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[bookmark: _Hlk163223907]ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	As part of the experience, I had taught a science experiment, encouraging learners to work in pairs, to allow for think, pair share. I also asked the learners to create their success criteria collaboratively. 
Following a discussion with my class mentor based on assessment for learning, I was able to ensure that the children were assessed throughout the session, whether the use of digital technology was used (some children used technology to write their experiment) or whether they focused primarily on their writing in their books. The marking policy was used to assess the work of the children so that any amendments could be made, allowing for time and opportunities for improvement within the session, rather than waiting until after the session for the learners to come back to correct any work later.
The children were encouraged to mark one another’s books offering an opportunity for peer and self-assessment too. 
After the session, I fed this information back to the class teacher to inform them of their data to ensure that a plan was in place on how best to support the individuals in future. 

	What have you learned?
	From this experience, I learnt how assessment is important and provides opportunities to all learners, focusing on allowing an opportunity to improve a child's learning and progress throughout their education. When conducting my research based on assessment, I also found that assessment informs professional development and training for teachers, allowing opportunities for areas of learning to be acknowledged when considering further development. (Claire Hodgson (2023).  The type of assessment will differ depending on the activity and for this experience I was able to focus on summative assessment as I looked at what the learners had achieved by the end of the experience and also looked at formative assessment as we looked at what had been learnt during the teaching and learning, to allow an opportunity to address strengths and weaknesses and any amendments needing to be made.  Assessment influenced the learners as they were able to amend their work as we went through the task rather than coming back to it weeks later, it also allowed an opportunity for learners to see what they could practice more of in the future meaning that they were able to set themselves mini targets to work towards.

	What next?
	Moving forward from this experience I will continue to take into consideration the importance of AFL strategies when thinking about both learners and staff in aiding the progression and development of all learners. 
I will also maintain the adaptation of the AFL strategies to suit the needs of the learners and ensure that these are accessible to everyone. 





	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	[bookmark: _Hlk163059135]What did you do and why?
	The enhanced provision which I set up included a roleplay royal dining area where learners were given bowls, plates, cups and a cake stand allowing them to use apparatus to transfer the "food" and roleplay being a member of the Royal family. They were also provided with a crown to give them the experience of being a royal. Another area was a small world where I had made landmarks and other objects such as Big Ben, the London Eye and a Double Decker bus to encourage the children to explore a miniature version of London, interlinking this with the construction area which was set up to encourage children to build their own castles. Within each area, there were also multiple opportunities for mark-making.  Through completing this provision, I researched the importance of mark-making. Mark-making enables pupils to build on their fine motor skills, and letter formation and allows pupils to communicate their ideas with others, externalizing their thoughts and feelings (Hope, 2008). 
Within each area, there were Welsh words and phrases to encourage the use of the Welsh language, and offer an opportunity for the children to say these words or phrases within their learning. 

	What have you learned?
	Throughout my experience I had made use of blended learning experiences, the children were able to use the iPad, writing utensils and many other resources all enabling children to use their imagination, thus leading to them being able to lead their own learning. This was important within the class as this allowed each individual to feel a sense of belonging and understand that each of them was a valued member of the classroom. Throughout the week I learnt that offering alterations to the areas helped to keep the children engaged for longer, for example in the roleplay area where the Royal dining room was, we brought in Welsh language flashcards, allowing the children an opportunity to build on their Welsh language skills, both within oracy and writing. This proved to be a great asset to the class as they all enjoyed learning new words and were able to use new vocabulary throughout the class. 

	What next?
	In completing this experience, I learnt that teaching and learning is more than guiding pupils to write in books but allowing pupils to interact and have fun it promotes engagement, and pupils were seen to have recalled knowledge and understood the content of the topic that was being taught, therefore retaining more information. 
Going forward, I will continue to plan more sessions using different approaches in teaching so that learning can be accessible and enjoyed by all pupils. I would also incorporate more DCF into the sessions to align with the framework in place offering more differentiated learning experiences.






