ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	During my first placement, I focused on two assessment for learning strategies, sharing criteria with others and quality of questioning. 
To share the criteria, I made sure to explain to the students at the beginning of the lesson what they will be doing and set out my expectations of their work. Another effective way I shared the criteria with the class was to show them an exemplar of the work. Lastly, I chose to introduce mini-plenaries in the lesson. Another form of assessment I had chosen to include in my practice was questioning. I chose to do these as they allow me to gain an understanding of what the students already know and what they have learnt from the lesson. 


	What have you learned?

	I learned that it was very important take my time when explaining the success criteria. This is because when I sent the students off to complete a task without checking that they understood, the students did not know what to do and completed the work incorrectly and did not learn anything. Once I had changed this and took more time out of the lesson to make sure the students understood they were able to complete the tasks independently and bring the knowledge forward to the next lesson.

I found that using a visual example of a piece of work worked extremely well. Although they understood the criteria from verbal explanation, showing them a visual helped them to understand the standard of the work I wanted.

As the students worked in a carousel system the use of mini-plenaries were used to refresh the students’ knowledge on the success criteria. It was also an opportunity for me to show an example of a students work to show what they had done to hit the criteria given. 

I felt the questioning was the most beneficial form of assessment in many ways. It allowed me to gain an understanding of what the students already knew which helped me to base my future lessons on. It also gave me an opportunity to encourage deeper thinking in students. 

	What next?

	Going into year 6, I will make sure that I spend time making sure they understand the criteria and how they are able to achieve it before they go off to complete the task. I will also continue to differentiate the work so that each student is being challenged accordingly. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	The focus of the week was doubling. To introduce this, I created and presented a doubling game on PowerPoint where the students were able to pick a number to double and come up to point at the correct answer. Next, I created a practical session using laminated butterflies and ladybirds with spots on one side of their wings. Once the students had drawn on the spots and written down the answer, they were able to create their own sums on the insects. 

The insects were differentiated for each group as some were doubling up to 10 and others doubling up to 20. 

As part of the enhanced provision, I created another doubling game called ‘Roll and Double’ where the student rolled the dice and whichever number they landed on they would double. The students were also able to go on the laptops and play a doubling game on ‘Topmarks’. 
 

	What have you learned?

	By using different approaches, I found that it increased the students’ engagement. It also gave me the opportunity to see which way the students learned best. I found that when using a digital approach, the students were a lot more excited to take part in the work. I also found that they remembered the content more when they played an interactive game as they enjoyed it more. It also allowed the students to hit the success criteria that was set out at the beginning of the lesson.  

This approach helped me to develop my teaching as it showed me how I was able to make my content more creative and engaging. I found that this also raised the standard of work that the students produced. 

	What next?

	I found that this approached worked really well with this class, and I will be using this again. This can not be incorporated into every lesson and topic but it has encouraged me to try and make my lessons as interactive and fun as possible. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	The AOLE of this lesson was Expressive Arts. The focus of the lesson was the festival of Dewali. The students were learning about the festival: why it is celebrated, who celebrates it, what does the celebration entail, etc. The criteria was to create a Diva Lamp with paper, glue, glitter and stencils. 

I was made aware by the class teacher that the student had never learn about this topic, which meant that I needed to explain it simply. I also did not know much about the topic, therefore, I made sure to research the celebration and the story of Rama and Sita so I was prepared to plan and deliver an effective lesson that the students could understand. 

To explain the celebration, I created a PowerPoint that included a lot of pictures and visuals with key words which kept the children engaged. The students had not long celebrated Bonfire night and Halloween, so I made sure to link how they are celebrated so that the students had a way of relating to the celebration and engage with the questions. 

Whist the students were creating their Diva lamps, I made sure to ask them questions why they were creating the Diva lamp and how it related to the festival. This was another way for me to check what information the had taken in from the introduction. 

To finish the lesson, I read the story of Rama and Sita. I created puppets to go with the story so that the students were able to act it out and have a visual of what the characters looked like. 

	What have you learned?

	I thoroughly enjoyed teaching this topic and I think it is important that students learn about different religions and celebrations. Students need to learn that everybody is different and has different beliefs. Comparing this festival to some of the holidays we celebrate showed the students that we all celebrate for similar reasons. 

As I had not taught this topic before, it was important for me to do as much research as a could prior to my planning and delivery so that I felt confident relaying the information to the students. I found that this helped my confidence when delivering and it created a better environment for the students. 

