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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base
Introduction 

According to the Welsh Government, a School Development Plan (SDP) is a “strategic plan for improvement” (2014, p. 3) which serves as a comprehensive roadmap outlining specific objectives, targets, and actions aimed at enhancing various aspects of a school's performance and provision. In addition to identifying areas for improvement, the SDP also emphasizes the importance of ongoing evaluation and reflection to gauge progress and refine strategies accordingly. By fostering a culture of continuous improvement, the SDP plays a pivotal role in driving positive change and ensuring the delivery of high-quality education to students.
Comparing national statistics with those of School X provides valuable insight into the unique challenges and opportunities. School census results, published in February 2022 (Welsh Government, 2022), indicate that of the 380,870 pupils aged 5 to 15 in Wales, 23.3% were eligible for free school meals (FSM), up from 22.9% in April 2021. In contrast, within School X's student body of approximately 700 pupils (My Local School, 2023), around 12.4% qualify for FSM. Similarly, at the national level, 15.8% of all pupils were reported to have additional learning or special educational needs in maintained schools in February 2022, down from 19.5% in April 2021. However, at School X, only 4.3% of students are identified as having ALN. These comparisons highlight both the alignment and disparities between national trends and the demographic composition of School X.
The aim of this assignment is to examine the School Development Plan (SDP) process of School X. Focusing on assessing the effectiveness of the proposed modifications implemented within the SDP, considering the unique context and challenges identified through this comparison. School X's SDP aims to 'Empower children to lead their learning,' with specific priorities revolving around Leadership, Curriculum, and Well-being. For the purpose of this assignment, the focus will be on priority number 2: the 'curriculum'.

