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[bookmark: _Int_RWyaH9sz]This essay will explore the current thinking and guidance in relation to behavioural management and effective learning engagement from both an academic and legislative perspective and use this to look into both the negative and positive aspects of these.
The second part of this essay I will be using the ERA reflective cycle (Jasper. M, 2013 cited by Cambridge University Library, No date). This cycle includes three stages: Experience, Reflection and Action (Cambridge University libraries, No date). The strengths in using the ERA Reflective Cycle are that it helps build understanding from pedagogical experiences (University of Hull, 2022, cited Jasper. M, 2013). I will use the reflective cycle for each practitioner who has been observed, as well as using the reflective cycle on the session that I taught to help identify the different behavioural managements that were used, and from this, develop an action plan that I can use to personally improve as a practitioner.  The action plan from these practitioner observations and my self-reflection will be included in one action plan which will be added in the Appendices.
[bookmark: _Int_9jqly6Tr]This is an important area of investigation because behaviour management is an essential tool for educations - it not only prevents disruption of learning but also offers opportunities to engage and negotiate with students as collaborators in learning; offers a platform for student discussion and debate about behavioural standards, encourages consequential thinking and reflection and of course, stimulates engagement.
As the Professional Standards for Further Education teachers and work-based learning Practitioners in Wales (Welsh Government, 2017), and the Professional standards for Higher education teachers (2023) reflects, behaviour standards, promote safety and well-being; values and promotes diversity. equality and opportunity; demonstrates dignity, courtesy and respect towards others and promotes learning through positive and collaborative relationships (Education & Training Foundation,2022), in line with legislation such as the United Nations Convention of the Rights of the Child (UNCRC); Health and Safety at Work Act and the Equality Act. 
[bookmark: _Int_oI1aDpOG][bookmark: _Int_GpCxVfYm]A useful discussion to do with students is Eckstein’s theory which divides students into five behavioural categories (Eckstien.D,1998) These are characterised as animals which have different patterns of behaviour and ways of conflict management. Students can be introduced to behavioural discussions by identifying themselves and their behaviours through the Eckstien’s (1998) theory, it enables awareness and ultimately allows the students to exercise individual control. The five animals are; Turtle, Bull, fox, owl, and teddy bear. (Eckstien.D. 1998, cited by Warters. B, 2007-2023). So, for example, foxes are people who seek compromise (Woodbrooke, no date) a positive behaviour, but the negative aspect of this character behaviour is a willingness to sacrifice their goals and relationships in order to find agreement. This may result in a student feeling conflicted or lacking learning engagement. This can be used as a basis for discussion, understanding and engagement.
Race (2020) argues that students need encouragement and motivation for successful learning outcomes. These may not come naturally or straight away (Race. P, 2020). By treating students with respect, ensuring learning is relevant and interactive; regular praise and clear, mutually agreed ground rules the FE and HE environment can positively promote independence and learner engagement (Learners Voice Wales, No Date). Also, Kern and Clemens (2007) identify non-verbal as well as verbal praise, impacting not only the student directly being praised but also those around them (Kern. L and Clemins. N.H, 2017 cited by Parsons. S. B, 2012). In a study by Cannon P. Zeki (2009) it was shown that students feel important and have more confidence when educators use eye contact as the educator is using the eye contact to check on the students and their concentration and to let the students know that they are being listened to and acknowledged (Cannon.P.Z. 2009).
[bookmark: _Int_GbrUJbo4][bookmark: _Int_92Sj8r6X][bookmark: _Int_zlb6vxgM]Along with other theorists like Race (2020), Eckstien (1998), and Clemins (2017), Maslow (1943–1954) developed the Maslow hierarchy of needs, which consists of four stages which lead to self-actualization: physiological needs, safety needs, belongingness and love needs, and esteem needs (McLeod, S. 2007). Each person has specific needs that must be met in order for them to achieve self-actualization. To ensure that students are meeting all of their fundamental needs in order to reach their maximum potential, educators can include this motivating theory into their classes (McLeod, S. 2007). This method of controlling the classroom and the students' behaviour is effective. For instance, students who are tired and hungry or are having financial issues might find it difficult to stay focused on their studies because they are concerned about covering their basic needs. Additionally, students who worry about their safety on campus may find it difficult to concentrate on their studies. Maslow wants students to feel respected and valued, and this comes from the supportive classroom environment as students with lower self-esteem may not progress academically as much as they should (McLeod.S.2007). When educators use this theory in their classroom, they can acknowledge the different qualities of their teaching and learn how to support their students better. This leads the educators to be abiding but the professional standards “A4 Develop effective learning environments and approaches to student support and guidance”, “V1 Respect individual learners and diverse learning communities” (Advanced HE,2023). 
[bookmark: _Int_HbPQWK7S]In contrast to Positive behavioural management there are two points to consider when discussing discipline. The first is that, in relation to those habits of mind which we might call the "Executive Brain Function” (Harvard University, no date): your ability to self-regulate; to manage and monitor your emotions; manage time; to manage distractions. All these elements are hugely important in the learning process (Harvard University, No date). A body of research, led by Sarah Jane Blackmore the neuroscientist suggests that Management functions of the brain do not mature until young people are in their twenties (Blackemore. J.S. 2018). Blakemore (2018) argues we are pushing and testing young people at the very wrong time in their brain development and that as educators all we can do is assist young people through this difficult time when their brains are not fully developed, managing emotions and failure, and helping them to grow to maturity. (Blackemore. J.S. 2018)


