[bookmark: _GoBack]Give a critical response to the following question: If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?
The Basque model consists of three approaches for teaching languages which are; A-model schools, B-model Schools and D-model Schools. With relation to teaching Welsh in the English-medium sector, the A and B-model schools are most similar depending on the area and the school children go to. The A-model schools’ approach in the English-medium sector would entail lessons being taught in English with Welsh being taught as a subject for three hours a week. This method is similar to how Welsh is taught in the English-medium sector in Wales. Based on previous experience, Welsh is very much taught as a lesson in which the children learn about Wales using various Welsh sentence patterns. Incidental Welsh is used within English-medium schools although it is not enough Welsh for children to become bilingual speakers. Hopwood et al (2018) support this as they suggested that in the Basque country the language transfer in A-model schools was unsatisfactory. The B-model schools’ approach in Wales would involve children receiving lessons about the language and cultures of Wales, coincided with 30-40% of the lessons being taught in Welsh to. From my experience, this does not happen in English-medium schools in Wales however, subject specific Welsh is becoming more common in lessons. The D-model school approach in the Basque country involves teaching through the medium of Basque with Spanish as a compulsory subject. In the English-medium sector this would mean that children are immersed in Welsh as they’re taught in both Welsh and English. According to Hopwood et al (2018) in the Basque country A-model schools are becoming less popular whilst B and D-model schools where the Basque language is more prominent and language transfer is more successful become more popular. Ozfidan (2014) also states that teachers have said B-model schools are not as good as D-model schools because students cannot communicate fluently in Basque.
If the Basque model were to be implemented in Wales, then there would be more options for children to go to school depending on the fluency of Welsh they want to achieve. However, there are statistically some implications that need addressing. Azurmendi (2017) states that that 34% of the population over sixteen in the Basque country speak Basque. These results show that the Basque model does work as more than 180,000 Basque speakers have been gained in the last quarter of a century. However, the Welsh Government (2012a) state that only 19% of the population in Wales can speak Welsh. An implication to adopting the Basque method in Wales could be that the percentage of the population speaking Welsh already isn’t high enough and parents wouldn’t see the benefit of children learning Welsh.
The Welsh Government has been working to increase the number of Welsh speakers and has set out various plans. The latest of the Welsh Governments plans is to achieve one million Welsh speakers in Wales by 2050. In 2012 the Welsh Government published a document called ‘A living language: a language for living’. Within this document the Welsh Government (2012b) identified that the early and teenage years were a crucial period to develop a positive attitude towards learning a minority language but, learning and speaking Welsh within school is not enough on its own and it needs to be supported at home an in wider social activities. This is a clear implication of introducing the Basque model to the English-medium sector because the children wouldn’t receive the support from home as most parents speak English. The Welsh Government (2017a) state that they cannot force parents to use the Welsh language with their children, or force children to play in Welsh. However, they aim to provide conditions to facilitate an increase in Welsh speakers (Welsh Government, 2017a).  One of the goals from The Well-being of Future Generations Act 2015 is to create a Wales of vibrant culture and thriving Welsh language (Welsh Government, 2017c). This goal ensures that forty-four public bodies must work towards achieving that goal; therefore, meaning that the Welsh language is becoming more common in workplaces and public buildings. This would support the adoption of the Basque model in English-medium schools.
The model-D setting is very much based around the idea of immersion within a language which supports the CLIL (Content and Language Integrated Learning) approach. However, the model-B school also supports the CLIL approach. If adopting the Basque model in an English-medium school CLIL would involve some of the child’s learning being taught in Welsh.. Marsh (quoted in IHJ, 2008) says that CLIL can help children understand the point of learning a language and give them an incentive to want to learn languages. However, in the English-medium sector a problem with introducing CLIL as an approach to learning is that most teachers don’t have the confidence to teach Welsh as a subject, yet alone teach other curriculum content in Welsh. If Wales was to adopt the Basque model which supports CLIL then teachers would need more support and training to give them the skills and confidence, that they need to adopt this approach into schools. The Welsh Government (2017a) has indicated that it wants to increase the number of primary and secondary teachers who can teach in Welsh from 4700 to 9400 teachers by 2050. Even though the government has set that target, in an English-medium school some teachers feel ill-equipped to apply the Basque model, even in an A-model school. The Welsh Government (2017c) support this as they say that the teaching and learning of Welsh in English-medium settings in inconsistent and very often leads to low attainment. The Basque government has established a range of intensive Basque language courses for teachers, one course allowed teachers to be released on full pay for up to three years (Hopwood et al, 2018). 
