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	Targets
	How you have worked on this
	An example can be found on

	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	I have read more relevant and peer reviewed books and journal articles as well as websites when conducting my research for this assignment.
	Examples of peer reviewed books and journal articles that I have used in this assignment can be found in the reference list.

	Synthesis research into your writing to aid the support of your key points.
	I have synthesised research into my writing to aid the support of my key points when possible.
	A synthesis of research into my writing to aid the support of my key points can be found on page 8.

	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I have continued to develop a supported critical approach throughout, offering opposing views when possible.
	Two opposing views can be found on page 6.

	Ensure greater elaboration of recommendations for pedagogy development when discussing counter arguments. 
	I have ensured greater elaboration of recommendations for pedagogy development when discussing counter arguments throughout my assignment.
	Examples of greater elaboration of recommendations for pedagogy development when discussing counter argument can be found on pages 4, 5, 6 and 11.




[bookmark: _Toc128177509]Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
For this assignment I have chosen to discuss an Emotional Literacy Support Assistant (ELSA) as an intervention to support the learning and emotional development of Lucas (see Appendix A) who has been identified with requiring emotional support. I will critically reflect on ELSA’s potential for ensuring his progression and the possible challenges that may arise. 
Lucas is nine years old and is in year four, he has one brother who is in reception class at the same school. Both Lucas and his brother are on Free School Meals. Lucas has Additional Learning Needs (ALN), he is on the Autistic Spectrum and has suspected dyslexia for which he is waiting to have a diagnostic assessment for. His father informed the school that Lucas’ mother died almost a year ago and that he still struggles with this. The class teacher, headteacher and Additional Learning Needs Co-Ordinator (ALNCO) have since been working closely with Lucas’ father in ensuring the best support for him due to them being made aware of this Adverse Childhood Experience (ACE). Di Lemma et al (2019) note that the impact of ACE’s on children can be traumatic and have a destructive impact on the physical and mental health of an individual such as depression and anxiety over the course of their life.
Lucas enjoys doing classwork, except for literacy. He hates literacy but is occasionally happy to complete some literacy work on the computer. If he is not instantly allowed access to the computer, he shouts at the teacher and usually storms out of the classroom. Lucas appears to be rather anti-social and prefers to be alone at playtimes. When the other children seek to play with him, he shouts at them and gets angry. Barnes et al (2016) and Shechtman and Tutian (2016) cited by Kay (2018) state that some children are only able to express their feelings of frustration, anxiety, sadness, or stress in the form of angry behaviours. It is believed that this is the problem that Lucas is experiencing in his emotional development.
He has well-developed fine and gross motor skills but finds it hard to concentrate for long periods of time. Additionally, he regularly gets angry and is easily frustrated, cannot control his feelings and struggles to regulate his emotions. Furthermore, he has good listening skills, despite this he rarely initiates conversation but does respond when spoken to. He is also unable to explain his feelings to anyone at home or in school. Lucas is not always respectful towards other children and adults, he enjoys working alone rather than with others and he has a fear of being told off or having a voice raised towards him.
According to Campbell and Stanley (1996) cited by the National Association of Schoolmasters/Union of Women Teachers (NASUWT) (2018) interventions are typically regarded to be any approaches or activities that are supplementary to or distinct from those performed routinely with students.
I have chosen to implement an ELSA intervention with the support of the school ALNCO for Lucas, to support him with his emotional development. This intervention is conducted by an ELSA who is a trained, school-based learning support assistant with the role of supporting the emotional wellbeing of children within the school and trained by a team of Educational Psychologists (Bristol City Council, n.d). This intervention will consist of an hour session, one day a week for 6-8 weeks. During the intervention, the trained member of staff conducts activities with individual children that have been identified as requiring this specialist support through the form of collaboration between an ELSA, class teacher, ALNCO and headteacher. These activities help the individuals discuss their emotions and begin to learn how to self-regulate.
This intervention was chosen because as stated previously, he struggles to regulate his emotions and gets distressed easily. It was identified as an emotional developmental concern soon after his mother’s death. Additionally, some of the lessons that are taught activate trauma for him due to this ACE. For example, a lesson on baking Welsh Cakes for St David’s day triggered Lucas because his mother’s hobby was baking. The decision to implement this intervention was made to prevent Lucas developing any long-term mental health issues such as depression. It was also decided upon to begin to help him express his emotions in ways that do not harm him or others and to provide him with the support he needs. According to Smith (2018) teachers in Wales are now taught how to support pupils who have ACE’s such as family breakdown, bereavement or physical, sexual or substance abuse. Therefore, Lucas’ class teacher is constantly aware of his trauma and tries to reduce activating this trauma.
The Curriculum for Wales (CfW) (Welsh Government, 2020) state that learners being aware of behaviours, emotions, and social effects is crucial for developing interpersonal skills. I believe that implementing ELSA sessions allows children to be aware of these elements of their development. According to Mentally Healthy Schools (n.d), emotional skills can be developed and integrated through high-quality lessons, in-school programmes and interventions with quality assured resources. In agreement, the Welsh Government (2021) state that to satisfy the requirements of children’s emotional and mental well-being, ELSA’s are a crucial component of the whole school approach. Estyn (2018) identified that a whole-school approach to wellbeing enables pupils to take and share responsibility for their learning as an individual. They also explored that it allows them to encourage their social and emotional development and build positive relationships that boost collaboration in a case study.