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	This experience was based on a summer fete that the whole school were holding for families of the school. Throughout this lesson, I wanted to ensure that real-life context was taken into consideration, to ensure that this was evident I created a PowerPoint slide which had information based on links and prices of each piece of material for each item. This allowed the learners to see how much each item would cost to create their final product. We then discussed why we needed to make a profit, and what the profit would go towards later on in the year. The children were then asked to think about a time that they have had to calculate their spending before paying for an item and conduct their own research into seeing if materials were cheaper elsewhere and if they were then why. 
This gave an opportunity for the learners to consider that although the item is in one place it could be cheaper in another, so they do not need to buy something straight away and that they can research to find this information before spending their money. They were also able to discuss how small businesses have larger prices and usually, it is down to having to buy each material individually rather than having an opportunity to have all of the items in a bundle for a cheaper price. 

	What have you learned?
	From this experience, I learnt that real-life, authentic experiences are essential for ensuring that learners are engaged as this allows children to make their own connections and draw on their own conclusions as to when and where this may be used in their lives. I read Inspirational Teachers, and Inspirational Learners before conducting this session as I wanted to find new ways to improve my own practice. This book taught me that real-life scenarios and projects can deeply enhance learning and enterprise can create a true purpose for learning allowing an opportunity to provide children with important life skills. The learners enjoyed creating an item that they could later sell, they worked hard to ensure that it was "catchy" to the eye and considered how they would want something to look if they were to buy it. 

	What next?
	This experience has taught me that hands-on learning and offering an opportunity to relate to everyday life in learning enhanced the retainment of information due to being engaged with their learning. However I would also consider the limitations, due to only focusing on materials which will be used for their end products, I felt that wider use of resources would have been beneficial such as creating a product which they are more likely to do at home to develop the real-life contexts further. 
Going forward, I will continue to plan more sessions using real-life authentic contexts in teaching so that learning can be accessible and enjoyed by all pupils at any time during their education whilst also continuing to seek support from other student teachers and teachers within educational settings. 






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	[bookmark: _Hlk163065146]The main focus of this experience was the summer fete however there were many cross-curricular links. For example, we completed a math activity by conducting a vote to decide on the two most popular items before working out how much profit we would make by calculating the costs of materials needed. They were also provided an opportunity to design and create their products to sell at the summer fete, thus linking to expressive arts whilst also using their DCF skills to research the different prices of materials rather than buying the first on that they see, enabling learners to see if they could get a better deal for more. 
We also had a class discussion/year group discussion to give out roles so that each individual had a task for the summer fete. E.g creating the poster, designing a backdrop, creating a price list etc. This allowed all of the learners to be included and created cross-curricular links such as Numeracy, Literacy, Social skills, DCF skills and Expressive arts.


	[bookmark: _Hlk163065154]What have you learned?
	By conducting this experience, I learnt that cross-curricular experiences allow an opportunity for children to develop their learning in more aspects than one. In 2010 NTRP (National Teacher Research Panel) discussed how cross-curricular learning can improve students' conception of problems and their recognition of thinking skills, thus leading to an ability to pose several responses to problem stimuli. This taught me that although differentiation is needed in all scenarios children are able to respond to stimuli when cross-curricular is used as an opportunity is provided for more than one subject to be interlinked, thus, children having different strengths and weaknesses, allowing engagement to occur.  The children were able to confidently conduct a vote within the class to decide on two favourites and discussed that the two items are what they would design and create for their summer fete. This meant that they were able to use math, oracy, DCF and expressive arts for the same lesson.

	What next?
	This experience gave the learners a wider insight into their topic and developed multiple skills along the way, cross-curricular themes are usually incorporated instantly, however having a focus on cross-curricular allowed an opportunity that numeral areas of learning were being focused upon rather than just one area. Within this experience I acknowledged that digital technology can assist learning and is something that the learners are interested in, meaning that they showed a higher level of engagement and were ecstatic to conduct their own research. 
Within my professional career I would like to continue to incorporate the digital competency framework where appropriate as it aids the children's learning and influences the engagement within sessions, however with this in mind, I will need to ensure that boundaries are set when using technology to ensure that learners stay on task.


