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An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards (professional learning standards).
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This assignment looks to focus on an exploratory case study that investigates the relationship between student’s perception of school, how pupils engage and their motivation for learning. The University of Connecticut (2015, p. 2), highlights how students’ perceptions of school can affect their attitude towards engagement and motivation to learn. “Our perceptions affect our emotions and behaviour, and behavioural reactions also help shape our environment”. (The University of Connecticut, 2015, p. 3). There are a variety of factors that have a potential effect on pupil’s perceptions that can lead to disruptions to academic performance. These factors that could be considered to have an impact, include: the Covid-19 pandemic, pupil engagement and motivation and the socioeconomic and socio-psychological fields. School A is located within the City and County of Swansea local authority with 216 children on role. The area that the school is located is described as an area of high deprivation. Estyn (2019, p. 1) emphasises the eligibility for free school meals across a three-year period is at 44 percent. During research days prior to the case study, it was evident that the pupils in the year 5/6 class had difficulty in being motivated to complete tasks; engage in the lessons; repetitive behavioural issues from individuals, acting as a catalyst for the other pupils in the classroom. The pupils in the year 5/6 class have been greatly affected academically due to the Covid-19 pandemic. Estyn (2021, p.1) emphasises the detrimental affects that Covid-19 has had on their academic ability and social progression. Additionally, a significant decline in both oracy and literacy skills is evident due to the lack of socialisation with peers. Furthermore, pupils are having difficulty in socialising and following structured routines, this could be due to learning at home, in an unstructured environment without a structured routine. It can be suggested that these factors could have had a significant impact on pupils’ behaviour and ability to remain engaged and motivated in the classroom. NFER (2021, p. 1) emphasises the importance of schools supporting pupils’ well-being following the Covid-19 pandemic. The lack of support around pupil’s well-being during the disruption to learning, could also be a factor for the lack of motivation and engagement in the classroom. It was of great importance for the focus of the case study to centre around if pupil’s perceptions of school, affect their engagement and motivation for learning in the classroom.

Lopez- Garrido (2021, p. 1) identifies the significance of self-determination theory linking to motivation, which suggests that individuals become self-determined once an individual’s competence, relatedness and autonomy are accomplished. Without the accomplishment of these three factors, it can hinder the motivation of an individual to achieve independence in their learning. A strength of the self-determination theory is the positive impact on being able to work autonomously and promote positive task performance. (Kong and Ho, 2015, p. 1). Therefore, by instilling a positive perception of school for pupils results in a potential positive impact on their engagement and motivation. In contrast, one area that could affect the accomplishment of the self-determination theory, is the lack of self-esteem. This possibly perpetuates a negative perception of school and a regression in their academic ability. American Psychological Association (2020, p. 1) underlines the significant negative impact that low self-esteem can have on academic progress. “Low self-esteem or lack of confidence leaves students doubting their ability to succeed”. (American Psychological Association, 2020, p.1). Additionally, pupils have a difficulty accepting their academic ability and are hesitant to take risks for academic growth. (American Psychological Association, 2020, p.1). 

In contrast to this, extrinsic motivation can have a significant impact on pupil’s perceptions of a task in the classroom. “We argue that this focus is far too narrow, and that extrinsic motivation should be generally defined as doing something as a means to an end. It means doing something now in order to get something later”. (Locke and Schattke, 2019, p. 277). Locke and Schattke (2019, p. 283-284) also imply how extrinsic motivation is driven by the ability to impress others and by overcoming self-doubt when completing a task. Furthermore, the incentive behind the motivation is driven by a gain of something in return, rather than the want to succeed and reach the goal of completing the task. Adamma, Ekwutosim and Unamba (2018, p.53) brings attention to the possible negative impact of extrinsic motivation, highlighting how it can often hinder the pupil’s abilities to be able to work independently, solely for their own personal achievements. 

