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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 


It can be said that the drive to professionalise the police service is the consequence of certain factors. These factors include loss in confidence from the public following failures by a limited number of officers in upholding acceptable standards. Another being the drive to create a professional and educated service to make up for the loss of officers following austerity measures. 

The Policing Vision 2025 which was written by ACPO (Association of Police and Crime Commissioners) is the aim of standardising the recruitment process of joining the police service, with the knowledge and skill of future officers being backed by qualifications. The document states that change is needed for a number of reasons, these being the rise in ‘high harm’ and complex crimes, such as domestic and safeguarding issues. As well as the rise in serious and organised crime, which brings further threats such as human trafficking and advancements in cybercrime. (NPCC, 2016)

[bookmark: _Hlk92984297]
The use of mentoring and coaching to professionalise the police provides real world context to what has been taught within the safe environment of the training school. There are significant differences between coaching and mentoring, however, both provide significant benefits to the student.


Coaching – Coaching is defined as a ‘skilled activity, which should be delivered by people who are trained to do so. This can be line managers and others trained in coaching skills’.
[bookmark: _Hlk104371907](CIPD, 2021)


Mentoring – The college of policing defines this as ‘a relationship in which a more experienced or knowledgeable person offers support, advice and guidance to help a less experienced person develop and progress’ 
(College of Policing, 2022) 
[bookmark: _Hlk104371921]


Coaching is primarily used in order to obtain selected goals, either those set by an organisation or by an individual. This is to take place over a set period of time, whereas mentoring takes place on less formal level. Both play a significant role in the development of student constables. An example of mentoring or coaching being used effectively can be seen by student officers leaving the training school. The student may have an in-depth knowledge of case law and offence definitions, however lacking in real world context.  A mentor or coach can greatly assist in providing this context via real world policing.  



K. Lumsden (2017) carried out a study using police officers in England via the use of interviews, this was to develop an understanding of their views on the professionalisation of the police force. 

Interviewee no.8 states that the professionalisation of policing is a direct result of austerity. Due to the shortage in resources and numbers, forces are maximising what they do have. (Lumsden p.15). Therefore, this account supports the argument that a key driver for professionalising the police service is to make up for the lack of officers, making the most out of what is available and essentially becoming streamline to avoid unnecessary waste of resources.   


Interviewee no.11 of the study was a temporary Chief Inspector, they were supportive of the idea of professionalising the police service. The officer states that there are challenges in recruiting people from ethnic minority backgrounds, especially those from Asian backgrounds. They believed that this was due to the police not being ‘professional enough’, especially when compared to doctors and solicitors – due to not needing any professional qualifications. This officer concludes with that by professionalising policing, the standard is raised.
(Lumsden p.16)


Therefore, both accounts provide two different but equally valid reasons for why the police service is being driven to become a profession. It can be said that each account ties into the other as well, however, as by professionalising the service it may lead to other members of  communities that may not otherwise consider a role in policing, becoming interested in joining if it can be seen as on par with other professions. This, in turn, would then help reverse the detrimental impact that austerity measures had. 


It can also be argued that the decision to professionalise the police service has been undertaken to build public confidence. The police have been subject to a number of failings in the eyes of the public, both during and prior the drive to professionalise. Most recently being the case of the Sarah Everard, and multiple Whatsapp scandals where officers have been found to be sharing confidential and sensitive material.  (Sephton, 2021)



Following this, the Code of Ethics was introduced in 2014, this is made up of nine core principles accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. The Code of Ethics was introduced to promote the police as a professional organisation, with strict standards. (Code of ethics, 2014)



Holdaway (2019) argues that the drive to present the police as a professional organisation, stems from previous failures in ethics and integrity. “an  institution  working  to  high  moral  standards,  thus  shoring-up  damage  to  public  confidence  in  the  police.” (p.152). Holdaway brings previous failures into the argument, such as the Hillsborough disaster, where the Chief Constable of West Yorkshire Police is said to have sanitised statements from officers, bringing public out-cry, the case of Stephen Lawrence and more recently ‘Plebgate’ of 2012,  where an altercation between police and a cabinet minister brought significant criticism. The latter being said to have led to the formation of the code of ethics.