Word count: Approximately 2,000


	Targets
	How have you worked on this?
	An example can be found on. 

	Targed/Target 1
Revise the Harvard reference style for the reference list (publication details for books). Please use Harvard Ref (uwtsd.ac.uk) for further assignments.
	I have included references throughout my assignment and have had the handbook to hand to help develop my reference skills.
	Throughout

	Targed/Target 2
Proof-read your work thoroughly before submitting to improve use of punctuation, i.e. apostrophes, commas, and full stops.
	Re-read the assignment and made alterations where necessary. 
	Throughout.

	Targed/Target 3
Develop key points further by discussing them in detail before moving on to the next point
	I have looked at key points and I have discussed limitations whilst also discussing the positives.
	Throughout the assignment. 

























ECAD 6008: Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

Part 2

Using cross-curricular themes to enhance learning.

Within this assignment, a critical reflection will take place centred around lessons which have contained specific pedagogical principles including. ‘Reinforce cross-curricular responsibilities’, ‘using assessment for learning to accelerate progress, ‘creating authentic contexts for learning’, and ’employing a broad repertoire of teaching approaches’. After reflecting on these four pedagogical standards of teaching, I will be identifying and critically reflecting on reinforcing cross-curricular responsibilities and creating authentic contexts to enhance the learning within the class. While also highlighting suggestions of the different approaches which can be inclusive of using cross-curricular practices and authentic contexts therefore, enabling learning to be motivating, and inclusive allowing the approaches to have the potential to raise standards in all areas of learning experiences.
 I will also be considering how I can develop my expertise and abilities further by researching current literature on this. Kelly (2009) believes that the curriculum which is offered by schools should be an intertwining curriculum, not one which has a collection of individual subjects. Ofsted (2010) also discussed that links between curriculum subjects had been closely associated with creative thinking skills and that single-subject learning and cross-curricular learning can exist side by side.
The recommendations of cross-curricular learning were reinforced whilst recommending that teachers explore authentic contexts, which are fundamental aspects of the learning of subjects. Further advising that an opportunity for ‘cognitive conflicts’ is apparent when similar ideas are interpreted differently within the learning, allowing an opportunity for pupils to embrace and resolve them (Des, 2015). Relating to this, Gardner (1999:82) expressed that “the brain learns best and retains more information” when children are actively exploring materials, asking questions, and actively engaged in aspects of their learning. Therefore, offering opportunities for a cross-curricular learning experience and allowing children to be active participants in their learning enhances the use of the Four Purposes and the Curriculum for Wales. All of which I need to develop my knowledge and skill set further to understand methods that are carried out to develop and oversee cross-curricular learning to aid pupil development. 

‘Reinforcing cross-curricular responsibilities’ as a Qualified Teaching Standard (QTS) focuses on the teacher knowing, understanding, and engaging with the principles of the curriculum design and innovation, using the development of cross-curricular themes relevant to the areas of learning experiences whilst justifying the decisions made (Welsh Government, 2020). Whereby, Klausen & Mård, (2023) and Lenoi &Hasni (2016) stated that cross-curriculum is difficult to define. Moreover, Gresnigt et al. (2014) defined it as a continuum, with isolated subjects on one hand and the abandonment of subjects on the other.
Whereby, ‘Creating authentic contexts for learning’ as a QTS Standard focuses on demonstrating an understanding of using real-life, authentic contexts within learning as a natural part of a learning experience and extending the pupil’s linguistic, cultural, religious, and socio-economic experiences (Welsh Government, 2020). A theory closely linked to real-life experiences was written by Piaget (1954, 1974), who believed that learners need to be actively engaged in their learning to enable them to connect their new knowledge with their prior understanding of a topic or subject. 
My experience linked to re-enforcing cross-curricular responsibilities and creating authentic contexts in learning has allowed an opportunity for the learners to develop their Expressive Arts, Digital Competency Framework skills (DCF), Numeracy skills, Literacy skills, Welsh language skills and Humanities. It has also offered an opportunity to see the progression in learning whilst also having a focus on the four purposes.
Barnes (2015); Barnes and Shirley (2007); and Scoffham and Barnes (2009) each wrote their theories on cross-curricular pedagogies, expressing that they are more beneficial when used to motivate, endure, and provide a meaningful and socially satisfying experience for the learners. Learning which can be retained and is transferable is more likely to be recalled by learners when it is an experience that influences them. However, it was stated that learning is not retained when forced upon a child but is retained when it is accepted by them, by ensuring that the learning offers a meaningful experience both in and out of the classroom, permitting an opportunity for learning to be put into practice (Perkins 2010). Alexander (2010) suggests that children’s learning should be linked to the existing experience of the world, whilst also offering an opportunity for a multi-sensory experience, encouraging the use of metacognition (including pretend play) and allowing the learners to follow what interests them naturally, to enable learners to be engaged in their learning.

