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Chapter One: Introduction

The research project aims to explore the issues and policies that surround the
implementation of Article twelve with children who have difficulty communicating verbally.
Article twelve of the UNCRC stipulates that all pupils have the right to ‘express their views,
feelings and wishes in all matters affecting them’ (Unicef, 2020a, p.1). However, it is often
considered to be challenging to achieve in practice for children that have difficulty
communicating verbally (Glazzard et al.,2015; Pearce and Wood, 2016; NCSL, 2007). The
research project aims to develop my knowledge and understanding of the topic to improve
the effectiveness of my professional practice. This will be achieved through primary and
secondary research and the observation of best practice in a special school setting in which

it is hoped to influence my pedagogical approach in similar situations.

The United Nations Convention on the Rights of the Child (UNCRC) is ‘an international
human rights treaty that grants all children and young people’ a comprehensive set of
fifty-four rights or articles (GovUK, 2020, p.1). Pupils may experience difficulty
communicating verbally for a wide range of reasons (Peer and Reid, 2016). Within School A,
where the research is being conducted, pupils have a range of additional learning needs that
can affect their verbal communication including Autistic Spectrum Disorder (ASD), Global
Learning Delay (GLD) alongside behavioural, emotional, social and sensory difficulties
(SchoolA, 2020).

The United Nations Committee for Human Rights found that school children in the UK were
‘not systematically consulted in matters that affect them’ and made recommendations for the
UK government to improve meaningful and effective participation for all children in schools
(Joint Committee on Human Rights, 2003, p.34). The Welsh Government (2019) has since
introduced the Rights of Children and Young Persons (Wales) Measure 2011 to ensure that
the UNCRC is considered in all government legislation and policy which highlights Wales’

commitment to ensuring children’s rights.

Furthermore, both the new Curriculum for Wales 2022 (Hwb, 2020) and the Draft Additional
Learning Needs code for Wales (Welsh Government, 2018a) documents are underpinned by
pupil voice. When fully implemented, schools will be required to consider the views, feelings

and wishes of all learners, including enabling the participation of those with ALN, to create a
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fully inclusive education system where learners co-construct the curriculum. This will support
the development of a range of skills, such as questioning, effective communication and
teamwork and will help pupils’ attainment of all of the four purposes of education and

develop skills that will benefit learners throughout their lives (Devi, 2013; Donaldson, 2015).

| hypothesize that special schools will use a multi-faceted approach to ensure that pupil
voice is promoted throughout all aspects of school life, similar to what the researcher has
previously observed in mainstream settings, but that it will be adapted for children with

difficulty communicating verbally.

My interest in this subject was stimulated during my previous Professional Teaching
Experience (PTE) where | observed practice within an Integrated Specialist Teaching Facility
(ISTF). | was fascinated by the experience and was keen to know more about special
education in Wales to enhance my knowledge and understanding to make an informed

judgement whether it is a potential area | would like to work within.

A wide variety of research methods will be used to explore the topic. Firstly, a thorough
search of the available literature surrounding the topic will be conducted, analysed and
reported (see chapter two). Furthermore, to collect primary data, the researcher will visit a
special school. Data will be collected from school policies, pupils’ work and other
documentation. Furthermore, the researcher will undertake learning walks, learning
observations and semi-structured interviews with both pupils and teachers. The data from
these experiences will be collected in the form of field notes, photos and videos. The data

will be analysed, reported and discussed within chapter four.
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Chapter Two: Literature Review

The researcher has undertaken a thorough search of the available literature within the
chosen topic to identify important research that has already been completed and is relevant
to the research topic. This secondary research has included books, journals, government
documents and other reputable sources. When reading, critical analysis was used to ensure
the literature used was of high-quality, relevant to the discussions and supported by
evidence. Articles that did not meet this criterion were excluded. Furthermore, secondary
research has identified many themes that surround the research question. However, due to
the nature of this research project and to ensure sufficient depth of the chosen themes, it will

not be possible to discuss all the identified themes.

The secondary research has identified many sources of information on pupil voice and the
UNCRC and similarly practice in special schools. However, it has been challenging to find
high-quality, relevant articles that bridge both areas of interest which suggests that there is a

gap in the current research.

What is the UNCRC and Article Twelve?

The United Nations Convention on the Rights of a Child (UNCRC) was adopted by the
United Nations in 1989 and is ‘designed to empower children’ (Unicef, 2020b; Lyle, 2014,
p.216). Nearly every country in the world, including the UK, has ratified and is bound by law
to ensure its implementation. The UNCRC (Unicef, 2020a, p.1) has 54 articles, each of equal
importance that covers every aspect of a child’s life and outlines their ‘civil, political,
economic, social and cultural rights’ and how governments and adults should work together
to ensure that all children can enjoy these rights. Unicef (2020a, p.1) highlights that every
child has these rights, whatever their ‘ethnicity, gender, religion, language, ability or any
other status’. For this research project, the researcher has chosen to focus upon the twelfth
article of the UNCRC which states that ‘every child has the right to express their views,

feelings and wishes in all matters affecting them’ (Unicef, 2020a).
What is pupil voice?

MacBeath (2006) defines pupil voice as a pupil or pupils’ participation, contribution and

influence within an educational context. Pupil voice initiatives in schools would normally
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include the consultation, feedback and engagement of pupils in their education and relate
directly to Article twelve of the UNCRC (Cook-Sather, 2014).

The number of pupil voice initiatives in schools worldwide has significantly increased since
the introduction of the UNCRC as schools seek to improve the quality of the education that
they provide (Pearce and Wood, 2016; Lundy, 2007). Special schools in Wales have equal
responsibility under the UNCRC as mainstream schools to ensure that the rights are

enacted.

Why is pupil voice important?

BERA (2016) states that various studies have highlighted the many benefits of implementing
pupil voice in schools, such as; increased pupil engagement, improved relationships and
communication and supporting the development of a school community. Pupil voice is
particularly important in special schools as it helps to ensure that pupils’ views and ideas are
heard and communicated, develops life skills and helps to minimise the adversarial nature of

decisions that impact upon their lives (SENMagazine, 2020).

Challenges
The NCSL (2007, p.3) highlights that schools often face challenges ensuring that Article

twelve is implemented with children with additional learning needs (ALN) as these pupils
can be harder to reach due to their communicative ability. Helen Sanderson Associates
(2020) highlights that all pupils in special schools do communicate with us, need to be
listened to and are entitled to have a voice in their education. However, they may not use
words to communicate or may find verbal communication difficult so as adults we need to
find other methods of listening to their views, feelings and wishes

(HelenSandersonAssociates, 2020).

