	Lesson Plan

	Day: Friday                           Class:  
	Date: 11.01.2019
Period: Morning
	Number of pupils: 4
Ability level: KS4
	Duration (mins) 60
Title of unit of work: Indoor Bouldering

	

	Resources:  1 x Climbing wall (height restriction outlined) 1 x small ramp, 1 x bucket of hand/foot holds, 1 x first aid kit with cold compress, 1 x whistle, 1 x bench or floor marker, 1 x bucket of sponge balls. 
                                                                                                                                                                     
	Health and Safety Issues: 
Slips, trips and falls, over excited children could cause disruption leading to accidents or incidents. Children who present with ALN or SEN including emotional issues and challenging behaviour, can increase the likelihood of an incident occurring. 1:2:1 support is recommended as a control measure. For full details of Hazards and Risks please see risk assessment. 

DDA (1995) Part IV Chapter 1 Section 28A

www.legislation.gov.uk/ukpga/1995/50/part/IV

	Learning Outcomes: (L.O)

1) Develop Cognitive Skills: Working in pairs and in teams, learners will be able to prepare for and adapt to different situations and solve problems arising from challenging situations i.e. using different hand holds / climbing routes & 1, 2, & 3 points of contact. Learners will consider the implications of undertaking a climbing activity in an outdoor environment, analyse the challenges this may present and describe potential safety concerns i.e. changing environmental conditions. Learners will be able to balance risks with potential benefits and analyse different options available in the challenge activity. 
2) Develop Communication and Collaboration Skills: In pairs, learners discuss safety concerns prior to participation and consistently throughout the activity. Learners work together to communicate any changes in their approach ensuring personal safety is prioritized. Learners will reflect on their performance, identifying areas for improvement or progression and communicate them clearly. i.e. Leadership skills, motivational strategies. Learners will be able to recognize when they or others need support, working collaboratively to resolve the problem. 
3) Develop Physical Literacy and Knowledge Skills: Learners will learn centre of balance knowledge and skills, monitoring their own and others physical limits. They will show an awareness of different techniques and how these impact on physiological changes in the body i.e. sustained grip / muscle contraction and fatigue.  They will be able to perform specific tasks repeatedly following instructions and refine their approach to improve the performance where appropriate.
4)       4)   Develop Social, Emotional & Resilience Skills: Learners will reflect on their performance in a variety of roles i.e. leader, climber, route planner             and identify any gaps in skills, knowledge and understanding. Learners will be able to analyse their experience, and revise their approach considering alternative strategies to improve confidence and resilience within the group.
Learning outcomes are planned following: KS4 programme of study for Adventurous Activities ‘Physical Education in the National Curriculum for Wales,’ 


	Lesson Structure

	Time          
	Activity Sequence
	Organisation
	Teaching and learning

Methods
	Points to Remember
	Assessment Focus

	9:30am

	Balance Warm-Up/Introduction: Learners will 
balance in a variety of positions i.e. standing straight or crouching. 
Use hand holds to familiarise, then place on the floor. 
Pupils walk/travel around the hand holds until instructed 
to ‘get off the floor’. Learners will balance using one leg, 
if they touch the floor they are out of the game. 
Social inclusion Consider spacing of learners with ALN or SEN i.e. Dyspraxia or wheel chairs bound. Learner can also offer support to others by helping them to balance.
Expectations:  This experience should be more challenging that bouldering where learners will have use of both arms and both legs.

Cognitive: Learners explore the concept of bouldering using hand holds to balance. Learners will have an awareness of problem solving in terms of balancing, negotiating obstacles and finding a stable position.
Physical: Learners develop their ‘centre of balance’ moving in a variety of directions. Pupils with ALN show spatial awareness. 
Social and Communication: Group exercise ensures inclusion, recognises achievements of others and encourages expression of feeling to build confidence.
	Learners stand in a big circle.
Group Activity, use whistle to start stop activity if necessary.
Instructors and teaching assistants can join in to see who has the best balance.
Provide formative assessment & feedback to learners to consolidate learning
Learners to return equipment at the end of the activity.
	Command: 

To master subject 
matter skills, and to use time efficiently
Guided: Support the learners to discover the answers. Learners 
make decisions i.e. easiest way to 

balance. Invite learner
to develop 
cognitive connections that lead to the 
discovery of a new concept. i.e. ‘centre of balance’
Visual, Aural, Kinaesthetic learning styles 
	Safety – Learners may lose balance. Ankle injuries etc. 
Spacing of hand/foot holds & learners. 
Encourage/Motivate if necessary.
	L.O: 1, 2, 3 & 4
Assessment methods: Learner demonstrates, and instructor observes. 
Formative assessment to build confidence. Use open question to support communication & self-reflection.