Barnes (2015) identified eight different types of cross-curricular learning each had their purpose these were Tokenistic, Multidisciplinary cross-curricular learning, Double-focus cross-curricular learning, interdisciplinarity, Hierarchical cross-curricular learning, and opportunistic cross-curricular learning. 
Tokenistic approaches do not make connections between more than one subject, meaning that a song may introduce a language lesson, however nothing more is completed with this song to develop the learning for the children in music. The aim of using the token cross-curricular approach is to provide the children with an interest in a language theme. 
Next, there is Hierarchical cross-curricular learning, this occurs when ideas from one subject are used to enhance the learning in another, aiming to use an introduction to music for example and using mathematics to aid both subjects and the learning aims, such as using songs or rhythms to enhance their musical skills and knowledge whilst also using the dominant subject as the main intention. 
Barnes (2015) described multidisciplinary cross-curricular learning as using a single stimulus to develop two purposes, however, the two subjects may arise from the same experience, yet they are not necessarily meeting to work alongside one another and therefore keeping the learning separate within the subjects. 
He then went on to discuss interdisciplinarity, supporting that this aspect intends to connect or combine subjects creatively, therefore offering an opportunity to add imagination to the results. However, he did express that interdisciplinary does not come without some challenges as teachers need to ensure that the plans are appropriate and clear expectations for each subject are set, therefore this approach can be tricker than the latter. If clear expectations are not set then this could provide learners with a challenge as they will be unsure of what skills and learning should be taking place, meaning that observations or assessments made will be unreliable.
Barnes went on to look at double-focus cross-curricular learning, other researchers had also investigated this, showing that there are times that cross-curricular learning can pose a risk of sacrificing progression and a deepened knowledge of a subject due to wanting a simplified sense of enjoyment in learning (Roth, in Wineburg and Grossman 2000). If double-focus learning takes place within the classroom, it will be detrimental to ensure that the progression can still be evaluated throughout whilst knowledge is consistently built upon to ensure that the learners are benefitting from the learning and building on their prior knowledge. 
The final aspect which Barnes (2015) discussed was opportunistic cross-curricular learning, Barnes (2015) discussed that this is where the children can lead, making use of pupil voice and planning sessions around children’s responses to an experience which has been shared. Practitioners observing the learners' expressions and changes in behaviour, have the goal of using the children's natural curiosity and enthusiasm to motivate the learning, whereas the teacher uses their skills to add challenges, develop new skills and incorporate new knowledge into the learners' existing interests. 
However, these positives do not come without their challenges. Many have argued against the cross-curriculum and expressed that when considering practicality, cross-curricular working is seen as not being the most efficient way for children to learn. Some theorists such as Morrison (1986) and McNamara (1994) have argued that it may be difficult for children to have a clear understanding of the experiences and knowledge provided without having the intangible structures which disciplined areas provide. Therefore, to ensure that understanding is in place it is paramount to express what is needed from the child, for example making use of the learning objective or success criteria to allow learners to know what is expected of them. 
Likewise, for many teachers, the main argument when considering the practicality of implementing a curriculum which allowed for cross-curricular activities was that subjects could lose their individuality and the focus topic could result in low data being retrieved from the work completed, due to the links being made between subjects when planning often being weaker or less detailed, which would then influence the absence of assessment data collected and a lack of visual in progression (Knight 1993; Coe 2010; Johnston 2011). Supporters of subject-focused approaches to teaching and learning stated a variety of different opinions. Alexander, Rose, and Woodhead (1992, p.21) stated that denying pupils access to subjects was denying them access to some of the most powerful tools aiding them to make sense of the world.