Kohns finds that all the different and popular behaviour management techniques are shallow and unattractive to students  (Charles.M.C. 2005), But behavioural management is not just about stopping unwanted behaviour or encouraging positive behaviour it is about encouraging learning (Main. P, no date) and creating a productive learning environment (Syzmkowiak. A, 2017). Educators should consider outcomes carefully when using discipline (Charles.M.C,2005), as if done incorrectly, behavioural management can focus on controlling behaviour rather than addressing the underlying causes of the behaviour.(Charles.M.C. 2005).
Creating calm engaged environments is key to any successful lesson, careful attention to inclusion of individual learning aptitudes, understanding of the relevance of the subject matter with activities to interest and develop learning and the development of clear rules on behaviour agreed and endorsed by the group of students will result in the right conditions for learning. (Department of Education, 2022).
Experience:
Teacher 1:
I observed a professional practitioner MP deliver a part-time PCET lesson on a Monday evening that lasted for three hours. The students in this class were of various ages and levels of education. 
 MP started the lesson by giving a warm welcome to the students and making introductions to those who had not been there the previous week. MP made sure to look each student in the eye as she spoke to them. She continued by reminding students that a “make-up” class would be held on Wednesday so that anyone who had missed anything or just wanted a refresher may go and learn missed coursework. 
MP talked clearly and intentionally, especially when pausing to let students absorb what she had just said and to help them understand the context. While doing this, the MP would walk around and check on students to make sure they were all right. Once the activity had begun, MP continued to check on the students to make sure they were doing well. 
While the students were completing the exercise assigned by MP, a PowerPoint presentation was shown on the board so they could look at it for information that would be useful to them. During the discussion elements of the activity and session, MP encouraged the students to expand on their responses so that both MP and the students could understand. This was liked by the students, who started paying closer attention to one another’s class interactions and this encouraged more students to speak. 
Then, utilising this information, MP discussed several frameworks that could be used. MP started asking the students about their employment and the types of digital platforms, technology, and other tools they use in their professional lives. MP also played a video for the class, and while it was being set up, some of the students became a little restless and talkative. Yet, as soon as the video started, the students quieted down. 
There was a tight schedule through the session since there was a lot to cover but not enough time; this was not due MPs lecturing but rather due to upcoming bank holidays. The students did start to become chatty occasionally, especially after the break, but the MP calmly waited before asking everyone to continue with the lecture so they could leave on time. 