The above statement is also supported by Lumsden (p.2,2017). Who claims that the drive to professionalise the police, in order to build public confidence is not limited to the UK, however, the process has been exacerbated following recession. Therefore, supporting the claim that due to inability to build sufficient police numbers, there is a drive to professionalise the resources available. 
  

In conclusion, the concept of professionalising the police can be said to have been as a result of austerity measures and the drive to build public perception of the police through drawing similarities between other professions, such as medicine and law. This in turn would increase the standards expected of the police service, therefore, emphasis is given to the ethics and core values of the service. Coaching and mentoring are two methods utilised to promote and shape those new to the service of the professional standards. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Response policing (public perception and critical/major incidents)

The role of a response officer can be said to be the ‘bread and butter’ of policing. A response officer is nearly always the first point of contact following a call to the police, be it a neighbourhood dispute, serious assault or mental health crisis. This, therefore, places great strain on an underfunded and understaffed side to policing. Due to response often being the first on scene of incidents, this also applies to critical and major incidents. 

Public perception of a response officer can vary differently depending on a number of factors. Some of these factors include – previous experiences with the police either negative or positive, the actions of officers portrayed in the media, and the views of family members – such as parents and the views and morals a person is brought up in. 


The office of National Statistics produced their findings on the public’s perceptions of police in 2015. Although this data can be said to be slightly outdated now, it is still relevant. The data is relevant as it shows that the public’s view of police increased positively over the period prior cuts and austerity. In 2003/04 just 47% of adults stated that their local police were doing a good/excellent job, whereas this number increased to 63/% in 2013/14. 
(Office for National Statistics, 2015)



The increasing workloads of response officers, paired with limited staff numbers, has a direct impact on the public perception, especially those who have been victims of crime. Officers are forced to prioritise incidents on their workloads by the highest threat, risk and harm elements. Therefore, crimes that pose little threat or escalation are essentially placed on a back burner. If a victim is not kept updated or is unable to understand why their crime has not been investigated within what they deem a reasonable time, this can lead to a negative view of the police. The same can be said for victims who are not satisfied with the outcomes to their crimes – be it through lack of evidence or an offender not being able to be identified. (Laufs et al 2020  p.909)


Laufs (2020) also identifies that if demand is not properly addressed, it will leave to further issues. Stating that police officers spend almost half of their time ‘accounting for their actions’. (p.908) Furthermore, it is identified that if an incident is not deemed critical, and therefore not responded to, the original problem may escalate, thus needing more resources.  




At the time of the 2015 survey the ‘Nomis’ website states that there were 162,500 police officers in the rank of sergeant or below. This being an increase of nearly 6,000 officers compared to 156,600 between January – December 2004. However, there was a drop in nearly 10,000 officers from the year 2014 -2015, with 171,500 officers in 2014. Between October 2020 and September 2021 it is stated that there were 121,900 police officers in the rank of sergeant and below in the U.K. Therefore, it can be said that the number of officers within the job has a direct impact on the public’s perception of the police 

(NOMIS, 2022)


The HMICFRS also conducted a report into the public’s view of policing in England and Wales for the years 2017/18. The report found that 71% of those surveyed found police to be effective when responding to emergencies, however crime and ASB was a bigger problem than in the two years previous. Again, this could be a direct effect of the reduction in police numbers. 
In terms of local policing 25% stated that the service provided by police had deteriorated, with 17%  stating that they felt there was a regular police presence in their area, with a 44% stating that they had not seen an officer on foot in their area within the past year. The latter being compared to 36% in 2015 
(Public perceptions of policing in England and Wales 2018 - HMICFRS, 2019)


The College of policing defines a major incident as 
‘an event or situation requiring a response under one or more of the emergency services’ major incident plans. This will usually include involving large numbers of people, either directly or indirectly.’ (College of Policing 2013)

A critical incident as ‘any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community’. (College of Policing 2013) 


