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[bookmark: _GoBack]This essay will consist of a comparison of the key issues impacting on children’s lives in two countries: Wales and Ethiopia. There are several aspects which impact a child’s life when growing up in different countries; for example health, education, childcare and languages spoken, however, the focus of this essay will be the impact of education and health on a child’s life growing up in Wales and Ethiopia. The Pedagogical approaches will be considered, and the diverse childhoods experienced in both Wales and Ethiopia will be analysed in depth with a particular focus on ethnicity, language and rights will be interlinked throughout by considering how they impact children’s lives and public policy today. Several theorists will be considered throughout, supporting how they have influenced children’s childhood today. 
Ward (2018) states that in Wales children have the right to have free education as schools have the potential to provide children with opportunities to be able to learn and develop, however it can be costly for parents as they must provide their children with school uniforms, trip money and school dinner money. However, The Children’s Society (2018) states not all families in Wales must pay for their children’s school dinners, because children who are living with families who are living in poverty or have a low income are entitled for their children to have free school meals. Research suggests that by children being provided with a nutritious meal at lunchtime in school improves their health and their concentration in class (Anderson et al., 2014). This is supported by Welsh Government (2017) as the Families First Programme aims to empower children who are at or in risk of poverty to be able to achieve their full potential. Similarly, the children who are fortunate enough to attend school in Ethiopia are provided with limited nutritious food, which increases children’s preferences for fruits and vegetables which benefits children’s nutritional diet (Hewitt, 2008). However, Schlee and Watson (2013) state that in Ethiopia children are least likely to receive a sufficient education due to under qualified staff and that children may not be able to attend education, as schools in Ethiopia are not free for children to attend. This is supported by Tadesse et al. (2018) as only thirty four percent of Ethiopian children attend school, this is due to the country being poor and the government not monitoring why children are not attending school, this impacts children as they do not have the basic literacy and numeracy skills to be able to use in the future. However, Abossie and Seid (2014) state that the main reason why children do not attend school in Ethiopia is due to the lack of access to schools that families have as they are limited in rural areas, this impacts children as the nearest school could be five kilometres away which they may not have access to. This differs to schools in Wales, as the Welsh Government (2017) states there are several schools in rural areas that considers Flying Start for children to attend which is accessible for families, this would benefit children as they would be able to have increased attendance and receive high quality care which would develop and enhance their individual learning.  Similarly, under section fourteen of the Education Act 1996, it is stated that local authorities are under a duty to provide families with sufficient primary schools in their area to ensure children have an appropriate education to benefit their learning and development (The National Archives, 1996). 
Childhood has changed over time as previously children in Wales were seen as little adults who did not have much of a voice in situations, as they were seen and not heard and did not have an education regarding rights (Mcleod, 2008). However, NSPCC (2018) states that The Children Act 1989 established the legislative framework for the child protection system in Wales to safeguard children from harm and cruelty and for children to be able to have a voice in expressing their views and opinions which must be listened to. The Welsh Assembly Government (2018) states that Wales abides by the United Nations Convention On The Rights Of The Child which has fifty four articles and forty two rights which apply to children in Wales to ensure they are safe, have the things they need to develop and survive and to also have a say in decisions that affect their individual lives. However, this differs to Ethiopia as they do not abide by the United Nations Convention On The Rights Of The Child, but in Ethiopia children do have rights which are divided into two parts, part one consists of children’s rights, freedoms and duties and has thirty one articles, and part two which consists of the state’s obligations to adopt laws to enforce the provisions of the charter which has eighteen articles, which allows children to have their views listened to (African Commission on Human and People’s rights, 2018). 