With students in year 1 and 2, it is important to create a PowerPoint that includes lots of visuals and key phrases to keep their engagement. Using too many words can be overwhelming for students which can make them switch off from the lesson. 

The students really enjoyed making the Diva Lamp and I found questioning them during this worked really well. As they were excited about making the craft, they were excited to show me what they had leaned from the introduction. 

This was my first time reading a story with visuals and I found that it worked great. The students were engaged throughout, and I found that they remembered the details of the story more because of this. 

	What next?

	Next time doing a craft, I will need to take into consideration the timing of the activity as some students had to go into their golden time to complete their lamps. 
My next steps it to make sure that I read up on the topic to make sure that I am well informed when delivering the lesson. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	The theme of the week was bonfire night. The AOLE that I focus on first was Humanities and Expressive Arts. The students were learning about the history of bonfire night and the reason we celebrate it. When creating a PowerPoint for the introduction I made sure to use a lot of visuals and only included key words connected to the topic. For the main activity, the students created a bonfire craft using, paper, paint, glue, and glitter. 

The AOLE of the next lesson was Language, Literacy, and communications. The focus of the lesson was Welsh. The class I was teaching was predominantly English with very little Welsh, which meant that the Welsh lessons were very basic Welsh. The activity was to match the picture to the correct work using objects and foods they would see during firework night. I tried to include a lot of pictures in the PowerPoint so that the student were able to link the words independently in the task. 

Next, the lesson focus was Mathematics and Numeracy. The criteria for the students in year 1 was to add up to 10 and the criteria for year to was to add up to 20. The lesson I created was a practical lesson where I cut out and laminated rockets and glued them of sticks. Students used the rockets to create their own sums and then wrote out the equation and answer on their whiteboard. The student then completed word problems eg. 5 rockets flew into the air but only 2 popped. How many didn’t go off?

	What have you learned?

	I found that the students really enjoyed this topic as it related to something they celebrated. As they were all linked, I found that the lessons ran smoothly from one to the other. 

Reflecting back on the Welsh lesson, I found that I did not repeat the information enough for the children to take in the information. Because of this, the students were not able to complete the task independently and it caused disruption in the lesson. As a fluent Welsh speaker, I found it difficult to understand how much the children didn’t know about the language, which meant I created a lesson that was too hard for them. This effecting their learning.

In the other lessons I found that I differentiated really well, and every student was able to complete the work that I set out. 


	What next?

	Going forwards, I will look at the students’ Welsh books prior to the lesson to see what standard they are working at. This will then help me to plan and deliver an effective lesson that develops the students understanding of the language. I will also take time to drill in the information at the beginning of the lesson, rather than rushing into the main activity. 
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Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedological principles. Identify one of these pedological principles as an area for development and justify the next steps in your development.

