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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.



















This assignment will reflect upon the microteach that I delivered to five of my peers on 24th November 2025. I will utilise student and tutor (Katie Gardner) feedback along with my own thoughts and feelings to identify areas of strength and improvement. I will use Gibbs’ Reflective Cycle (1988) to consider how effective my planning and delivery was and will link my reflection to appropriate professional standards.
Description
Whilst not fluent, I chose a Welsh greeting as utilising conversational phrases will build my confidence as I expand my knowledge. It also ensures that I am meeting the professional standard of celebrating Wales as a bilingual nation (Educators Wales, n.d.).
I used an icebreaker to conduct a brief pre-assessment, with student introductions and confirmation of previous experience. As the session was introductory, advanced knowledge was not expected, however, I did prepare for this with a plan to split the group and demonstrate alternative napkin folds if necessary. As student disengagement can arise if advanced learners feel a lesson is catered only to those with lesser knowledge (Race, 2020), it was important that I met all learner needs. However, all students confirmed they were beginners. This icebreaker coupled with my choice to sit with the learners throughout ensured full integration and increased participation.
Next, I outlined the lesson aims and objectives, explaining that we would be engaging in question-and-answer sessions and teacher-led discussions throughout. I shared that I would demonstrate two napkin folds and conduct a follow along activity. Afterwards, the students would work independently, attempting one or both folds from memory, against the clock. The session would conclude with feedback and discussion. As noted by Thompson et al. (2024), outlining aims and objectives at the start increases the likelihood of learner motivation which was crucial in my highly interactive lesson. 
Feelings
I was excited to share my interest and test my skills but anxious as I wondered if the students would enjoy and learn the folds in the allotted time. I usually teach for 4 hours so the prospect of 30 minutes caused concern. Furthermore, I had challenged myself to deliver a practical only session, which is unfamiliar as my lessons consist of lecture presentations.
As the students introduced themselves, I felt reassured as they explained they were excited to learn. My confidence increased and I became more relaxed. Their non-verbal cues including excited body language confirmed engagement. I used this as a tool to monitor progress as analysing non-verbal communication identifies areas of success and concern and helps a lesson run smoothly (Avis, Fisher and Thompson, 2019).
My excitement peaked at the end when the students spoke of pride regarding their achievements and discussed using the folds at future special occasions such as Christmas. I realised my lesson had inspired ongoing creativity.
Evaluation
My reflection and consideration of feedback highlighted the lesson was successful. Katie mentioned planning was a strength, as I had ensured that aims and outcomes were realistic for the learning level and time appropriate. Thompson et al. (2024) explain that planning heightens success as it increases teacher confidence. The removal of unnecessary pressure helps learners feel relaxed and ready to learn. This reminded me that my detailed planning ensured I was meeting the professional standard to “deliver effective learning, teaching and assessment” (Educators Wales, n.d.).
Tutor and student feedback commented on my effort to create a safe and united classroom. This was important as I strive to ensure learners feel confident and ambitious. This will remain an area of focus so that I align with the professional standard of building collaborative working relationships with learners (Educators Wales, n.d.). Williams and Quaid (2023) do warn against becoming too preoccupied with this, as some classroom conflict can encourage new perspectives and enhance learning. I will therefore aim for an effective balance overall.
Feedback outlined that a step-by-step guide would be beneficial. I acknowledge that by focusing on creating a practical lesson, I overlooked this. Supplementing practical learning with visual aids enables learners to absorb content through different channels (Avis, Fisher and Thompson, 2019). I will utilise a slide rather than a paper handout, to ensure future lessons complement the professional standard of sustainability (Educators Wales, n.d.).
Analysis
Katie complimented my consideration of anticipated difficulties, time allocations and clear aims and outcomes. I realise that thoughtful planning enhances quality, and I need to dedicate more time to this task in my daily teaching as it currently lacks the same depth.
Choosing a practical lesson for the microteach showed me that I can teach effectively in this way. Again, this is an area that is lacking my daily teaching. My peers commenting on my clear demonstrations and use of positive reinforcement supports my decision to incorporate practical elements more consistently. Critically reflecting on feedback ensures I will perform in line with the professional standard of adapting my teaching because of the comments of key stakeholders (Educators Wales, n.d.)
Katie mentioned that I did not revisit my aims and outcomes at the end of the lesson which I agree was a missed opportunity to identify gaps in knowledge. It is crucial to recap as it presents a final opportunity to gain insight (Avis, Fisher and Thompson, 2019). Whilst the one-minute timer activity provided learning assessment, verbal feedback would have enhanced this. Unfortunately, I only had time to speak with one student before the lesson finished which highlights the need to improve time management as learners usually feel more confident to discuss constructive feedback in a group setting (Race, 2020).
Conclusion
The microteach was a valuable learning experience, where I discovered that my planning, delivery and adaptability were successful overall. A notable example is when I began the demonstration and noticed some students joining in. I took the opportunity to reflect in action and confirm that learners were welcome to follow along but could wait if preferred. This allows for a more successful lesson and teaching practice overall as it ensures immediate adaptation rather than waiting for a later opportunity (Race, 2020).
Overall, the feedback was similar, with my teaching style and subject choice praised and a step-by-step guide suggested for improvement. Combining this with my own thoughts and wider research allowed me to analyse my strengths and identify improvements. I have a renewed confidence to incorporate practical elements so I can effectively bridge the gap between theory and practice, invite interactivity and continue to improve my teaching.
Action Plan
I have created an action plan to assist in my continued improvement which is in the appendices.
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