 As already mentioned above, learning within a classroom should undoubtedly allow an opportunity for authentic contexts, allowing learners to apply knowledge and have an opportunity to apply their learning by interacting with the outside world, within their communities (Brown et al., 1989). Real-life, authentic learning is known as a pedagogical approach that allows students to build concepts and relationships which include real-world issues and projects (Donovan, Bransford, & Pellegrino, 1999). In allowing an opportunity for real-life authentic learning to take place children are offered an opportunity to use new language to explore their own experiences, learning from their mistakes when they attempt to complete tasks in their own way (Estyn, 2018). 
Authentic learning contexts are often pupil-led (Watters & Ginns, 2000) and are rooted in constructivist theory. As John Dewey stated, education is not an event of being told but an active and constructive process (Dewy, 2010). 
Jean Piaget, the constructivism theorist looked at cognitive constructivism whereby individuals have an opportunity to make sense of the world around them. Through research, it was established that learners will feel more motivated and engaged with the learning materials if it is personally relevant to them, whereas social constructivism refers to the learners working collaboratively to collectively make sense of the word, this was from the considerations of Lev Vygotsky. Social constructivism was distinguished as the power of working in groups as collaborative working is often considered authentic due to mimicking how issues are resolved in the real world (McCune, 2009). 
According to Power (2010) students often benefit from being provided with structured opportunities which allow them to reflect on what they have learnt and develop a critical perspective on them, therefore gathering maximum results from the learning methods. 
However, with these criticisms in mind, when using cross-curricular learning and real-life contexts they intend to link together to create a meaningful learning experience for learners. With both the positives and limitations in mind, some researchers had discussed the importance of offering a compromise, whereby teachers could use the ideas that topics need to be less broad and have links which are natural and purposeful rather than “spurious” (Martin 2002; Alexander et al, 2008; Rowley and Cooper 2009). Therefore, allowing an opportunity for teachers to use their ideas in a concise way to build on the children’s learning whilst also offering opportunities for learners to go into the community to have a natural learning experience within the real world.
Exposing learners to real-life dilemmas and real-world issues poses difficulty. The role of the teacher means that some aspects of learning may need to be altered to shield learners from non-essential features as the learning experience needs to be the priority (Stein et al., 2004). A challenge of implementing real-life contexts could be that although the lessons intend to mimic real-world scenarios, recreating them in a classroom can often feel awkward, as the learners haven’t had the opportunity to go into the community. For example, in my experience, the learners used digital technology in class to research material prices for the products they were creating, however, it would have been more beneficial for the learners to go into the community to conduct their research within shops and amenities, to see how each shop ranges in price and where sometimes deals can be better within a shop rather than always completing online shopping. 
Over the past few years, a strategic plan has been put into place and there has been movement with the classroom context to allow a more authentic learning experience, focusing on moving away from the teacher-centred approaches, linking with the idea of open pedagogy, where legitimacy relates to allowing the student to share their work with the public (Johnston and Stewart, 2020). However, with this in mind, it is important to ensure that the value of authentic opportunities is not confined to off-campus learning, but can also provide benefits in school and using web-based activities (Herrington et al. 2004; Ferns, Rowe and Zegwaard, 2021).
During my teaching experience incorporating both cross-curricular responsibilities and creating authentic contexts in learning, allowed easier access to gather assessment and observational information to feed into the summative and formative assessment files for the learners. This also ensured that an opportunity for self and peer assessment could be made by pupils, enhancing formative assessment. Linking with Black and William's (1998) theory which mentioned that assessments made by pupils can inform formative assessments. In completing this activity, the learners were involved in the assessment process throughout their activities, and it provided a child-centred approach. “The mixture of self-assessment and peer-assessment increases the accomplishment of the method and can feed further information on learning and developing children” (Vasileiadou and Karadimitriou, 2021, p.2). Throughout each session I had taught I would live mark and provide feedback to pupils to allow an opportunity for the learners to make amendments to their work while completing the activity and I would incorporate opportunities for self and peer assessment, making use of success criterion. 