During the covid-19 pandemic, the responsibility and motivation for learning had to come from a parental perspective in conjunction with remote learning from teachers. Pupils in areas of high deprivation were disadvantaged during the period of remote learning, due to variable access to technological devices. Children’s Commissioner for Wales (2021, p. 3) expounds how a variety of factors impacted on those in areas of high deprivation during the period of remote learning. The Children’s Commissioner for Wales (2021, p. 3) underlines how social barriers had an impact of support given from parents to the pupil’s during the covid-19 pandemic. With the main causes being lack of time and skills, low confidence, and a shortage of devices and broadband. These factors could have had a compelling effect on pupil’s perceptions to school and learning, where children have not had the concentrated attention to academic learning, resulting in a potential lack of motivation and resilience towards school. Another factor that could have a potential effect on pupil’s perception of school include issues of attendance. Welsh Government (2022, p.5) highlights how absences pre-covid-19 were at 5.3 percent in the primary sector, in comparison to the absences post-covid-19 were at 20.1 percent. It is evident that covid-19 has had a compelling effect on pupil’s attitudes and perceptions of the importance of school. Welsh Government (2022, p. 13) emphasises the significant impact the covid-19 pandemic has had on pupil’s ability to re-integrate back into the school environment. Pupil’s well-being has also been impacted due to disruption to vital learning during lockdown. “.. all learners reported that they had experienced certain amount of disorientation, and many felt more vulnerable”. (Welsh Government, 2022, p. 13). Therefore, pupils feeling uneasy and vulnerable at school could elicit a negative perception of school and a desire to not want to attend.
A strength of the findings of the covid-19 pandemic is the knowledge of how to instil interventions to support pupils as a result of the disruption to their learning. Senedd Wales (2021, p. 1) highlights how schools should be focused on supporting learners in their emotional well-being by having a positive impact to encourage pupils to learn post covid-19. “Well-being is at the heart of the School Effectiveness Framework (SEF) and is a crucial core element of the work of education settings”. (Welsh Government, 2010a, p. 1). The central focus of the support of pupil’s well-being is crucial to build pupils self-esteem and resilience for academic success in the classroom. Welsh Government (2010a, p. 3) this underlines the benefits of teaching and learning following a whole school focus on well-being. “Pupils who are more engaged in the learning process, pupils who can concentrate and learnt effectively and parents/carers who are more engaged in school life”. (Welsh Government, 2010a, p. 3). Therefore, the focus of well-being, rather than the pressure of pupils to catch up on academic learning, takes away pressure for pupil’s and encourages a positive learning environment, building confidence and self-esteem. 

Another area that could have an influence on pupil’s perception of school is socioeconomic and socio-psychological factors. Farooq, Chaudhry, and Berhanu (2011, p. 4) underline how the home environment of a child has an effect on the child’s academic performance. “The home environment can directly impact children’s ability to control or direct their attention, thoughts, emotions and actions in childhood”. (UCL, 2020, p. 1). There is a potential for a child’s perception of school to be altered due to the impact of their home environment. Welsh Government (2017, p. 7) bring attention to the detrimental effects of a negative home environment such as trauma and stress caused by Adverse Childhood Experiences (ACEs). These traumatic experiences can have a long-lasting impact, following children into adulthood. One weakness of the socioeconomic factors is that some parents of children in an area of deprivation, have issues with their home environment due to the lack of employment. Ahn, Garcia and Jimeno (2004, p. 2) expound how those who are unemployed suffer with their own emotional well-being. As the parental role model who is unemployed, the home environment can be affected due to the negative impact to their emotional well-being. This can lead to an apathy in their own children’s education and development. Children who experience this disinterest, can then develop their own apathy towards academic achievement and the school environment, resulting in poor educational outcomes. 

Another area that could have an impact on pupil’s perception of school is their level of engagement in learning. Carnegie Mellon University (2023, p. 1) identifies factors that affect pupil’s engagement in the classroom. “Students see little value in the course or its content, students do not perceive the classroom climate as supportive and individual students may suffer from physical, mental, or other personal problems that affect motivation”. (Carnegie Mellon University, 2023, p. 1). A disengagement in the learning in the classroom, is the responsibility of the class teacher. Lessons that do not engage in their interests and creativity, will result in disinterest to complete classroom tasks. “Disengagement from school has a wide range of negative consequences including absenteeism, poor attainment, and poor progression in learning and work”. (The Careers and Enterprise Company, 2016, p. 6). These impacts of poor engagement can have the potential to affect the pupils’ perceptions of school. Therefore, as a reflective practitioner it is the responsibility of the class teacher to assess the pupil’s engagement in the classroom to ensure they have engaging and positive learning experiences. 