Lucas appears to be at stage four in his social-emotional development according to Erikson’s eight stages of social-emotional development (Maree, 2021). Lucas is confident in completing work in class, except for literacy which he hates, but is sometimes happy to access this area of learning if it is solely on the computer. He otherwise gets angry about this which relates to Erikson’s theory of a child at stage four becoming competent with increasingly complex work. Moreover, Erikson’s theory notes that teacher’s, peers and social interactions are crucial in the development of self-esteem and feelings of pride during this stage. These factors could be exacerbating the emotional developmental difficulties that he exhibits due to him not interacting much with his peers.
It is crucial to teach emotional skills to children explicitly through self-awareness, enriching children’s emotional vocabulary and supporting them to express their emotions (Education Endowment Foundation, 2021). Therefore, the ELSA and the class teacher modelling emotional regulation for Lucas will gradually provide him with the understanding of how to regulate his own emotions. In agreement, Sutherland et al. (2018) cited by Poortvilet et al (2021) notes that modelling suitable behaviours and emotions teaches and strengthens children’s emotional skills. Similarly, the Welsh Government (2019) note that children with Autistic Spectrum Disorder like Lucas benefit from the method of modelling.
Popham (2007) cited by Kirkup et al (2014) defines progression as children needing to master a well-ordered set of building blocks to master a more distant curricular goal. Similarly, Masters and Forster (1997) cited by Heritage (2008) describes progression as a depiction of what it means to advance in a learning area; a description of abilities, understanding and knowledge in the order in which they generally develop. I think that progression is when an individual makes a marked improvement compared to their previous development in any area or aspect of their learning and development. I also think that sometimes a child may regress slightly during the process of their development, for example when they have time off school such as sick days or holidays. Therefore, they may need some extra reassurance and a possible brief recap of their previous session.
The CfW (Welsh Government, 2020) includes twenty-seven statements of what matters which serve as the foundation for the progression of learners. Moreover, it encourages the idea of pupil advancement through the principles of progression and the descriptions of learning. Furthermore, the Welsh Government (2021) note that there are five principles of progression that underpin development across all areas which include increasing effectiveness, increasing breadth and depth of knowledge and deepening understanding of the ideas and disciplines within the areas. In addition, refinement and growing sophistication in the use and application of skills and finally making connections and transferring learning into new contexts and life skills.
Choudry (2021) discusses a wave of support and intervention model based around children with Additional Learning Needs (ALN). The model demonstrates increasingly focussed support, personalised teaching and intervention. Wave one consists of providing all students with inclusive, high-quality instruction that considers their needs as a whole. Next, wave two includes the implementation of other programmes to help children perform at or above their age-related expectations. Finally, wave three consists of implanting significantly customised interventions for individuals. However, according to the Welsh Government (2022) every individual is likely to advance in very diverse ways because progression is not linear which wave two does not consider. Therefore, I believe that wave two needs to be carefully considered when following this model because children learn through stage not age because every individual is different and therefore has different experiences which affect their developmental stages. Wave three will be implemented with Lucas because his ELSA intervention will be personalised to cater for all his individual needs to help him progress in his emotional development. In conjunction, wave one will be conducted at all times for every child following the schools’ policies. Wave two will be taken into consideration when withdrawing Lucas from the ELSA intervention after the 6-8 week period to ensure that there is still support in place if required and to introduce a phased approach for him suitable for him and his complex needs.
In addition, the Welsh Government (2020) state that learners have the ability to make significant progress when the curriculum is applied successfully and teaching and learning are effective. Therefore, it is of paramount importance that a child’s progress in every aspect of their development is considered. Hence the current concern of Lucas’ emotional development.
Bruner’s theory of development implies that progression does not consist of discrete stages but is a continuous process (Hurst and Levitas, 2021). However, O'donovan (2021) states that Piaget’s theory believes that advancement occurs in stages, starting with children’s physical sensorimotor experiences, which lead to learnt action-schemes and ending with schemas that support more abstract mental operations.
The Welsh Government (2020) note that the curriculum development, school and national efforts seek to tackle the attainment gaps of children and raise standards for all. This supports the importance of supporting Lucas with his emotional aspect of development.
ELSA is conducted during the school day; therefore, Lucas will be taken out of lessons throughout the day for 6-8 weeks to implement the intervention, dependent on the progress he makes in each session. This was discussed with his father to make him aware and inform him of the support that ELSA and the school will provide Lucas with. Furthermore, the school offered his father support for Lucas at home such as activities to do that will help him make progress with understanding and regulating his emotions. The National Association for Special Educational Needs (n.d) note that good practice consists of notifying and including parents as much as possible when delivering a school-based intervention. However, they state that it is not compulsory to gain consent to deliver any school-based interventions due to them being considered as a part of a school’s curriculum. In agreement, Estyn (2019) identified that when there is a positive relationship between schools and families, based upon trust and respect, there is a positive impact on children’s outcomes, attitudes to learning and wellbeing.
