).The Welsh government (2019) states that, as part of the pedagogy strand within the QTS standards, teachers should encourage learners to develop and reflect on their learning. Furthermore, the Welsh government (2023) also suggest that teachers should create engaging opportunities and experiences that nurture learners' independence. They should encourage involvement and provide meaningful challenges that support self-directed learning. While self-assessment is ultimately the responsibility of the pupil these views could possibly suggest that teachers play an important role in guiding, supporting and encouraging pupils to develop the confidence and skills needed to assess their learning independently. In addition to teacher support, success criteria are crucial to supporting successful self-assessment. White (2025) suggests that success provide a framework for self-assessment. Dunn (2017, p. 42) similarly states that success criteria are ‘building blocks’ for effective self-assessment. Clarke (2008, p. 92) also highlights that success criteria provide learners with the necessary tools to self-assess their work. Once learners are familiar with the success criteria it allows them to reflect on their progress and identify achievements against the criteria (Clarke, 2005, p. 37). Black and Wiliam (1998, p. 9) reinforce this view, stating that pupils can assess themselves more effectively when they have a ‘clear picture of the targets’ for the lesson. Hall and Burke (2004, p. 55) expand on this idea by implying that pupils must have a clear understanding of the success criteria to close the gap between their current abilities and their learning goals. Knowing what is expected and how to achieve it enables them to assess their progress accurately. From these points, it is evident that success criteria could be essential in helping learners monitor their progress, identify areas of improvement and enable effective self-assessment. While self-assessment can enhance children's learning, it also comes with challenges such as pupils being self-critical when assessing their work (Black and Wiliam, 1998, p. 8). Furthermore, pupils often undervalue their work and struggle to accurately judge their achievements. They may rate their work as simply ‘good’, while a teacher with more experience and clearer understanding of the criteria, might assess it as ‘very good’ (ICT & computing in education, 2016). This suggests that some pupils could lack confidence in their abilities or may have difficulties recognising the quality of their work.

Methodology 
Throughout the research, interview and questionnaires were used to collect both quantitative and qualitative data. Quantitative data is numerical, while qualitative comes from spoken or written words (Denscombe, 2014, p. 250-276). Using both methods can strengthen reliability, as one can be checked against the other, with qualitative data adding depth and context to quantitative data, providing a better understanding of the topic (Punch, 2005, p. 241-242). Austin (2016, p. 58) argues that combining both approaches improves reliability as quantitative data alone lacks context, and qualitative data may be seen as subjective. Together, they minimise bias and provide a balanced analysis.
 An interview is an interaction where the interviewer aims to learn about the interviewee's knowledge, experiences, feelings and significance of a topic (Coe et al., 2021, p. 232). Interviews can also follow up on responses from questionnaires by asking open ended questions, which offer more flexibility for interviewees, providing a deeper understanding of answers (ADJP Quad, 2016). Interviews can be structured, semi-structured or unstructured. For this study, semi structured interviews were held in person with staff and year 4 pupils in school X. These interviews involve the interviewer using a prepared list of questions while allowing flexibility for the interviewee to expand on ideas and discuss topics in further detail (Denscombe, 2014, p.186). Austin (2016, p. 77) explains that semi structured interviews can provide the opportunity to explore ‘interesting ideas or themes which arise’. While interviews offer benefits for qualitative research, they also have limitations, such as the interview effect, where interviewees alter their responses based on their perceptions of the interviewer, potentially impacting the reliability of the data (Denscombe, 2014, p. 191-192). Furthermore, since the interviews were conducted one-on-one it can be time consuming. If the study were to be repeated, a group interview would be more an efficient alternative, as recording and analysing data can be much simpler (Bell and Waters, 2018, p. 214).  
Pupils were interviewed alongside staff, as in article 13 of the children rights, it states that all children have the right to freely express their thoughts and opinions (UNICEF, 2017). Danby et al. (2011, p. 4) emphasises that many researchers recognise the importance of encouraging children to discuss matters related to them. Interviewing children ensures their voices are heard, allowing them to share experiences and viewpoints without adult interpretations (Eder and Fingerson, 2001, cited in Danby et al., 2011, p. 4). When interviewing children, it is important to consider their attention span, concentration and ability to recall life experiences differ from adults, which may impact the interview. To support children, the interviewer can build trust to help them feel confident and use age-appropriate language (Arksey and Knight, 1999, cited in Cohen et el., 2011, p. 433). This is evident in the interview questions designed for the pupils (see appendix 4) where simpler language was used. For example, “Do you mark your own work?” instead of using the word self-assessment. 