As mentioned above, response officers are often first at scene for critical and major incidents, therefore needing to make the initial decisions. This can also tie into the public’s perception of officers.  An example of the public’s perception of the police in connection to a major incident is the Manchester Arena attack in 2017.  There have been numerous news articles that highlight the failings of not only the police, but other organisations that were present. Criticism of senior officers not communicating with the fire and ambulance services efficiently as well as the situation not being declared a major incident until two and a half hours after the explosion. (BBC,2021). Three officers were also subjected to scrutiny following leaving the arena prior to the incident going on a  ‘10-mile round trip to buy kebabs’ – (Simone, 2021) On the other hand, officers have been praised greatly for the handling of the 2017 and 2019 attacks in London. (Dodd, 2017)



Therefore, the number of police officers employed in the rank of sergeant and below can be said to have a direct impact on the public’s perception of the police.  From the reports carried out by the HMICFRS and ONS it is apparent that the public have noticed an increase in crime and lack of visible officers on the streets, coinciding with the significant cuts to police numbers. This can be said to have had a further impact on the police leading to increasing drives to have more officers visible to the public, leading to single crewing being the set standard in many forces. The public’s perception of the police following a major incident depends heavily on the reaction to the incident, as well as how the media portrays the police. 



Word count: 1,015




1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 


There are multiple methods that the police use in order to develop information and intelligence in order to be disseminated and acted upon.  Two gathering techniques that will be discussed in this essay are the uses of the National Intelligence Model and that of Covert Human Intelligence Sources (CHIS). 
Firstly, it may be beneficial to clarify the differences between information and intelligence.  An example of information could be a member of the public alerting police to an incident, or the potential direction of travel for an offender. Whereas intelligence is information that has been provided by many sources and been processed through the 3x5x2 form. (Byrant and Byant 2020 p534)

The 3x5x2 form is essentially the process whereby intelligence is ratified and graded. The ‘3’ section of the form corresponds to the reliability of the source – 
1. Being reliable
2. Untested
3. Not reliable (where previous information from the source has turned out to be false or malicious). 

The ‘5’ is the reliability of the intelligence 
a. Known directly 
b. Known indirectly but corroborated 
c. Known indirectly
d. Not known 
e. Suspected to be false 

Finally, the ‘2’ is the distribution of the intelligence:
P – Lawful sharing it permitted 
C  - Lawful sharing permitted but with conditions 

(College of Policing 2015) 



The National Intelligence Model was introduced in the year 2000, with the aim of identifying the priorities for policing and enabling the best use of intelligence to combat crime.  (Byrant & Byrant 2020 p536)). Kleiven (2007 states that NIM was developed to within the aim to professionalise policing, to utilise information gathering and sharing in a more effective manner.  
The NIM uses four areas in regards to the analysis of intelligence in the process of tasking and coordinating: 
1. Problem profiling – identifying crime hot spots
2. Subject profiling  - using the MO of suspects on those they associate with, developing  intelligence of criminal networks
3. Tactical Assessment – undertaken by the analyst providing suggestions for the allocation of resources depending on the intelligence 
4. Strategic Assessment – undertaken by a senior analyst – looking into potential future developments into criminal activity. 

(Byrant & Byrant, 2020 p536)


The tasking and coordination utilising the information and intelligence gathered is split into three levels. The first of which being the Local level – crime that can be managed by BCUs (basic command unit). Secondly, force and regional levels where additional resources may be required. And finally, National level – for serious and organised crime.  This will be overseen by a Strategic Tasking and coordination group, where senior officers utilise intelligence to delegate resources and further agendas. 
(Byrant & Byrant, 2020 p536)



The NIM’s effectiveness in it’s first years has been called into question by Kleiven (2007), who argued that there was a cultural issue in policing. That officers would rather stick to constructed experiential knowledge than use the NIM. Thus, meaning that effective results could be gained by targeting frequent offenders therefore producing results. (p.261). Furthermore, it is argued that the NIM is a ‘panoptic device’ with information flowing to the centre, but the information in the centre not flowing out to officers on the ground due to being on a ‘need to know’ basis. (p.270)


A further method used to acquire and develop intelligence is the use of covert human intelligence source (CHIS). A CHIS is not to be confused with a member of the public who supplies the police with information such as a local hotspot for drug dealing. A CHIS establishes or maintains a personal or other relationship with a person for the covert purpose of: 
· Obtaining information or providing access to information to another person; or 
· Disclosing information obtained by the use of such a relationship or the existence of such a relationship. (Bryant and Bryant, 2020,P.525) 


A study into Covert human Intelligence sources concluded that in order for successful results, the handler needs to build and successfully maintain a rapport with the CHIS, therefore showing how a maladaptive approach could significantly reduce effectiveness. (J.Nunan et al 2020 p.528). Therefore, a drawback of using CHISs could be said to be the complexity of not only managing the information being provided by the source, but also having to maintain a working relationship with the source to ensure that the flow of information is not disrupted due to poor chemistry between the handler and source. 