Despite notifying Lucas’ father of the intervention and providing him with support for his son at home, the school and ELSA are cautious because of Lucas’ fear of being told off or having a voice raised towards him, in case there is a reason behind this in his home setting such as his father shouting a lot or possibly appearing to be aggressive at home due to him struggling to deal with Lucas’ mothers’ death also.
As demonstrated by Bronfenbrenner (1979) cited by El Zaatari and Maalouf (2022) a developing child is contained inside four systems throughout Bronfenbrenner’s Ecological Systems Theory of Human Development. These systems include the microsystem, mesosystem, exosystem and macrosystem. While relationships across various contexts may have an indirect impact on developing children, interactions at the microsystem stage are more likely to have a direct impact from the direct contact with other individuals. Also, in accordance with his theory, a positive interaction between parents and teachers should effectively influence the positive growth in development of the child. In agreement, Mitchell et al (2008) cited by Hayes et al (2017) states that the people, routines and household environment offer opportunities for the spontaneous learning that ought to be present in children’s lives. Therefore, involving and informing Lucas’ father of the intervention and his school life is crucial. Furthermore, his father regularly informing the school of his at home life and any incidents that may have occurred is of vital importance as it allows any issues to be addressed as a team immediately. This will provide Lucas with the best opportunities to progress in his overall emotional development.
Due to the benefit of the school having their own ELSA who has no other commitments across the school, there is always time for planning prior to the interventions taking place. Moreover, the ELSA also has their own room that is designed as a comfortable and safe space for the children with bean bags and cushions which could help Lucas feel calm, relaxed and more at ease. This will help stimulate the feeling of being at home whilst at school.
Many studies, according to Holmes (2006) firmly demonstrate that children who are deprived of maternal care may suffer major consequences in terms of their physical, intellectual, emotional and social development. Furthermore, Bowlby’s attachment theory revolutionises the thoughts about a child’s attachment to their mother and its disruption through separation, deprivation and bereavement. According to Bowlby (2005) mothers usually provide an attachment for their child that is stronger than that with their father. In agreement, Schaffer and Emerson (1964) cited by Cornelius-White et al (1964) discovered that children are primarily attached to their mother figure. Moreover, they established that infants tended to form attachments to the individuals in their lives who showed them empathy which allowed attachment to grow, rather than the length of time spent together. This implies that Lucas could be struggling with his emotional development because he has lost his mother-figure who he was attached to from a young age and he does not know how to process that she has gone so suddenly.
ELSA is suitable for Lucas because it covers numerous skills including emotions, social stories, bereavement, social skills, anger management, counselling skills and self-esteem (Elsa support, 2020). Additionally, it relates to Donaldson’s twelve pedagogical principles, specifically the eleventh principle which states that positive connections and social and emotional growth are supported by effective teaching and learning (Donaldson, 2015).
Maslow’s pyramid of hierarchy needs begins with physiological needs, then security, next belonging, then esteem and finally personal accomplishment (Pichère et al, 2015, p. 5). His theory is that you need to satisfy the needs of each level before progressing to the next level of the hierarchy of needs. Children that are referred to ELSA lack in the lower areas of the pyramid which are security, belonging and esteem. Therefore, these children referred to ELSA do not fully realise their personal potential and do not reach the personal accomplishment level of Maslow’s pyramid of hierarchy needs. Therefore, the support for Lucas’ emotional development through ELSA will help him develop holistically over time.
Teachers’ understanding of holistic development is crucial and will aid in developing an understanding about different children’s development stages. Hare (2010) believes that holistic education widens and deepens the educational process because it is a prepared approach which helps in numerous areas of child progression and development, such as responsibility and positivity.
Research identifies the importance of the relationship quality between the child and the ELSA that establishes over time (McEwen, 2019). Furthermore, it identifies the characteristics of the ELSA such as confidentiality, availability of additional, informal drop-in sessions and enjoyable sessions were all important factors in children’s opinions. Similarly, Hills (2016) discovered that there are three main elements which children believe make ELSA interventions effective which include the therapeutic relationship with their ELSA, dealing with their feelings and learning to reframe situations, build resilience, develop coping strategies and increase their levels of confidence. There by, it is crucial that Lucas’ ELSA tries their best to from a relationship that is seen as therapeutic by him near the start of the intervention.
ELSA sessions include several different activities such as playing games, craft activities, gardening, story reading, bear cards, memory boxes, social stories and worry dolls that are part of what make them enjoyable for the children. Bergman Deitcher et al (2021) discovered that children’s books portray social events and encourage conversation about them, giving children a chance to discuss these events without feeling the emotion of being in the actual occurrences. Therefore, reading some children’s books with Lucas could really support his development because they tend to be enriched with emotional language and they can be used as prompts for discussions about emotions he may be experiencing. Additionally, Lucas will experience this intervention as fun and enjoy doing the activities where he is learning how to understand his emotions and regulate his emotions without realising.
Lucas’ ELSA sessions will solely be focussed on advancing his emotional development skills, ensuring that he can begin to understand his emotions and learn to self-regulate. Wilding and Claridge (2016) investigated parents’ opinions and views of ELSA interventions and discovered that all parents identified social or emotional development as an aspect that had a positive impact from the intervention at home and in school. Additionally, they specifically recognised a positive impact on their children’s emotional regulation skills. So, if the intervention is implemented successfully, it is likely to have an effective impact on Lucas’ development with his emotions, especially his emotional regulation skills.