Furthermore, schools must be aware that just because they have some student voice
initiatives in place, it may not involve or consult all pupils. Lundy (2007, p.924) and Pearce
and Wood (2016) both support this view and highlight the importance of evaluating pupil
voice initiatives to ensure that a diverse range of children are involved and that participation
is not exclusively for the ‘articulate and literate’. However, the Welsh Government (2018a,
p.33) highlights that pupils with ALN ‘can become anxious, overwhelmed or intimidated’ in
unfamiliar situations and ‘may struggle to fully participate or express their views’.

Practitioners need to be mindful that not all children will want to participate in pupil voice
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initiatives. Maslow’s (1987) Hierarchy of Needs theory would support practitioners asking
pupils if they wish to take part or not and respecting their wishes whilst ensuring the option to

participate remains available.

Furthermore, Pearce and Wood (2016) highlight a further challenge with student voice
initiatives in that students may just ‘reproduce the dominant voices’ in the room. Pupils may
simply agree with or repeat the leading adult because they feel pressured or lack the
autonomy to express their views. Lundy (2007) supports this view, highlighting that such
initiatives have the potential to present concerns of undermining adult authority to both pupils
and practitioners. Practitioners need to create an inclusive, equitable environment for

student voice initiatives where pupils feel able to share their views openly and without fear.

Strategies to ensure pupil voice in a special school

Schools can use a wide range of whole-school strategies to incorporate pupil voice and
promote their pupils’ participation. Furthermore, Unicef (2020d) has a three-stage Rights
Respecting Award that all schools can work towards achieving. The process supports
schools in embedding pupils’ rights in all areas and over 300 special schools in the UK are
registered with the scheme (Unicef, 2020e). Moreover, the Children’s Commissioner for
Wales (2020) has a Super Ambassadors scheme that special schools can sign up to that
sets termly challenges to ensure that all pupils know about their UNCRC rights. Estyn best
practice reports (2018a; 2018b; 2019) highlight a wide range of strategies that mainstream
schools in Wales have successfully implemented to ensure a whole school approach to pupil

voice, however there are no similar reports available for special schools in Wales.

Firstly, a whole-school positive ethos can help to create a school culture that guides and
promotes children’s rights and pupil voice (Estyn, 2018b). The National Assembly for Wales
(2001, p.19) highlights that a school’s ethos should ‘underpin pupils’ spiritual, moral, cultural
and social development’. Estyn (2018b) and Ofsted (2014) exemplify two schools that have
successfully embedded pupils’ rights and pupil voice into their culture through the inclusion
of rights within their school ethos. Bronfenbrenner’s (1979) Ecological Systems theory model
would support the involvement of all stakeholders, such as parents and pupils, to create a
school ethos statement and highlights the positive influence that this two-way
communication can have. However, special schools can often experience challenges with
parental engagement for a range of reasons (SecEd, 2016). Furthermore, it has taken the

reports’ schools many years to fully implement the changes and see the impact (Estyn,
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2018b). Special schools that wish to embed children’s rights and voices effectively within
their culture will need to be fully committed to successfully implement the change and be
aware of and plan effectively to minimise their impact of the challenges. However, if
implemented successfully, the literature indicates that it will positively benefit all

stakeholders.

Secondly, having a school council became law in Wales in 2005 (Estyn, 2019). A school
council is a group of students ‘that are elected by their peers to represent them and their
views’ (NI DfE, 2020, p.1). Estyn (2019) highlights that school councils can be an effective
way to promote and encourage pupil participation in schools. However, Edinburgh University
(2010) highlights that school councils’ agendas are commonly controlled by untrained adults,
are limited by having no spending budget and only involve a few pupils. Additionally, a NFER
(2002) report found when asked only 40% of pupils thought that school councils were an
effective way of listening to their ideas. Special schools in Wales are required to have school
councils that represent the student body; however, as many children in special schools have
difficulty communicating verbally, it may be more challenging for the school council to gather
their views, feelings and wishes. School Councils UK (2018) offer training for staff and pupils
that special schools could utilise to help to plan and improve the effectiveness of their school
councils by enhancing their awareness of the common student council issues, such as
communication and participation, to maximise the student voice impact of the school council.
Furthermore, school council leaders could adapt in-class communication strategies to use
with the pupils to maximise their participation. If special schools ensure that their school
councils have adequate training, funding, resources and influence, secondary research has
indicated that this can have a positive impact on pupils’ attitudes to learning, behaviour and
well-being. In turn, this will support Wales’ attainment of the well-being goals as detailed in
the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2015b) by

creating a more equal, healthier and resilient Wales.

Thirdly, Unicef (2020c) suggests that individual classes could create a rights-based charter
of the UNCRC rights that are most important to them for use in the classroom. The process
will help to make the rights real and meaningful to the children and will help develop a sense
of ownership and pupil voice over in their learning and classroom (Unicef, 2020c). However,
children in special schools may require scaffolding support to create a class charter.
Vygotsky (1978) would support teachers rewording the rights to simplify them or the

inclusion of images to scaffold the pupils’ understanding and enable all learners to access
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the activity. Unicef (2020e) has downloadable resources that could support schools to
convey the convention through words, pictures or symbols (Appendix 1). The charter can be

displayed in the classroom to celebrate rights and raise their profile with the pupils.

Strategies for communication

Special schools can use a range of strategies to support pupils’ augmentative and
alternative communication skills when they are unable or have difficulty communicating
verbally (Peer and Reid, 2016). Mitchell (2014) outlines that special schools can use
strategies such as; gestures and expressions, Sign Language, Makaton, communication
boards, Picture Exchange Communication System (PECS) or voice synthesisers to develop
and encourage pupils’ communication in the classroom and in turn, pupil voice. Some of
these strategies, such as gestures and expressions, do not require physical resources and
can be easily incorporated by practitioners into the classroom. However, other strategies,
such as voice synthesisers, require varying levels of resources which can be costly for
schools to purchase the digital software and hardware required. Mitchell (2014, p.210)
highlights that by practitioners providing the required support to scaffold pupils’
communication skills it will help pupils to ‘learn functional communication skills’ which will, in

turn, support pupil voice.