The safety of the CHIS is highly important, especially in high risk situation such as those involving organised crime groups. The BBC produced a news article in September 2020 which included a story of an informant being ‘failed’ by Avon and Somerset Police.  The former informant claimed that he had received death threats including him being ‘chopped up’ following his identity becoming known. The article does not detail how this happened, however. The article states how the CHIS received ‘taskings’ via text message whilst they were not a registered informant, which is said to differ from a normal source of information and requiring further safeguarding measures. (Callen and Jones, BBC, 2020)

The use of a CHIS falls under section.26 (8) of the Regulation of Investigatory Powers Act 2000. The act has been subjected to criticism for a number of factors, one of these being highlighted by Reid and Ryder , who state that ‘The Regulation of Investigatory Powers Act certainly moves towards a pro human rights culture but it may be questioned whether the Act goes far enough’. (P.189) Going on to state how it was critical that limits were placed on this ‘snooping power’.  Any use of intrusive or covert means of surveillance and information gathering must be justified, proportionate, legal, accountable, necessary, and ethical. Use of such measures are heavily scrutinised and can only be approved by the rank of superintendent or above.




Overall, NIM is a business model that has been put into the world of policing.  It has been in place for over 20 years and is utilised by not only the police, but others such as the National Crime Agency. Therefore, if it was not efficient, it would have been removed. The drawbacks as highlighted in this essay include police culture and the drive to adhere to what provides results. Said results would not have been possible without forms of intelligence, be it through police or other sources. The use of CHIS is greatly efficient in the combating of serious and organised crime, however, the risk to the source, as well as the work needed to build a relationship by the handler can be said to be significant drawbacks. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

This essay will evaluate policing strategies for dealing with public protection incidents, as well as how many organised crime incidents are linked to public protection issues. It can be said, however, that nearly all incidents that the police respond to have some element of public protection. Two key areas that I will highlight and discuss in this essay will be those around county lines and that of domestic incidents.

The definition of a ‘vulnerable person’ is defined as  ‘a person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation’. (College of Policing 2021)

Serious and organised crime groups (OCGs) exploit vulnerable people in a number of ways in order to assist with their agendas and avoid police attention. One such method is known as ‘Cuckooing’. Cuckooing is the method of taking over the home of a vulnerable person. This primarily is used by urban OCGS looking to expand to rural areas. The gang will use the home of a vulnerable person as a base. (Spicer, 2021). 

‘County lines’ is the use of children and other vulnerable people by OCGs in the sale and transportation of illegal substances. OCGs will use a range of methods of entrapping children to complete such tasks. One such method being enticing youths from impoverished areas in with goods such as phones, taking them to parties and buying other gifts. The OCG will then state that the child owes them something in return, which will be some form of debt that cannot be realistically repaid, therefore entrapping them. (Robinson et al, 2019) 
One such example is noted by Stone (2018) who details a case from 2018, whereby a 21 year old drug dealer from Birmingham, had ‘recruited’ three teenagers age between 14 and 15 and moved them into a flat with heroin users some 100 miles away in Lincoln. The children were transported by car or train, with the offender controlling their actions by mobile phone. The children were later found in the flat by police in possession of hunting knives, drugs and large amounts of money. The children had been reported missing by their families.  The offender was sentenced for 14 years following drug and modern-day slavery offences.  Therefore, the above shows that there is case law for charging those guilty of using children and other vulnerable people through county lines through the Modern Slavery Act 2015. The HMICFRS stated in their 2019 report that ‘We believe that modern slavery offences should be pursued whenever possible in county lines cases’. (HMICFRS, 2019 p.31)


