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Targets from previous assignment
		Targed/Target	 Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn…/What I have done in this assignment….
Targed/Target 1	Use literature to a far greater extent to support your assertions and develop debates. Critical writing requires you to make sense of your readings to present opposing views and synthesise ideas. Read academic journals for examples of how to do this. 		I have tried to do further research for this assignment and made attempts to be critical. I have also made sure to keep my literature recent.
Targed/Target 2	Aim to use the synthesis of viewpoints and research to implicitly demonstrate how you will apply your knowledge to your practice.		I have included a section in my conclusion where I discuss how my findings can be applicable to my future practice.
Targed/Target 3	No further targets were given.	N/A





Introduction
The school development plan is an important aspect of a school’s strategy and is formed through collaboration with the school leadership team, as well other stakeholders. It covers a range of areas and aims to formulate a shared vision that serves as a roadmap for improvement and development of the school. A school development plan should specify a time frame for what it seeks to accomplish, measurable success criteria, and specific ways that it will achieve these aims (Park, 2012).
The process by which a school development plan can be devised and implemented is illustrated through the case study presented here. A focus on the plan, its actions, impact and evidence base, offers an opportunity for a critical reflection of the diverse challenges faced by schools and their creative efforts to address them. The primary school in question is based in Swansea, in an urban, deprived area. The school was large and taught around five hundred pupils between the ages of two years old and eleven years old. There are many languages spoken in the school, which reflects the cultural diversity within the catchment area. 
A school development plan will focus on various areas for improvement, and sub-priorities within these areas. The three areas identified by this school are vision and improvement; curriculum, teaching and learning; and wellbeing, equity and inclusion Parental engagement was recognised by the school as a key aspect within the area of wellbeing, equity and inclusion, in addition to promoting inclusivity and improving attendance and punctuality. This discussion intends to examine the ways that the school has tried to meet its target of increased parental engagement and identify the impact of this target. It is therefore important to consider how this school has attempted to meet this target, as well as identify any other methods the school could use.


[bookmark: _Toc160922938]Literature review
The topic of school development has limited literature from the last decade. School development planning aims to help schools manage effective change and enhance the quality of the school context and considers aspects such as education and student and staff wellbeing. A successful school development plan will consider aspects such as theoretical frameworks and practical methods, as well as the challenges and opportunities involved in enacting these. One study that recognises the importance of school development plans interviewed eighteen teachers, and states that they all believed that school development plans were of the utmost importance (UKEssays, 2018). The work examines the benefits of school development plans, noting that they have promoted improvements for students, as demonstrated by over 75% of responses from a questionnaire (UKEssays, 2018). This essay also notes the significance of stakeholder coordination, stating that a collaborative effort  is a necessary step to achieve the goals set out in the plan (UKEssays, 2018).
Another work that examines school development planning considers the effects in culturally diverse communities (Ylimaki and Brunderman, 2022). It notes that there have been policy trends that lean towards “evidence-based school development, ‘scientific’ research, and increasingly centralised curriculum,” (Ylimaki and Brunderman, 2022, p3). While this study is based in the United States of America, it recognises that these trends have been occurring globally, during a time of increasing digitalisation, and growing diversity within many communities. This work proposes a form of school development planning that is contextually-based (Ylimaki and Brunderman, 2022, p4), as this will allow for schools to tailor their targets to what is most needed, as well as keeping expectations realistic. It also encourages schools to “consider, reflect upon, and use data from evidence-based programs,” (Ylimaki and Brunderman, 2022, p4) as well as conduct their own investigations, in order to effectively solve problems. The authors state that while effective school development plans must collect and use evidence, there must also be sufficient understanding of education and leadership (Ylimaki and Brunderman, 2022, p4).
While parental engagement and parental involvement are often considered to be interchangeable, the two terms have different implications when it comes to children’s learning, and there is an increasing amount of scholarship that looks at parental engagement and makes the distinction between these terms. One such work states that parental involvement involves the inclusion of parents and carers in activities and initiatives that have already been developed by schools (Lynch, 2020). Parental engagement, on the other hand, involves schools collaborating with parents and carers  to develop new activities and initiatives (Lynch, 2020). Therefore, while both involvement and engagement are important parts of truly effective parent-school partnerships, parental engagement would be more beneficial in devising a school development plan, as parents are treated as stakeholders as opposed to simply taking part in activities. 
One study notes the necessity of parental training on educational aspects in order to improve parental involvement, and has highlighted that parents and carers are a vital part of children's learning journeys, as children spend an average of 85% of their waking hours at home (Pasha, Shah and Ijaz, 2021, p184). It further states that parents and carers are considered to be initial educations of their children’s overall progress (Pasha, Shah and Ijaz, 2021, p185). Furthermore, it is noted that while parenting and education are distinct aspects of children’s lives, they are intertwined and will have impact each other. Despite this, parents’ training in educational aspects has always been overlooked. The lack of training for parents is considered to be a key barrier in their effective involvement with their child’s learning (Pasha, Shah and Ijaz, 2021, p184). If parents and carers were to receive more training on educational aspects, or at least information on how to effectively assist in their child or children’s education, then it is likely that parental engagement and involvement would be higher, as they would understand the value of their position. However, without support, parents and carers may be unable to form a relationship with their child’s school. Teachers tend to have a positive attitude towards parental engagement (Pasha, Shah and Ijaz, 2021, p185), likely due to the knowledge of the benefits, from years of practice, but this is not the case for many parents and carers.
A further study appreciates that parental engagement is a vital aspect of school development, as it can lead to increased learning outcomes and positively influence children's actions (Goodall and Montgomery, 2014, p402). It notes that in order for a learner to thrive and get the most out of their educational experience, learning must also be fostered at home (Goodall and Montgomery, 2014 p402), and highlights the need for parents and carers to have agency when it comes to parental engagement, in order to maximise the potential of learners (Goodall and Montgomery, 2014, p401). The authors state that partnerships between parents and carers and schools must be supportive and free of judgement if successful engagement is to occur (Goodall and Montgomery, 2014, p402,). Thus, parental engagement, while useful, can be a drawback if not executed successfully. Schools must respect the unique situations of individual families, and parents must be understanding of the limitations of schools, for parental engagement to be worthwhile. Furthermore, the article recognises the importance of both schools and parents and carers truly valuing home-school partnerships in order for these partnerships to be fully effective and thus for learners to achieve their full potential (Goodall and Montgomery, 2014, p401).