In addition, research has found that headteachers and ELSAs were able to provide sufficient examples of how ELSA interventions have had a positive impact in their school including the reduced number of exclusions, management of anger issues, thereby enhancing pupils’ self-esteem, helping children to understand their emotions and helping children feel more in control of their emotions (Bravery and Harris, 2009). Therefore, some of Lucas’ main characteristics of behaviour including his anger management, understanding his emotions and having control over them should be improved during the course of the intervention that he receives. It will also enable him to access these taught coping mechanisms as and when he needs to use them.
According to Smith et al (2015) more empathy for others and a responsible attitude may result from considering how an individual’s behaviour will influence others in the future and that a greater understanding of emotions may also result in more sophisticated coping mechanisms, which would reduce impulsivity.
Estyn (2019) discovered that ELSA alongside other interventions influenced pupils to have good wellbeing, excellent attitudes towards learning, high levels of motivation, interest and pride in their work. The aim for this intervention for Lucas is that he will understand the emotions he experiences and be able to emotionally regulate himself. He will hopefully then be a happier child due to this intervention and be willing to learn when in the classroom because he will be able to ensure he is focussed.
According to The Education Endowment Foundation (EEF) (2018) cited by the NASUWT (2018) interventions that are not implemented effectively can increase workload. Therefore, it is important that ELSA and the school in this situation carefully consider how the intervention is implemented.
The purpose of ELSA sessions and the support near the end of the intervention must be communicated with the child because research has identified that some children fear a single ELSA session coming to an end, let alone the entire intervention (Wong et al, 2020). This is something to be aware of when beginning the intervention with Lucas to ensure he knows the reason he is receiving the intervention and it will allow him to identify progress in himself too. When withdrawing Lucas from the intervention after the 6-8 week period, dependent on the progress he makes, it would be beneficial to conduct a phased approach for him to no longer be so reliant on the ELSA. Furthermore, a sudden withdrawal could be detrimental to his development because it would be similar to the loss of his mother and could possibly cause him separation anxiety because it would be highly likely for him to create an attachment with his ELSA especially if they are a female, due to the repetition of sessions and his increased comfort around them.
Progression is important because it is the core of learning and effective learning is crucial for individuals and society, it also supports assessment for learning to identify the next steps for further development and continuation of a child’s learning (Deakin et al, 2020). Therefore, when the intervention comes to an end for Lucas, the progression that he has made will help the school and people surrounding him identify what needs to be put in place to support him further using an Individual Development Plan (IDP). An IDP is a legally required document kept on file by a school, institution or local authority that outlines a child’s ALN, the Additional Learning Provision that is required due to those needs and other relevant details (Welsh Government, 2019). It is hoped that by the time Lucas finishes his ELSA intervention he will have his dyslexia diagnosis from the certified dyslexia assessors (British Dyslexia Association, n.d). This allows the school and Lucas’ father to offer more personalised specialist support for Lucas if he is diagnosed and they may be able to receive more external help in relation to this need. According to Glazzard (2010) the diagnosis of dyslexia is critical to develop self-concept and self-esteem which are two areas that would also support Lucas’ emotional development and his overall development holistically.
The EEF (2021) note that implementing Social and Emotional interventions pose a significant cost to commence through professional staff development and training. However, it is inexpensive on average as the system is set up and forwarded as a long-term tool. In the instance of ELSA, it was for them to be trained by the team of Educational Psychologists. Despite this, expenses can vary from cheap to significant if extra books, resources and materials are purchased along with continuous training and assistance which would make ELSA’s more effective members of staff to support the children.
In conclusion, I would recommend ELSA because I believe that it has many strengths that outweigh the limitations and negatives such as expense and reduced workload due to only having the responsibility of being an ELSA. However, I think that to ensure the effectiveness you must involve parents because as stated previously good practice consists of notifying and including parents as much as possible when delivering a school-based intervention (The National Association for Special Educational Needs, n.d). However, if the parent(s) are the problem or reason that a child is receiving ELSA, then it may be advisable to discuss it with other staff first. I also think that it is crucial for ELSA’s to continue having regular training.
Rosanbalm and Murray (2017) state that children can experience safety and stability through effective co-regulation, which includes the presence of a supportive person who is caring in a calm setting. This creates an environment which children can start to learn and use self-regulation skills. Therefore, co-regulation in conjunction with the intervention by all relevant members of staff could support Lucas substantially during the process of the intervention and following up with this essential support. It is crucial to consider that Lucas will benefit from informal drop-in sessions when the intervention period ends and that his next steps using his IDP need to be contemplated before withdrawing him from the intervention because as stated by Wong et al (2020) the purpose of ELSA sessions and the support near the end of the intervention must be communicated with the child because research has identified that some children fear the end of single ELSA sessions, let alone the entire intervention.
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Pupil Profile