The methods used above suggest that although those dealing and stashing the illegal substances are committing offences but are also victims in their own right. This is covered under S.45 of the Modern Slavery Act whereby a person has completed such illegal actions whilst being compelled to do so under slavery or relevant exploitation. This defence can be raised following a National Referral Mechanism Referral, where the facts of the case will be accessed to determine whether a person has the grounds to use the defence. (Topolski, 2021)

 
When dealing with a domestic incident, there are many factors to consider when dealing with the public protection element. By the nature of the incident, the victim is automatically considered a vulnerable and intimidated witness, they may feel differently, however this opens up further options and ways to support the victim. If those involved in the incident have children, or if children are involved in any crime, these need to be safeguarded also. 
Any incident involving a child must be brought to the attention of the local social services. Due to their age, anyone under the age of 18 is automatically classed as vulnerable. 

A further method used to safeguard victims of high risk domestic abuse is via a MARAC referral. MARAC standing for Multi-agency risk assessment conference. This brings individual cases of domestic abuse to a number of organisations, such as the housing authority, health board, social services and police. The case will be discussed on an individual basis with each organisation presenting information that they have obtained on the individuals, in order to put safeguarding measures in place. (College of Policing 2018)


Under The Criminal Justice Act 2003, the police, probation and prison service are required to work alongside each other in order to mitigate and assess the risk posed by sexual and violent offenders. This is known as Multi-agency public protection arrangements (MAPPA). (College of Policing 2015) 


The Ministry of Justice annual report of 2021, found that there was a 73% increase from 31 March 2011 – 2021 in category 1 offenders, (p.3 Ministry of Justice 2021). 
There are three categories of offenders under MAPPA
Category 1- Registered sex offenders who are subjected to notification requirements
Category 2 -   Violent offenders, those convicted of certain violent offences and some sexual offenders who do not meet the requirements for category 1
Category 3 – Other Dangerous offenders, those assessed as posing a risk of serious harm 
(p.14) 

Offenders are managed on three levels under MAPPA. This varies on the threat level posed by the offender. The offender can be moved up and down the scale depending on any change in the level of risk. 


The HMICFRS also found however, that the demand for  joint working between police and partner organisations often outweighs the supply. A primary reason for this being due to funding and the availability of services varying significantly from place to place. Furthermore, it was also found that some local authorities were not always informing the police when moving ‘at risk’ children into the force areas, therefore preventing the most effective safeguarding measure being put in place. HMICRFS, p.4 2019). 


Therefore, there are a number of strategies available to the police when dealing with public protection issues, this essay has discussed the use of the Modern Slavery Act 2015 and the National Referral Mechanism in terms of combatting County lines. Weaknesses of this can include the victim having to prove their innocence and also that it does not cover certain offences such as possession of firearms, which can be said to be involved in county lines.  Matters of violence and domestic abuse can be risk managed by MAPPA and MARAC, however this requires effective communication between partner organisations, which has been found to be a flaw of the HMICFRS. Overall, it can be said that more needs to be done to effectively combat public protection issues. 
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

This essay will analyse the evidenced-based policing whilst also discussing crime prevention methods and how this can be used to reduce re-offending. This essay will discuss crime prevention through environmental design (CPTED) and the use of target hardening techniques. 
Evidence based policing (EBP) is the method of using tried and tested methods to find the most effective ways of dealing with policing issues. The use of evidence-based forms of practice is not limited to policing. The theory was first introduced into the medical world. Evidenced based policing can be said to have first been introduced by Sherman, who stated that ‘police practises should be based on scientific evidence about what works best’” (p.2, 1998)   Sherman defined evidence-based policing as ‘the use of best available research on the outcomes of police work to implement guidelines and evaluate agencies, units, and officers… evidence-based policing uses research to guide practice and evaluate practitioners’. (1998 p.4) Sherman divided the practice into two processes: the use of evidence to underpin and develop practice and secondly the use of evidence to evaluate the effectiveness of ongoing practices. (Spooner et al. 2022 ) 