Additionally, special schools can use one-page profiles to further promote the successful
implementation of pupil voice in the classroom. One-page profiles contain information about
a pupil’s character, things that are important to them and how best to support them (Welsh
Government, 2015a). They can be a collaborative document written by staff, parents, the
pupil and any other agency and can help to provide a person-centred approach. Welsh
Government (2018a) highlights that practitioners have a duty to identify and understand how
a pupil would like to communicate and participate regardless of their capacity. Devi (2013,
p.803) suggests that practitioners should observe pupils’ ‘behaviour and interactions closely
in order to understand their way of communicating with the world’ and this information can
then be included with the pupil’s one-page profile document to support other adults when
communicating with the pupils. Furthermore, it would support the successful implementation
of the pupil’s voice within their education as it enables them to be heard even if they are

unable to communicate themselves.

Summary of Literature Review
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Schools should ensure that their practitioners have an excellent understanding and value the
importance of Article twelve and the UNCRC. Furthermore, this ethos needs to continue
throughout the school with the parents, pupils and other stakeholders. This will help to
ensure that Article twelve and pupil voice is successfully embedded within all aspects of the
school. However, every special school will have pupils with different needs and abilities.
Schools will need to adapt their strategies and provisions for communication and
participation to suit their pupils to ensure that Article twelve is implemented to its full

potential.
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Chapter Three: Methodology and research design

When planning the methodology for this research module, it was essential to consider ethics.
Ethics are a set of principles or rules that should guide our conduct during this module
(Reynolds, 1979; Robson, 2002). Prior to the elective placement, an ethics form was
completed, which was approved by the university’s ethics committee (Appendix 2). The
researcher adhered to the British Educational Research Association guidelines (BERA,
2019), university ethical research guidelines (UWTSD, 2020), General Data Protection
Regulations (GDPR) (ICO, 2018) and the Education Workforce Council (EWC) Code of
Conduct (EWC, 2019) at all times. Ethical considerations are essential to minimise the risk to
ourselves as researchers and also to the university and the elective school. Furthermore, to
ensure anonymity and confidentiality, the elective school or participants are not named and
will be referred to as ‘school A’, ‘child A’, ‘teacher B’, etc. Before taking any photos, signed
consent was gained from the school (Appendix 3) and class teachers were consulted to
ensure individual children who did not have parental consent for photos were not included.
At all times during the placement, the researcher will follow the EWC (2019) code of conduct
by behaving professionally and ensuring that all data collected is stored, analysed and
reported accurately to uphold the good name of the researcher, university and elective

school.

During the elective experience, the researcher gathered data through observation and
questioning during a school learning walk. Whilst the learning walk did not focus solely on
the primary area of research, it was not time-consuming and it provided an excellent
foundational base of the school layout and context to begin the research and further ideas of
areas to explore. Additionally, the researcher gathered various school policies (Appendix 4),
school mission statement (Appendix 5) and school development plan (Appendix 6) data.
Furthermore, individual pupil profiles were accessed for each class that was visited. It was
ensured that all data was anonymised by redacting all names or another identifying data and
stored securely in line with ethical research and GDPR guidelines (BERA, 2019; UWTSD,
2020; ICO, 2018).
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Over a few days, a wide range of learning experiences were observed, such as assembilies,
lessons and interventions as both a participant and non-participant observer. The
information gathered took the form of photos, field notes and pupils’ work. It was ensured
that all staff knew that the purpose of the research was not to judge their teaching, to
minimise the bias of the researcher’s presence. Koshy (2011) would support the use of a
non-participant observation method that was preferred by the researcher. It was found to be
less subjective and did not allow the researcher to bias observations by subconsciously
introducing what they wished to see. However, at times it was challenging to act as a
non-participant observer as the children often initiated interactions that may have distorted
some of the observations. Additionally, Koshy (2011) highlighted that observations can
impact behaviour so it is important to consider that the presence of the non-participant
researcher may have affected the behaviour of those observed. During observations field
notes were made, however, Green (2002) supports the findings that it was challenging to
observe and make field notes at the same time which may have potentially resulted in the
loss of data. The use of videotaping, with consent, could have been used alongside field

notes to minimise this issue

During the elective experience, the researcher used a semi-structured interview technique to
gather qualitative data around the chosen question. Whilst a general questionnaire for all
would have taken less time, interviews were chosen as they allowed for the adaptation of
questions for the range of different participants (Green, 2002). The semi-structured interview
method that was used supports Koshy’s (2011, p.87) views, as it allowed the interviewer to
‘probe for further’ information with open questions about pupil ambassadors when they were
mentioned in a previous answer which would not have been possible with a structured
interview approach. Hamilton and Corbett-Whittier (2013) highlight the challenge of
encouraging conversation whilst remaining neutral during interviews which support the
researcher’s findings. Whilst interviewing teacher A about the school council it was found to
be challenging to neutrally discuss the exclusion of some classes without influencing the

interview. However, it was essential to appear neutral to minimise the bias of the responses.

Before beginning the interview, the researcher followed BERA (2019) guidelines by verbally
reinforcing that their responses were voluntary, confidential and assured participants that
they could withdraw at any point. Adult participants were given the prepared letter (Appendix
7) to ensure they understood the nature of the research and asked for consent verbally. The

researcher told pupil participants interviewed that their answers were for university work and
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asked for their verbal assent to help. Additionally, teachers were asked for their consent to
interview their pupils and the researcher familiarised themselves with the pupil profile
information for each child to ensure their approach was appropriately adapted for their
needs. A double-sided smiley face card (Appendix 8) was placed on the table during pupil
interviews to allow them to withdraw non-verbally at any time if they wished. The researcher
prepared a letter (Appendix 9) for the school to send to parents on their behalf to inform
parents of the research but was told by the school that it wasn’t required. To minimise any
safeguarding risk to the researcher or participants and follow the university’s ethical research
guidelines (UWTSD, 2020), the researcher has a current Disclosure and Barring Service
(DBS) check and participants were not interviewed alone. In the case of a participant
disclosing a safeguarding issue, the researcher ensured they were aware of the school’s

safeguarding policy and officers.

Hamilton and Corbett-Whittier (2013) and Koshy (2011) both highlight the importance of
interview location so all interviews were conducted in their normal classrooms to ensure a
familiar and comfortable environment. This approach was practical and ensured that it
minimised any inconvenience for participants. However, challenges of this approach were
encountered during an interview with Child A when the background noise of the class and
morning routine distracted the pupil, broke the flow of conversation and potentially resulted

in lost information.