Teacher 2: 
[bookmark: _Int_T7qZsbJD]EA, who was educating first-year students in the BSC Environment, Sustainability, and Climate Change course, was the second professional practitioner I observed.
[bookmark: _Int_QYVksuAc]EA showed her mutual respect and confidence for her students by making sure the students read up on the subject of extinction before the lecture had begun and reminding them that this should not be a new concept to them. EA continued to discuss the issue of preserving animals from extinction, while also presenting the relevant facts to them via a PowerPoint presentation so they could take notes. 
The students were more reserved at first, but as the lesson went on, they became more chatty and active participants in the debates about which species they would save from extinction. EA engaged students in conversation about the creatures they would select to save from extinction with a nice sense of humour, reaffirming their valid points while encouraging them to elaborate further. Throughout the class, both the EA and the students occasionally used foul language. 
In the second half of the session EA went over topics the students have already learnt so that the students could have a refresher and to test the students' knowledge on what they have learnt in the last session. EA ran out of time and did not get in all the information that needed to be taught in the session and let the students know they will carry on the rest of the discussion in the next week's session. 
Personal lesson:
On a Monday morning, I delivered a two-hour session with the third-year BA Photography in the Arts students that included a lecture and a workshop/ seminar. I welcomed the students to the classroom and told them that we would be covering Photoshop's basic characteristics so that their skills would be refreshed as well as using the session to assist the students who had never used Photoshop. 
For the convenience of the students, I used a PowerPoint during the lecture with a slide for each Photoshop function that was covered. This allowed the students to take notes from both what they saw on the board and from how I was teaching the material to them. 
With the questions asked, I talked through the examples and details so that the students could understand better. Throughout discussing the tools with the students, some had to get up and leave throughout the session as they were also having tutorials with another teacher. This caused slight disruption and a low-level buzz from the students. 
[bookmark: _Int_m6NPROfr]As soon as the students entered the Mac suite, they started getting notably louder and more difficult to manage due to the excessive noise. However, the students paid attention when I told them to be quiet and raised my voice. The majority of the students chose to chat with me about their weekends and other topics rather than completing their assignments or the session we had just finished. The way the pupils spoke to me was more casual than professional.
A couple of the students talked me through their images, and I helped advise the students on what tools would be helpful and walked them through the steps to resizing the pixels in their images. I gave the students positive reinforcement for the work they had done and gave the students feedback on work they could improve on so that the student felt heard, helped, and valued.
Reflection:
During my observation of MP and EA, I saw how they engaged with their students in a very person-centred manner. They gave the students a lot of space to explore and learn at their own pace. MP and EA encouraged the students to ask questions, offer their opinions, and take ownership of their learning. The students seemed very comfortable with this approach and were able to express themselves without fear of being judged or criticised and with both Practitioners gave their undivided attention to their students, reinforcing the positive behaviours as it helps develop a strong and positive relationship with their students, this is crucial as it can help decrease disruptive behaviour and increase focus on tasks and improve academic performance (Sutherland. K. S, 2008 cited in Parsonson. S.B, p.20 2012). “Promote and embed education for sustainable development (ESD) across learning and working practice” (Society for Educational and training, 2023). 
[bookmark: _Int_LMHXGkmx]Both the practitioner's lessons and the lesson I taught had students talking over each other and occasionally making low-level buzz that occasionally became disruptive and could be a source of stress for the teacher because it could affect the students' learning (Parsonson, S. B., p. 19 2012). When the students began speaking, MP employed nonverbal communication throughout the lesson. Many instructors overlook the value of employing non-verbal communication in their students' performance (Ledbury, R., 2004 quoted in Canan, P.Z., 2009). Non-verbal communication may be useful for regulating student behaviour. Both EA and I tried verbal communication by asking students to carry on or calm down, but this was less effective than MP utilising non-verbal communication. MP occasionally gave a stern look, and the students responded to this effectively.
EA and her students used bad language throughout her session, and this can distract the session and the learning. Gauthier (2017) notes that using bad language is deemed unacceptable by people in society and this is due to ‘traditional linguistic rules and culture’ ( Gauthier.M 2017, quoted in  Awoonor- Azaiku.L, 2023, P.308) but Kapoor (2004) explains that there are two different types of swearing “causal” and “abusive” (Kapoor.H 2014, quoted in Awoonor- Azaiku.L, 2023, P.308). Casual swearing is when there is no intent to harm and is humorous and is accompanied by an empathic tone and abusive swearing is a lot more hostile and antagonistic with more attempts to harm (Awoonor- Azaiku.L. 2023).
There are professional identities and sub-identities within a teacher's characteristics, and while this can be significant for the overall identity, it can also lead to a balance of conflict with identity compromise in the active pursuit of professional development and make it difficult to distinguish between personal and professional identity (Beauchamp, C., & Thomas, L., 2009) and from the class I taught, I saw that the students treatment of me, even though I am a year older than the  students in the session and was a student at the same time as them, was difficult to control. They regarded me more like a friend than a teacher. 
Action:
Overall, I learned a lot from observing these two practitioners. It was interesting to see how their different teaching styles affected the learners and how they adapted to the needs of their learners. It reinforced for me the importance of being flexible and adaptable as a teacher and being able to recognise and respond to the different learning styles of our students. 
From the two observations and reflecting on my own session with a group of students it has allowed me to create new targets for my professional development and this can be seen in the Appendices. 






