Literature Review

Sustainable school improvement hinges on meticulous planning, incorporating both short and long-term objectives, intertwined with ambitious targets. This planning process relies on honest self-evaluation, drawing insights from both qualitative and quantitative data. This is evident in whereby schools reflect on their performance, identify areas for improvement, devise strategies to address them, implement actions, and subsequently evaluate progress and effectiveness (Welsh Government, 2018). Effective teaching and learning, as elucidated by Donaldson (2015), are grounded in the twelve pedagogical principles, serving as the cornerstone for meaningful educational experiences. Levin cited in John Hattie’s “Visible Learning for teachers” (2012) writes the “heart of school improvement rests in improving daily teaching” and that “teachers and school leaders are evaluators”. Collaborative planning for school development emerges as a formidable tool, enhancing school performance, as highlighted by Kyalo and Gichinga (2014). By engaging the school community, this approach enables the crafting of a vision that delineates the school's identity and trajectory, fostering a shared sense of purpose, establishing mutual objectives, and achieving consensus on the means to attain them.
The curriculum emphasises personalised learning, recognising individual strengths, needs, and empowering learners to set their own educational goals, promoting relevance and real-world connections, integrating authentic experiences and community resources to deepen understanding. Using the curriculum, schools prioritise essential skills and competencies to prepare learners for success in an evolving global landscape. Fostering sustainability and citizenship, cultivating responsible and ethical citizenship. With emphasis on collaboration and partnership, amoung stakeholders giving diverse perspectives shape the curriculum's design and implementation.	
Research strongly suggests that among all educational factors, classroom teaching has the most significant impact on students' learning outcomes. However, while widely acknowledged that effective teaching is crucial, defining and measuring teacher effectiveness can be complex. In his book "Leadership for Teacher Learning," Wiliam (2016) summerised his findings from numerous studies on teacher effectiveness. Highlighting substantial evidence indicating disparities in the effectiveness of teachers, therefore indictaing the most effective teachers may have a greater impact on student learning compared to their least effective counterparts (Wiliam, 2016, p. 35). It is essential to critically examine how a teacher’s effectiveness is assessed and if current measures capture the full spectrum of teaching and their impact on student learning. Wiliam (2016, p. 35) emphasizes challenges associated with improving teaching quality, given the substantial variation in teachers' effects on student learning. While improving teaching quality is crucial, it's important to critically reflect on the systemic factors that influence teaching effectiveness, such as access to professional development opportunities, support structures within schools, and broader educational policies. Simply focusing on individual teacher effectiveness may overlook systemic issues that impact teaching quality and student outcomes. 
Barth (1990) states the importance of educators' collective engagement in shaping the school community and driving improvement’s. Collective engagement may foster collaboration and a vision among educators, critically assessing the dynamics at play within collaborative environments. Power dynamics, differing perspectives, and implicit biases could therefore foster a culture of critical reflection and open dialogue within settings, it is essential to ensure that diverse voices are heard, leading to meaningful improvements in teaching and learning.
In schools, governing bodies are tasked with promoting high educational standards, the headteacher plays a key role in managing and leading school's improvements. Fostering an environment where educators actively seek out their visions of good education enhancing collaborative efforts, creating an environment conducive to effective teaching and learning. This aligns with the goal of enhancing educational experiences for all members of the school community. Barth (1990: 159) shares that it's essential for educators to contribute to the overall improvement of the school community. This underpins the collective responsibility of educators in shaping the educational environment. Within the school setting everyone is entitled to their vision of how the school should evolve. Therefore embracing  collaboration among stakeholders within the curriculum, ensuring that diverse perspectives and needs are reflected in its design and implementation. This together with a vision of education that prioritises the holistic development and helps with the well-being of learners. This vision and commitment are exemplified in School X’s SDP, where stakeholders work together to shape the school's improvements, ensuring the delivery of high-quality education. 
A crucial part of empowering pupils to lead their own learning involves self-regulated learning skills. Encompassing a range of cognitive, metacognitive and motivational strategies, Self-regulated learning (SRL) enables students to take control of their learning and help adapt their approaches based on their goals and progress (Zimmerman, 2000). Pintrich (2000) proposes the theoretical model of SRL emphasises the importance of individuals planning, self-monitoring, controlling and evaluating their learning activities. SRL enables students to set meaningful learning goals, monitor progress, and tailor their cognitive and affective processes to achieve those goals (Zimmerman, 2000; Pintrich, 2000). Zimmerman (2002) extends Pintrich’s model by emphasising the importance of motivation within self-regulation. Zimmerman suggests that motivation influences the three phases of self-regulation: forethought, performance and self-reflection. One element within the framework of SRL is the practice of self-assessment, this allows students to evaluate their work and understanding. Black and Wiliam (1998) states self-assessment as a major component of AfL, helping learners to identify their strengths and areas requiring development. Self-assessment proves challenging, peer assessment offers a different way for students to receive feedback on their work (Black, 2003). Peer assessment also fosters a collaborative learning environment and can improve learner's autonomy, this is recognised as a crucial aspect of learner-centered approaches. Holec (1981, cited in Haque, 2018) defines learner autonomy as the ability to assume responsibility for one’s own learning, indicating that an autonomous language learner actively selects learning content and methods, and assesses their own learning progress. Similarly, Anderson (2015) highlights autonomy as the capability to 'take control of one’s own learning'. Granberg, Palm, and Palmberg (2021) supports the efficacy of structured assessment, which includes self-assessment and peer assessment, helping learners motivation and self-regulation. Underpinning the importance of thoughtful implementation of techniques, cultivating students' self-motivational skills which are essential for autonomous learning. Dinsmore and Wilson (2016) and Harris, Brown, and Dargusch (2018) suggest inconsistencies in assessment techniques on these skills, highlight the need for further exploration of assessment practices to effectively support students in leading their own learning.
Autonomous learning is compared to self-regulated learning, it’s a combination of processes which help children engage in their learning (Zimmerman, 2008). This can allow children a more direct approach to their learning, resulting in a differentiated learning experience allowing them greater autonomy (Granberg, Palm & Palmberg, 2021). Underpinned by constructivist theorists that the SRL approach is important for a child to be helped by a person who is proficient in a particular task that they have not achieved, this is called scaffolding (Bruner, 1957). Scaffolding supports the completion of a task for individuals (Wood, Bruner, and Ross, 1976). Scaffolding has been used in many theories but generally remains the same. Vygotsky’s Zone of Proximal Development (Vygotsky ZPD; 1978), requires the help of others to complete a skill they are close to learning but more help is required. Bruner’s (1957) has a more cognitive approach to scaffolding using envionments and social interaction. Some studies show that a combination of strategies like scaffolding and questioning are effective (Hardy, Decristan & Klieme, 2019). Children need to be involved in the identification of what makes a successful task key to their learning (Pollard, 2014). 
Developing an action point