The research was limited by the amount of time spent in the school. Teacher B discussed
and acknowledged the impact that ‘Attention Autism’ sessions had upon pupil voice,
however as the school had special events scheduled due to ‘internet safety week’, which
altered normal timetabling, it was not possible to see an ‘attention autism’ session. There
were videos available of the ‘Attention Autism’ sessions which would have been beneficial to
the research however, we were not granted access to them. Furthermore, there was no
school council or eco-council meetings timetabled that would have been beneficial to the
study. If the study were to be repeated, it would be beneficial to visit for a few more days to
be able to interview more pupils and observe a wider range of experiences in multiple age

groups.
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Chapter Four: Results and Discussion

This chapter will summarise and discuss the findings from a seven-day elective placement in
School A where a wide variety of strategies were used to promote and develop Article
twelve. The researcher will use a triangulation approach by considering policy and practice

alongside theory to discuss the findings.

During an interview with Teacher C, the ALNCo, it was stated that all the children in school A
have difficulty communicating verbally for a range of reasons (Appendix 10). Each year
group was split into two bands, E-band and G-band, defined by the local authority. E-band
were typically pupils with a global learning delay diagnosis and G-band were typically pupils
with a complex autistic spectrum disorder diagnosis. In both bands, pupils typically also

experience behavioural, emotional and social difficulties.

Pupils’ awareness of their rights as a whole school

During a semi-structured interview with Teacher D, the pupil ambassador lead (Appendix
11), we discussed the rights display in the school entrance foyer that was seen during the
learning walk (Appendix 12). The display was in a high traffic area of the school and the
colourful design appealed to the children. Teacher D explained that the school has
previously had a right of the month. However, they changed monthly and it was felt that
there were not sufficient opportunities during one month to embed each right because it was
evident within their work that the children were not secure and could not remember them.
The quantitative data from semi-structured pupil interviews support this as when asked, the
children, including school council members, were unable to recall more than two of the rights
(Figure 1). Embedding rights into the school culture was identified as important by Estyn
(2018b) and Ofsted (2014) during the literature review.
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Figure 1
The number of pupils who could recall any UNCRC rights and quantity recalled
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To counteract this, this year the school has decided to adopt four rights to focus upon during
the academic year, each linked with one of the four general principles (Appendix 13) to
improve their approach to the implementation of the rights. One of the chosen rights was
Article twelve. It was noted during the literature review, that Unicef (2020e) suggests this
approach for use within special schools. As the rights are all interlinked, it is likely that the
other rights may naturally be included (Unicef, 2020a). However, a potential issue with this
approach is that the children may not be sufficiently exposed to the range of all the rights
due to the restricted focus. This was a new approach to the embedding of rights in School A,
however, the writer suggests the school could improve the implementation of this current
approach further by introducing a three-year rolling program which would still allow the
longer timeframe to embed an individual right yet would allow twelve individual rights to be
covered over the three year period. Furthermore, the school council could organise an
annual pupil vote to decide what rights were included which would provide an opportunity to
promote pupil voice within the process. Welsh Government (2018a, p.25) would support this
approach as the pupils ‘are enabled to participate as fully as possible’ in planning and

decision making.

Embedding pupil voice within the school ethos

During the induction, Teacher C explained the school mission and ethos statement to us.
The statement was proudly displayed around the school in multiple places (Appendix 5) and
has been recently created in collaboration with all stakeholders. Bronfenbrenner (1979), who
was identified in the literature review, would support the positive involvement of all
stakeholders. Teacher C explained that pupil voice had featured heavily during its creation
as the school strongly believed that the ethos had to be a meaningful statement that the

pupils had ownership of. The acrostic style ethos was designed to be inclusive by including
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visual ‘'symwriter’ images alongside simplified text to make the ethos accessible,
understandable and easy to remember for all. Pupil voice and rights underpin each aspect of
the ethos as it encourages stakeholder communication, positive relationships and pupils’

achievement of their full potential.

Using the school council and eco-council to promote pupil voice

School A has an active school and eco council. The elected pupils meet with a lead member
of staff every half term to discuss school issues. The school has a silver rights-respecting
award from Unicef and a silver eco-schools award. During the elective placement, neither
council had meetings planned, which did limit my research as | was unable to see an actual
meeting take place. However, semi-structured interviews with the lead member of staff for

each council and several council members were able to be conducted.

Firstly, many classes had two elected representatives, one for the school council and one for
the eco-council. However, some classes were not included. During my interview with
Teacher A, the school council lead, they explained that some of the younger G-band classes
were not included within the school council and eco-council as they would not be able to
understand or interact. Teacher E, the primary phase lead, stated that in previous years the
school council had sent out class questionnaires to gather the views of classes that were not
represented within the school council. These were filled out by the staff based on their
opinions of their behaviours and interactions. The findings from the literature review support
this approach of using a range of methods to ensure the participation of a diverse range of
pupils to communicate the voice of all pupils. However, during the interview with Teacher A it
became evident that the questionnaires had not been utilised since 2017 and the views of
these classes were no longer being formally gathered. The writer suggests that the
questionnaires could be reinstated or replaced by a visit from a member of the school
council to ensure that all pupils have the opportunity to have their views, feelings and wishes

heard.

Secondly, Teacher A and Teacher F listed tasks the school council and eco-council have
taken part in during the academic year such as; supporting staff recruitment, helping to plan
a school disco and buying recycling bins for the school grounds. Kent (2012) highlights that
student voice can offer an important and unique perspective in the recruitment of a teacher.
Teacher A showed the researcher a set of 10 questions that the school has created for the

students to ask applicants during the interview process (Appendix 14). Teacher G stated
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during her recent interview, the school council had asked her questions during the interview
process. However, pupil voice during the interview process was not apparent as pupils were
not given the opportunity to write or adapt the questions guided by their feelings, views and
wishes. Overall, the process appeared to be dominated by the adults which Edinburgh
University (2010), within the literature review, highlighted was a common issue with school
councils. However, Teacher A highlighted that the school council panel process is used to
observe the interactions between the applicants and children which does suggest that the
process does play a role in the selection of staff. The writer suggests that the school council
could take a more independent role in the writing of questions for applicants with the
teachers acting as facilitators, if needed, to scribe or support. This would give the students a
greater voice in the process as their feelings, wishes and views would be heard and would

support the implementation of Article twelve.

Finally, Teacher A, D and F all stated that they had no training for their additional roles and
all indicated that they felt training would benefit them and the pupils (Appendix 11). The
writer suggests that the school could organise school council training for staff and pupils,
such as the training offered by School Councils UK (2018), that was identified in the
literature review. Whilst specialised staff training can be expensive and difficult to fund with
limited school budgets, Lyle (2014) identifies adult attitude as one of the key barriers to
successful implementation of the UNCRC in schools. The training would support staff’s
awareness and attitude of promoting communication and participation and help to maximise

the impact that pupil voice has upon the school.

