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Element 1:
 Individual Development Plan 
· Section 1C IDP : Profile (About me)
· 2A IDP : Description of the child or young person’s additional learning needs (ALN)
· Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)
	
	
	




	
	
	



	
Section 1C: Profile (About me)

	What is important to the learner
· Transition items (from home to school, classroom to playtime, school to home)
· Constant access to lunch box and water bottle
· Space where they can roam freely, opportunities to explore and climb safely
· Being at height/climbing
· Being barefoot (indoor and outside - proprioception through the feet)
· Apples and toast upon arrival to school
· Number blocks, magnet toys
· Lining toys up


What is important for the learner
· One to one support from staff at various points in the day
· Multi-sensory activities, including, deep muscle massages, bubbles, painting
· Routine
· Supervision for safety due to no awareness of danger
· Regular, meaningful, intensive interactions for social communication development
· Fine motor skill activities
· Given space when needed to regulate but still maintain their safety


What is working and should be built on
· Activities/tasks brought to their level of understanding
· Movement during first 30 minutes of school day (Morning Movers)
· They have a good way of making their needs known: support with developing effective communication and becoming attuned to their likes, dislikes, wants and needs
· They are pre-verbal and communicate through vocalisation, hand leading and pushing objects/people away: support communication through intensive interactions, and appropriate AAC
· Loves to climb and be at height (using gross motor skills): support by providing safe spaces to climb and sit at a higher level than the ground
What is not working and needs to change.
· They will abscond - keep them safe by ensuring all doors are locked, gates are secured and climbing structures are away from fences.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	Cognition and Learning
They have a huge interest in letters and numbers. They have also been observed hopping along the alphabet mat reciting the alphabet as they go. They engage well with block play where they like building towers and knocking them down. They enjoy exploring their trajectory schema through water. They also partake in messy play activities with different textures such as shaving foam and yogurt. They really enjoy mark making using different materials such as pens, pencils and chalk. 

Communication and Interaction
[bookmark: _Int_5oONQPsd]They are pre-verbal and communicate through gestures, hand moving and pushing/pulling. They are babbling and using short words such as ‘up’ and ‘app’ for an apple. They have a love of numbers and letters, they can count to 10 and can recite the alphabet. The words are not clear, but you can understand what he is communicating. They will accept comfort from an adult on their terms when they are ready and give brief eye contact. They smile and respond to tactile songs such as head, shoulders, knees and toes, where they will point to their nose. 

Sensory and/or Physical
They are sensory seeking and will seek out opportunities to climb, immerse themselves in sand or water and to mouth objects. They prefer to be barefoot seeking proprioception through their feet. Loves to climb and be at height. They move very quickly, will run everywhere and not look where they are going. They are diagnosed with GDD and Pica (and ASD) which could explain the underdevelopment of their sensorimotor system.

Behaviour, Emotional and social development
When dysregulated, space is to be given but safety maintained. They tend to headbutt walls, throw their selves onto the floor, become very vocal and will cry and scream. They prefer to play alone during play and dislike sharing their preferred toys with any of their peers. When transitioning from car to school, they bring preferred objects with them such as, number blocks, kettle, toaster. 



	1. Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	They will begin to use communication pictures boards to encourage communicating their wants and needs.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	During the school term, they will have 12.5 hours of support per week.
	No
	School/Teacher
	19/05/2026
	19/11/2026

	Staff will show them the 2x2 communication board (want, like, not, more) when they are requesting an object or expressing their wants/needs.
	No
	Teacher
	19/05/2026
	19/11/2026

	Staff will introduce the food and drink communication board during mealtimes. This will support them in requesting and communications their needs and ensure that they are met.
	No
	Teacher
	19/05/2026
	19/11/2026

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	They have significant communication and interaction difficulties 

	
2. Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	They will begin to develop their fine motor control so that they can play purposefully with age appropriate toys

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	During the school term, they will have access to 12.5 hours of support per week.
	No
	School/Teacher
	19/05/2026
	19/11/2026

	Staff will encourage them to engage in ‘busy fingers’ play daily. This will include a range of highly motivational activities such as popping bubbles, finding small objects in sensory toys filled with foam, sand or slime.
	No
	Teacher
	19/05/2026
	19/11/2026

	When modelling playing with toys, staff will begin to introduce them to the concept of ‘my turn, your turn’ to support early social interaction skills. 
	No
	Teacher
	19/05/2026
	19/11/2026

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	They have developed excellent gross motor control but now we need to support fine motor development to assist their play skills.