[bookmark: _Toc160922939]Developing an action point	Comment by Faith Howell-Morgan (2004161): In this section you need to discuss the School Development Plan (SDP), demonstrating your knowledge and understanding of the processes such as self-evaluation, data analysis, involving stakeholders, strategic planning, measuring impact, that the school will have used. You should constantly be applying a degree of criticality here. 	Comment by Faith Howell-Morgan (2004161): 800
School staff tend to have positive opinions of school development plans, with one head teacher holding that “it is a great opportunity to enhance teamwork, collaboration and collegiality among the whole school community,” (UKEssays, 2018), the school community being the school staff, the pupils and their families, as well as anyone else who contributes.
Upon reading the school development plan for the school referenced in this case study, the extensive use of self-evaluation immediately becomes evident. A review of the previous year’s targets is one of the first items in the school development plan. The school has identified the targets it failed to meet from the previous year and has adjusted its targets for the updated school development plan to reflect this and attempt to meet these goals. While the school development plan in question lasts 3 years, from 2023 until 2026, a shorter period of October 2023 until July 2024 has been identified to meet the targets (Dwyer, 2023, p3). 
 A red/amber/green (RAG) colour coding method is used to identify which targets have not been met yet, which targets have been partially met and which targets have been fully realised respectively. The school development plan displays recognition of its successes, for instance, noting that Estyn has recognised the school’s “long-standing tradition of valuing parent/carer engagement,” and also states awareness of the need for this value to be reciprocated by parents and carers, as without this reciprocation the amount of progress that can be made is limited (Dwyer, 2023, p29). The school has used the findings from their 2022-2023 Self Evaluation cycle to identify their priorities when updating their school development plan (Dwyer, 2023, p3). The school development plan is reviewed every term, and progress is reported by the headteacher to the governors (Dwyer, 2023, p3).
It is necessary to collect data when devising a school development plan, to realise what the school is already succeeding at, and which areas need more work. The school in this case-study highlights its use of “honest, robust, evidence based self-evaluation arrangements” in order to plan for improvement (Dwyer, 2023, p3). The school development plan also states that within twenty working days of their Estyn inspection, the feedback and recommendations received must be used to update the school development plan and amend the targets (Dwyer, 2023, p3). 
The school development plan organises its priorities into areas, strategic priorities and actions, which allows for smaller, more measurable goals in addition to the main targets. The areas for the school development plan referred to in this case study include vision and leadership; curriculum, learning and teaching; and equity, wellbeing and inclusion (Dwyer, 2023, p1).  A Rationale for Inclusion is provided for each strategic priority within the school development plan (Dwyer, 2023, p4), enabling readers to have a clear understanding of why each goal has been set. This can also enable goals to be more easily measured, as some rationales state what they are aiming for in explicit terms, such as their attendance target (Dwyer, 2023, p27). 
The involvement of stakeholders is another crucial part of creating a school development plan. Stakeholders range from staff members at the school, to the students attending the school, to outside agencies that are involved with the school. The school development plan states that it was written only after consultation and input from all stakeholders (Dwyer, 2023, p3). Teachers provide a unique input as stakeholders, as they are not only involved in the daily life of the classroom and thus have a first-hand understanding, but also experience the administration side of schooling. Members of the community are also useful, as they have a view of the school that is entirely removed from school life, and so are able to witness the behaviours of the learners in a separate context and can thus provide feedback on the values being instilled in the children and whether there should be further work.
There are opportunities for students and their families to provide feedback. Students are encouraged to fill out surveys where they inform the school of their feelings about school, as well as information about their mental wellbeing. Parents and carers are also able to provide feedback by arranging meetings with class teachers or other school staff, or by communicating online.