Development of pupil voice in the classroom

Each class in school A has a class charter of rights displayed on the classroom wall that all
included Article twelve (Appendix 15). In many classes, the charter had been co-created by
the children which promotes pupil voice as they collectively decide which rights to include.
However, in some of the G-band classes, where the pupils’ needs are greater, the staff had
created it for the children. Student voice in the creation of class charters in these classes
was limited due to this. Devi (2013), noted in the literature review, would support the staff
using the pupils’ behaviour and interactions to guide their choices for the class as indicated

in their interview responses.

Furthermore, each class had a check-in display, where pupils can communicate their

feelings to others during the school day (Appendix 16). Estyn (2018b) supports both class
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charters and check-in strategies highlighting that they are effective, positive strategies for
pupils to express their opinions and listen to others. However, Welsh Government (2018a)
and Maslow’s (1987) Hierarchy of Needs theory, noted in the literature review, highlight that
pupils with ALN may struggle to participate in such activities due to feeling anxious,
overwhelmed or intimidated. Pupils should be encouraged by staff and peers to participate,
where possible, as it promotes and develops pupil voice and life skills. The literature review
highlighted the importance of practitioners creating an inclusive, equitable environment

where pupils can share their views, feelings and wishes.

Teacher G stated that she used KWL Grids (Appendix 17) to plan the learning with her class
before commencing each topic. With the teacher acting as a scribe, the children would
decide together what they want to learn over the course of the topic which promotes pupil
voice in the planning. Donaldson (2015) and the Welsh Government (2018a), both identified
in the literature review, would support this inclusive approach where pupils co-construct their
curriculum. Furthermore, pupil voice was further evident during Teacher G’s lesson. |
observed a pupil ask a question “What is a beetle?”. Then unplanned, the teacher initiated a
discussion on beetles with all pupils and found a video of a beetle for the children to watch.
In this instance, pupil voice played a significant part in leading the learning. Donaldson
(2015) and Piaget’s (1957) Constructivism theory would support the child-led nature of this
teaching approach and highlights it can improve engagement and motivation. The
researcher suggests that this approach should be implemented as best practice throughout
the school to improve pupil voice within the classroom. However, Featherstone (2013)
highlights that further training may be required to implement this approach which could be

arranged for staff by the senior leadership team.

Strategies that support the communication of pupil voice

School A uses a range of communication strategies to develop the communication skills of
the pupils which in turn helps to promote pupil voice as the children will be able to
communicate more effectively. The whole school used the Makaton language programme to
support pupils’ spoken language with signs and symbols (Makaton, 2020). The researcher
observed several pupils who were non-verbal and used Makaton to effectively communicate
their feelings and wishes throughout the school day. Additionally, a six-stage augmentative
communication system called the Picture Exchange Communication System (PECS) was
used with the pupils with little or no communication capabilities to initiate nonverbal

communication through symbols or picture cards (Peer and Reid, 2016). Teacher B did state
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the PECS scheme was time-consuming as new symbols had to be made regularly and to
consistently encourage use. However, Teacher B stated that school data has consistently
shown that pupils make significant improvement in a short period of time when using the
PECS scheme (Appendix 18). Peer and Reid (2016), discussed in the literature review,
support the researcher’s findings that communication strategies that support pupils’
augmentative and alternative communication skills enable pupils to communicate their

feelings, wishes and views more effectively thus promoting pupil voice.

Summary of results and discussion

Finally, many of the areas that were investigated during the elective placement had been
recently introduced or adapted. This supports Teacher A’s interview comment (Appendix 10)
that the school is constantly reviewing school policy and prioritises the embedding of pupil
rights and pupil voice within the school, which was identified as key to success throughout
literature review. Furthermore, the positive approach to pupil voice within School A was
supported by all interactions with school staff who consistently put the pupils first, enjoyed

their job roles and their interactions with the children.
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Chapter Five: Conclusion

The study aimed to explore some of the issues and policy that surround the implementation
of Article twelve with pupils who have difficulty communicating verbally. This has been
achieved through primary and secondary research alongside an elective placement where
the researcher has explored many of the relevant issues, policies and the challenges of
successful implementation of pupil voice in practice. A summary of the elective findings was

presented to a member of School A’s senior leadership team with thanks (Appendix 19).

From the research project’s evidence and findings, it is concluded that it is essential that
special schools in Wales continually evaluate the effectiveness of their pupil voice initiatives
to ensure that a diverse range of pupils can have their views, feelings and wishes heard.
Furthermore, special schools need to ensure that pupil voice is embedded within their ethos
and all other aspects of the school to maximise their positive impact upon all stakeholders.
Additionally, schools can consider training to support staff and pupils and minimise any
barriers. This will support the effective communication of student voice through the school

council and other methods.

The evidence and findings from this research project may have wider implications on
mainstream schools as they often have a significant number of pupils with ALN and have a
duty to ensure the inclusion of all pupils within pupil voice initiatives (StatsWales, 2020).
Furthermore, Estyn could consider commissioning a best practice pupil voice report or guide

based upon special school practice to exemplify best practice.

Future research within this field could potentially investigate how pupil voice is implemented
with pupils with ALN that are educated in an ISTF unit within a mainstream school. The
implementation of pupil voice within an ISTF unit may present different challenges to that of
a special or solely mainstream school, yet the researcher was unable to find any data related
directly to this particular field. Furthermore, another direction for further research could
investigate the impact that participating in pupil voice initiatives has upon the lives of pupils

that attend a special school outside of school. As teachers, our role is to support pupils’
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achievement of the four purposes of education and develop transferable skills that will
support them to ‘play a full part in life and work’ as valued members of society and this
research could assess the effectiveness of pupil voice initiatives on their lives (Donaldson,
2015, p.29.

Lastly, the research project has developed my knowledge and understanding of special
schools and their approach to the implementation of pupil voice. The experience gained will
be valuable if | decide to apply for jobs in the special school sector. Furthermore, many of
the strategies encountered could be adapted to suit a mainstream school and would support
all pupils and particularly pupils with ALN or poor language skills. Additionally, the
professional learning element of the Professional Standards for Teaching and Leadership
(Welsh Government, 2018b) highlights the importance of practitioners consistently extending
their knowledge, skills and understanding to progressively develop their pedagogy
throughout their professional careers. This experience has improved my research literacy

skills and will support the attainment of the professional learning element of the standards.

Word Count: 6496 words

Page Number 23



ECADG6003 Student Number 1702088

Bibliography

Bates, B (2019) Learning Theories Explained. 2nd ed. London: Sage.