Element 2: Poster – Outlining good practice in terms of supporting learners with a specific learning need[image: ]Element 3: 
Link to video presentation - https://uowtsd-my.sharepoint.com/:p:/r/personal/2512953_student_uwtsd_ac_uk/Documents/ECIE4017%20Courtney%20Presentation%202512953.pptx?d=w0a871cf4e7f642d98b004b84d2d27485&csf=1&web=1&e=Q0c320 

Transcript:
Introduction: Every learner is unique and requires different ways of support to help them reach their full potential. Learners with specific learning needs can experience barriers that affect their ability to access appropriate education, participate in learning and develop confidence. It is therefore important for educators to develop knowledge and be able to recognise individual needs and be able to support through inclusive, person-centred approaches. 
Additional Need: Autism is a lifelong neurological difference that can affect how a person communicates, interacts, understands and experiences the world. Autistic learners can have a range of interests, strengths and abilities. According to National Autistic Society in 2026, with the right understanding and individualised support, autistic learners can overcome barriers and develop their skills and independence. Autism within the classroom displays in sensory processing, communication and social interaction and repetitive behaviours. These differences can impact on a learners ability to access learning, engage with activities and participate fully in the classroom environment. Therefore, understanding each learner's individual needs and providing appropriate support is to promote inclusive practices and positive experiences. 
Good Practice: Good practice when supporting learners with additional needs means understanding and respecting each learner as an individual. Educators should listen to learners to understand their learning needs, preferences and strengths. Educators should provide a warm, welcoming and inclusive environment where everyone feels valued and listened to. Educational learning theories provide the foundation for effective teaching and good practice. The Social Model of Disability written by SCOPE (n.d) suggests that disability is created or increased by barriers within the environment or society. In Education, good practice therefore focusses on removing barriers and adapting the learning environment, rather than expecting the learner to change. Research completed by Sean McLeod in 2025 found that Vygotsky's Zone of Proximal Development (scaffolding) consists of supporting learners through appropriate guidance, modelling and structured assistance, which can gradually be reduced as independence develops. These principles are also reflected in Welsh legislation and policy. As reported by The Children’s Commissioner for Wales in 2025, The Additional Learning Needs and Education Tribunal (Wales) Act 2018 also known as ALNET, promotes a person-centred approach to supporting learners with ALN, ensuring their needs are identified and appropriate support is provided. 
Support: Support for autistic learners should be individualised as each learner has different strengths, needs and preferences. Strategies may include clear communication, visual support, routine, sensory support, processing time, positive reinforcement, support with social interaction and individualised support plans. Teachers and teaching assistants play an important role in implementing these strategies through inclusive learning practices by adapting the environment and teaching through methods of predictable, sensory friendly and supportive spaces.
Conclusion: To conclude, good practice when working with autistic learners involves creating a welcoming environment where every learner feels supported and included. By adapting teaching and learning to each individual needs, using visual supports and considering sensory preferences, educators can help autistic learners engage meaningfully in learning. Every learner is unique and good practice means appropriate support and opportunities to develop their skills, confidence and independence. Every learner is unique and has potential, inclusive practice ensures that every learner has the opportunity to thrive!
Listen. Understand. Adapt. Include. Empower
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Every learner is unique and requires different
ways of support to help them reach their full
potential. Learners with specific learning
needs can experience barriers that affect
their ability to access education, participate
in learning and develop confidence. It is
therefore important for educators to be
knowledgeable and be able to recognise
individual needs and be able to
support through inclusive,
person centred
approaches.

ﬁutism is a lifelong neurological diﬁereﬁ
that can affect how a person
communicates, interacts, understands and
experiences the world . Autistic people can
have a range of interests, strengths and
abilities. With the right understanding and
individualised support, autistic learners can
overcome barriers and develop their skills
and independence (NAS, 2026). Autism
displays in sensory processing,
communication and social interaction and
repetitive behaviours. Common behaviours

displayed may include sensory seeking,

atypical eye contact, stimming and isolation
(playing alone).

There is no 'one size fits all' to supporting learners.
What works for one learner may not work for
another. Every learner has potential. Good
practice creates the opportunity to unlock it.

Good practice when supporting learners with additional needs
means understanding and respecting each learner as an
individual. Educators should listen to learners to understand
their learning needs, preferences and strengths. Educators
should provide a warm, welcoming and inclusive environment
where everyone feels valued and listened to. Educational
learning theories provide the foundation for effective teaching
and good practice. The Social Model of Disability (SCOPE, n.d.)
suggests that disability is created or increased by barriers
within the environment or society. In Education, good practice
therefore focusses on removing barriers and adapting the
learning environment, rather than expecting the learner to
change. Vygotsky's Zone of Proximal Development (scaffolding)
(McLeod, S. 2025) consists of supporting learners through
appropriate guidance, modelling and structured assistance,
which can gradually be reduced as independence develops.
These principles are also reflected in Welsh legislation and
policy. The additional Learning needs and education tribunal
(Wales) Act 2018 (ALNET) (Children's Commissioner for Wales,
2024) promotes a person centred approach to supporting
learners with ALN, ensuring their needs are identified and
appropriate support is provided.

Support for autistic learners should

be individualised and inclusive as each
learner has different strengths, needs and
preferences. Strategies may include clear

communication, visual support, routine,
sensory support, processing time, positive

reinforcement, support with social interaction
and individualised support plans.

To conclude, good
practice when working with
autistic learners involves creating
a welcoming environment where every
learner feels supported and included. By adaptin;
teaching and learning to each individual needs,
using visual supports and considering sensory
preferences, educators can help autistic learners
engage meaningfully in learning. Every learner is
unique and good practice means appropriate
support and opportunities to develop their skills,
confidence and independence. Every learner is
unique — inclusive practice ensures that every
learner has the opportunity to thrive!