A questionnaire is a method for gathering information that can be used as data. It includes a set of questions (Denscombe, 2014, p. 166). The questions may include closed, multiple choice, scale and open-ended questions (NFER, 2013, p. 5). This mix of questions could give the respondents freedom to express their views in different ways (Coe et al., 2021, p. 278). The questionnaire (see appendix 8) was created on Microsoft forms. Benefits of having the questionnaire online include, eliminating postage costs, make data entry easier and simplify the analysis process, as the software can do it for the researcher (NFER, 2013, p. 5). Denscombe (2014, p. 179) supports this by stating that online questionnaires can help with the data processing by automatically transferring responses into data files, reducing the likelihood of errors. The Welsh Government (2015, p. 26-27) explains that online questionnaires can quickly reach a larger audience, though challenges such as low response rates and difficulties ensuring that the right individuals are answering the questions may affect the reliability of responses. Denscombe (2014, p. 182) adds that, since online questionnaires are not done in person, it can be harder verify the authenticity of responses. The questionnaire was piloted before distributing to staff to ensure clarity, remove ambiguities and check how long it takes to complete. This step is important as ‘pre-testing is crucial to their success’ (Cohen, 2011, p. 402). 
The study was carried out by staff and year 4 pupils at a town school in Wales, which has approximately 566.5 pupils, located in a ‘economically disadvantaged’ area, where 6% have additional learning need and 4.36% have English as a second language (school website, 2024). Ethical considerations were upheld throughout the study by adhering to the BERA (2024) guidelines. Ethics is central to educational research, and no study should be done without ethical considerations (Shawa et al., 2017, p. 432). An ethics form (see appendix 1), a general consent form (see appendix 2) and an additional consent form for teachers (see appendix 3) were used to obtain ‘voluntary informed consent’ at the start of the research and participants were also asked throughout if the still wanted to continue (BERA, 2024, p. 13). Pupils were also informed about the study in an age-appropriate way and asked for their consent, which was continuously checked. Flewitt (2005, cited in Blackburn, 2015) argues that children as young as three can confidently give or withdraw consent. Although, consent was also obtained from a ‘responsible other’ (BERA, 2024, p. 18), in this case, their teacher via the general consent form.  However, parental or guardian consent was not obtained, which is typically required unless the risk is minimal enough to rely only on the child's consent (Alderson and Morrow, 2011, p. 107). This could raise ethical concerns, as their consent may not be considered fully valid without parental or guardian approval. Throughout the study confidentiality and anonymity was also considered as ‘Researchers should recognise the entitlement of both institutions and individual participants to privacy’ (BERA, 2024, p. 22). Shawa et al. (2017, p. 435) agrees that participants have the right to confidentiality and anonymity unless the participant or guardian choose to waive this right. Anonymity was maintained in the questionnaire as responses were collected without identifying participants. On the other hand, interviews cannot remain anonymous, although confidentiality was guaranteed to the interviewees (Cohen et al.,2011, p. 91).
The online questionnaire was shared with staff from school X before the research day through a link and six members responded. This could cause bias as all responders came from the same school and they might have the same views on self-assessment due to school policies. Initially, the aim was to interview three members of staff, however, due to staff shortages and illness, only one teacher was interviewed, possibly making it difficult to compare perspectives. Eight year four pupils were interviewed, but they did not complete questionnaires due to limited access of technology in the school. If the study were to be repeated a larger sample from multiple schools could be used to improve validity and reduce bias. Quantitative data from the questionnaire was automatically converted into graphs and tables by Microsoft forms (see appendix 9-13), improving the clarity and credibility of the findings (Denscombe, 2014, p. 272). Qualitative data was transcribed and coded (see appendix 5,7), as ‘transcriptions help with detailed searches and comparisons’ (Denscombe, 2014, p. 277), while coding helps identify patterns and retrieve relevant data efficiently (Cohen, 2011, p. 559). However, excessive coding can lead to inefficiencies and a limit understanding (Coe et al., 2021, p. 295).