Schiemer (2017) states children in Ethiopia start school at age seven and it is compulsory for six years, however thirty two percent of children do not attend school due to poverty and family issues, this impacts the child’s learning and development as their literacy and numeracy skills would not be increasing. However, Fleers and Oers (2017) state this differs to Wales as compulsory school for children is age five, this is believed to be beneficial as children absorb information effectively at a young age, this means children’s early on experiences benefits children’s learning later in life. Furthermore, in Wales practitioners must be highly and effectively trained to ensure children become more engaged, effective and motivated in achieving quality outcomes to benefit their well-being and further knowledge (Welsh Assembly Government, 2009). This is supported by Welsh Government (2015) as in Wales the Foundation Phase pedagogy states that practitioners must ensure the statutory requirements are implemented in schools, by teaching through the seven areas of learning to ensure children’s experiences and learning is considered holistically allowing children to be active competent learners through hands on learning. This is supported by Mavilidi et al. (2016) as Piaget’s theory placed an emphasis on children learning through physical hands on experiences, as children need the concrete learning experiences to be able to develop their knowledge and understanding further into schemas. However, this differs to the view of Wartella et al. (2015) as an emphasis is placed on Vygotsky’s theory as it is believed that children learn with others and that the adult can scaffold and facilitate the child if required, to increase the child’s learning.
Furthermore, Guy and William (2017) state that in Wales teachers are required to allow children to be aware of other cultures and countries of the world through the knowledge and understanding of the world section of the Foundation Phase Curriculum, this enables children to become aware of different cultures, just as Wales celebrates Saint David’s day where children dress up and learn about the Welsh traditions. It is beneficial for children to gain a knowledge and awareness of other traditions and cultures around the world as this enables children to consider that there are other traditions that are significant to them, as opposed to children thinking that all children are brought up in the same culture (Channey, 2017). However, this differs to Ethiopia’s way of teaching as it is a formal approach where the older children engage in being the facilitators and teach the younger children, as this is believed to increase children’s learning as children perceive older children as role models (Tadesse et al., 2018).  This is due to teachers having a lack of motivation in teaching the children, because of the low salary, and although they do not want to stay in the job role they have no choice; this impacts children as teachers do not attain the standards they should in order to teach children the relevant requirements (Tuli and Tynjala, 2015). However, Ababa (2015) supports this as the education sector plan focuses on addressing the four main challenges in Ethiopia’s education system which are increasing access, ensuring equity, improving quality and improving management these will enable families in Ethiopia to become less worried about their child’s education as the education system is looking to improve the quality of teaching by 2020.
In Wales it is effective practice for Children to have access to separate male and female toilets, that are placed in several areas around schools this is to ensure children have their own privacy at all times (Welsh Government, 2012). However, this differs to Ethiopia, as Unicef Ethiopia (2017) states there are not enough toilets to go around for the children in schools, this caused particularly a problem for females due to the lack of privacy, resulting in a twenty five percent of females missing school during menstruation which impacts their further learning and development.
Children in Wales have the opportunity to learn the welsh language through a welsh medium school to further their development in becoming bilingual, this enables children to develop additional skills as it allows children to be able to learn other languages effectively and it also introduces children to be aware of different cultures and traditions in the world, by furthering their knowledge it has a positive effect on the brain (Welsh Government, 2015). This is supported by the Welsh Government (2017) as by 2050 Wales aims to promote the Welsh language to ensure most children feel confident in promoting and using the Welsh language each day. In the same way, Wang (2008) agrees that children should be aware that in their cultural identity within Wales there are several different dialects, which would enable children to be able to be aware that the same people born in the same country are Welsh; however, everyone has their own dialect which children would learn to respect and have positive self-identity, this may be difficult for some children as learning another language could cause issues such as language barriers as the child may not feel comfortable learning a language that they have never had access to before. Children would be aware of this through their experiences that practitioners and parents allow them to have and that practitioners and parents must be aware of their attitudes towards teaching children the importance of language as the way in which adults speak to children should be considered, as adults are role models for children as children will imitate the mother tongue language (Drever et al., 2015). This is supported by Piper (2017) as Maslow’s theory emphasises the importance of children being exposed to adults who support and suit their needs and who are children’s positive role models which children can look up to and imitate. However, in Ethiopia children do not learn other languages due to there not being a set curriculum for practitioners to follow, this impacts children as they are not aware of other traditions, cultures and languages that exist around the world allowing children to feel that their tradition and values are the only and the right way to life (Milkias, 2011).