Reference List:
1. [bookmark: _Int_3WmOfp9t]Advanced HE. (2023). “Professional Standards Framework for teaching and supporting learning in higher education 2023”. Available on:https://s3.eu-west2.amazonaws.com/assets.creode.advancehe-document-manager/documents/advancehe/PSF%202023%20-%20Screen%20Reader%20Compatible%20-%20final_1675089549.pdf. [ Accessed 17th July 2023.]
2. [bookmark: _Int_wDJBL6dS]Awoonor-Aziaku, L. (2023). Swearing as a Verbal Behaviour among University of Cape Coast Students in Ghana. Open Journal of Modern Linguistics.13.307-317. https://doi.org/10.4236/ojml.2023.132018 [Accessed: 18th July 2023].
3. 
4. Beauchamp. C & Thomas.L. (2009) “Understanding teacher identity: an overview of issues in the literature and implications for teacher education”. Cambridge Journal of Education, 39:2, 175-189, DOI: 10.1080/03057640902902252 [Accessed: 20th July 2023].
5. Blackmore.J.S. (2018). “Sarah -Jayne Blackemore: ‘It is, strangely acceptable to mock and demonise teenagers’”.The Guardian. Guardian News & Media Limited. https://www.theguardian.com/science/2018/mar/25/sarah-jayne-blakemore-secret-life-teenage-brain#:~:text=The%20brain%20continues%20to%20develop,and%20influenced%20by%20the%20environment. [ Accessed 19th July 2023].


6. Cambridge University Libraries. (No Date). “Reflective Practice Toolkit.” [Online]. LibGuides. Available at: https://libguides.cam.ac.uk/reflectivepracticetoolkit/models [Accessed 27th March 2023].
7. Charles. M.C. (2005). “Building Classroom Discipline.” 8th edition.Pearsons. New York. P.240- 247.
8. Craig. H. (2019). “5 Positive Reinforcement Activities to Use in the Classroom.” [Online]. Positive Psychology. Available at: https://positivepsychology.com/positive-reinforcement-classroom/ [Accessed 6th April 2023].
9. Department of Education. (2022). “Behaviour in schools Advice for headteachers and school staff". [Online]. Open Government Licence v. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101597/Behaviour_in_sch [Accessed 16th July 2023].
10. 
11. Eckstein, D. (1998). “Styles of conflict management.” The Family Journal. 6(3). 240-243.


12. Harvard University. (No date), “What is Executive function and how does it relate to Child development.” Hardvatd Centre. https://harvardcenter.wpenginepowered.com/wp-content/uploads/2019/04/ExecutiveFunctionInfographic_FINAL.pdf.[ Accessed: 17th July 2023].
13. Learners Voice Wales. (No date). “Research briefing 02 Managing challenging behaviour.” [Online]. Welsh Goverment. Available at: https://www.gov.wales/sites/default/files/publications/2018-11/learner-voice-wales-research-briefing-02-managing-challen [Accessed 17th July 2023].


14. Main. P. (No date). “Getting Started with Strategies for Behaviour Management.” [Online]. Structual learning. Last Updated: No date. Available at: https://www.structural-learning.com/post/getting-started-with-strategies-for-behaviour-management [Accessed 20th July 2023].
15. McLeod.S. (2007). “Maslow’s Hierarchy of Needs.https://www.craigbarlow.co.uk/_webedit/uploaded-files/All%20Files/Risk/simplypsychology.org-Maslows%20Hierarchy%20of%20Needs.pdf. [Accessed 19th July 2023].
16. Parsonson. S.B. (2012). “Evidence-based Classroom Behaviour Management Strategies.” Weaving educational threads. Weaving educational practice. 13(1), pp.16-21. [Online]. Available at: https://files.eric.ed.gov/fulltext/EJ976654.pdf [Accessed 16th July 2023].
17. [bookmark: _Int_UI61iQb1]Race.P. (2020). “The lecturer's toolkit: a practical guide to assessment, learning and teaching.” Fifth edition. Abingdon, Oxon: Routledge. 2020
18. Szymkowiak, D. (2017). “Disruptive behaviour in the 6th grade foreign language classroom”