 Findings and discussions 
Question 1 from the questionnaire (see appendix 9) indicates that all teachers who responded use AfL daily throughout their lessons. Self-assessment is also used, with 83.3% reporting frequent use and 16.7% stating that they use it often (see appendix 10). In the interview (see appendix 7), teacher A explained “we use self-assessment regularly in the classroom, especially through our skills slips”, highlighting that these encourage “students to reflect on their learning and make adjustments where necessary. The process helps them become more aware of their strengths and areas that need improvement, fostering greater ownership of their learning journey.” Most of the year four pupils also referenced the skills slips in their interviews. Pupil D stated, “we do our skills slip, when we colour in how well we think we have done in the lesson” (see appendix 5). This possibly suggest that self-assessment is an important part of teachers' daily practice. The consistent use of the skills slips could indicate that reflection is encouraged, to help pupils develop a greater awareness of their progress. This aligns with Black et al. (2003, p. 49-51) who suggested that self-assessment plays a crucial role in learning and can enhance the overall process. Similarly, Bartlett (2015, p. 149-150) highlights that self-assessment can be a powerful tool in motivating pupils to take ownership of their learning and make significant progress. Additionally, the alignment between staff and pupils' responses suggests that self-assessment strategies are effectively embedded into classroom routines and are well understood by pupils. This might imply that teachers have provided regular opportunities for self-assessment, reinforcing Black and Wiliams (1998, p. 10) argument that ‘pupils should be trained in self-assessment' to ensure they effectively evaluate their learning.
However, interviews with the learners indicated that some still felt anxious about making mistakes when self-assessing. Pupil B and D both expressed that they would rather the teacher mark their work than themselves, while pupil E explained, “they are always right” (see appendix 5). This may indicate that, although pupils understand self-assessment, they may lack confidence in their own judgment. In contrast, teachers had a different perception, with 83% believing that learners were confident in self-assessing and 17% responding “maybe” (see appendix 11). This difference in perception could imply that pupils are less certain of the success criteria than teachers assume, which may be affecting their confidence in self-assessing. As highlighted in the literature review, Black and Wiliam (1998, p. 9) state that pupils can assess themselves more effectively when they have a ‘clear picture of the targets’ for the lesson. Hall and Burke (2004, p. 55) elaborate on this idea by implying that pupils must have a clear understanding of the success criteria to close the gap between their current abilities and their learning goals. If the learners are uncertain about what success looks like, they may struggle to assess their own progress accurately, which could explain their reliance on teacher feedback.
[bookmark: _Int_TkxsdyT8]Question five of the questionnaire (see appendix 12) suggested teachers agreed that self-assessment helps aid pupil progression, with 83% strongly agreeing and 17% agreeing. This is reinforced by teacher A, who stated “The goal is for students to progressively develop the ability to evaluate their own work accurately and to use that reflection to make improvements.” possibly suggesting that teachers view self-assessment as a key tool in supporting pupil progression, enabling pupils to recognise and correct mistakes. Similarly, pupils expressed the same views, with pupil C stating, “I can see my mistakes and make sure I don't do them again” (see appendix 5), which may indicate that self-assessment helps them learn from their errors. Connecting to Donaldson (2015, p. 80) who emphasises that for children to become lifelong learners, they should develop self-assessment skills to reflect on progress and identify challenges. However, question 7 from the questionnaire (see appendix 13) highlights limitations to self-assessment, with teachers noting concerns such as “inaccurate if not done honestly” and “some pupils will skim read the success criteria and just mark it all as green”. This could suggest that some pupils don't engage in self-assessment effectively, either rushing through it or marking their work inaccurately, linking to, Black and Wiliam (1998, p. 8) who suggest that pupils can be self-critical of their work when self-assessing. Additionally, this raises concerns that some learners may perceive self-assessment as a task to complete rather than a reflective practice, as pupil D said, “it feels like extra work like homework.”

Conclusion  
This study has explored staff and year four pupils' perceptions of self-assessment. Bartlett (2015, p. 149-150) suggested that self-assessment can support motivation and help learners take ownership of their learning. Using both questionnaires and interviews, which provided quantitative and qualitative data, the findings showed that teachers generally viewed self-assessment as beneficial, highlighting the use of skills slips to support reflection. However, pupils' confidence varied, with some appreciating the opportunity to reflect, while others saw it as an extra task. Teachers also noted challenges such as, pupils rushing to complete or completing self-assessment inaccurately. The mixed methods approach allowed a range of different perspectives which providing a deeper understanding of the participants thoughts surrounding the topic. Although, limitations such as a small sample size and the research being based in a single school may affect the reliability of the findings. Overall, this study has contributed to a greater understanding of AfL, specifically how self-assessment is used in the classroom, the importance of teacher support and success criteria to ensure that it is effective. This knowledge will be applied during PTE3 by embedding purposeful self-assessment opportunities to support learners' progress.
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