[bookmark: _Toc160922940]Reflection and evaluation
The school referred to in this case study has made various efforts to work towards a more equitable and inclusive school and promote wellbeing. The school building already contains several positive features that support wellbeing, equity and inclusion. The school has a prayer room and a sensory room, both of which are available for use by all students attending the school. It also houses a library that is open to the public, thus it is well resourced and provides opportunities to students within an otherwise disadvantaged catchment area. On its ground floor, there is an open atrium for small groups of pupils to be taken with an adult, which is also used for other activities, such as practice for school concerts and serving as an additional lunch area.
In terms of parental involvement, the school holds an event twice a term after the school day is finished known as Wellbeing Wednesday (Dwyer, 2023, p29). Various organisations attend to offer advice to parents and carers, in addition to having some activities for children. Some of the organisations that attend Wellbeing Wednesday include the local police department, the local church, Child and Adolescent Mental Health Services (CAMHS), and Adult Learning Wales. Another of the actions identified to meet their priority of improving parental engagement is to develop a partnership with Adult Learning Wales in order to provide parents and carers with non-accredited and accredited courses that they can access on the school grounds (Dwyer, 2023, p29). Activities available to keep the children occupied include playing with Lego and dancing. The organisations that attend this event are known as STAN, the St Thomas Agency Network. £300 has been allocated to holding Wellbeing Wednesday.
Furthermore, the school is developing a new website to share online resources with parents and carers (Dwyer, 2023, p29). These resources and information will regard not only the school, but also home learning. The website will also contain information about the support services offered by the school. The school has identified both monetary and time costs of achieving this target, as well as the resources necessary. £800 and four supply days are being allocated to meeting this goal. The final action proposed to meet their priority of increasing parental engagement is to offer Power Up sessions for all cohorts (Dwyer, 2023, p30). These are sessions that allow parents and carers to develop their skills and knowledge in areas relevant to their child’s development and learning. £200 has been allocated to this action. Both actions will provide parents and carers with much needed support, not only allowing them to aid their children’s education but also helping strengthen home-school partnerships.
There are also applications such as Class Dojo that encourage parental involvement, as it allows for open communication between teachers and the families of their learners. It can therefore be used to share information with parents and carers, such as reminders of events. Teachers are also able to upload photos of the learners in their class to give the families a glimpse into school life. Another application with a similar function is Seesaw, which allows teachers to tag individual students in photos, thus ensuring that their parents or carers will be able to easily access related materials. 
One way that parental engagement could be encouraged is by asking parents and carers to contribute to lessons. For example, if a class is doing a lesson on a particular religion, and there is a family within the school that follows this religion, they could be asked to come in and give the class information about their religion straight from the source. This would be beneficial to the learners, as they would the opportunity to learn from someone with expertise on the religion, as well as the teacher, as the information learned from the religious individual could be useful for similar lessons in the future.



[bookmark: _Toc160922941]Conclusion
The conclusion of this analysis is that the school that has been analysed in this case-study has successfully worked to meet its target of further increasing the amount of parental engagement. A necessary step to make progress is self-evaluation, which has been demonstrated throughout the school’s development plan. Furthermore, despite recognising that the school has always fostered effective home-school partnerships, the school development plan exhibits the desire to not only continue this trend but to further increase parental engagement, while being realistic about this target and accepting that reciprocation is necessary for this target to be met.
In terms of my future practice, this will be relevant if I am to work in senior leadership role, but also for any role within a school. While it is clear that senior leadership have more opportunities to influence a school development plan, through research it has become equally clear that all members of the school community will influence its development plan and work towards school improvement. This research has also allowed for a deeper understanding of the need for good home-school partnerships.
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