Schools use SDP’s to outline strategies for academic improvement, professional development for teachers, curriculum enhancements, and institutional growth. These plans serve as roadmaps to address areas of improvement, set goals, allocate resources effectively, and ensure the continual advancement of the educational institution. Identifying priorities and crafting action plans involves several essential stages. According to the School Development Planning Cycle (Welsh Government, 2014) developing an action plan entails four key steps: self-evaluation, strategic planning, implementing improvements, and assessing the outcomes.
After pinpointing areas for enhancement, whether through Estyn Inspections or internal school data, schools proceed by engaging in strategic planning and implementing the nessecary improvements. The school will create action points, focusing on what changes need implementing. These points are measurable targets describing how the school will develop that priority and they include information such as what action will be taken, who is responsible, the resources or budgets needed to complete the action, the timescale, the expected outcome/impact and the evidence sourced. There is also a RAG (Red, Amber, Green) status linked to every action point, indicating progress, and effectiveness of implementation. School X’s SDP, the success criteria to improve the curriculum priority and to ensure that the curriculum is set at an approproriate level for learners and they have clear measurable outcomes, the SDP shows that it requires further development to achieve these goals.
Focusing on the curriculum, action 1 of the SDP focuses on “enhancing students' fluency skills in mathematics by purchasing and implementing additional resources, particularly targeting lower achieving pupils and girls. The action plan outlines clear objectives, resources, and a timescale for implementation, with an emphasis on improving confidence and application of fluency skills. While the plan includes various sources of evidence for monitoring progress, it would benefit from defining specific, measurable outcomes and considering long-term sustainability and equity considerations. Stakeholder engagement and continuous evaluation are recommended to ensure the relevance and effectiveness of the action plan over time. Overall, while the action plan shows promise, incorporating these suggestions for improvement could further enhance its impact on student learning outcomes. 
Action 2 builds upon the foundation laid by Action 1 by providing training for all staff in effective teaching and learning provision for fluency skills, with a budget of £600 allocated for INSET indicates a commitment to professional development. The scheduled INSET day would provide staff with the relevant training and the expected change is the embedding of fluency provision into teaching practices, ensuring progression and strong pupil achievement across various contexts. Evidence is said to be gathered through interventions, tracking, and learning walks. This suggests a comprehensive approach to monitoring progress and impact. This action aligns with the goal of enhancing fluency skills outlined in Action 1, aiming to empower staff with the strategies and tools to support student learning effectively. It would be beneficial to ensure coherence between the training provided in Action 2 and resources acquired in Action 1, giving a cohesive approach to fluency skill development within the school. After the INSET, staff should act upon the training they have received, implementing changes, allowing opportunities to share good practice. 
Finally, the school reviews the impact, outlining next steps to be taken. Once a term, senior leadership team (SLT) meet with the headteacher to review the actions. Evaluating and outlining next steps is considered important as it assesses whether the changes made are as effective as initially anticipated. School X's approach to developing it’s SDP aligns closely with the guidelines outlined by Estyn (2022). Estyn emphasises the importance of focusing on the impact of changes rather than assessing the quality of the document itself. While the school reviews its SDP on a termly basis, it's noteworthy that the Welsh Government (2014) recommends self-evaluation and impact review annually. As part of the impact review process, progress updates are provided to stakeholders, particularly the governors. Although the SDP demonstrates commendable ambition and thoroughness, their successful implementation may be hindered by staffing levels and limited opportunities for regular training, which can be challenging to incorporate into the timetable. Addressing this issue, I recommend that the headteacher seek guidance from a challenge adviser. An adviser would possess the expertise to review, streamline, and propose revisions to the SDP planning, drawing on their experience in leading successful schools. Additionally, they can assist in organising guidance aligned with the national model for school improvement, enhancing the effectiveness of self-evaluation practices in accordance with Estyn recommendations.

Reflection and Evaluation

Reflecting on School X's SDP process, it’s evident that they demonstrate a commitment to enhancing the curriculum through strategic actions and stakeholder engagement. The actions outlined in the SDP showed promise in addressing identified priorities, areas where improvements could be made, defining specific, measurable outcomes and ensuring coherence between different initiatives. Monitoring and evaluation mechanisms employed by the school provided insights, yet there is room for enhancement in terms of regularity and depth of evaluation. Moving forward, School X could benefit from refining its SDP process ensuring clearer alignment with best practices, addressing staffing levels, resource constraints, prioritising ongoing professional development and support for staff. Fostering a culture of continual reflection and adaptation, School X can further strengthen its SDP process, driving meaningful improvements in student outcomes and school performance. School X has made some reflection of what needs to be done and has implemented some changes to reach the goals set out, however they could benefit from more critical evaluation and by monitoring the impact these changes have made so far and what still needs to be done to fully achieve the outcome they desire. It is also reasonable to assume that changes will not have a uniform impact across the school and alterations may need to be made to ensure all year groups are prioritising effective methods to reach to desired outcome. 

Conclusion 

In conclusion, this assignment provides a comprehensive exploration of School X's SDP process, focusing on enhancing the curriculum and empowing learners to lead their own learning. Through critical reflection, I have gained insight into the complexities involved in strategic planning, stakeholder engagement, and monitoring progress in educational settings. This has outlined the importance of aligning actions with identified priorities, establishing clear evaluation mechanisms, fostering a culture of collaboration and continuous improvement. Personally, my understanding of effective school improvement strategies has equipped me with valuable skills in evaluating and refining educational initiatives. Moving forward, I will apply these insights to my future endeavors, striving to contribute positively to the advancement of educational practices and the achievement of better outcomes for students and schools. It is clear throughout the process of reflection and evaluation of how School X develops their SDP. It’s recognised throughout this assignment that whilst School X identifies actions around empowering children to lead their own learning through their curriculum, there is no clear evidence that objectives are being refined during the evaluation process. They initially review the desired impact but do not evaluate how far they have come and what still needs to be done. Refinement of the outcomes during the reflection process would benefit the long term goals so that changes can be made where necessary, ensuring objectives are being met across the school and all year groups are making similar progress.
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