Introduction
This essay will critically reflect on my progress in planning, preparing, and teaching lessons. The pedagogical principle that I have chosen to focus on in my practice is assessment. With the new curriculum reform being implemented in 2022, it moves away from the current form of assessment where teachers judge the overall attainment of the student based on their age. This new approach monitors the pupils’ development using the progression steps. According to Welsh Government (2020), assessment is inherent to the curriculum design as it plays a big part in supporting and challenging pupils accordingly. It is the teacher’s role to identify and reflect on each individual’s progress on a day-to-day basis so that they can reflect on their own practice (Shepard, 2000), whilst also contributing to the students’ progression along the 3 to 16 continuum.
Every student has different abilities and has their own unique way of constructing ideas and concepts about what they have learned. Therefore, it is difficult for teachers to know how much the students have understood without using a form of assessment (Perrenoud, 1998). When looking at this, there are two forms that have gained popularity of the years. These being assessment of learning (AoL) and assessment for learning (AfL). AoL evaluates what the student have learnt whilst AfL uses the evaluation to improve learning and the planning and delivery of teaching (McDowell et al., 2009). The form of assessment that I have chosen to use to monitor progress is AfL. The interest in AfL came after the publication of Black and Wiliams (1998) review of literature on classroom formative assessment. They identified four strategies that could be used in the classroom to facilitate learning. These being, sharing criteria with others; giving appropriate feedback; developing classroom talk and questioning; and peer and self-assessment. Continuing their research into the topic, Black and Wiliam (2009, p.10) published a definition that suggest that practice is only developmental when “evidence about student achievement is elicited, interpreted, and used by teachers, learners, or their peers, to make decisions about the next steps in instruction.” Agreeing with this, Redfern (2018) describes AfL as a tool that can be used to measure how much learning is taking place, which can inform and contribute to lesson planning and delivery. The two strategies that I will be discussing, and have used in my own practice is, sharing criteria with others, and quality of questioning. 
Literature review
What is assessment for learning?
There are two approaches that can be taken to improve learning. The use of formative assessment, which is linked to AfL and summative assessment which is linked with AoL. Formative assessment has been defined as “nothing other than genuine engagement with ideas, which includes being responsive to them and using them to inform next moves” (Coffey et al, 2011, p.1129), whereas summative assessment is based on grades and scores that indicate if a pupil has reached a pass or a fail. Students rely on these scores to dictate their future educational plans (Bennett, 2011). Black and Wiliam’s(1998)  publication of ‘Assessment and Classroom Learning’, deviated teachers from using the traditional means of testing to now incorporating formative assessment strategies. This is because standardised testing motivates teachers to focus on the best marks rather than improving the students’ learning. Testing also takes away from each individuals achievement as it promotes competition amongst peers to see who’s achieved a higher grade.
Whilst both of these can be seen as separate forms of assessment, some authors believe that they go hand in hand and summative assessment can contribute to the formative process (Webb and Jones, 2009; Tam and Lu (2011). Contrary to Black and Wiliam’s (1998) belief that the formative process is closely linked to AfL, Swaffield (2011) states they do differ from one another in many ways. He states that formative assessment is seen to touch more on the function of assessments, whilst AfL focuses on the learning and teaching process. He continues to say that AfL concentrates on specific learning outcomes, as well as focusing on learning how to learn, whereas the formative process looks at the curriculum objectives. 
Wiliam (1998) highlights, when AfL is implemented correctly, there can be many benefits. Firstly, it raises the level of achievement in low achieving students. Secondly, students learn more effectively when they are given good quality feedback, as it encourages pupils to take more responsibility. Additionally, Briggs et al (2008) and (Stronge, 2018) mentions that using assessment provides teachers with clear information that contributes to their planning and the children’s learning. This information is essential as it allows the teachers to provide the students and parents with feedback, which can increase the child’s motivation. However, Earl (2012) states that the process of AfL puts all the focus on the teacher rather than the students. This is because the teacher bases the students’ progress and feedback on their own knowledge of the pupil. 
Quality of questioning
Questioning is a pedological tool used to gain proof of, and to improve, pupils’ understanding of what they have been taught (Black et al., 2003). It also gives the teacher an alternative and faster method to assess pupils’ knowledge and understanding. The quality of the questions plays a big role in the pupils’ learning as, according to Teodoro et al., (2011), it is essential that teachers ask questions that enables the learner to make connections between old and new knowledge. Agreeing with this, Sardareh et al., (2014) states that the questions should focus on developing the students’ background knowledge (Petty, 1998) and encouraging deeper learning, rather than focusing on factual questions. To encourage a deeper understanding, Whisler (2012) states that questions should focus on important elements of the learning situation and encourage higher-order thinking. He continues to explain that when questions are not relevant or are off topic, it can result in the students becoming disengaged in the lesson. Myill and Dunkin (2005) believe that questioning is an important tool to use in the classroom whether it be for behaviour management, measuring how much the students understand or used as a contributor to planning.