	9:50am 
10:10am
	Activity 1 Spotting and climbing on demand: 

Leader demonstrates the spotter’s brace position to ensure pupils with ALN or SEN understand instructions. 
(favoured leg slightly forward, arms out straight with 
palms facing outward). Learners will replicate the brace position. Pairs are allocated a Number 1 = faller 2= spotter. Learners will understand the concept of spotting is not to 
catch the faller. 
Teacher commands (ready, steady, go) faller leans back with spotter assuming brace position. Spotter return the faller to a standing position. Swap & repeat process. 
Progression: Learners jog on the spot, when their number is called they assume their position in relation to the wall. Swap & repeat process. Differentiate by increasing the length of time climbers have to stay on the wall or decreasing points of contact.
Social inclusion of learners with complex needs can be achieved by applying the bake to their wheel chair, folding the feet rest up and spotting as normal. When climbing the wall, the learner can simply raise their arms to the nearest hand holds. 
Expectations: Learners with ALN & SEN may have difficulties understanding instructions. Incorrect spotting position could lead to an accident. 
Cognitive: New skills and knowledge acquired and applied to activity i.e. safety measures & key words. Use of open questions to introduce the concept of ‘outdoor activities’ and environmental conditions that 
Physical: Spatial Awareness and body positioning in relation to others. Awareness of physiology before and after activity. Consolidation of knowledge and understanding. 
Social and Communication: Learners work in collaboration taking responsibility for others safety. Effective communication and motivation is developed through participation. Motivation shows leadership and inspires confidence.
Refreshments
  
	Activity organised in pairs of equal height where possible. 
Closely monitor activity
Additional support maybe required to assist if necessary
Provide feedback through formative assessment to ensure quality assurance, and enable the learner to improve their performance 
	Command: 

To achieve accuracy 
and precision of 
performance. (Spotting)

To achieve immediate results. (Ensures safety concept is understood).

To achieve a synchronized performance. (Group 

does not progress to 

wall until each learner 

is confident).

To adhere to a predetermined model
i.e. spotting.

To ensure efficient use 

of time.

Inclusion: 
Learners are 

aware of the available levels in the task, i.e. 

using hand holds from standing position and practice the task.

make an adjustment in the task level if 

necessary.
Visual, Aural, Kinaesthetic learning styles
	Safety – unbalanced spotters could injure themselves and the faller. i.e. head injuries
Ensure sufficient space when working in pairs and climbing on the wall. 
Timing and Pace to be monitored. 


	L.O: 1, 2, 3 & 4
Assessment methods: Learner demonstrates, and instructor observes. 

Formative assessment to build confidence. Use open question to support communication & self-reflection.


	10:15am
10:30am


	Activity 3 Falling Rocks: 
Learners are encouraged to engage in a fun session to end
the day. Instructors to demonstrate activity. 
Emphasis on fun. 
Cognitive: Reinforces potential risks in the adventurous activity
Physical: Consolidates new skills and identify any gaps in skill, understanding and knowledge of outdoor learning.
Social and Communication: Learners encouraged to 

suggest different options as a group and implement 

own ideas.
Warm Down / Reflection 
Ask learners to help tidy away and proceed to reflective discussion. 

	Instructor to set up bench or marker 10m from climbing wall. And box of sponge balls. 
Whole Group
All reflective words to be placed in a small box and drawn out by learners randomly.
	Command style: to ensure efficient use 

of time, to achieve immediate results,

Self-Check style: 

Learners verify their experience developing independence and personal motivation. 


	Safety / Behaviour.

Hand out Certificates if 
permitted.


	L.O: 1, 2, 3 & 4
Assessment methods: Learner demonstrates, and instructor observes. 

Formative assessment to build confidence. Use open question to support communication & self-reflection.
.



Company name:  Swansea Social Services Site Specific Risk Assessment (Bouldering)          Date of risk assessment:  09/01/2019 

	What are the hazards?


	Who might be harmed and how?


	What are you already doing?


	Do you need to do anything else to control this risk?


	Action by who?


	Action by when?


	Done



	Slips and trips and falls.
	Learners may suffer, bruises, twisted or sprained ankles, fractures, breaks or concussion when: 

Bouldering/traversing, spotting, rushing to quickly, over confidence in their own ability, being involved in ‘horse play’ i.e. throwing hand/foot holds.


	1) Introduction and Warm up exercises

2) Activities to be closely monitored. 
3) Learners should have appropriate footwear and clothing for the activity, and remove any jewelry
4) Set height boundary for climbing.

5) First Aid equipment and trained staff on standby.
6) Compliance with any Statutory Obligations. Activity Centers (Young Persons’ Safety) Act 1995, The Adventure Activities Licensing Regulations 2004.
7) Activities to match the abilities of individual, reasonable adjustments to be made for pupils with ALN / SEN
	1) Ensure sufficient numbers of First Aider are available.
2) Responsible person to carry out ongoing DRA (dynamic risk assessments). (Estyn 2005 Recommendation 3) http://dera.ioe.ac.uk/5572/1/Remit_13.pdf  

3) Availability of Cold compress to be identified. 

 
	Responsible person to complete all actions.


	09/01/2019
	

	Equipment Failure

	Integrity or incorrectly installed climbing equipment i.e. hand/foot holds on climbing wall could result in slips and falls
	1) Carry out visual inspection of equipment prior to commencement of activity.
2) Identify unsafe equipment and remove or prohibit.
3) First Aid resources and trained staff on standby.