19. The society for Education and Training (SET). (2023). “The 20 Professional Standards. “[Online]. Society For Education and Training. Available at: https://set.et-foundation.co.uk/your-career/the-professional-standards/the-20-professional-standards [Accessed 17th July 2023].
20. The Education and Training Foundation. (2022). “Professional standards”. https://www.et-foundation.co.uk/wp-content/uploads/2022/04/PS-for-Teachers_Summary-of-Standards_A4-Poster_Final.pdf. [Accessed: 20th July 2023].
21. Training and Development Agency for Schools. (2007). “Professional Standards for Teachers Core.” [Online]. TDA.GOV.UK. Available at: https://www.rbkc.gov.uk/pdf/standards_core.pdf [Accessed 17th July 2023].
22. University of Hull. (2022). “Reflective writing: ERA.” [Online]. Skill guides. Available at: https://libguides.hull.ac.uk/reflectivewriting/era#:~:text=The%20ERA%20Cycle,reflection%20forward%20 [Accessed 16th July 2023].
23. Warters.B. (2007-2023). “Conflict Resolution Style Animals.” [Online]. Creducation. Available at: https://creducation.net/activity/conflict-resolution-style-animals/ [Accessed 27th March 2023].
24. [bookmark: _Int_et6HiAb0]Welsh Government. (2017). “Professional standards for further education teachers and work-based learning practitioners in Wales”. https://hwb.gov.wales/api/storage/460a740a-7bf1-4c7b-b4ae-348ae380879b/professional-standards-further-education-teachers-work-based-learning-practitioners-wales.pdf. [Accessed: 20th July 2023]
25. Woodbrooke. (No date). “Additional-Resource-Reflection-Points-Two-More-Conflict-Activities." [Online]. Woodbrooke. Available at: https://together.woodbrooke.org.uk/quaker.org.uk_mirror/Additional-Resource-Reflection-Points-Two-More-Conflict-Activiti [Accessed 3rd April 2023].
26. Zeki.P.C. (2009) "The importance of non-verbal communication in classroom management, Procedia - Social and Behavioural Sciences”. Volume 1. Issue 1. North Cyprus.




Appendices 
Action plan:	
It is important that I identify specific areas of behavioural l management and learner engagement skills that I would like to develop so that I can ensure that I am providing the best possible support for the students I teach. After both lectures, I observed and reflected on, as well as reflecting on the lecture and seminar I taught, it has given me insight into the professional standards that I need to improve on and involve within my teaching as professional development in relation to behavioural management  engagement skills whilst  develop my skills in classes and setting behavioural expectations within the class environment so that the students participate in the development of putting these in action.


	Objective
	Timescale 
	Professional Standard 

	Use positive reinforcement to encourage the students and be able to manage the behaviour of student to decrease negative behaviour. 
	Immediate effect
	[bookmark: _Int_dGN1xigI]K6 The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching 	

	Update any existing lectures to make the session engaging 
· Provide two ten-minute breaks in the 3- hour sessions, 
· Update lectures to make sure they are more engaging – use more activities
· expansion on different learning styles and become prepared for this. 
	September 2023 – Start of the next academic year
	[bookmark: _Int_X9qP2jyI]K2- Appropriate methods for teaching, learning, and assessing in the subject area and at the level of the academic programme 	

	To be able to work on professional identity to make me a better teacher to achieve a better rapport with the students and making sure the students feel comfortable as well as treating me as an educator 
	September 2023 – Start of the next academic year
	[bookmark: _Int_zLY76peR]A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship, and the evaluation of professional practices 








Teacher Observation Forms:
	Teacher


	Marion Phillips 

	Date
	27/03/2023 5pm - 8:30pm

	Group
	PCET Part time
 Monday evening 



	Topic/Context
	Digital learning tools 

	Notes on the lesson:

	





