Children in Ethiopia do not have access to clean water and sanitation, this results in a high mortality rate which has an impact on families due to losing a child who has caught a disease such as diarrhoea as it is one of the most significant causes of death for children under five years old, which is caused by unclean water, lack of sanitation and hygiene which affects children’s holistic development (Unicef, 2018). The children in Ethiopia would walk miles to collect water together allowing them to develop their social skills which treats their culture as a static individual characteristic, which often groups children together who have the same social address, which are presumed to share many other characteristics and that the children would be learning through osmosis as they would not be realising they would be learning, supporting Rogoff’s theory (Huf and Raggl, 2015). However, this differs to children in Wales, as the Welsh Government (2018) state children have access to clean water in schools by the turn of a tap which enhances and increases sanitation for children to be able to live a healthy positive life. As article twenty-four of the United Nations Convention Of The Rights Of The Child states children must have the right to nutritious food so that they stay healthy individuals to improve their health (Unicef, 2018). This is supported by Healy (2016) who cites Maslow’s theory that children’s basic needs need to be met before their higher needs can be met, which is referred to as psychological tensions.
Murray et al. (2010) states that in Ethiopia children and families have access to free healthcare which could be accessed at any point when required to meet children’s needs. However, Gish et al. (2007) states Ethiopia is unable to provide healthcare for more than half of their population due to lack of facilities which is most significant in rural areas, due to having limited or no access to healthcare services. This impacts children as they may not live close to the health services which increases the risk of a child not being able to receive the required treatment urgently, meaning they may have a disease which could seriously affect them resulting in a sudden death (Campbell, 2018). However, this differs to the health care system in Wales as families can provide their children with access to local doctor’s surgery’s, parents are entitled to maternity and paternity pay and pre and post-natal care to meet the needs of their children’s health and well-being efficiently and effectively (NHS Direct Wales, 2018).
Furthermore, Hunter (2015) states that over fifty percent of hospital beds in Ethiopia are taken up with patients who have HIV, resulting in other children who are in need of care not being able to receive required treatment, impacting children who may not have met their parents and family members who are looking after the family member who is unwell. This in turn impacts the children’s development, due to looking after the family member who is unwell in their family which also results in some families living in poverty and not having the sufficient living conditions in providing their child with sufficient food and shelter, affecting a child’s holistic development (Pankhurst et al., 2016). However, Unicef (2007) disagrees as just because a family is living below the poverty line it does not mean to say that they do not have a sufficient standard of living as statistics suggest, families who fall below the poverty line can have a high standard of living as some families consider the health and family needs their main priority.
However, in Wales the health care system differs to the health care system in Ethiopia due to NHS (2018) providing doctors surgeries locally which enables children to see a doctor at a convenient time for free along with a free prescription and the NHS also provides an out of hours service which families can contact if their child is unwell, which benefits the child’s health and well-being. Furthermore, in Wales children have access to free dental care which enables children to be able to have regular checks at the dentist. This is beneficial as children will learn how critical it is that they attend the dentist and when children become older they will be used to attending the dentist and would know what to expect (NHS Wales, 2017). This is supported by the Welsh Government (2018) as Design To Smile was introduced in 2009 to improve the oral health of children in Wales, which includes a six-month check-up and also provides advice to families and children as it is believed starting this early leads to positive outcomes for children.