There are two types of questions that can help teachers to gain a better understanding of pupils’ knowledge, these being open and closed questions. Closed questions tend to be answered with a clear short answer or phrase, whereas open ended questions promote discussion that result in multiple longer responses (Edwards-Groves et al, 2014). Closed questions are used to get a quick responses from the students to see what they have understood, however, Black and Wiliam (1998) believe that closed questions do not improves learning. This is because it can often encourage students to give short answers rather than thinking of their own meanings and opinions. It can also cause teachers to lead the learner to answering the question with a particular answer. Agreeing with this, Piccolo et al. (2008) believes that open ended questions are more fitting to promote intellectual thinking, understanding and problem solving. Additionally, William (1999) highlights that it gives teachers the opportunity to identify students that have misunderstood the information presented and gives them the opportunity to clear up misinterpretation. Teachers can also use the answers given by the students to plan and differentiate future lessons so that the students are provided with the right amount of challenge and support (Redfern, 2018), this encouraging mixed ability student to participate in the lesson (Sullivan and Clarke, 1991). This links with Vygotsky’s (1978) socio-constructive view of education as each child is encouraged to work in their zone of proximal development (ZPD) that is supported by the more knowledgeable other (MKO). The MKO does not always have to be the teacher, it can also be a peer. Student can work together and discuss open ended questions using the ‘think, pair, share’ method to come up with their response. This encouraging students to take responsibility of their own learning. 
Questions can be asked at the beginning, middle and end of the lesson. To begin, they can be used to engage students and to assess prior knowledge. During, they can provide additional support to encourage deeper thinking and reiterate the content of the activity. Questions can also be used to draw a close to the lesson. They are able to help students identify if they have hit the success criteria and have completed their work to a high standard (BCIT, 2005). 
Sharing success criteria 
Sharing clear learning intentions is essential for formative assessment (Mansell et al, 2009). Fisher et al (2018) states that success criteria demonstrates the expectations that the teacher has for the students. Once the students have understood what success looks like they have a greater ability to judge their own progress. The criteria set out at the beginning of the lessons allows the teacher and the students to see a destination and shows them visible progress and learning. They continue to explain, similar to Whisler (2012) is logic, that teachers need to give a reason as to why the pupils are learning something and show why it is relevant so that students are motivated to learn. Adding to this, Roskos and Neuman (2012) mentions that sharing the criteria gives the students a clear sense of the quality of work they should produce. It also gives them the opportunity to promote cross-curricular learning as it brings forwards information they have learnt in previous lessons. Lastly, it gives teachers a checklist of feedback for the pupils. 
Andrade and Brookhart (2016) states that it is important that teachers take time to make sure that the students have understood what is expected of them. An example of how to get this across is to show the students an exemplar of good quality work. This can include a piece of work completed by a student or a teacher. The piece of work should include everything stated in the criteria. This example can be shown at the beginning and during the lesson and should encourage them to measure and improve their work. They then go on to state that the criteria does not always have to come from the teacher. Once the students understand what they will be learning, they should be given the opportunity to come up with a success criteria together. Once the criteria has been identified, the teacher can use questions and plenaries throughout the lesson to make sure that the students are making progress to achieve their targets. 
However, Didau (2015) questioned the effectiveness of using a success criteria, as he believed that the teacher could not measure how much the students had learnt in one lesson to adapt their future planning. He adds that sharing a success criteria is only effective when it has been clearly modelled, practiced, and scaffolded. 
Mini-plenaries 
Plenaries are most commonly known as something done to bring a close to an activity (Lampert, 1990). More recently, the term ‘mini-plenaries’ has become a popular pedological technique for teachers to address the whole class or a smaller group of pupils for a short period of time during a task to check on progress, give immediate feedback and to focus on achieving the learning outcome (Tower, 2016; Joyce-Gibbson, 2017). Joyce-Gibbson conducted a study as to why teachers initiate mini-plenaries. The study showed that there were two common reasons amongst the participants. The first being to control behaviour. When pupils begin to lose concentration on the task and the noise level increases, the teacher can use this to bring everyone’s attention back on the activity. The second reason is to clear up any misconceptions. When a teacher notices that a few students have misunderstood the task, this is a great time saving tool to use to inform the whole class rather than explaining to each individual. It also give the teacher an opportunity to relay the success criteria mentioned at the beginning of the lesson. When teachers initiate mini-plenaries they demonstrate scaffolding by modelling and reflecting what needs to be done to complete the task at a high standard (Quintana et al., 2004). 
On the other hand, mini-plenaries does not suit all students. Whilst some students find it beneficial to get back on task, others can find is as interruption. Didau (2015) believes that mini-plenaries take the students’ attention away from the task. He explains that it is a mistaken belief that mini-plenaries make any form of progress in the students’ work, and it has the opposite effect of making the lesson engaging. He suggests, that instead of stopping the lesson that it would be more effective if teachers were to do a recap at the beginning of every lessons, by using something interactive, such as a quiz to encouraging students to remember key information. 