	· Nice welcome and catching up with the students who were not here 
· Offering catch up session on Wednesday 
· Making sure the students understand the assignment and discuss how hard it is - not to leave it last minute 
· Telling the students what options they have in the assignment and what they can create for their written part off the assessment 
· Good humour with the students, all had a laugh - has a good balance between of professional and cooperative style 
· MP speaks slowly and pauses after key point which means the students are assisted with the understanding of these and take up the information. 
· Waking around the class with good eye contact with students and checking they are getting on well with the activity 
· Challenging the students on their answers making sure MP understands and that we are engaging properly
· [bookmark: _Int_Wxbo4XYa]Good PowerPoints - a little busy with the different colours but a lot of good and helpful information - orange, green and white colours with black and white writing - too long students started to not pay as much attention before 
· A lot of being talked at due to the amount of information in the session
· Talking to students about their jobs and how using different frameworks for digital innovations can change this - accepting and willing to listen to their points 
· The students were talking over MP for the beginning back after the break - stopped talking then started again and the students started to calm down 
· Did not test sound on the video - could have done with making sure all links work - did get it to work but slight disruption from the class whilst waiting of the video to work (this has broken up the classroom a little bit) 
· Going through different frameworks for the digital innovations 
· Sectioned the students into groups to do an activity about one of the frameworks 
· Going through the frameworks and the engagements they must know and being up to date 
· Played a video for the students and explained a couple of the slides linked - but relied on the students to learn more about it in the video - also let the students try a game that relates to this to keep the students entertained and engaged 
· Student to digital interaction about what type of teaching they are - MP going around and checking they are ok 

	What I have learned:

	





















	· Good handling of positive behaviour - the students were focused and listened to the teacher - created a warm and welcoming classroom - good relationship with the students 
· The students knew when they were talking over M - she waited for them to calm down a bit and then told them it was time to get on - managed the behaviour and worked from it - the students engaged after - talked in a calming tone 
· Gave the students a break so that they could get a drink or food - did allow students to eat in class but gave them the break to do this as well - the snacks the students ate did not disrupt the lesson 
· Used nonverbal communication - eye contact and ending with the students through this 
· Reenforcing the use of information that MP has provided as this will help the students understand further - less confusion and students feel heard and helped 
· Explains things clearly - MP familiarised herself with the students and their backgrounds - helps promotes responsible behaviour 

	Targets to improve my own practice (mapped to professional standards):


-V3 – use evidence-informed approaches and outcomes from research, scholarship, and professional development. – use effective and known knowledge to help 
-V1 – respect individual learners and diverse learning communities. – through discussion and valuing their experience within the sessions 






Teacher Observation Form 


Teacher

	Elanor Alun
Date	03/03/2023 - 9am - 11am 
Group	Level 5 - BSC Environment, Sustainability, and climate change 8-12 students 
Topic/Context	 Coastal, Marine and Wildlife conservation - Animal Physiology 
Notes on the lesson:

This is the second part of the lecture - finishing off this - de extinction 
· The students were asked to look this up - EA is making sure they have looked this up and said they should all know this 
· Walking around the front of the classroom - not too much eye contact 
· EA not always 100% on what she is saying - can tell by a nervous laugh 
· Got a good sense of humour - had a laugh with the students 
· Asking the students on their opinions about bringing extinct animals back - challenging the students on their thoughts but not asking them to fully explain their opinions 
· [bookmark: _Int_3HujwSpv]Did reinforce a good idea from the student - 
· [bookmark: _Int_HP7XHuEE]Re- asking students questions the students should have looked into - expecting they did 
· Student did try and talk over EA and EA talked over the student to finish her point and then asked the student their point 
· EAs student did swear at one point - could be seen as a challenging behaviour 
· As the lesson went on the students started discussing their opinions more 
· EA did talk a lot at the students - seemed quite a lot and sometimes a little forceful - even with a happy tone and laughter 
· EA does swear in her lectures -  
· EA did go over things they have been through before like the 6 building blocks which gives the students a refresher 
· Students were talking over students so that they could not finish their points 
· EA had good knowledge and did not always depend on her PowerPoint 
· Gave the students a break - the students came back on time and were not disruptive - they were ready to start the second part of the lesson 
· Ran a little bit out of time so let the students know they will carry on with the discussion next session 
What I have learned:


















· [bookmark: _Int_X3Jxldzu]
	Could do with asking if the students have actually looked over the topic and done their homework - managing the behaviour 
· Students are not talking as much - maybe not enough - 
· EA does reinforce good points the students make - positive behaviour reinforcement 
· Let the student ask their question and then get back to your point so that the student feels heard and involved 
· Listen to the students in context and when they swear
· Good relationship with your students encourages positive behaviours 
· Make sure the teacher does not wear in lectures as can encourage that behaviour in students and even though they are adults this could cause disruption 
· Having a good PowerPoint helps the students keep up in case the lesson side-tracks, or discussions get longer - also gives the options for the quieter students to catch up and write their notes 
Targets to improve my own practice (mapped to professional standards):