On the basis of this study, with the readings and theoretical background, alongside the knowledge and experiences that I have gained, there are skills that I would like to continue to develop throughout my professional career. Specifically, when using cross-curricular themes to enhance learning and create authentic contexts for learning. In order to do this, I will need to complete further reading to have a broader understanding of each positive and limitation of using cross-curricular planning. However, throughout my own experience, I have seen the benefits of cross-curricular planning and learning, where the learners have displayed enjoyment and enthusiasm within their learning. I was fortunate enough to be included in the fortnightly planning when something new was being introduced into the setting, this allowed an opportunity to work collaboratively alongside other colleagues to ensure that each area of the learning experience had a focus session, whilst also considering how we can develop cross-curricular skills. The cross-curricular skills framework (gov.Wales) discloses that the foundational subjects such as mathematics, literacy and digital competence should be reinforced throughout all learning opportunities to develop real-life learning experiences both indoors and outdoors. Therefore, from reading this information, I would like to further develop my use of the outdoor area and how to establish learning outside, focusing on the Health and Well-being AoLE (Area of Learning Experience) for the learners and establishing the benefits from learning outdoors, while also ensuring that I am setting clear boundaries and expectations throughout. 
During a discussion with my class mentor, we discussed how to make learning an authentic experience, considering what opportunities would be available for the learners. We had discussed making use of the DCF skills to incorporate research when considering the prices of the materials. However, if I were to do this again, I would consider the use of the community and the amenities available locally to the school, allowing a wider breadth of knowledge to be gathered, building on the learners' social skills and knowledge of the world around them. Adaptability needs to be an aspect that I consider in all future practice as I need to ensure that the learning is accessible to all learners (Welsh Government, 2020). Thinking about Stein et al, (2004) approach I need to continue to ensure that all learning that occurs within the class has a clear focus and objective, although cross-curricular skills are used throughout, to help feed into any observations or assessments. Therefore, a clear objective needs to be identified to ensure that the learning is beneficial to the pupils. 
I would also look at creating a situation where the learners need to resolve a problem whilst working collaboratively to align with Des's (2015) approach. The impact of this would have allowed the learners to work collaboratively to find a resolution as to what next steps they could take, enabling learners to feel engaged and in control of their own learning experiences. In addition to this considering the ‘Hierarchical cross-curricular learning’ I would spend some additional time looking at how one subject can influence and enhance the learning of another subject, putting my research into practice to develop learning opportunities.
Ensuring that I am fostering authentic learning contexts and reinforcing cross-curricular skills, whilst continuously reflecting on my own practice I am ensuring that the education for the learners is consistently being enhanced to suit the needs of each individual. Adhering to the Professional Teaching standards and contributing to the movement of the education system, thus benefiting the learners across Wales. Reflecting on my professional learning also benefits me as a professional within my career by ensuring that I am allowing opportunities for continuous growth and that my knowledge and skills are in alignment with the evolving curriculum. In addition to this allowing an opportunity for collaborative working between myself and other colleagues within the school, whilst engaging with the wider community and parents/carers to ensure that the vision that had been developed within the school is a priority when looking at the curriculum and the four purposes, ensuring that learners are all aware of the four purposes and can contribute to their learning. 
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