Based on experience a lot of children have a negative mindset when it comes to learning Welsh which could damage the effect of the Basque model. Much of the teaching and learning in classrooms is based upon pre-written plans from local councils in Wales. Although this does allow teachers who are less confident in their ability to teach Welsh with more ease, the lessons don’t consider the students interests. Whereas in the Basque model, similar also to the Finnish model, the pupil’s interests are taken into account when developing content for language learning (Hopwood et al, 2018). If the children are involved in the process of learning Welsh and enjoy what they’re learning about then their motivation for learning will improve. Coughlan (2016) states that there is a big push in the Basque country for schools to teach using the Basque language and instil a sense of cultural identity. Fortunately, in Wales cultural identity is already evident within The Curriculum Cymraeg (YCC). A cultural identity is important if children are to see a sense of purpose when learning Welsh. Professor Dorronsoro (cited in Coughlan, 2016) supports this as he states that if identity isn’t felt then an effort will not be made. However, statistics show that the Basque model is an effective method of improving the strength of a minority language using bilingual education. Furthermore, Garcia and Baker (2007) suggest that bilingual education in Wales is fundamental to the survival of the Welsh language. 
Plascrug C.P School is an English-medium school where less than 1% of the pupils come from a home where Welsh is the main language (Estyn, 2012). The school aims for children to become fully bilingual by the time they leave primary school. Estyn (2012) states that the school offers excellent provisions for students and opportunities for staff to improve their professional Welsh language skills. In the foundation phase up to 40% of the lessons are taught in the medium of Welsh which has a direct impact on improving the standards of Welsh in key stage two. With the primary school instilling a massive Welsh ethos within an English-medium setting, it allows pupils a realistic choice of bilingual secondary education and helps parents realise the benefits of their children being bilingual Estyn, (2012). This shows the benefit the Basque model could have if adopted in Wales and teachers were provided with appropriate training but unfortunately settings like this are rare within the English-medium setting. 
With Successful Futures on the horizon, the Welsh language will continue to be focal point of education within Wales. Donaldson (2015) recognises that the teaching and learning of Welsh is a priority for the Welsh Government and it will remain compulsory to learn Welsh up to the age of sixteen. If the Basque model were to be adopted in Wales, then there are already some similarities such as the A-model schools and the English-medium schools. However, where Wales would struggle to adopt the Basque model in the English-medium setting is within B-model setting. Teachers in the English-medium setting are generally not well enough equipped with resources or the Welsh language skills to create bilingual children. Donaldson (2015) states that children make good progress in speaking and listening to Welsh in the Foundation Phase and have a positive attitude towards learning Welsh but, it’s rare to see this continue into Key Stage Two or Three. Estyn (cited in Donaldson, 2015) report that there is less good practice in the teaching and learning of Welsh as a second language than in other subjects. With this information the limitations of adopting the Basque model would be the teachers and resources. Teachers need more support and guidance to ensure effective practice. As Ozfidan (2014) states the bilingual education system struggles due to a lack of qualified teachers. If a teacher isn’t confident in the subject they’re teaching or a language, then it becomes difficult for them to create a fun and productive learning environment. More support and training should be provided for teachers to enable them to teach Welsh. Designated bilingual and Welsh-medium schools that offer immersion are growing (Garcia, 2009). So, if the Basque method were to be adopted in the English-medium setting then the Welsh-medium practitioners could act as support nets for the English-medium schools. Adopting the Basque model would also be difficult in areas of Wales where English is more commonly spoken, as some parents of children aren’t aware of the benefits of becoming bilingual. Therefore, a bigger emphasis on the importance of learning Welsh needs to be portrayed to children and parents in order to gain a more supportive community in relation to learning the Welsh language. Donaldson (2015) supports this as he suggests that the value of the Welsh language should be enhanced by educating people on its commercial value and its cognitive benefits. 
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