“The case study approach is particularly useful to employ when there is a need to obtain an in-depth appreciation of an issue, event or phenomenon of interest, in its natural real-life context”. (Crowe, Creswell, and Robertson, 2011, p. 1).  Thus, the exploratory aspect of the case study approach, is appropriate to the case study of this assignment exploring the relationship between student’s perception of school, how pupils engage and their motivation for learning. Hamilton and Corbett-Whittier (2013, p. 39) underlines Yin’s purposes of the case studies where an exploratory case study focuses on the collection of data to discover what is happening. Additionally, Business Research Methodology (2012, p. 1) reinforces the features of the exploratory case study, where the aim of the case study is to discover the answers to ‘what’ or ‘who questions. Research methods such as interviews and questionnaires often accompany the exploratory case study. Therefore, the exploratory case study is the ideal method to conduct the case study of this assignment. Additionally, Korean Journal of Medical Education (2017, p. 1) pinpoints how the researcher is able to closely examine data to analyse events, conditions, and the relationship between them. Knowing this, utilisng a case study as a research method will allow the data to be analysed focusing on the relationship of variable the research question is focusing on.  A strength of utilising the case study method is underlined by Wilson (2013, p. 257) identifying how the case study method, is an attractive method of research as the research is carried out face-to-face, adding credibility and validity to the data. Another strength of the case study method again highlighted by Wilson (2013, p. 257) “The case study approach is now approach is now more popular than ever, mostly because it is seen as a convenient and meaningful technique that captures a time-framed picture of an individual or another focus of enquiry”. The strength of capturing a time-framed picture allows the researcher to record the individuals first thoughts, as they are not influenced prior to the case study as it is being carried out in a live setting. A final strength of the case study method is how it is a systematic approach as it is looking at a closely analysing a series of events. (Wilson, 2013, p. 257). Therefore, the systematic approach of the case study method is an advantage to researchers, as they are able to plan accordingly to ensure the desired data is collected. In contrast there are limitations to the case study method, “Lacking scientific rigour and providing little basis for generalization of results to the wider population”. (McLeod, 2019, p. 1).  The lack of scientific rigour emphasises the high potential of bias against the research therefore, a reconceptualised idea is already decided before carrying out the research. Another limitation to the case study method is that they are difficult to replicate after completion (McLeod, 2019, p. 1). Case studies are unique to the purpose and the research questions that is being posed thus, they are unique to the researcher and the subjects. Furthermore, it is of great difficulty to replicate and generalise to a wider population and causes a population bias. A final limitation to the case study method is the subjective view or feelings from the researcher having an influence on the case study (researcher bias) (McLeod, 2019, p. 1). The American Physical Society (2023, p. 1) highlights the detrimental effect that the researcher bias can have on the outcome of a case study. The measurements of data and observations conducted during the case study, can result in a distorted interpretation due to the researcher bias. 