	Review Risk Assessments if there are any accidents, incidents or near misses.
	Responsible Person to complete all actions.
	09/01/2019
	

	Emotional and Psychological  
	Accidents, incidents and near misses could impact on emotional and psychological wellbeing of learners, in the short and long term.

Emotional issues and challenging behavior could impact on individuals and the group, leading to incidents such as absconding from the venue. 
	Staff to follow first aid response procedures.  
1:2:1 staff support available.

Staff to follow missing persons procedure.
	Link with multi-agencies when required, i.e. police, family etc
	Responsible Person to complete all actions.
	09/01/2019
	

	Dehydration
	Learners could become dehydrated due to physical exertion.
	   Refreshment breaks to be provided
	Ensure all learners have access to fresh drinking water.
	Responsible Person to complete all actions.
	09/01/2019
	

	Standard of Instruction / Behavior
	Poor working practices, attitudes and behaviors could influence / impact on learner’s behavior and safety.

Mimicking staff behaviors could lead to accidents incidents or near misses. 

Children’s behavior towards each other could result in a lack of engagement 
	1:2:1 support available for children. Minimum of 4 adults present.

Activities match skills and competencies of instructors and needs of learners.
Facilitator to keep children fully engaged at all times using a variety of facilitation and learning styles.
	Restorative measures could be used to manage disruptive behavior.
	Responsible Person to liaise with Safety team.
	09/01/2019
	

	Medical Conditions

Mental Health 
	Specific Medical conditions my effect individual learners i.e. Diabetes, Hypoglycemia, ADHD, ALN, SEN. 
	Medical forms to be completed.

Provide emotional and physical support where appropriate.

Ensure any medication is taken.


	Copies of all pupil records to be safely stored under data protection laws.
	Responsible Person to complete all actions.
	09/01/2019
	

	Unavailable Facilities
	Unavailable facilities could result in disappointed learners and impact on future engagement.
	Arrive early to ensure facilities are available

Plan B: Outdoor Nature Walk
	Plan C: Weather permitting, outdoor activities such as Dramaturgy could be delivered.  
	Responsible Person to complete all actions.
	09/01/2019
	


Many theorists and educators have discussed the benefits of physical education on health and wellbeing and the impact it can have on future behaviours, attitudes and beliefs, Donaldson (2015) Pound (2011), Siraj-Blatchford (1995), Aubrey & Riley (2016) Selmi et at (2015), Inglis & Aers (2008), Marmot (2010), Stevens and Deborah (2016) This learning opportunity is a tactile, multi-sensory experience that is cross curricular in nature and uses multiple intelligences such as linguistic, logical, spatial, and kinaesthetic. The rationale is to develop learners cognitive, communication, physical and social / emotional skills, enabling the facilitator to deliver and measure KS4 physical education curriculum in a more holistic way, Barnes (2015) Gravells (2012),  
The activity draws on the work of educational reformer John Dewey (1938) and his philosophy of Educational theory. Skilbeck (1970) discusses Dewey’s idea of experiential learning, which provides learners with a concrete experience which they can reflect upon to learn self-control and self-direction. Walker and John (2018) view these personal qualities as pertinent in the maintenance of health and wellbeing, with some commentators arguing that adventurous activities can provide positive experiences that build confidence and resilience, Gill (2010). The WoFG Act (2015) S37 and the Equality Act (2010) Part 2 outline ways in which inequalities in education can be reduced by supporting those with protected characteristics, such as disabilities, ALN or SEN. Selmi et al (2015), proposes that ‘differentiated instruction’ recognises individual differences such as, readiness skills, interests and learning styles.  The activity therefore considers multiple intelligences, learning styles and facilitation methods to present information and instructions and achieve the desired learning outcome. If the learner expresses a dislike or is not able to perform the task, another approach could be to initiate a conversation to develop communication and social interaction, likewise a non-communicative learner may prefer learning by doing, in this instance a kinaesthetic approach provides an alternative way to achieve the desired learning outcome. It is worth noting that learners need the time and space to meet new and unfamiliar challenges without assistance, as Selmi et at (2015) argues that adult intervention can disrupt the learners focus. It could therefore be argued that a self -assessment facilitation style would be more appropriate, as it encourages learners to benefit through experience and reflection. 
During implementation of the activity it was noted that the physical capabilities of one learner impacted on their willingness to engage, consequently this triggered demotivation, a lack of confidence and negative attitudes and behaviours. The pace of the activity was maintained for the benefit of the other learners, whilst emotional support was provided to meet the needs of the non-participant. Using open questions and active listening, the adult helped the learner to reflect on the situation to explore their feelings in more depth. Moss (2017) argues that this form of communication develops self-awareness and insight, developing skills of emotional resilience. It could be suggested that using a strategic approach that combines multiple intelligences, experiential learning and reflective practice can help to improve attainment outcomes for children with disabilities, ALN and SEN, Selmi et al (2015) Pound (2011) Inglis and Aers (2008), Aubrey and Riley (2016) Skilbeck (1970).
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