BERA (2016) Pupil voice in quality assurance of schools. Available at:
https://www.bera.ac.uk/blog/pupil-voice-in-quality-assurance-of-schools (Accessed: 1st
February 2020).

BERA (2019) Ethical Guidelines for Education Research. Available at:
https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018-online
(Accessed: 24th January 2020).

Bronfenbrenner, U. (1979) The Ecology of Human Development. Massachusetts: Harvard
University Press.

Children’s Commissioner for Wales (2020) Super Ambassadors. Available at:
https://www.childcomwales.org.uk/our-schemes/primary/ (Accessed: 17th February 2020).

Cook-Sather, A. (2014) ‘The Trajectory of Student Voice in Educational Research’, New
Zealand Journal of Educational Studies, 49(2), pp. 131-148. Available at:
https://www.questia.com/library/journal/1P3-3535127531/the-trajectory-of-student-voice-in-e
ducational-research (Accessed: 24th February 2020).

Devi, N. (2013) ‘Supported Decision Making and Personal Autonomy for Persons with
Intellectual Disabilities: Article 12 of the UN Convention on the Rights of Persons with
Disabilities’, Journal of Law, Medicine and Ethics, 41(4), pp. 792-806. Available at:
https://journals.sagepub.com/doi/abs/10.1111/jime.120907?journalCode=Imec (Accessed:
17th February 2020).

Donaldson, G. (2015) Successful Futures. Available at:
https://dera.ioe.ac.uk/22165/2/150225-successful-futures-en_Redacted.pdf (Accessed: 25th
January 2020).

Edinburgh University (2010) Having a say at school: Research in pupil councils in Scotland.
Available at:
https://www.research.ed.ac.uk/portal/files/83308065/HASAS Research_Briefing 2 April_20
10.pdf (Accessed: 17th February 2020).

Estyn (2013) A report on || . A 2iable at:

https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Inspection%20repo
rt% 20| - 2020 13%20%28English%200nly%29_0.pdf.pdf.pdf.pdf.pdf.pdf.
pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf
(Accessed: 28th January 2020).

Page Number 24


https://www.bera.ac.uk/blog/pupil-voice-in-quality-assurance-of-schools
https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018-online
https://www.childcomwales.org.uk/our-schemes/primary/
https://www.questia.com/library/journal/1P3-3535127531/the-trajectory-of-student-voice-in-educational-research
https://www.questia.com/library/journal/1P3-3535127531/the-trajectory-of-student-voice-in-educational-research
https://journals.sagepub.com/doi/abs/10.1111/jlme.12090?journalCode=lmec
https://dera.ioe.ac.uk/22165/2/150225-successful-futures-en_Redacted.pdf
https://www.research.ed.ac.uk/portal/files/83308065/HASAS_Research_Briefing_2_April_2010.pdf
https://www.research.ed.ac.uk/portal/files/83308065/HASAS_Research_Briefing_2_April_2010.pdf
https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Inspection%20report%20Ysgol%20Pen-y-Bryn%202013%20%28English%20only%29_0.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf
https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Inspection%20report%20Ysgol%20Pen-y-Bryn%202013%20%28English%20only%29_0.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf
https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Inspection%20report%20Ysgol%20Pen-y-Bryn%202013%20%28English%20only%29_0.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf
https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Inspection%20report%20Ysgol%20Pen-y-Bryn%202013%20%28English%20only%29_0.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf
https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Inspection%20report%20Ysgol%20Pen-y-Bryn%202013%20%28English%20only%29_0.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf

ECADG6003 Student Number 1702088

Estyn (2016) Pupil participation: a best practice guide. Available at:
https://www.estyn.gov.wales/thematic-reports/pupil-participation-best-practice-guide
(Accessed: 24th January 2020).

Estyn (2018a) Pupils’ voices matter. Available at:
https://www.estyn.gov.wales/effective-practice/pupils%E2%80%99-voices-matter (Accessed:
15th February 2020).

Estyn (2018b) School’s culture is focused on children’s rights. Available at:
https://www.estyn.gov.wales/effective-practice/schools-culture-focused-childrens-rights
(Accessed: 15th February 2020).

Estyn (2018c) Pupil voice shapes the curriculum. Available at:
https://www.estyn.gov.wales/effective-practice/pupil-voice-shapes-curriculum (Accessed:
15th February 2020).

Estyn (2019) Having a voice, having a choice: effective pupil participation. Available at:
https://www.estyn.gov.wales/blog/having-voice-having-choice-effective-pupil-participation
(Accessed: 15th February 2020).

EWC (2019) Code of Professional Conduct and Practice for registants with the Educational
Workforce Council (EWC). Available at:
https://www.ewc.wales/site/index.php/en/fitness-to-practise/code-of-professional-conduct-an
d-practice-pdf.html (Accessed: 24th January 2020).

Facebook (2020) |G A 2iable at:

https://www.facebook.com/| |l 2ref=br_rs (Accessed: 24th January 2020).
Featherstone, S. (2013) Supporting child-initiated learning. London: Bloomsbury publishing.

Glazzard, J. et al. (2015) Teaching and Supporting Children with Special Educational Needs
and Disabilities in Primary Schools. 2nd ed. London: Sage.

GovUK (2020) United Nations Convention on the Rights of the Child (UNCRC): how
legislation underpins implementation in England. Available at:
https://www.gov.uk/government/publications/united-nations-convention-on-the-rights-of-the-c
hild-uncrc-how-legislation-underpins-implementation-in-england (Accessed: 15th February
2020).

Green, S. (2002) Research Methods in Health, Social and Early Years Care. Cheltenham:
Nelson Thornes.

Hamilton, L. and Corbett-Whittier, C. (2013) Using Case Study in Education Research.
London Sage.

Page Number 25


https://www.estyn.gov.wales/thematic-reports/pupil-participation-best-practice-guide
https://www.estyn.gov.wales/effective-practice/pupils%E2%80%99-voices-matter
https://www.estyn.gov.wales/effective-practice/schools-culture-focused-childrens-rights
https://www.estyn.gov.wales/effective-practice/pupil-voice-shapes-curriculum
https://www.estyn.gov.wales/blog/having-voice-having-choice-effective-pupil-participation
https://www.ewc.wales/site/index.php/en/fitness-to-practise/code-of-professional-conduct-and-practice-pdf.html
https://www.ewc.wales/site/index.php/en/fitness-to-practise/code-of-professional-conduct-and-practice-pdf.html
https://www.facebook.com/ysgolpenybryn/?ref=br_rs
https://www.facebook.com/ysgolpenybryn/?ref=br_rs
https://www.facebook.com/ysgolpenybryn/?ref=br_rs
https://www.gov.uk/government/publications/united-nations-convention-on-the-rights-of-the-child-uncrc-how-legislation-underpins-implementation-in-england
https://www.gov.uk/government/publications/united-nations-convention-on-the-rights-of-the-child-uncrc-how-legislation-underpins-implementation-in-england

ECADG6003 Student Number 1702088

HelenSandersonAssociates (2020) How can we make sure that our student voice is heard.
Available at:
http://helensandersonassociates.co.uk/education/special-schools/can-make-sure-student-voi
ce-heard/ (Accessed: 28th January 2020).