The research methods that this case study has utilised are unstructured observations, interviews, and surveys. Cohen, Manion and Morriston (2011, p. 464-465) underlines the definition of an unstructured observation is an observation that takes place in a familiar setting to the participants, with their everyday behaviour observed in their natural environment. This is a strength of the unstructured method of observation, as the pupils are able to remain in their own natural environment and display their natural behaviour. Another strength of utilisng the unstructured method of observation is that it is a less intrusive method of collecting data. Cohen, Manion and Morriston (2011, p. 465) emphasise how the alternative method of participative observation are more intrusive as the researcher is a participant in the activities surrounding the observation. Therefore, is able to manipulate behaviour to obtain specific answers to questions during the tasks. Furthermore, by utilisng the unstructured method of observation, it allows the pupils behaviour and answers to tasks being observed to be truthful to the participants. Another strength of unstructured observation is the detailed rich data collected through the use of qualitative data. “Qualitative research allows you to ask questions that cannot be easily put into numbers to understand human experience”. (Korean Journal of Medical Education, 2017, p. 1). The ability to collect data around human experiences reinforces the rich quality of the data, as the researcher is able to delve deeper gathering a detailed pictured of the data. This adds validity and credibility to the data due to the detail collected through the observations. In contrast, the method of unstructured observation does have limitations. All Things Statistics (2022) brings attention to the limitation of the data collected by the researcher relies on the researcher’s ability to recall information. This poses a challenge to the validity and credibility of the data, as the researcher has to rely on their own memory from the observation sessions, where vital data could be left unrecorded or forgotten. 
As seen in appendix one (unstructured observation notes and schedule), the unstructured observation schedule was planned to take place in two mathematics and numeracy lessons that contrasted in their style of teaching. One lesson book centred and the other a practical lesson with the hook of an escape room for the pupils. 

Another research method that was utilised during the case study was the method of surveys. The surveys were conducted with the pupils selected in the sample for the case study. “The quality of a piece of research not only stands or falls by the appropriateness of methodology and instrumentation but also by the suitability of the sampling strategy”. (Cohen, Manion and Morrison, 2011, p. 143). The process of sampling of the pupils for this case study was of great importance to ensure population and ecological validity. Pupils of both genders in the categories of more able and talented (MAT), additional learning needs (ALN) and those of average ability in the class are included in the sample. The strategy of stratified sampling was utilised to choose participants, to ensure ecological and population validity. “Stratified sampling involves random selection within predefined groups”. (Qualtrics, 2023, p. 1). A strength of using a survey as a research method is the ability to ask directed questions to the participants, through the use of open questions. Miller (2016) highlights the benefits of direct questions being open-ended therefore, allowing the participants to answer in their own words. DeFranzo (2023, p. 1) brings to attention one limitation of the use of surveys as a research method being that participants may feel under pressure to answer honestly as they have feelings of being judged by the researcher. This can affect the credibility and reliability of the data as the participants may not express their full opinion of the questions asked during the survey, resulting in response bias from the participants. “Response bias is a term that describes ‘peoples’ tendency to answer questions inaccurately”. (Noori, 2022, p. 1).  

One impact that was evident when conducting the survey with the pupils was the overall ability of the pupils. The attainment of the pupils in the year 5/6 class is low even with those in the higher ability groups. Thus, questions had to explained to the pupils to clear any misconceptions as well as ensuring the pupil’s answered all parts of the questions. 
As seen in appendix two (research project student survey questions) the survey questions for pupils were open ended questions to collect detailed rich qualitative data about the pupil’s perceptions of school. 

The final research method that was utilised in this case study was interviews. The interviews during this case study were conducted with the class teacher and teaching assistant of the year 5/6 class.  “The interview is a flexible tool for data collection, enabling multi-sensory channels to be used: verbal, non-verbal, spoken and heard”. (Cohen, Manion and Morrison, 2011, p. 409). The technique of an interview during research is very affective, as you are able to gain a hidden insight into the participants true opinions behind the topic you are interviewing. This is done by analysing the participants verbal answer, body language and facial expressions. Opdenakker (2006, p. 3) identifies that when a face-to-face interview is conducted social cues such as the participants voice, intonation and body language reveal additional information that can added the verbal answers given to interview questions. Thus, allowing the researcher a deeper insight into the true thoughts and opinions of the participant during interview. This is a strength of the interview research method as the researcher is able to gather additional information from the non-verbal social cue’s a participant presents. One limitation of the interview research method is the potential of interviewer bias. “Interviewer bias distorts responses, especially when the characteristic relates in some way to the research topic”. (Scribbr, 2018, p. 1). Thus, if the researcher distorts the responses of the participants due to interviewer bias, the validity and credibility of the data is affected. Additionally, Scribbr (2018, p. 1) underlines how the rapport between researcher and participant during the interview can be affected due to interviewer bias. It can affect the answers of the participant as often they feel less comfortable to give their opinions and answers to the questions posed. Therefore, withholding information from the researcher.  
As seen in appendix 3 (research project staff interview questions) the questions posed to the year 5/6 class teacher and teaching assistant, were open ended questions to encourage their true thoughts and opinions about the research study topic. 