Evaluation
My first placement took place in the foundation phase in a mixed year 1 and 2 class. Because of this, it was important for me to follow the foundation phase framework and make sure that my students were working towards the correct targets. Therefore, it was essentials for me to differentiate my planning and resources. 
When beginning to plan and deliver lessons independently, I found that I was not taking enough time in my introductions to make sure that the pupils understood the activity. This resulted in the children either completing the work incorrectly or continuously coming up to me to ask how to complete the task. From this I had learnt that it was more important to take extra time at the beginning of the lesson, instead of rushing the introduction, to make sure that the students had understood the task fully. Because of this, I began to research and incorporate AfL strategies in my planning and delivery. The more I got to know the students, I was able to learn how much knowledge they had on different subjects and began to focus on the AfL strategies, sharing criteria and questioning.
Following Fisher et al (2018) is research I would set out the success criteria at the beginning of each lesson. I would take the time to explain each aspect of the criteria and show them how they were able to achieve it. I found that Whisler’s (2012) statement was correct as I notices that once I explained to the students why they were learning about the topic and pointed out how it linked to previous lessons, their engagement and confidence increased dramatically. Another approach that I implemented into my practice is using visual aids to help the children to understand the criteria. I found that this deepened their understanding of the work expected from them and encouraged them to produce a higher standard of work. However, I noticed that only going over the success criteria at the beginning of the lesson was not enough. As the students worked in a carousel system throughout the day, some students needed to be reminded of the criteria when it was their turn to do the activity. Because of this, I decided to introduce mini-plenaries into the lesson. I would use these to clear up any misunderstanding and refresh the children’s memory of what was expected of them. Although Didau (2015) believed that they were more of an interruption than a tool for learning, I found that they worked really well for my class. When stopping the group to show a good piece of work from another student, the pupils were able to motivate themselves to raise their own standard of work to hit the success criteria.
To get to know the students and gain a better understanding of their knowledge, I found the biggest contributor was questioning. It was a great way to find out if they had understood the activity before I sent them off to complete it independently. Initially, I was not asking enough questions during the lesson which meant that I was sending the children off to do the work without checking that that fully understood the task. After this, when planning for my lessons, I made sure to differentiate the questions for each lesson so that each child was being challenged accordingly. Although I did ask closed questions, I do agree with Black and Wiliam (1998) that it did not improve learning. I also found that I was asking questions that required a specific answer, which meant that I was leading the students to an answer. To challenge the student to think of more in-depth answers, open ended questions was the best way forward. To help the lesson flow smoothly, I made sure to prepare questions in my lesson plan prior to the lesson to make sure that I was including everything I wanted to on the day. I found this to be beneficial as the delivery of the lesson was better and the students’ engagement and understanding increased.
When putting both of these strategies into practice, I found that they both went hand in hand. The answers that the students came up with to the questions allowed me to understand how much of the topic they understood. This then contributed to the criteria I set for the upcoming lessons. Using them side by side benefited the planning and delivery of my lessons as I was able to prepare for any scenario and was able to keep track of the students’ progress. As the children were progressing and getting more confident in their own abilities, I was able to see that they were hitting some aspects of the four purposes in the new curriculum (Welsh Government, 2020). By giving students the opportunity to share their opinions and thoughts about a topic and take control of their own progress, it allowed them to become ambitious and capable learners. They were able to connect and apply prior knowledge to different lessons and were able to use questioning to solve problems. They were also able to become healthy and confident individuals by building their self-esteem and resilience to create a high standard of work. Using these strategies in my practice also allowed me to improve my standard of teaching as it contributed to the assessment section ‘Pedagogy: Refining teaching’ in the pedological principles. 
Next steps
My next placement will take place in Key Stage 2 in a year 6 class. I will need to tak into consideration that the approaches that worked best for the year 1 and 2 class might not be the right ones for the year 6 class. To prepare for this I will continue my research in assessment for learning strategies and test to see which ones contribute best to the students’ learning and progression. I will continue to differentiate my lessons and set achievable goals for each student. My target going into this next placement is to take my time explaining the criteria and use effective questioning to determine the level of understanding. I will then use this information to create and plan detailed lesson plans that support my delivery. I will try to make my lessons as engaging and creative as possible to encourage participation and increase learning and understanding.
In conclusion, it is clear to see that assessment plays an important role in the progression of all pupils. AfL strategies give teachers the opportunity to monitor that progress on a daily basis and contributes to the process of planning and preparing lessons. Without this form of assessment, pupils would not be receiving the individual support that they need and would not be progressing on the 3-16 continuum. 
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