Hwb (2020) Designing your curriculum: Introduction. Available at:
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/introduction/
(Accessed: 13th March 2020).

ICO (2018) Guide to the General Data Protection Regulations (GDPR). Available at:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_da
ta/file/711097/guide-to-the-general-data-protection-regulation-gdpr-1-0.pdf (Accessed: 20th
February 2020).

Joint Committee on human rights (2003) The UN Convention on the rights of a child.
Available at: https://publications.parliament.uk/pa/jt200203/jtselect/jtrights/117/117 .pdf
(Accessed: 19th February 2020).

Kent, P. (2012) ‘The Case for using student voice in teacher selection and recruitment’,
Management in Education, 26(3), pp. 148-149. Available at:
https://journals.sagepub.com/doi/full/10.1177/0892020612445690 (Accessed: 16th February
2020).

Koshy, V. (2011) Action Research for improving educational practice. 2nd ed. London: Sage.

Literacy Trust (2015) Ready to read: Closing the gap in early language skills so every child
in England can read well. Available at:
https://cdn.literacytrust.org.uk/media/documents/Ready_to_Read__ - England_June_2015.p
df (Accessed: 1st March 2020).

Lundy, L. (2007) “Voice’ is not enough: conceptualising Article 12 of the United Nations
Convention on the Rights of the Child’, British Educational Research Journal, 33(6), pp.
927-942.

Lyle, S. (2014) ‘Embracing the UNCRC in Wales: Policy, Pedagogy and Prejudice’,
Educational Studies, 40 (2), pp.215-232. Available at:
https://www.tandfonline.com/doi/abs/10.1080/03055698.2013.870880 (Accessed: 15th
February 2020).

MacBeath, J. (2006) ‘Finding a voice, finding self, Educational Review, 58(2), pp. 195-207.
Available at:
https://www.tandfonline.com/doi/full/10.1080/00131910600584140?needAccess=true
(Accessed: 1st March 2020).

Makaton (2020) About Makaton. Available at:
https://www.makaton.org/aboutMakaton/default (Accessed: 3rd March 2020).

Page Number 26


http://helensandersonassociates.co.uk/education/special-schools/can-make-sure-student-voice-heard/
http://helensandersonassociates.co.uk/education/special-schools/can-make-sure-student-voice-heard/
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/introduction/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/711097/guide-to-the-general-data-protection-regulation-gdpr-1-0.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/711097/guide-to-the-general-data-protection-regulation-gdpr-1-0.pdf
https://publications.parliament.uk/pa/jt200203/jtselect/jtrights/117/117.pdf
https://journals.sagepub.com/doi/full/10.1177/0892020612445690
https://cdn.literacytrust.org.uk/media/documents/Ready_to_Read__-_England_June_2015.pdf
https://cdn.literacytrust.org.uk/media/documents/Ready_to_Read__-_England_June_2015.pdf
https://www.tandfonline.com/doi/abs/10.1080/03055698.2013.870880
https://www.tandfonline.com/doi/full/10.1080/00131910600584140?needAccess=true
https://www.makaton.org/aboutMakaton/default

ECADG6003 Student Number 1702088

Maslow, A.H. (1987) Motivation and Personality. 3rd ed. New York: Harper Collins.

Mitchell, D. (2014) What Really Works in special and inclusive environments: using
evidence-based teaching strategies. 2nd ed. Oxon: Routledge.

National Assembly for Wales (2001) School Prospectuses: guidance for headteachers and
governing bodies. Available at:
https://gov.wales/sites/default/files/publications/2018-04/circular-14-01-school-prospectuses-
guidance-for-headteachers-and-governing-bodies.pdf (Accessed:

15th February 2020).

NCSL (2007) Children’s Voice, Children’s rights: what children with special needs have to
say about their variously inclusive schools. Available at:
https://dera.ioe.ac.uk/7056/1/download%3Fid%3D17125%26filename%3Dchildrens-voice-ch
ildrens-rights.pdf (Accessed: 28th January 2020).

NFER (2002) School Councils: Their role in citizenship and personal and social education
Available at: https://www.nfer.ac.uk/media/1475/91151.pdf (Accessed: 16th February 2020).

NI DfE (2020) School Councils and Pupil Participations. Available at:
https://www.education-ni.gov.uk/articles/school-councils-and-pupil-participation (Accessed:
15th February 2020).

Ofsted (2014) Creating a voice that counts for pupils with special educational needs:
Bennerley Fields Specialist Speech and Language College. Available at:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_da
ta/file/620745/Bennerley_20Fields_20-_20_20Good_20Practice_20Example.pdf (Accessed:
24th January 2020).

Pearce, T. C. and Wood, B. E. (2016) ‘Education for Transformation: an Evaluative
Framework to guide student voice in schools’, Critical studies in education, 60 (1), pp.1-18.

DOI: 10.1080/17508487.2016.1219959.

Peer, L. and Reid, G. (2016) Special Educational Needs: A guide for inclusive practice. 2nd
ed. London: Sage.

Piaget, J. (1957) Construction of reality in the child. London: Routledge and Kegan Paul.

Reynolds, P. D. (1979) Ethical Dilemmas and Social Science Research. San Francisco:
Jossey-Bass.

Robson, C. (2002) Real World Research; A Resource for Social Scientists and
PractitionerResearchers. 2nd edn. Malden: Blackwell Publishing.

Page Number 27


https://gov.wales/sites/default/files/publications/2018-04/circular-14-01-school-prospectuses-guidance-for-headteachers-and-governing-bodies.pdf
https://gov.wales/sites/default/files/publications/2018-04/circular-14-01-school-prospectuses-guidance-for-headteachers-and-governing-bodies.pdf
https://dera.ioe.ac.uk/7056/1/download%3Fid%3D17125%26filename%3Dchildrens-voice-childrens-rights.pdf
https://dera.ioe.ac.uk/7056/1/download%3Fid%3D17125%26filename%3Dchildrens-voice-childrens-rights.pdf
https://www.nfer.ac.uk/media/1475/91151.pdf
https://www.education-ni.gov.uk/articles/school-councils-and-pupil-participation
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/620745/Bennerley_20Fields_20-_20_20Good_20Practice_20Example.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/620745/Bennerley_20Fields_20-_20_20Good_20Practice_20Example.pdf

ECADG6003 Student Number 1702088

School A (2020) Welcome to || . ~ ailable at:

http://www. |l co.uk/ (Accessed: 24th January 2020).