The presentation of data and analysis of data from the case study this assignment focuses on, is presented, and analysed through the process of thematic analysis. “Thematic analysis is the process of identifying patterns or themes within qualitative data”. (Maguire and Delahunt, 2017, p. 3352). One way of identifying patterns in the data is through the technique of data coding. Maguire and Delahunt (2017, p. 3355) underlines how coding data can reduce a large amount of data to smaller pieces of data to analyse against any patterns or similar themes. Therefore, by utilisng theme analysis through the technique of data coding, patterns and similarities in the data can be identified and analysed against the research question. In contrast to this Braun and Clarke (2006, p. 77) disagree with the use of thematic analysis, describe as a passive account due to the fact that it eradicates the researcher’s active role of identifying naturally the theme and patterns of the research. 
A reflexive role was taken in the collection and presentation of data from the case study. “Researcher reflexivity is a type of critical reflection about the position you are taking as a researcher and how you have taken this stance into account in your research”. (The University of Melbourne, date unknown). Thus, by taking a reflexive approach during the collection of data the researcher is able to critically reflect on their own viewpoint whilst also taking into consideration the perspectives of the participants.  
Ensuring trustworthiness during the collection and presentation of qualitative data is essential to assess the validity and reliability of the data. “(Lincoln and Guba 1985) refined the concept of trustworthiness by introducing the criteria of credibility, transferability, dependability and confirmability to parallel the conventional quantitative assessment criteria of validity and reliability”. (Nowell, Norris and Moules, 2017, p. 1). The area of trustworthiness that this case study is focusing on is credibility. “Credibility is a measure of the truth and value of qualitative research, or whether the study’s findings are correct or accurate”. (The Farnsworth Group, 2023, p. 1).  In order to achieve credibility in qualitative research, The Farnsworth Group (2023, p. 1) underlines the methods of triangulation, prolonged engagement with data and persistent observations are methods in which can be utilised to increase the credibility of the qualitative data. Thus, during the research of this assignment triangulation was critical during the collection of data, to view both sides of the argument when collecting data to remain neutral and avoid researcher bias. 

When conducing research in an education setting, ethical considerations need to be identified to ensure that the welfare and dignity of the participants are protected. Brooks, Riele and Maguire (2014 p. 102) bring attention to the vulnerability of conducting research with children as they are regarded as ethically sensitive, due to their lack of social status, therefore the research can be complex. Furthermore, Brooks, Riele and Maguire (2014, p. 102) underline the importance of the safety of the children during the research, with a focus on the prevention of harm and that participants are treated with respect throughout the research.  One ethical consideration is the importance of anonymity and confidentiality of data. BERA (2019, p. 1) underlines the importance of confidentiality and anonymity during the collection of participants data and that researcher should respect the privacy of participants when recording and composing the data of the study. It is vital when working with children to ensure confidentiality and anonymity during the introduction to the study, to gain participants trust and protect the identities of the participants as they are minors. Child Ethics (2013, p. 74) brings attention to preventative measures to ensure that confidentiality and anonymity is adhered to throughout the research study, by safely storing information on a secure device until no longer needed, with intent to destroy. Appendix 6 (p. 15) examines the risk of anonymity and confidentiality and how the issue is resolved with the storage of sensitive information that could identify a participant, to be stored on a password protected secure device. 

Another ethical consideration during the research is the consent from participants. Informed consent must be collected from participants before their involvement in a research study. The consent of the pupil participants for this research study was collected by parents and legal guardians of the participants. NSPCC learning (2013, p. 1) highlights the importance of ensuring that parents or guardians are fully aware of what the research intends, what the participants role is in the research and participating in the research is voluntary. Additionally, the right to withdraw from the study is made implicit to both the parents and participants before gaining consent. BERA (2019, p. 1) reinforces the importance of informed consent with the technique of ongoing consent to ensure that participants are willing to continue their participation of the research stud. The right to withdraw is also offered regularly to reassures the participants that they have control of their decisions. of Appendix 7 (p. 21-22) includes an information and consent form sent home to the participants to gain informed consent for the participation in the research study. 