Teller and Hailemariam (2011) state that in Ethiopia access to contraception is limited to families in urban areas and mostly among the educated social groups, due to there being limited health pharmacies which families do not have access to. This has an impact on families as parents are not being able to plan when to have children to suit their needs which could impact their financial situation, because having another child could impact the whole family by affecting the children they already have resulting in living in poverty (Okonofua, 2015). Similarly, Stevens (2013) states that families not having access to contraception can affect the parent’s oldest child, due to having to grow up quickly to be able to become an adult figure in the family to be able to look after the younger children and be their brother or sister’s role model. However, this differs to Wales as Debenham (2013) states in Wales contraception was established in the 1950’s which is easily accessible in both urban and rural areas and that females in Wales are encouraged by the National Health Service to use contraception to be able to prevent pregnancies from occurring, which allows families to  be able to plan and ensure that they are financially ready to be able to become parents to be able to suit the child’s needs effectively by also considering the children they already have. However, due to contraception issues in Ethiopia there is an increased size in families partly due to their cultural beliefs, as traditionally, children are a measure of the status of women, and men are a source of power and authority. This impacts children as they are most likely to have a large family themselves when they become older, due to following their parents outlook on life regarding large families this impacts some children as they may not feel as valued and loved due to the increased size of their family (Parfitt and Semi, 2013). Furthermore, while the mother is continuing to have babies, there is a significant impact on the father of the family being the only person working to provide an income to ensure his family has the requirements to be able to meet their children’s holistic development (Budge, 2014). However, now in Ethiopia it is a matriarchal society where the mother is the head of the family who goes away to earn money who would then send it back to her family in Ethiopia, as in Ethiopia there are very few jobs which are few and far between which impacts children as they may not see their mother from week to week which could affect their attachment (Tadesse, 2014). This is supported by Holmes (2014) as Bowlby’s theory places an emphasis on children coming into the world biologically to form positive attachments with others which is what children need to be able to survive.
Furthermore, Parenting styles are still alarming in Ethiopia, due to previous generations having an influence on families today, as all children could be brought up from the same household the same ways, yet the children could all turn out different depending on their gender, age and ability this is due to the different parenting styles used such as authoritative, permissive or disciplinarian that the parents use (Hailu, 2015). An example includes by the mother not being there to bring up her child due to working away, this can impact the child as they may not feel they have love, comfort or memories with their mother when they get older and look back their values they have learnt would be from their father who would be looking after them which leads to generational patterns in families (Frost and Little, 2014). In contrast to Wales, Catney (2015) states that now families tend to be decreased in size due to the availability of contraception and being more aware of their financial situation, which allows children to be aware of society and life issues which can impact children’s holistic development. Furthermore, the health care staff who work in Ethiopia are not as qualified as they should be, due to the lack of academic resources to the higher education sector that individuals can use to further their skills, as this is a frequent concern as the availability of instructors has not kept pace with what the government set out impacting children as medication is not available from many health care providers. In contrast to Ethiopia, Lee (2012) states Wales has a high standard of healthcare where staff are required to have a high standard of relevant qualifications to be able to work in the health care sector to meet children’s needs.
To conclude, it is apparent that Wales and Ethiopia have both similarities and differences regarding education and health services which both impact a child’s life. Regarding children’s education, Ward (2008) states in Wales children have the right to have free education as schools have the potential to provide children with opportunities to be able to learn and develop, however this differs to Ethiopia where children are least likely to receive a good education or if any education at all due to schools not being free, this is due to the country being poor and the government not tackling why children are not attending school (Schlee and Watson, 2013). Furthermore, Ethiopia is unable to provide healthcare for more than half of their population due to lack of facilities, which is most significant in rural areas due to having limited or no access to healthcare services, this impacts children as they may not live close to the health services which increases the risk of a child not being able to receive the required treatment urgently to improve their health and well-being. However, this differs to Wales as the health care system allows children to be able to have access to doctors surgery’s and dentists locally at a convenient time which is free, along with a free prescription and the NHS also provides an out of hours service which families can contact if their child is unwell, which benefits the child’s health and well-being (NHS, 2018).
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