This is Lucas. Lucasis 9 years old and is a year 4 pupl. He has
e brother who i i reception class at the same school. They
lost e mother about 2 year ago. He is on Free School Meals
and has Addtional Learning Needs inclucing Autism Spectrum
Disorder and suspected dysiexia for which he s waifing 1o have
ciagnostic assessment for inclucing dyslexia Lucas enjoys doing
classuwork, except forleracy. He hates iteracy butis
occasionally happy to complete some Iteracy work on the
computer.If he is not allowed o o ths, then he shouts at the
teacher and usually storms out of the classroom. Lucas ikes 1o
be alone at playtimes, but the boys and gifls want o be fiends
with him and play together. Vihen the ofher chidren ask fo

play vith him, he shouts at them and gels angry.

Mirs Jones is concerned about the way Lucas expresses his feelings fowards herself and
ofhers.

Whie reflecting on how she can support Lucas o evelop further, Mrs Jones considers
Some of his main characeristics which include:

Physical development.
+ Welldeveloped fine and gross motor skils
Gagnitive development:
+ Finds it hard to concentrate forlong periods of tme
Emotional development:

« Easily gets angry
+ annot control his feslings
+ Struggles to calm downireguiate

Language development

+ He has good listening skills
+ Rarely niiates conversation, but responds
* Cannot explain his feeiings

Social development:

« 15 not always respectul owards other adults and chidren
+ Enjoys working alone rather than with others
* Lucas has a fear of being tod off or having a voice raised fowards him
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