The Maryland scale is used to determine the different levels of study that can be conducted to evaluate the impact of certain measures, such as reducing crime and re-offending. The scale is split into five levels. The tool allows researchers to assess whether the measures being put in place are effective or not. 
Level 1 – a one-off measurement, where it cannot be said if the intervention had any link to the change 
Level 2 -  similar to level 1 but contains a before and after measurement. Influence of other factors cannot be ruled out and reason for change cannot be determined 
Level 3 – Before and after measure across two sites, one being where change was implemented and another a control group where no changes are made. Change is likely to be a result of intervention. 
Level 4 – extension of level 3, with test and control groups, with some management over variable such as sickness and leadership, different crime and demand profiles. Evidence from which shows the intervention led to an outcome
Level 5 – use of randomised control trials, seen as the gold standard and outcome is the direct result of intervention. 
(College of Policing 2020) 


The Home Office released a report into modern crime prevention strategies in 2016. The report commented on the effectiveness of the criminal justice system as a driver of crime. Finding that the CJS can prevent crime via four key mechanisms, this being through deterrence, legitimacy, incapacitation and rehabilitation.  The evidence gathered by this report suggested that the increase in the perceived likelihood that an offender felt that they would get caught, and the speed in which sanctions are brought had a ‘deterrent effect’. (p.21 Home Office 2016). When it came to reducing the risk of re-offending, the report states that The Ministry of Justice was investing £1.3 billion into reform and modernisation, with the aim of making prisons safer and with more focus on supporting prisoner rehabilitation. This is due to nearly 60% of offenders serving under 12 months going on to re-offend (p.22). 

Crime prevention through environmental design (CPTED) is a further theory used to prevent crime. CPTED incorporated EBP by highlighting key hot spots for anti-social behaviour and crime. The theory was first introduced by C. Ray Jeffery in the 1970s.  CPTED proposes that the physical environment can provide opportunities for crime to occur. Therefore, suggesting that crime can be reduced by varying environmental factors. The key objective of CPTED is to put in place a physical environment which ensures that everyday users feel secure and safe, but additionally making those that may wish to commit crime or ASB feel uneasy. (p.4, Piroozfa et al, 2019) 

One key criticism of CPTED is that of crime displacement. This is where crime is moved and not included in the evaluation of the project, therefore the value of the project will be compromised. Cozens (et al 2015) also identified further changes that impact the effectiveness of CTPED such as, the offender changing times, locations and overall modus operandi. 

It is also suggested by Cozens (2015)  that CPTED can be too generic, attempting to find one solution to all issues, rather than adapting the CPTED project to fit the needs to individual issues. “It is no longer sufficient just to know about generic CPTED solutions. It is necessary to move away from cookbook approaches and instead, think more carefully about the particular characteristics of each specific situation”. (p.406) 

Target hardening utilises the EBP in an attempt to safeguard the public from crime. Target hardening utilises simple common-sense approaches such as making sure doors and windows are locked, there are no loose pieces of rubble or objects that could be used to cause damage and also installing CCTV. (College of Policing, 2022). The advantage of target hardening advice is that it puts the onus on the community to safeguard themselves, therefore reducing the use of police resources. This can also be said to be a weakness as well , however, as some measures such as CCTV can be costly, which will leave those in low income areas at a further disadvantage. 

 EBP has  been criticised for being catered primarily to acquisitive crime, limiting its application to the wider aspects of policing.  For example, the BBC reported that there was a rise of 28% in police attending mental health calls between 2014-18, with 385,206 in 2014, and 494,159 in 2018. (Jones, 2019). Therefore, it can be argued that EBP does not consider the modern-day duties of a police officer, which now consists of more than combatting and investigating crime. 

It has also been said that it is too early to effectively analyse the impact EBP has had on policing due to being a relatively new concept. ‘ The quest to create a profession through graduate entry programmes underpinned by EBP principles is in its infancy and its too early to demonstrate improvement in practice’. (Fielding et al 2019 P.109)  Therefore, it can be said that EBP has not built up efficient evidence in order to make significant impact at this time. 


Overall, EBP is still in its early phases as highlighted in this essay, therefore it is difficult to draw conclusion on effectiveness,  EBP can be utilised alongside target hardening and CPTED in order to identify areas and modus operandi of crime to combat it most effectively. However, both fail to take into account human nature and changes in MO at times, with CPTED and target hardening potentially being costly with minimal results. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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