School Councils UK (2018) Student Voice: New Research. Available at:
https://www.schoolcouncils.org/news/student-voice-new-research/ (Accessed: 18th February
2020).

SecEd (2016) SEN and Parental Engagement. Available at:
https://www.sec-ed.co.uk/best-practice/sen-and-parental-engagement/ (Accessed: 17th
February 2020).

SENMagazine (2020) Hearing pupils’ voices. Available at:
https://senmagazine.co.uk/articles/articles/senarticles/hearing-pupils-voices (Accessed: 28th
January 2020).

StatsWales (2020) Special Educational Needs. Available at:
https://statswales.gov.wales/Catalogue/Education-and-Skills/Schools-and-Teachers/Schools
-Census/Pupil-Level-Annual-School-Census/Special-Educational-Needs (Accessed: 18th
February 2020).

Twinkl (2020) Blank KWL Grid Template. Available at:
https://www.twinkl.co.uk/resource/t-he-176-new-blank-kwl-grid-template (Accessed: 15th
March 2020).

Twitter (2020) | A ailable at: https://twitter.com/ | (Accessed:

24th January 2020).

Unicef (2020a) UN Convention on the Rights of a Child (UNCRC). Available at:
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/ (Accessed: 24th January
2020).

Unicef (2020b) History of child rights. Available at:
https://www.unicef.org/child-rights-convention/history-child-rights (Accessed: 11th March
2020).

Unicef (2020c) Charter Guidance: Your complete guide to creating rights based charters.
Available at: https://www.unicef.org.uk/rights-respecting-schools/charter-guidance/
(Accessed: 19th February 2020).

Unicef (2020d) The Rights Respecting School Award. Available at:
https://www.unicef.org.uk/rights-respecting-schools/ (Accessed: 17th January 2020).

Unicef (2020e) Special Schools and the Convention. Available at:

https://www.unicef.org.uk/rights-respecting-schools/resources/teaching-resources/special-sc
hools-convention/ (Accessed: 1st March 2020).

Page Number 28


http://www.ysgolpenybryn.co.uk/
http://www.ysgolpenybryn.co.uk/
http://www.ysgolpenybryn.co.uk/
https://www.schoolcouncils.org/news/student-voice-new-research/
https://www.sec-ed.co.uk/best-practice/sen-and-parental-engagement/
https://senmagazine.co.uk/articles/articles/senarticles/hearing-pupils-voices
https://statswales.gov.wales/Catalogue/Education-and-Skills/Schools-and-Teachers/Schools-Census/Pupil-Level-Annual-School-Census/Special-Educational-Needs
https://statswales.gov.wales/Catalogue/Education-and-Skills/Schools-and-Teachers/Schools-Census/Pupil-Level-Annual-School-Census/Special-Educational-Needs
https://www.twinkl.co.uk/resource/t-he-176-new-blank-kwl-grid-template
https://twitter.com/Ysgolpenybryn
https://twitter.com/Ysgolpenybryn
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/
https://www.unicef.org/child-rights-convention/history-child-rights
https://www.unicef.org.uk/rights-respecting-schools/charter-guidance/
https://www.unicef.org.uk/rights-respecting-schools/
https://www.unicef.org.uk/rights-respecting-schools/resources/teaching-resources/special-schools-convention/
https://www.unicef.org.uk/rights-respecting-schools/resources/teaching-resources/special-schools-convention/

ECADG6003 Student Number 1702088

UWTSD (2020) Research Ethics and Integrity Code of Practice 2017-2020. Available at:
https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/research/research-
ethics-integrity-code-practice.pdf (Accessed: 24th January 2020).

Vygotsky, L.S. (1978) Mind in Society. Cambridge: Harvard University Press.

Welsh Government (2015a) Person-centred practice in education a guide for early years
schools and colleges in Wales. Available at:
https://gov.wales/sites/default/files/publications/2019-01/person-centred-practice-in-educatio
n-a-guide-for-early-years-schools-and-colleges-in-wales.pdf (Accessed: 2nd February 2020).

Welsh Government (2015b) Well-being of Future Generations (Wales) Act 2015. Available
at: https://futuregenerations.wales/about-us/future-generations-act/ (Accessed: 23rd
February 2020).

Welsh Government (2018a) Draft Additional Learning Needs Code for Wales. Available at:
https://gov.wales/sites/default/files/consultations/2018-12/draft-additional-learning-needs-cod
e-for-wales_0.pdf (Accessed: 1st February 2020).

Welsh Government (2018b) An introduction to the Professional Standards for Teaching and
Leadership. Available at:
https://hwb.gov.wales/storage/932d8940-56f5-4660-aa85-afb4e87560a9/an-introduction-to-t
he-professional-standards-for-teaching-and-leadership.pdf (Accessed: 9th March 2020).

Welsh Government (2019) Children’s rights in Wales. Available at:
https://gov.wales/childrens-rights-in-wales (Accessed: 2nd February 2020).

Page Number 29


https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/research/research-ethics-integrity-code-practice.pdf
https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/research/research-ethics-integrity-code-practice.pdf
https://gov.wales/sites/default/files/publications/2019-01/person-centred-practice-in-education-a-guide-for-early-years-schools-and-colleges-in-wales.pdf
https://gov.wales/sites/default/files/publications/2019-01/person-centred-practice-in-education-a-guide-for-early-years-schools-and-colleges-in-wales.pdf
https://futuregenerations.wales/about-us/future-generations-act/
https://gov.wales/sites/default/files/consultations/2018-12/draft-additional-learning-needs-code-for-wales_0.pdf
https://gov.wales/sites/default/files/consultations/2018-12/draft-additional-learning-needs-code-for-wales_0.pdf
https://hwb.gov.wales/storage/932d8940-56f5-4660-aa85-afb4e87560a9/an-introduction-to-the-professional-standards-for-teaching-and-leadership.pdf
https://hwb.gov.wales/storage/932d8940-56f5-4660-aa85-afb4e87560a9/an-introduction-to-the-professional-standards-for-teaching-and-leadership.pdf
https://gov.wales/childrens-rights-in-wales