	PROFESSIONAL STANDARDS 
· V1 Respect individual learners and diverse learning communities
· [bookmark: _Int_tI61UfXz]V3 Use evidence-informed approaches and the outcomes from research, 
scholarship and continuing professional development 
· [bookmark: _Int_6TIvSfn8][bookmark: _Int_JHtLHuUD]VI. Successful engagement, where appropriate, in professional development activity related to learning and assessment responsibilities 
· [bookmark: _Int_27o4KfpS]Reinforce students' involvement and make sure the students know that I am listening and letting them know it is a good point - positive reinforcement manages the behaviour in a good way 
· Encourage students to get involved 
· Make sure to stay professional and not too friendly as you need to be seen as a lecturer - need a level between the student and the teacher - swearing can break this a little bit 
· Make sure each student gets to speak their point without being taken over by other students 











	

	PROFESSIONAL STANDARDS 
- Plan and deliver effective learning, teaching, and assessment
-V1 Respect individual learners and diverse learning communities
- V2 Promote participation in higher education and equality of opportunity for learners


-  Maslow's hierarchy of needs 
- To establish the ground rules and reinforce them - important to establish 










Lesson Plan:
	Topic: Photoshop workshop 
	Class:
3rd Year Photography in the Arts 
10:30am - 11:30am
11:45am - 12:45pm

	Date:
27.03.
	Length of lesson: 120 minutes 
	Number of students:
10

	Resources required:
Table, Chairs, a board with a projector and a projector screen, laptop. 
 
Computer suite, chairs, Photoshop

	Aim of Lesson:
- To evaluate different primary tools in photoshop and the functions 
- To be able to organise basic photoshop tools such as resizing, printing and colours,
- To apply the learned design tools in photoshop on their images. 


	Learning Outcomes – The Learners Should Be Able To:


· Resize images in the correct way on photoshop so that the students can have the right number of pixels and size of images to print out 
· The students should be able to understand layers on the images and how to use them and the importance of them 
· The students should be able to know how to work with the pixels in an image and how to resize them properly 

	Previous student knowledge required for the session:  
· The students have prior knowledge of the session as they are in their 3rd year and will have been taught about photoshop
· The session taught before this one when over the basics of photoshop and a refresher for the students that do know photoshop but need to be reminded of the skills 


	Anticipated difficulties (if applicable):
· Students have tutorials throughout out the session so there will be students getting up and down so they may be missing some of the session 



	Professional Standards (where are these being met within the session)


· A1 Design and plan learning activities and/or programmes of study - using a lesson plan, making PowerPoint and handouts to engage the learners. – designed all the handouts and PowerPoint to be natural and soothing to reassure this lesson is something that is natural and helps yourself in a natural and embracing way.
· K4 The use and value of appropriate learning technologies 
· V1 – respect individual learners and diverse learning communities. – through discussion and valuing their experienced and sitting down with the students if they need further help









Lesson Detail:
	



Stage 
	



Focus
	



Strategy 
	



Time 



	Introduction






Development 
























Plenary/conclusion








	Explain to the students why we are going through these skills on photoshop 



Discuss different tools that are helpful on photoshop 


Discuss in detail resizing images 




Student questions 






Break 








Move into the Mac suite 
	Power points, lecture and sent out an email with all the 














PowerPoint slide for each tool discussed 






Explain the maths with the students on working out resizing images with the right amount of pixels 






Answer and discuss any questions or tools students are stuck on 


















Set the students time to talk through their images if they need help and a time for them to use the tools they have learnt on their images 
	


10 minutes










30 minutes 








5 Minutes








15 minutes 






10 minutes 








1 hour 








	Assessment Strategies: when and how are they included within the lesson?
 N/A 








	Informal reflection (to be completed after the session)


Lecture: 
· The session got broken up throughout as the students had to leave for tutorials on their final work which interrupted the flow off the lecture 
· The students worked well and listened 
· Need to make sure I explain things in better detail as some of the students struggled with some of the information 
· Need to make sure the sources I am using is up to date - realised that some of the tips I gave the students were not available on the newest update of photoshop 


Seminar: 
· The students got on well with editing their images with what they have been taught in the lecture 
· The problem I struggled with was that the students were treating me more as a friend then as a teacher and this is due to only being a year above them
· Were more interested in just chatting then getting on and asking for help with their images - there is respect from the students, but they are being too friend to friend and not student to teacher 
· Had a sit down with one of the students to resize their images to the right printing size and sat down with her to explain the sizing and pixels of each image with her 

