Appendix 4 (p. 4) asks the pupils to rate their opinions of school on a scale of 1-10. Child A-G all rated their opinion of school between 8-10 the higher rankings on the scale. This indicates that their perceptions of school are positive and enjoy coming to school. It Is evident that the pupil’s well-being is a central point in their school experience as all participants have rated their opinions of school highly. “Most teachers know that happier students learn better”. (Woold and Digby, 2021, p. 4). Appendix 4 (p. 4) asks the pupils in their own words their opinions of school. Through data coding and thematic analysis, a distinct pattern of data emerged where the pupils enjoyed playing with friends, seeing their teachers, and learning. “In 2011, I suggested PERMA (Positive Emotion, Engagement, Relationships, Meaning and Accomplishment) are five measurable elements that make up well-being”. (Seligman, 2018, p. 333). It can be seen from the pupils’ responses with emphasis of playing with their friends and seeing their teachers, that there are positive relationships between peers and teachers, adopting Seligman’s relationship strand of the theory of PERMA. Therefore, instilling a positive view for pupils of school. In contrast to this appendix 1 (p. 1) highlighted pupils’ disinterest in learning and issues of behaviour in the classroom during the observation of lesson one- long division book centred lesson. “Pupils were regularly disruptive during the lesson and found it hard to settle when asked to listen”. (Appendix 1, p. 1). Pupils’ engagement and motivation during this session was greatly affected, as the content didn’t interest them, and the lack of hook also contributed to their disinterest and disruption. “A hook is something that gets children fully engaged in a topic that you are about to teach”. (Marshall, 2018, p. 1). Thus, the absence of a hook decreases the pupil’s engagement and motivation to complete the task, resulting in disruption and behavioural issues in the classroom. Estyn (2018, p. 1) emphasise that the traditional way of teaching does not spark the engagement of pupils, instead teaching through thematic sessions giving pupils independent tasks that challenge them sparks their engagement. Appendix 1 (p. 1) highlights a contrast between pupil’s engagement, motivation, and behaviour during the observation of lesson two- practical escape room lesson. “Pupils remained on task throughout the escape room when solving each puzzle as a group”. (Appendix 1, p. 2). The engagement during this lesson was evident as all pupils were contributing to the practical puzzles in the cross curricular session. Their motivation to complete the tasks was also prevalent, as each group were determined to solve each puzzle and stop the “time snatchers” (the hook of the lesson). Appendix 5 (p. 6-7) reinforces how lessons that are of high engagement to the pupils irradicate behavioural issues in the classroom as they motivate the pupils to learn. “I feel strongly that when there is high pupil engagement as a result of innovative and exciting lessons, then there is less disruptive behaviour”. (Teacher A, appendix 5, p. 6). “There is a link between pupils’ engagement and good behaviour, encourages to work independently and as a team”. (Teacher B, appendix 5, p. 7). Furthermore, Welsh Government (2010b, p. 7) reinforces how learners are more motivated and engaged when they have control of their learning experiences. 

In conclusion, the research methods utilised for this case study allowed the collected of detailed rich qualitative data. Researching into the factors that have a potential effect on the relationship between pupil’s perceptions of school, with their engagement and motivation in the classroom. The findings from the case study could be generalised due to the stratified sample ensuring ecological and population validity however, the unstructured observation is unique to the sample and therefore, a structured and standardised observation would need to be conducted to analyse other samples around this topic. To gain further insight into this topic, questionnaires and interviews could be conducted with the parents of those in the sample, to gage their thoughts and opinions of their child’s perception of school and how they are motivated and engaged for learning. In light of this research the recommendations of interventions that could be instilled to improve pupil’s engagement and motivation in the classroom and ensure a positive perception of school for pupil’s, would be to reduce the book centred lessons and focus on an innovative practical approach to learning. Additionally, reinforce a holistic focus on pupil’s well-being to build resilience, self-esteem, and motivation for learning through practical activities, discussions, and check-ins. 
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